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Abstract 
Task-Based Language Teaching (TBLT) as a modern, 
effective and widely discussed method prioritizes 
purposeful tasks to improve students' communicative 
competence. Although it enhances classroom 
engagement through authentic language use, the 
majority of English teachers in Nepal continue to employ 
conventional methods, with very few embracing learner-
centred, task-based practices. This study explores 
teachers' perspectives on task-based language teaching: 
practices, strengths, and weaknesses. It employs a 
narrative research design to explore participants' lived 
experiences of TBLT. Four secondary school teachers 
from Rupandehi, Nepal were purposefully chosen. 
Information was collected through semi-structured 
interviews. The raw data was transcribed and translated 
into English, coded, organized it into themes, analyzed 
and interpreted descriptively to derive meaning. This 
study reveals that teachers hold positive perceptions of 
TBLT that can improve students’ communication, 
critical thinking, and problem-solving skills. It also 
encourages learners' freedom and integrates linguistic 
skills. However, exam-focused curricula, resource 
constraints, students' unwillingness to collaborate and 
insufficient teacher training are challenges in its 
implications. The study can contribute to teachers 
adopting the learner-centered approach in their 
classrooms. 

Introduction 
 Task-Based Language Teaching (TBLT) is one of the most innovative, student-
centred and widely discussed approaches. However, English language teachers still 
employ conventional approaches rather than using TBLT in their classrooms in 
Nepal. TBLT underscores learners’ natural abilities to acquire language incidentally 
through task completion, which draws their devotion to language form (Ellis et al., 
2020). Through pedagogical and real-world tasks, TBLT enables language learners to 
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grasp the language dynamically. Instead of concentrating solely on language 
structures, it prioritizes communication, real-life language application, and 
authentic, goal-oriented tasks (Putri & Refnaldi, 2021). Thus, TBLT can bridge the 
gaps in structural approaches to teaching speaking, which primarily focuses on 
systematic instruction, deliberate learning, and the formal aspects of language (Ellis 
et al., 2020). It fosters meaningful interaction (Harris, 2016) and learner autonomy 
through structured task cycles involving preparation, performance, and feedback. 
TBLT employs students' first language (L1) to help them complete tasks and learn 
L2; however, excessive L1 use could make implementation challenging (Richards & 
Rodgers, 2014).  
 TBLT is a widely recognized approach in language teaching, highlighting 
meaningful communication and practical language application. It encourages 
learners to engage in tasks that reflect real-life language use, fostering both 
linguistic skills and communicative proficiency (Mudinillah et al., 2024). It aligns 
with a humanistic teaching approach by emphasizing both cognitive and emotional 
aspects of learning, fostering collaboration and understanding. TBLT defines tasks 
as real-world activities requiring learners to use language meaningfully (Nunan, 
2010). These tasks include problem-solving and negotiating meaning, contributing 
to effective language acquisition. It is a key component of communicative language 
teaching, where language used in communicative tasks serves as a means to 
accomplish goals through meaning exchange (Nunan, 2010). Harmer (2007) 
highlights three key phases in task-based instruction: the pre-task phase, where 
teachers introduce the topic, provide instructions, and emphasize essential 
vocabulary; the during-task phase, where students engage in activities with 
potential guidance such as time constraints or assigned roles; and the post-task 
phase, where students reflect on their learning, share experiences, and refine their 
language skills. However, many teachers do not strictly follow this structure (Xue, 
2022). Rather than focusing on traditional grammar instruction, TBLT engages 
learners in activities that require language use to accomplish specific goals 
(Mudinillah, 2019). This approach highlights practical language application, 
ensuring learners develop both linguistic competence and real-world 
communication skills. 

Literature Review 
 TBLT emerged as a response to the limitations of conventional methods, such 
as rote learning. TBLT emphasizes the use of meaningful tasks as the main tool for 
language learning, enabling students to participate in real-world communication 
and apply language skills practically (Ellis, 2018). It increases and improves student 
classroom participation. The research study identifies three essential features of 
TBLT that enhance classroom practice. Firstly, TBLT aligns with learner-centred 
teaching (Ellis, 2009). Secondly, it includes clear goals, structured procedures, and 
defined outcomes (Nunan, 2010). Lastly, TBLT emphasizes meaningful, content-
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gaps in structural approaches to teaching speaking, which primarily focuses on 
systematic instruction, deliberate learning, and the formal aspects of language (Ellis 
et al., 2020). It fosters meaningful interaction (Harris, 2016) and learner autonomy 
through structured task cycles involving preparation, performance, and feedback. 
TBLT employs students' first language (L1) to help them complete tasks and learn 
L2; however, excessive L1 use could make implementation challenging (Richards & 
Rodgers, 2014).  
 TBLT is a widely recognized approach in language teaching, highlighting 
meaningful communication and practical language application. It encourages 
learners to engage in tasks that reflect real-life language use, fostering both 
linguistic skills and communicative proficiency (Mudinillah et al., 2024). It aligns 
with a humanistic teaching approach by emphasizing both cognitive and emotional 
aspects of learning, fostering collaboration and understanding. TBLT defines tasks 
as real-world activities requiring learners to use language meaningfully (Nunan, 
2010). These tasks include problem-solving and negotiating meaning, contributing 
to effective language acquisition. It is a key component of communicative language 
teaching, where language used in communicative tasks serves as a means to 
accomplish goals through meaning exchange (Nunan, 2010). Harmer (2007) 
highlights three key phases in task-based instruction: the pre-task phase, where 
teachers introduce the topic, provide instructions, and emphasize essential 
vocabulary; the during-task phase, where students engage in activities with 
potential guidance such as time constraints or assigned roles; and the post-task 
phase, where students reflect on their learning, share experiences, and refine their 
language skills. However, many teachers do not strictly follow this structure (Xue, 
2022). Rather than focusing on traditional grammar instruction, TBLT engages 
learners in activities that require language use to accomplish specific goals 
(Mudinillah, 2019). This approach highlights practical language application, 
ensuring learners develop both linguistic competence and real-world 
communication skills. 

Literature Review 
 TBLT emerged as a response to the limitations of conventional methods, such 
as rote learning. TBLT emphasizes the use of meaningful tasks as the main tool for 
language learning, enabling students to participate in real-world communication 
and apply language skills practically (Ellis, 2018). It increases and improves student 
classroom participation. The research study identifies three essential features of 
TBLT that enhance classroom practice. Firstly, TBLT aligns with learner-centred 
teaching (Ellis, 2009). Secondly, it includes clear goals, structured procedures, and 
defined outcomes (Nunan, 2010). Lastly, TBLT emphasizes meaningful, content-

driven activities rather than focusing solely on linguistic forms. Similarly, Ellis 
(2009) outlines eight principles for implementing TBLT, such as maintaining 
appropriate task difficulty, setting clear objectives, and ensuring students 
understand the purpose of tasks. Moreover, active participation, risk-taking, and 
meaningful communication are encouraged, with reflection and discussion playing 
a key role in learning. Self-assessment is also emphasized to promote learner 
autonomy and constant language growth. 
 TBLT is a student-centered approach that aligns with real-life experiences, 
increasing motivation and learner autonomy (Larsen-Freeman & Anderson, 2011). 
Prabhu (1987) categorizes tasks into three types: information gap (transferring 
information), reasoning gap (using logic to generate ideas), and opinion gap 
(inferring or deducing solutions). Ellis (2009) further differentiates focused tasks, 
which target specific grammar structures, from unfocused tasks, emphasizing real-
life communication. Nunan (2010) contrasts real-world tasks, simulating authentic 
language use, with pedagogical tasks, which prioritize classroom-based learning. 
These approaches balance linguistic accuracy with communicative competence in 
EFL instruction and increase the communicative efficiency of the students in 
English (Al-Ghamdi et al., 2019). Pedagogical tasks maintain a balance between 
linguistic accuracy and communicative competence in enhancing students' 
efficiency in using English. TBLT has both benefits and challenges. Huang (2016) 
found increased motivation and language skill development in general English 
classes. Suhendi and Purwarno (2018) stated that learning occurs through 
interactions with peers, teachers, and the broader world. Also, Sun (2022) found 
that TBLT improved listening skills, cultural knowledge, and student engagement in 
communication skills.  
  TBLT boosts students’ speaking skills through communicative activities. 
Xinran (2023) confirmed TBLT’s effectiveness in enhancing undergraduate 
students' speaking skills. Bui and Tai (2022) explored the integration of 
translanguaging with TBLT, showing its potential for improving L2 learning. 
Research has shown that TBLT is highly effective in developing speaking skills, 
especially in terms of fluency, accuracy, and complexity. Research studies by 
Panduwangi (2021) and Kong et al. (2022) indicated that TBLT plays a crucial role in 
enhancing students' linguistic accuracy and speaking ability. Despite its 
advantages, the wider implementation of TBLT faces barriers, including teachers' 
lack of confidence and expertise in designing task-based activities and conflict with 
shifting from traditional teaching methods. However, English language teachers’ 
perceptions and practices in the Nepalese ELT context are still underexplored. The 
purpose of this article is to explore English language teachers’ perspectives of TBLT 
regarding practices, strengths, and weaknesses they encounter in the 
implementation of it. To reveal this phenomenon in this study, I formulated two 
research questions. 

1. How do English language teachers perceive and practice TBLT in secondary 
schools? 
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2. What strengths and challenges do they encounter in implementing TBLT 
English classes? 

Research Methodology 
 This study focuses on secondary English language teachers’ perceptions and 
practices of TBLT. The study employs a narrative research design to explore 
participants' perceptions and lived experiences of task-based language teaching. 
Narrative inquiry is a qualitative research method that explores human experiences 
through storytelling, emphasizing the significance of lived experiences in 
understanding culture and identity (Clandinin & Caine, 2013). It involves collecting 
and analyzing personal narratives to gain deeper insights into individual 
perspectives. Four experienced English language teachers from four community 
schools located in Rupandehi were purposefully selected for interviews to explore 
their real perceptions and lived experiences in employing TBLT in English language 
classrooms. Semi-structured interviews facilitated open-ended answers, allowing 
participants to share their perspectives and emotions about TBLT in depth (Chen, 
2016). In-depth interviews serve as the most efficient approach for gathering 
detailed information on a topic, facilitating clear communication between the 
interviewer and participants (Morris, 2015). Following Braun and Clarke’s (2021) 
thematic analysis, I transcribed and translated the raw data into English, coded, 
organized it into themes, and interpreted it to derive meaning. To ensure 
confidentiality, pseudonyms were assigned to the participants. 

Results and Discussion 
 The findings have been discussed, analyzed and interpreted relating to the 
relevant literature, organized around the following four main themes. 
Teachers’ Perceptions of Task-Based Language Teaching 
 Teachers believe that task-based language teaching (TBLT) is a successful, 
learner-centred method that encourages student participation and fosters the 
development of useful language skills via relevant assignments. However, because 
of their training, experiences in the classroom, and contextual challenges, their 
perspectives differ slightly.  
 Shanti mentioned, the significance of both theoretical knowledge and real-
world application of TBLT. She revealed, "I studied the theoretical aspect of task-
based language instruction in my M. Ed. But after completing NELTA training, I 
discovered how to use it in an actual classroom.” She learned both the concept and 
application of TBLT through academic courses and training. She added, "I know 
that TBLT decreases the amount of time teachers spend talking while encouraging 
communication, collaboration, critical thinking, student autonomy, and problem-
solving skills." Her opinions are very similar to those of Richards and Schmidt 
(2010), who describe TBLT as a student-centred method that actively engages 
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Narrative inquiry is a qualitative research method that explores human experiences 
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 Shanti mentioned, the significance of both theoretical knowledge and real-
world application of TBLT. She revealed, "I studied the theoretical aspect of task-
based language instruction in my M. Ed. But after completing NELTA training, I 
discovered how to use it in an actual classroom.” She learned both the concept and 
application of TBLT through academic courses and training. She added, "I know 
that TBLT decreases the amount of time teachers spend talking while encouraging 
communication, collaboration, critical thinking, student autonomy, and problem-
solving skills." Her opinions are very similar to those of Richards and Schmidt 
(2010), who describe TBLT as a student-centred method that actively engages 

students in the planning, teaching, and evaluation processes. Krishna asserted, 
“TBLT is a learner-centred approach, so it supports learners’ active involvement and 
their interest in solving the problem of the assigned task by the teacher.”  The learner-
centred approach of TBLT, according to Krishna, encourages students' active 
participation and interest in resolving the task's issue. Both viewpoints emphasize 
how student-driven learning has replaced teacher-led learning. This opinion is 
supported by Ellis et al. (2020), who contend that TBLT improves student 
engagement in discussion and decision-making. TBLT not only enhances learner 
participation in discourse and social problem-solving but can also boost their 
concentration in the learning process. However, challenges such as time 
constraints, classroom management and exam-oriented education systems hamper 
its implementation in English classes.  
 Deepa placed more emphasis on skill integration than Shanti did on 
implementation and its cognitive strengths. She proclaimed, "Task activities that 
are done in or out of the classroom integrate four language skills that encourage 
students to collaborate and think critically." Her viewpoint is in line with that of 
Willis & Willis (2007) and Ellis (2009), who contend that task-based activities 
support language development in a comprehensive way. In this line, Kamal stated, 
“Assigning tasks in the classroom allows students to practice and explore language 
meaning, enhancing their communication and problem-solving abilities," Students 
can meaningfully interact with language through classroom activities, which 
enhances their communication and problem-solving abilities and results in notable 
progress. According to Harris (2016) and Dorathy & Mahalakshmi (2016), TBLT 
increases motivation and helps learners enhance accuracy and fluency. 
 All these perspectives support Shanti's assertion that TBLT encourages 
independence and collaboration. The others did not specifically address the 
significance of formal training in effectively transferring theory to classroom 
practice, but Shanti did. Participants accepted some challenges in spite of the 
promising perspectives. The successful use of TBLT in English classes is frequently 
hindered by time limits, problems with classroom management, and exam-
oriented educational systems. Although teachers admire TBLT, these structural 
constraints imply that, in the absence of institutional support, its adoption may be 
uneven.  
 Moreover, Shanti clarified, "TBLT incorporates diverse tasks-ranging from 
discussions to collaborative projects which enhance creativity, critical thinking, and 
teamwork." According to her, more accomplished students frequently help their 
peers, fostering a welcoming and engaging environment. This finding is in line with 
Chen et al. (2023) who asserted that TBLT promotes interaction through 
collaborative learning. Shanti's views are in line with those of her peers and 
demonstrate a fair grasp of the theoretical and practical facets of TBLT. Her focus 
on professional development and training adds a subtle dimension that hasn't been 
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covered in great detail by others. All things considered, the participants have a 
favourable perspective of TBLT and recognize both its advantages and 
disadvantages in actual classroom settings. 
Teachers’ Practices of Task-Based Language Teaching 
 Instead of acting as a direct teacher in TBLT, the teacher facilitates learning. 
Before the work, the instructor presents the subject and pertinent terminology, 
helps students with the task with little assistance, and then gives feedback 
(Richards & Rodgers, 2013). Before the task, the teacher discusses the subject and 
vocabulary; during the task, the teacher offers minimal assistance; and after the 
task, the teacher provides feedback. 
 Deepa stated, “As a facilitator, I engage my students actively in the assigned 
tasks based on students' needs through group work to enhance their interaction and 
self-directed learning.” She involves students in assigned tasks personalized to their 
needs, using group work to promote interaction and self-directed learning. 
Students are encouraged to communicate with their classmates more actively in the 
classroom when they get task-based language instruction (Simion & Genova, 2019) 
and are provided with opportunities to interact with one another, helping them 
lower their anxiety (Ganta, 2015). Krishna claimed, “I organize the class into groups 
consisting of students with diverse abilities. In these groups, the more capable 
students assist those who struggle, and they seek the teacher's guidance for more 
challenging tasks.” This indicates that the teachers are somewhat comfortable with 
implementing TBLT in their classrooms and are well aware of its theoretical 
components. Both participants Krishna and Deepa support the idea that 
interaction and collaboration improve learning. The practices of the participants 
are consistent with Chen et al. (2018). According to them, learning outcomes are 
better for pupils who work in small groups than for those who work alone. 
Supporting this approach, Vygotsky (1986) emphasizes that true learning occurs 
when students work together in pairs and groups. 
 Teacher plays multiple roles, including mentor, facilitator, and resource 
provider, adapting their support based on students' needs to engage them in 
meaningful communication, collaborate in groups, and use real-life language 
applications (Richards & Rodgers, 2013). It promotes autonomy, as learners 
navigate challenges, negotiate meaning, and reflect on their progress (Van den 
Branden, 2012). By fostering real-world communication and student involvement, 
TBLT enhances motivation and confidence in learners (Larsen-Freeman & 
Anderson, 2011). In this regard, Deepa claimed, “While teaching, I give general 
instructions before assigning tasks and activities to my students. I engage my students 
with the content and provide support. At the end of the session, students present their 
work, which combines their learning.” While teaching, he first provides his students 
with general instructions before assigning tasks and activities. She actively engages 
students with the content and offers support as needed. At the end of the session, 
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vocabulary; during the task, the teacher offers minimal assistance; and after the 
task, the teacher provides feedback. 
 Deepa stated, “As a facilitator, I engage my students actively in the assigned 
tasks based on students' needs through group work to enhance their interaction and 
self-directed learning.” She involves students in assigned tasks personalized to their 
needs, using group work to promote interaction and self-directed learning. 
Students are encouraged to communicate with their classmates more actively in the 
classroom when they get task-based language instruction (Simion & Genova, 2019) 
and are provided with opportunities to interact with one another, helping them 
lower their anxiety (Ganta, 2015). Krishna claimed, “I organize the class into groups 
consisting of students with diverse abilities. In these groups, the more capable 
students assist those who struggle, and they seek the teacher's guidance for more 
challenging tasks.” This indicates that the teachers are somewhat comfortable with 
implementing TBLT in their classrooms and are well aware of its theoretical 
components. Both participants Krishna and Deepa support the idea that 
interaction and collaboration improve learning. The practices of the participants 
are consistent with Chen et al. (2018). According to them, learning outcomes are 
better for pupils who work in small groups than for those who work alone. 
Supporting this approach, Vygotsky (1986) emphasizes that true learning occurs 
when students work together in pairs and groups. 
 Teacher plays multiple roles, including mentor, facilitator, and resource 
provider, adapting their support based on students' needs to engage them in 
meaningful communication, collaborate in groups, and use real-life language 
applications (Richards & Rodgers, 2013). It promotes autonomy, as learners 
navigate challenges, negotiate meaning, and reflect on their progress (Van den 
Branden, 2012). By fostering real-world communication and student involvement, 
TBLT enhances motivation and confidence in learners (Larsen-Freeman & 
Anderson, 2011). In this regard, Deepa claimed, “While teaching, I give general 
instructions before assigning tasks and activities to my students. I engage my students 
with the content and provide support. At the end of the session, students present their 
work, which combines their learning.” While teaching, he first provides his students 
with general instructions before assigning tasks and activities. She actively engages 
students with the content and offers support as needed. At the end of the session, 

the students present their work, reinforcing their learning. These findings align with 
the study by Chen and Wang (2019). TBLT enhances students' engagement in 
language learning, making them more active in class. It fosters better interactions 
by promoting collaborative learning. Deepa emphasizes thought and synthesis, 
offers broad guidance, promotes participation, and invites students to share what 
they have learned whereas Krishna highlights the creation of mixed-ability groups 
and outlines a more encouraging network in which the instructor steps in mainly to 
help with difficult parts of the assignment. 
 Participants’ practices are in harmony with Chen and Wang (2019). They found 
that task-based language teaching (TBLT) enhances motivation, critical thinking, 
engagement, and collaboration. Students responded positively to TBLT as it 
connects to real-life experiences. Task-based language teaching increases students’ 
motivation to learn English (Simion & Genova, 2019). These principles collectively 
contribute to a structured, student-centered approach that enhances language 
proficiency through engagement and interaction. 
Benefits of Using Task-Based Language Teaching 
 Task-Based Language Teaching (TBLT) is a communicative approach that 
emphasizes meaningful tasks over isolated language structures, enhancing real-life 
language use and fluency. Kamal stated, “TBLT promotes active learning by 
engaging students in problem-solving and decision-making. It also fosters critical 
thinking and creativity and takes responsibility for their learning.” TBLT encourages 
students’ active learning by involving them in problem-solving and decision-
making. It enhances their critical thinking and creativity, taking charge of their 
learning. His experience is in harmony with East (2017). He stated that TBLT has 
been developing as a learner-focused and experiential teaching method, originating 
from the implementation of communicative language teaching.  
 Krishna claimed, “TBLT reduces teacher dependency on textbooks, integrates 
four language skills and makes learning reliable, real and practical.” Task-Based 
Language Teaching minimizes the teacher’s reliance on textbooks and naturally 
integrates language skills, making learning more authentic, real and practical. TBLT 
enhances the authenticity of language teaching by recreating real-life situations. 
Although perfectly authentic contexts may not always be possible, these 
simulations still successfully prepare students for using the language in actual 
settings. He added, “TBLT increases students’ fluency through interactive and goal-
oriented tasks and encourages collaboration, enhancing social interaction and 
teamwork.” TBLT boosts students' fluency with interactive, goal-focused tasks and 
fosters collaboration, strengthening social interaction and teamwork. His lived 
story is in harmony with (Nunan, 2004; Larsen Freeman & Anderson, 2011; 
Masuram & Sripada, 2020). They stated that it encourages student interaction, 
builds confidence, boosts fluency and confidence and supports real-world language 
use in interaction. Language assignments provide students with the chance to 
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actively engage with the material, discuss real-world problems, negotiate, and 
come up with the best answers in groups or pairs. TBLT emphasizes meaningful 
language use and real-world tasks in speaking (Moore, 2018). TBLT enhances 
practical communication skills and addresses the teaching challenges of learners 
 Shanti asserted, “When I use TBLT in my class, it helps my students develop 
communicative skills by the use of communicative activities, deepening their 
understanding of the content. Even my shy students engage in discussions with their 
classmates in pairs or groups and improve vocabulary and language structures.” 
Using TBLT in his class enhances his students' communicative skills while 
deepening their understanding of the subject matter. Students in TBLT programs 
outperformed those in traditional language programs in terms of communicative 
competence. His findings are similar to Long (2015).  She added, “TBLT engages 
students, enhances real-life tasks and authentic language.” She highlights the 
importance of real-world tasks and interaction in language learning, emphasizing 
the need for authentic communicative activities in the classroom. Research 
suggests that even shy students actively engage in discussions when working in 
pairs or groups (Ulla & Perales, 2021). TBLT fosters natural interaction in the target 
language, helping students overcome hesitation and develop confidence. 
Additionally, it encourages a sense of responsibility, as learners must complete 
tasks independently without constant teacher supervision. These findings align 
with Kafipour et al. (2018), who reported that task-based learning enhances Iranian 
EFL learners' language use, vocabulary acquisition, content development, and 
organizational skills. Similarly, Panduwangi (2021) found that TBLT significantly 
improves communicative competence and fluency. The participating teachers in 
this study also acknowledged that the effective use of language tasks enhances 
students' communicative abilities. 
 In the same vein, Krishna stated, “When I provide an interesting task to my 
students, they are motivated to learn as it reduces their nervousness. I can also engage 
them in learning as they enjoy working actively with their friends.” Providing 
interesting tasks reduces students' nervousness and motivates them to learn by 
encouraging active, enjoyable collaboration with peers. Krishna’s view aligns with 
Wangdi and Zimik (2024). They stated that if teachers select engaging tasks, they 
can enhance students' enjoyment of learning, which increases their participation. 
Enjoyable tasks help reduce students’ nervousness (Bao & Du, 2015) and minimize 
classroom monotony (Shimray & Wangdi, 2023). Kamal shared his experience thus, 
“TBLT can support students to learn language naturally and develop their 
communicative competence.” The participant’s lived experience makes it clear that 
TBLT supports natural language acquisition in the real world, developing their 
communicative competence. Similar findings were made by Waluyo and Bakoko 
(2022), who asserted that students' speaking abilities and their desire to 
communicate were positively correlated. 

Teachers' Perspectives on Task-Based Language Teaching
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actively engage with the material, discuss real-world problems, negotiate, and 
come up with the best answers in groups or pairs. TBLT emphasizes meaningful 
language use and real-world tasks in speaking (Moore, 2018). TBLT enhances 
practical communication skills and addresses the teaching challenges of learners 
 Shanti asserted, “When I use TBLT in my class, it helps my students develop 
communicative skills by the use of communicative activities, deepening their 
understanding of the content. Even my shy students engage in discussions with their 
classmates in pairs or groups and improve vocabulary and language structures.” 
Using TBLT in his class enhances his students' communicative skills while 
deepening their understanding of the subject matter. Students in TBLT programs 
outperformed those in traditional language programs in terms of communicative 
competence. His findings are similar to Long (2015).  She added, “TBLT engages 
students, enhances real-life tasks and authentic language.” She highlights the 
importance of real-world tasks and interaction in language learning, emphasizing 
the need for authentic communicative activities in the classroom. Research 
suggests that even shy students actively engage in discussions when working in 
pairs or groups (Ulla & Perales, 2021). TBLT fosters natural interaction in the target 
language, helping students overcome hesitation and develop confidence. 
Additionally, it encourages a sense of responsibility, as learners must complete 
tasks independently without constant teacher supervision. These findings align 
with Kafipour et al. (2018), who reported that task-based learning enhances Iranian 
EFL learners' language use, vocabulary acquisition, content development, and 
organizational skills. Similarly, Panduwangi (2021) found that TBLT significantly 
improves communicative competence and fluency. The participating teachers in 
this study also acknowledged that the effective use of language tasks enhances 
students' communicative abilities. 
 In the same vein, Krishna stated, “When I provide an interesting task to my 
students, they are motivated to learn as it reduces their nervousness. I can also engage 
them in learning as they enjoy working actively with their friends.” Providing 
interesting tasks reduces students' nervousness and motivates them to learn by 
encouraging active, enjoyable collaboration with peers. Krishna’s view aligns with 
Wangdi and Zimik (2024). They stated that if teachers select engaging tasks, they 
can enhance students' enjoyment of learning, which increases their participation. 
Enjoyable tasks help reduce students’ nervousness (Bao & Du, 2015) and minimize 
classroom monotony (Shimray & Wangdi, 2023). Kamal shared his experience thus, 
“TBLT can support students to learn language naturally and develop their 
communicative competence.” The participant’s lived experience makes it clear that 
TBLT supports natural language acquisition in the real world, developing their 
communicative competence. Similar findings were made by Waluyo and Bakoko 
(2022), who asserted that students' speaking abilities and their desire to 
communicate were positively correlated. 

  He further clarified, “TBLT can address the problems faced by mixed-ability 
learners. They can evaluate the strengths and weaknesses of their learning 
themselves.” It allows for differentiated learning and self-assessment, helping 
students recognize their progress and areas for improvement. This is similar to Ellis 
(2009), who highlights that TBLT fosters natural learning by emphasizing meaning 
while incorporating language rules.  
 Kamal, Krishna, and Shanti all agree that TBLT increases students' fluency and 
confidence, particularly when they collaborate in groups or pairs.  They stated that 
when given well-designed assignments, even introverted students participate more 
actively. The participants affirmed that TBLT promotes authentic language use, 
student engagement, fluency and communicative competence, and collaborative 
and learner-driven environments. However, Kamal emphasizes cognitive 
development and autonomy, Krishna emphasizes motivation, fluency, and 
enjoyment, and Shanti emphasizes inclusive participation and the development of 
communicative skills. They all support TBLT as a very successful, student-centred 
pedagogy that promotes language competency and human development. 
Challenges of Task-Based Language Teaching 
 TBLT requires extensive planning, high teacher expertise, and effective 
classroom management. Assessing student progress can be difficult since 
traditional tests may not align with task-based learning. Deepa stated, “My students 
love using structured learning over interactive tasks. So, they do not enjoy interactive 
activities.” It requires both time and resources for effective classroom management. 
My school does not provide adequate support for implementing it.” Beginners may 
struggle due to a lack of explicit grammar instruction, and some students may 
prefer structured learning over interactive tasks. TBLT can be time-consuming, and 
resource-intensive, and may lead to classroom management issues. She faces 
challenges as she does not get institutional support in supplying adequate 
resources for TBLT implementation.  
 Teachers must create engaging tasks while managing classroom dynamics, 
which requires flexibility and careful planning. Shanti stated, "Due to the exam-
oriented curriculum, it is difficult to complete the course on time because it requires 
both time and effort. Extroverted students may overpower introverted students, 
making shy students feel uncomfortable in class." Exam-oriented curriculum, 
resource limitations, time constraints, and shy student reluctance to participate can 
hinder its implementation. In addition, students may overemphasize fluency at the 
expense of accuracy. These findings are consistent with Yassin et al (2018). Any task 
or activity that enhances students' fluency and proficiency in a language class 
through active engagement. Kamal stated, “I cannot implement TBLT effectively due 
to my students’ inadequate proficiency in English. They are familiar with learning 
English through traditional methods of teaching and grammar-focused activities. I 
am also not trained properly to use TBLT in the class.” Kamal’s narratives reveal that 
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more controlled speaking tasks, conventional teaching methods with grammar-
oriented exercises, more organized speaking activities and inadequate training 
hinder implementing it. His view is in harmony with Hu and McKay (2018), who 
emphasized that teachers must have adequate pedagogical skills and language 
proficiency to successfully implement EMI and support student achievement. 
However, difficulties persist, especially in environments where conventional, 
teacher-focused methods dominate teaching (Ya, 2021). The narratives revealed 
that in the classroom, teachers usually use teacher-dominated pedagogy. The 
evidence of low learning outcomes and inadequate levels of English among 
students was a low rate of student-centred and active learning practices that 
hindered the implementation of TBLT.  
 Teacher training is vital for effective TBLT implementation, enhancing task 
facilitation, student outcomes, and overcoming resistance in traditional settings 
(Mudinillah et al, 2024). Teachers often struggle to transition to TBLT without 
adequate training, as they struggle to apply a task-based approach efficiently in 
teaching English. Conventional learning environments may also create difficulties 
in adopting this approach. Despite these challenges, TBLT remains an effective 
approach for enhancing meaningful language use (Ellis, 2020). Deepa asserted, 
“There is inadequate collaboration, information gap and group problem-solving 
activities among teachers.” Her experience highlights the absence of collaborative 
tasks in the TBLT framework, which are essential for advanced speaking skills like 
negotiation and critical thinking. Willis and Willis (2007) argue that tasks promoting 
information gaps and group problem-solving lead to more meaningful language 
use. The lack of such tasks indicates a need for more cognitively demanding, 
collaborative activities in TBLT.  
 Deepa, Shanti, and Kamal all agree that TBLT implementation calls for a 
significant investment of time, energy, and institutional support all of which they 
believe are absent from their present teaching environments. They agree that many 
students, particularly those with weaker English proficiency or exam-focused 
mindsets, find interactive assignments difficult and prefer structured or traditional 
training. TBLT implementation is context-sensitive, obstructed not only by the 
approach but also by teacher capacity, student preparation, and institutional culture. 
Their shared experiences confirm the findings of Ellis (2020) and Mudinillah et al. 
(2024), which state that TBLT can only encourage meaningful language usage in 
coincidence with sufficient training, materials, and support networks. 

Conclusion and Implications 
 In spite of the continued domination of conventional approaches over learner-
centred practices in English language instruction in Nepal, TBLT is steadily gaining 
popularity. This study aims to explore English teachers' perceptions and practices 
regarding task-based language teaching, along with its strengths and weaknesses 
using narrative inquiry. The findings indicate that teachers have positive 
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more controlled speaking tasks, conventional teaching methods with grammar-
oriented exercises, more organized speaking activities and inadequate training 
hinder implementing it. His view is in harmony with Hu and McKay (2018), who 
emphasized that teachers must have adequate pedagogical skills and language 
proficiency to successfully implement EMI and support student achievement. 
However, difficulties persist, especially in environments where conventional, 
teacher-focused methods dominate teaching (Ya, 2021). The narratives revealed 
that in the classroom, teachers usually use teacher-dominated pedagogy. The 
evidence of low learning outcomes and inadequate levels of English among 
students was a low rate of student-centred and active learning practices that 
hindered the implementation of TBLT.  
 Teacher training is vital for effective TBLT implementation, enhancing task 
facilitation, student outcomes, and overcoming resistance in traditional settings 
(Mudinillah et al, 2024). Teachers often struggle to transition to TBLT without 
adequate training, as they struggle to apply a task-based approach efficiently in 
teaching English. Conventional learning environments may also create difficulties 
in adopting this approach. Despite these challenges, TBLT remains an effective 
approach for enhancing meaningful language use (Ellis, 2020). Deepa asserted, 
“There is inadequate collaboration, information gap and group problem-solving 
activities among teachers.” Her experience highlights the absence of collaborative 
tasks in the TBLT framework, which are essential for advanced speaking skills like 
negotiation and critical thinking. Willis and Willis (2007) argue that tasks promoting 
information gaps and group problem-solving lead to more meaningful language 
use. The lack of such tasks indicates a need for more cognitively demanding, 
collaborative activities in TBLT.  
 Deepa, Shanti, and Kamal all agree that TBLT implementation calls for a 
significant investment of time, energy, and institutional support all of which they 
believe are absent from their present teaching environments. They agree that many 
students, particularly those with weaker English proficiency or exam-focused 
mindsets, find interactive assignments difficult and prefer structured or traditional 
training. TBLT implementation is context-sensitive, obstructed not only by the 
approach but also by teacher capacity, student preparation, and institutional culture. 
Their shared experiences confirm the findings of Ellis (2020) and Mudinillah et al. 
(2024), which state that TBLT can only encourage meaningful language usage in 
coincidence with sufficient training, materials, and support networks. 

Conclusion and Implications 
 In spite of the continued domination of conventional approaches over learner-
centred practices in English language instruction in Nepal, TBLT is steadily gaining 
popularity. This study aims to explore English teachers' perceptions and practices 
regarding task-based language teaching, along with its strengths and weaknesses 
using narrative inquiry. The findings indicate that teachers have positive 

perceptions of TBLT, recognizing its role in enhancing communication, critical 
thinking, and problem-solving through real-life tasks. Teachers are well aware of 
their roles in facilitating student engagement and fostering collaborative learning 
through communicative activities such as language games, role-plays, discussions, 
project work, pair work, and group work. Tasks personalized to learners’ needs, 
interests, and proficiency levels enhance both communicative skills and content 
knowledge. Furthermore, teachers’ skills and the use of ICTS play a key role in 
TBLT’s success, integrating speaking, listening, reading, and writing skills. Despite 
its benefits, challenges such as controlled speaking tasks, over-reliance on 
conventional methods, limited resources, time constraints, classroom management 
issues, insufficient teamwork, and inadequate teacher training hinder its effective 
implementation. Addressing these requires balancing fluency and accuracy, 
engaging students in meaningful tasks, and adapting communicative activities to 
language classrooms. 
 The study suggests incorporating TBLT into EFL curricula and providing teacher 
training to overcome challenges. Future research could adopt a mixed-methods 
approach, including surveys and interviews, to further explore TBLT implementation. 
Government support in professional development and resource provision is essential 
for the successful implementation of TBLT in language teaching. 
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Abstract 
Research articles are essential outputs of academic 
work. They represent intensive and detailed studies 
on specific topics or issues within a particular 
academic discipline. Usually grounded in primary 
data, they offer structured, evidence-driven insights 
that help expand current knowledge or introduce 
new viewpoints. Research articles are commonly 
structured using the IMRD format: Introduction, 
Method, Results, and Discussion which ensures 
clarity, coherence, and scientific rigor. The purpose 
of writing such articles is not only to share findings 
with the academic community but also to stimulate 
further research and critical discussion. For 
emerging scholars, a clear understanding of the 
research article writing process is essential. 
Nevertheless, many novice researchers often 
experience confusion and face challenges when 
attempting to write and publish their work in 
academic journals. In this light, the present study 
aims to examine both the theoretical and practical 
aspects of research articles, along with their types. 
Moreover, it discusses the fundamental elements of 
a research article, supported by relevant examples 
and illustrative explanations.  

Introduction 
 Research articles enable scholars support evidence-based practices, share 
findings, and contribute to the development of theories and methodologies across 
disciplines. In education, for example, they inform curriculum design, teaching 
strategies, and policy decisions through empirical evidence and critical analysis 
(Creswell, 2014; Cohen et al., 2018). Moreover, research articles foster academic 
dialogue, promote critical thinking, and help practitioners stay informed about 
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recent advancements (Mertens, 2019). They also lay the groundwork for future 
research by allowing scholars to build on existing studies and explore new areas of 
inquiry. Thus, research articles not only advance academic knowledge but also 
bridge the gap between theory and practice, making them essential in both 
scholarly and professional settings (Burns, 2010). 
 Research as a systematic and critical investigation, it involves formulating 
relevant questions and collecting meaningful data to address specific problems or 
explore phenomena (Hatch & Faraday, 1982; Nunan, 2010). Research articles 
embody this process by presenting structured inquiries that construct theoretical or 
analytical frameworks through which findings are evaluated, validated, and 
disseminated to the scholarly community. The integrity of any research article 
largely hinges on the quality of its research questions and the robustness of its data 
collection and analysis procedures. Data may be gathered from primary sources, 
such as observations, questionnaires, interviews, and tests or from secondary 
sources like documents and archival materials. In addition, the sampling method 
plays a crucial role in determining the reliability and generalizability of the research 
findings. Researchers may employ random, non-random, or mixed sampling 
strategies, each chosen based on the research purpose and design. Furthermore, a 
thorough review of existing literature is foundational to the development of any 
research article. It not only situates the current study within a broader academic 
context but also helps identify knowledge gaps, refine research objectives, and 
guide methodological choices, thereby ensuring that the article contributes 
meaningfully to ongoing scholarly conversations. 
 Despite the recognized importance of research and scholarly publications in 
advancing academic knowledge and professional development, many early-career 
researchers remain hesitant to engage in writing research articles. This reluctance 
often stems from the perception that research article writing is a complex and 
demanding process, particularly for novice researchers who may lack sufficient 
guidance, experience, or confidence. The challenges they face include difficulties in 
structuring their work, articulating research problems clearly, selecting appropriate 
methodologies, and adhering to disciplinary conventions in academic writing.  In 
response to these concerns, the present study seeks to explore and explain the 
fundamental strategies of writing a research article. By providing detailed examples 
and discussions of research article components such as the abstract, introduction, 
methodology, results, and discussion, it  aims to demystify the process of academic 
writing and offer practical insights to support novice researchers in developing 
their scholarly writing skills. 

Literature Review 
 A journal is a scholarly publication that presents a collection of articles 
released at regular intervals, typically quarterly, biannually, or annually. These 
journals provide a platform for the dissemination of the most recent research 
findings and are authored by experts in the field, primarily targeting an audience of 
fellow scholars, researchers, and professionals (APA, 2020). Each academic 
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recent advancements (Mertens, 2019). They also lay the groundwork for future 
research by allowing scholars to build on existing studies and explore new areas of 
inquiry. Thus, research articles not only advance academic knowledge but also 
bridge the gap between theory and practice, making them essential in both 
scholarly and professional settings (Burns, 2010). 
 Research as a systematic and critical investigation, it involves formulating 
relevant questions and collecting meaningful data to address specific problems or 
explore phenomena (Hatch & Faraday, 1982; Nunan, 2010). Research articles 
embody this process by presenting structured inquiries that construct theoretical or 
analytical frameworks through which findings are evaluated, validated, and 
disseminated to the scholarly community. The integrity of any research article 
largely hinges on the quality of its research questions and the robustness of its data 
collection and analysis procedures. Data may be gathered from primary sources, 
such as observations, questionnaires, interviews, and tests or from secondary 
sources like documents and archival materials. In addition, the sampling method 
plays a crucial role in determining the reliability and generalizability of the research 
findings. Researchers may employ random, non-random, or mixed sampling 
strategies, each chosen based on the research purpose and design. Furthermore, a 
thorough review of existing literature is foundational to the development of any 
research article. It not only situates the current study within a broader academic 
context but also helps identify knowledge gaps, refine research objectives, and 
guide methodological choices, thereby ensuring that the article contributes 
meaningfully to ongoing scholarly conversations. 
 Despite the recognized importance of research and scholarly publications in 
advancing academic knowledge and professional development, many early-career 
researchers remain hesitant to engage in writing research articles. This reluctance 
often stems from the perception that research article writing is a complex and 
demanding process, particularly for novice researchers who may lack sufficient 
guidance, experience, or confidence. The challenges they face include difficulties in 
structuring their work, articulating research problems clearly, selecting appropriate 
methodologies, and adhering to disciplinary conventions in academic writing.  In 
response to these concerns, the present study seeks to explore and explain the 
fundamental strategies of writing a research article. By providing detailed examples 
and discussions of research article components such as the abstract, introduction, 
methodology, results, and discussion, it  aims to demystify the process of academic 
writing and offer practical insights to support novice researchers in developing 
their scholarly writing skills. 

Literature Review 
 A journal is a scholarly publication that presents a collection of articles 
released at regular intervals, typically quarterly, biannually, or annually. These 
journals provide a platform for the dissemination of the most recent research 
findings and are authored by experts in the field, primarily targeting an audience of 
fellow scholars, researchers, and professionals (APA, 2020). Each academic 

discipline has its own set of specialized journals, such as the Journal of Science and 
Technology, Journal of Teacher Education, Journal of Medical Science, and the 
Journal of NELTA. While some journals are discipline-specific, others adopt a 
multidisciplinary approach, promoting cross-disciplinary understanding and 
collaboration (Day & Gastel, 2012). 
 Journals may be published in print, online, or both, allowing greater 
accessibility and global reach. Local journals often include diverse contributions 
across fields, supporting regional research dissemination. Importantly, journal 
articles function as permanent and credible sources for scholarly communication. 
They typically offer detailed analyses of specific issues or topics within a discipline 
and follow rigorous academic standards, including full referencing and formal 
structures (Swales, 1990). 
 A significant feature of reputable journals is the peer-review or refereeing process. 
Peer-reviewed journals have editorial boards comprising subject experts who critically 
evaluate the submitted manuscripts for quality, originality, clarity, and scholarly value 
before accepting them for publication (Booth et al., 2008). This process ensures 
academic integrity and enhances the credibility of published research. Most journals 
are published by universities, research institutions, or professional organizations 
committed to academic excellence and knowledge advancement.  
 There are various types of journal articles, including research articles, 
methodological articles, theoretical articles, and others, each differing in purpose 
and structure. The number and types of article varies across disciplines; for 
instance, original research articles are commonly produced in the natural and 
social sciences, while review articles are more frequently emphasized in the 
humanities and related fields. The main types of journal articles are as follows: 
Research Articles 

Research articles are comprehensive reports of original research based on the 
collection and analysis of primary data. They follow the standard IMRD structure: 
Introduction, which outlines the research problem and objectives; Methods, 
detailing how the study was conducted; Results, presenting the findings; and 
Discussion, interpreting the results and relating them to existing literature (APA, 
2020). These articles typically range from 3,000 to 7,000 words, though some 
journals allow up to 12,000 words, depending on the complexity of the study 
(Neupane & Joshi, 2021). Writing a research article requires careful planning, data 
collection, analysis, and interpretation, as well as clarity in presentation. Before 
publication, research articles undergo rigorous peer review by subject experts. 
Authors must often revise their manuscripts based on reviewers' and editors’ 
feedback to improve quality, clarity, and scholarly rigor (Day & Gastel, 2012). 
Theoretical Articles 
 Like empirical research articles, theoretical articles are usually subjected to 
peer review prior to publication in academic and scientific journals, ensuring 
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scholarly rigor and quality. However, unlike empirical articles, they do not involve 
the collection and analysis of original data. Instead, theoretical articles critically 
examine, compare, and interpret existing theories to propose new conceptual 
frameworks or perspectives (APA, 2020). These articles are vital for advancing 
academic discourse, as they synthesize established knowledge and offer fresh 
insights or reinterpretations of key issues (Neupane & Joshi, 2021). A central aim of 
theoretical writing is often the application of theories to practical contexts, such as 
education, health, or social systems, thus bridging the gap between theory and real-
world phenomena (Swales, 1990). 
Review Articles 
 Review articles offer a critical, integrative, and constructive evaluation of 
previously published literature within a particular field. Through careful summary, 
synthesis, and comparison, they highlight prevailing trends, theoretical 
frameworks, and key findings while also identifying gaps, inconsistencies, or 
limitations in the existing body of work (Neupane & Joshi, 2021). Unlike primary 
research articles, review articles are considered secondary literature, as they 
typically do not include new empirical data collected by the author. Instead, they 
build upon existing studies to provide a broader understanding of a specific topic or 
issue (APA, 2020). There are three primary types of review articles: literature 
reviews, which offer a general overview and critique of the current state of 
knowledge; systematic reviews, which follow a structured methodology to 
comprehensively collect and assess relevant studies; and meta-analyses, which 
statistically combine data from multiple studies to determine overall trends or 
effects (Gough et al, 2017). Each type serves different academic purposes and varies 
in complexity and scope. The length and structure of a review article may differ 
depending on the discipline, journal requirements, and depth of coverage. 
Regardless of type, review articles play an essential role in guiding future research 
by clarifying what is known and what remains to be explored. 
Methodological Articles 
 Methodological articles are a special type of academic writing that introduce 
new research methods, improve existing ones, or explain research techniques in 
detail. These articles are useful for researchers because they offer practical tools 
that can be used in many fields (APA, 2020). Although they may include some data, 
the main goal is not to present new findings but to show how the method works in 
practice (Mertens, 2014). Such articles help researchers choose the best methods 
for their own studies by comparing the new or improved method with current 
practices. They often contain complex technical or statistical details, which are 
usually placed in appendices or supplementary sections to keep the main text clear 
and easy to follow (APA, 2020). Overall, methodological articles play an important 
role in improving how research is done and shared. 
Case Studies 
 Case study articles report detailed accounts of unique, rare, or significant 
events, conditions, or phenomena. They are often used to illustrate complex 
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scholarly rigor and quality. However, unlike empirical articles, they do not involve 
the collection and analysis of original data. Instead, theoretical articles critically 
examine, compare, and interpret existing theories to propose new conceptual 
frameworks or perspectives (APA, 2020). These articles are vital for advancing 
academic discourse, as they synthesize established knowledge and offer fresh 
insights or reinterpretations of key issues (Neupane & Joshi, 2021). A central aim of 
theoretical writing is often the application of theories to practical contexts, such as 
education, health, or social systems, thus bridging the gap between theory and real-
world phenomena (Swales, 1990). 
Review Articles 
 Review articles offer a critical, integrative, and constructive evaluation of 
previously published literature within a particular field. Through careful summary, 
synthesis, and comparison, they highlight prevailing trends, theoretical 
frameworks, and key findings while also identifying gaps, inconsistencies, or 
limitations in the existing body of work (Neupane & Joshi, 2021). Unlike primary 
research articles, review articles are considered secondary literature, as they 
typically do not include new empirical data collected by the author. Instead, they 
build upon existing studies to provide a broader understanding of a specific topic or 
issue (APA, 2020). There are three primary types of review articles: literature 
reviews, which offer a general overview and critique of the current state of 
knowledge; systematic reviews, which follow a structured methodology to 
comprehensively collect and assess relevant studies; and meta-analyses, which 
statistically combine data from multiple studies to determine overall trends or 
effects (Gough et al, 2017). Each type serves different academic purposes and varies 
in complexity and scope. The length and structure of a review article may differ 
depending on the discipline, journal requirements, and depth of coverage. 
Regardless of type, review articles play an essential role in guiding future research 
by clarifying what is known and what remains to be explored. 
Methodological Articles 
 Methodological articles are a special type of academic writing that introduce 
new research methods, improve existing ones, or explain research techniques in 
detail. These articles are useful for researchers because they offer practical tools 
that can be used in many fields (APA, 2020). Although they may include some data, 
the main goal is not to present new findings but to show how the method works in 
practice (Mertens, 2014). Such articles help researchers choose the best methods 
for their own studies by comparing the new or improved method with current 
practices. They often contain complex technical or statistical details, which are 
usually placed in appendices or supplementary sections to keep the main text clear 
and easy to follow (APA, 2020). Overall, methodological articles play an important 
role in improving how research is done and shared. 
Case Studies 
 Case study articles report detailed accounts of unique, rare, or significant 
events, conditions, or phenomena. They are often used to illustrate complex 

problems, propose potential solutions, and point out areas needing further 
research or theoretical investigation (APA, 2020). Commonly found in fields like 
medicine, psychology, and education, case studies help document previously 
unrecognized conditions, treatment outcomes, or unusual clinical presentations 
(Yin, 2018). These articles serve as valuable tools for generating hypotheses, refining 
existing theories, and informing practice. While based on specific cases, they often 
have broader implications for research, policy, or clinical application. 
Other Types of Articles 
 In addition to the article types mentioned above, academic journals may also 
publish brief reports, comments and replies on previously published articles, book 
reviews, letters to the editor, and monographs. These formats serve various 
purposes, such as sharing concise findings, engaging in scholarly dialogue, 
reviewing academic publications, or presenting comprehensive studies on a single 
topic. 
 The aforementioned classification underscores the existence of diverse types 
of journal articles, each characterized by distinct purposes, structures, and 
scholarly functions. Among these, the research article stands out as the most widely 
recognized and frequently published form across academic disciplines. 
Consequently, the primary focus of this discussion is on research articles, given 
their central role in disseminating original findings, advancing disciplinary 
knowledge, and contributing to ongoing scholarly conversations. 

Methodology 
 The present study employed a document analysis approach within the broader 
framework of qualitative research. Qualitative research is primarily concerned with 
generating rich, in-depth descriptions rather than quantifying data through 
numerical measures such as frequencies or scores (Mackey & Gass, 2005). It 
operates on a logical framework that connects the data collection process to the 
initial research questions (Yin, 2009). In this context, a document is understood as 
any written, drawn, presented, or recorded representation of ideas, and document 
analysis refers to a systematic method of reviewing and interpreting such materials, 
whether in printed or electronic form. Similar to other qualitative research 
techniques, document analysis involves the careful examination and interpretation 
of data to derive meaning, deepen understanding, and contribute to the 
development of empirical knowledge (Corbin & Strauss, 2008). Accordingly, this 
study involved the collection and systematic analysis of relevant books, scholarly 
articles, and previous theses pertaining to the research domain. 

Results and Discussion 
 Research articles normally have a standard format to facilitate communication. 
The scholars of research articles follow introduction, method, results and discussion 
(IMRD) as a basic format for their journal articles. However, many modern academic 
journal articles are organized in the following components. 
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Title 
 Every article begins with a title, which summarizes the main idea of the 
manuscript. It should be a concise statement of the central topic and designed to 
capture the reader’s interest (Hartley, 2008). A good title should both attract and 
inform readers, accurately reflecting the content of the article. If readers find the 
title appealing, they are more likely to continue reading. Therefore, a title should 
not only draw attention but also clearly indicate what the article will discuss (Leki, 
2010). It should reflect the nature, scope, and focus of the study and be fully 
explanatory when standing alone. In other words, a good title should ideally answer 
the following questions: 

 What will be researched? 
 How will the topic be researched? 
 With whom?-describe the research population and units of measurements. 
 Where/ in what context will the study be conducted? 

 Abbreviations are generally avoided in research titles. A well-crafted title may 
also hint at how the paper is organized. Titles are typically limited to 8 to 15 
substantive words. Phrases like “a study of” or “an analysis of” should be avoided, as 
they add unnecessary length without contributing meaning. While titles are usually 
written as phrases, they can also take the form of questions. In academic writing, it 
is rare for titles to include exclamation marks.  A good title is typically short, often a 
phrase rather than a full sentence, though it may also take the form of a question or 
include brief explanations when appropriate (Kirszner & Mandell , 2008); Leki, 
2010). In terms of capitalization, the first word and all major words should be 
capitalized, while articles (a, an, the), coordinating conjunctions (and, but, or), and 
short prepositions (in, at, on, of) remain in lowercase unless they appear at the 
beginning or end of the title. Titles should not be followed by a period, nor should 
they be underlined or placed in quotation marks. For formatting, the title must be 
centered at the top of the first page, typed using both uppercase and lowercase 
letters, and followed by a double space before the beginning of the main text. 
Author's Name (Byline) 
 Listing the name of a single author poses no problem. However, when two 
authors are involved, a decision must be made regarding whose name appears first. 
This becomes more complex as the number of authors increases. In all cases, titles 
(e.g., Dr., Professor) and academic degrees (e.g., PhD, EdD) should be omitted.  
 The Publication Manual of the American Psychological Association (2010) 
provides clear guidelines for assigning credit for authorship in academic 
publications. It emphasizes that the order of authors should reflect the actual 
professional contributions of each individual, regardless of their academic rank or 
institutional status. Typically, the principal contributor is listed first, followed by 
co-authors in descending order of their involvement. Merely holding a title or 
position, such as being the Head of a Research Team does not in itself warrant 
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Title 
 Every article begins with a title, which summarizes the main idea of the 
manuscript. It should be a concise statement of the central topic and designed to 
capture the reader’s interest (Hartley, 2008). A good title should both attract and 
inform readers, accurately reflecting the content of the article. If readers find the 
title appealing, they are more likely to continue reading. Therefore, a title should 
not only draw attention but also clearly indicate what the article will discuss (Leki, 
2010). It should reflect the nature, scope, and focus of the study and be fully 
explanatory when standing alone. In other words, a good title should ideally answer 
the following questions: 

 What will be researched? 
 How will the topic be researched? 
 With whom?-describe the research population and units of measurements. 
 Where/ in what context will the study be conducted? 

 Abbreviations are generally avoided in research titles. A well-crafted title may 
also hint at how the paper is organized. Titles are typically limited to 8 to 15 
substantive words. Phrases like “a study of” or “an analysis of” should be avoided, as 
they add unnecessary length without contributing meaning. While titles are usually 
written as phrases, they can also take the form of questions. In academic writing, it 
is rare for titles to include exclamation marks.  A good title is typically short, often a 
phrase rather than a full sentence, though it may also take the form of a question or 
include brief explanations when appropriate (Kirszner & Mandell , 2008); Leki, 
2010). In terms of capitalization, the first word and all major words should be 
capitalized, while articles (a, an, the), coordinating conjunctions (and, but, or), and 
short prepositions (in, at, on, of) remain in lowercase unless they appear at the 
beginning or end of the title. Titles should not be followed by a period, nor should 
they be underlined or placed in quotation marks. For formatting, the title must be 
centered at the top of the first page, typed using both uppercase and lowercase 
letters, and followed by a double space before the beginning of the main text. 
Author's Name (Byline) 
 Listing the name of a single author poses no problem. However, when two 
authors are involved, a decision must be made regarding whose name appears first. 
This becomes more complex as the number of authors increases. In all cases, titles 
(e.g., Dr., Professor) and academic degrees (e.g., PhD, EdD) should be omitted.  
 The Publication Manual of the American Psychological Association (2010) 
provides clear guidelines for assigning credit for authorship in academic 
publications. It emphasizes that the order of authors should reflect the actual 
professional contributions of each individual, regardless of their academic rank or 
institutional status. Typically, the principal contributor is listed first, followed by 
co-authors in descending order of their involvement. Merely holding a title or 
position, such as being the Head of a Research Team does not in itself warrant 

authorship. Furthermore, if a student’s thesis or dissertation forms the basis of a 
multi-authored article, the student should be recognized as the principal author. 
Overall, the literature underscores that authorship should be based on substantive 
contributions, not on hierarchy, titles, or degrees. 
Abstract 
 Most scholarly journals require an abstract, which provides a brief yet 
comprehensive summary of the article’s content. It allows readers to quickly grasp 
the study’s purpose, methods, findings, and significance. Importantly, abstracts 
should not include any information not already discussed in the main text 
(Neupane & Joshi, 2021). A well-crafted abstract is often considered the most 
important paragraph in a scholarly article, as it helps readers decide whether to 
read the full paper (APA, 2020). There are two common types of abstracts: 
structured and unstructured. Structured abstracts, which originated in medical 
journals during the 1980s, are now widely used in scientific and technical 
disciplines. They are typically organized under specific subheadings such as 
Background, Objectives, Methods, Results, and Conclusion (Hartley, 2008). This 
format enhances clarity and readability, especially for empirical research. In 
contrast, unstructured abstracts are more typical in the humanities and social 
sciences. These abstracts include the same essential components but are written as 
a single paragraph without subheadings. For articles ranging from 3,000 to 5,000 
words, abstracts are usually limited to 150–250 words.  
 To write an effective abstract, several key principles should be followed (APA, 
2010). First, it must be accurate, meaning it should clearly reflect the purpose, 
methods, and findings of the article without introducing any content that does not 
appear in the main body. Second, the abstract should be nonevaluative; it must 
present the information objectively, without personal opinions or judgments. 
Third, it should be coherent and readable, using clear and concise language. This 
includes favoring verbs over nominalizations, using the active voice when possible, 
employing the present tense for conclusions and the past tense for reported results. 
Lastly, the abstract must be concise—brief yet informative. It should highlight only 
the four or five most important concepts, findings, or implications, with each 
sentence contributing essential information. 
Keywords 
 Keywords are an essential component of a journal article, typically placed 
directly after the abstract. Authors are usually advised to list 5 to 8 keywords that 
accurately represent the content of the article. These should ideally reflect the 
discipline, sub-discipline, theme, research design, and context of the study. 
Keywords play a crucial role in helping potential readers discover the article in 
electronic databases. Keywords help readers determine whether an article is 
relevant to their interests and provide useful terms for conducting web-based 
searches on related topics. Keywords also assist indexers and editors in grouping 
together related materials, such as those compiled in year-end journal issues or 
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conference proceedings (Hartely, 2008). In addition, they allow editors and 
researchers to monitor developments and trends within a specific subject area over 
time. Furthermore, keywords can link particular issues to broader, more abstract 
academic or disciplinary themes, thereby enhancing the article’s accessibility and 
scholarly relevance. 
 Gbur and Trumbo (1995) suggest several strategies for producing effective 
keywords and phrases in academic writings (cited in Hartley, 2008). They 
recommend using simple and specific noun phrases, for instance, "variance 
estimation" instead of "estimate of variance." It's important to avoid overly 
common terms and not to repeat keywords already present in the title, as these will 
be indexed automatically. Writers should also eliminate unnecessary prepositions, 
particularly "in" and "of," by opting for more concise forms like "data quality" 
rather than "quality of data." Moreover, acronyms should be avoided, as they may 
become outdated or confuse readers unfamiliar with them, especially international 
audiences. The names of individuals should only be included if they are part of 
widely recognized terminology, such as "Skinner box" or "Poisson distribution." In 
essence, effective keywords are specific, discipline-relevant, clearly phrased, and 
free from redundancy and obscure abbreviations, helping both readers and 
databases efficiently locate relevant academic materials. 
Introduction 
 The introduction is the first main body section of a journal article. It clearly 
presents the research problem or question under investigation, along with the 
background needed to understand it. A strong introduction outlines the purpose, 
scope, and significance of the study, allowing readers to judge the relevance of the 
article to their interests and decide whether to continue reading (APA, 2020). To 
make the introduction engaging and informative, writers often employ rhetorical 
strategies such as using a thought-provoking question, a surprising statistic, or a 
review of key literature to capture attention and provide context. Introductions are 
typically concise; around 10 percent of the article’s total length (Bailey, 2012). 
However, their length may vary depending on the complexity and scope of the 
study. A well-written introduction should answer several essential questions: What 
is the topic? Why is it important? What is already known? What gap does this 
research aim to fill? And how will the study achieve its goals? As noted in the APA 
Publication Manual (2020), answering these questions helps ensure that the 
introduction is focused, coherent, and aligned with the rest of the article: 

 Why is this problem important? 
 How does the study relate to or differ from previous work in the area? 
 What are the primary or secondary hypotheses or objectives of the study? 
 How do the hypotheses and research design relate to one another? 
 What are the theoretical or practical implications of the study? 

 Swales and Feak (2004) outline a widely accepted model for structuring the 
introduction section of academic articles, which consists of three essential moves 
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conference proceedings (Hartely, 2008). In addition, they allow editors and 
researchers to monitor developments and trends within a specific subject area over 
time. Furthermore, keywords can link particular issues to broader, more abstract 
academic or disciplinary themes, thereby enhancing the article’s accessibility and 
scholarly relevance. 
 Gbur and Trumbo (1995) suggest several strategies for producing effective 
keywords and phrases in academic writings (cited in Hartley, 2008). They 
recommend using simple and specific noun phrases, for instance, "variance 
estimation" instead of "estimate of variance." It's important to avoid overly 
common terms and not to repeat keywords already present in the title, as these will 
be indexed automatically. Writers should also eliminate unnecessary prepositions, 
particularly "in" and "of," by opting for more concise forms like "data quality" 
rather than "quality of data." Moreover, acronyms should be avoided, as they may 
become outdated or confuse readers unfamiliar with them, especially international 
audiences. The names of individuals should only be included if they are part of 
widely recognized terminology, such as "Skinner box" or "Poisson distribution." In 
essence, effective keywords are specific, discipline-relevant, clearly phrased, and 
free from redundancy and obscure abbreviations, helping both readers and 
databases efficiently locate relevant academic materials. 
Introduction 
 The introduction is the first main body section of a journal article. It clearly 
presents the research problem or question under investigation, along with the 
background needed to understand it. A strong introduction outlines the purpose, 
scope, and significance of the study, allowing readers to judge the relevance of the 
article to their interests and decide whether to continue reading (APA, 2020). To 
make the introduction engaging and informative, writers often employ rhetorical 
strategies such as using a thought-provoking question, a surprising statistic, or a 
review of key literature to capture attention and provide context. Introductions are 
typically concise; around 10 percent of the article’s total length (Bailey, 2012). 
However, their length may vary depending on the complexity and scope of the 
study. A well-written introduction should answer several essential questions: What 
is the topic? Why is it important? What is already known? What gap does this 
research aim to fill? And how will the study achieve its goals? As noted in the APA 
Publication Manual (2020), answering these questions helps ensure that the 
introduction is focused, coherent, and aligned with the rest of the article: 

 Why is this problem important? 
 How does the study relate to or differ from previous work in the area? 
 What are the primary or secondary hypotheses or objectives of the study? 
 How do the hypotheses and research design relate to one another? 
 What are the theoretical or practical implications of the study? 

 Swales and Feak (2004) outline a widely accepted model for structuring the 
introduction section of academic articles, which consists of three essential moves 

(cited in Hartley, 2008). Move 1 involves establishing a research territory by 
emphasizing the significance, relevance, or interest of the general research area and 
by reviewing previous studies. Move 2 focuses on identifying a niche. Move 3 
consists of occupying the niche, where authors explain how their research 
addresses the identified gap. This includes stating the purpose of the study, and 
optionally, listing research questions or hypotheses, and announcing principal 
findings. In essence, a well-structured introduction sets the background, defines 
the research problem, and clarifies the purpose and significance of the study by 
progressing through these three strategic moves. 
Method 
 Methods refer to the techniques or procedures used to gather and collect data 
related to the research questions. Research methods encompass all the systematic 
and scientific techniques employed by a researcher throughout a study (Kothari, 
2004). A solid understanding of research methods is essential because it guides the 
researcher in achieving the study’s objectives. The structure of the methods section 
can vary across journal articles. Most often, it is divided into three main 
subsections: Participants, Measures, and Procedure(s). In addition, some scholars 
include discussions on the study’s philosophy and design of the study, population 
and sampling, research instruments, data analysis procedures and research ethics 
as the integral components of the method. The length of the methods section 
depends on the familiarity of the techniques used: it may be brief and concise when 
using standardized methods but more detailed and elaborate when novel or 
complex methods require thorough explanation (Hartley, 2008). Researchers are 
expected to describe their methods clearly enough so that readers can replicate the 
study based on the information provided. 
Results 
 The results of a study involve the presentation and description of collected 
data. In qualitative research, the results section typically begins with the study’s 
themes, which should directly reflect the research objectives or questions. In 
contrast, the results section of quantitative research usually follows the sequence of 
data. Quantitative studies often use tables, graphs, diagrams, and statistics to 
present findings, whereas qualitative studies rely on narratives and stories to 
describe results. Furthermore, the results should be interpreted and discussed in 
relation to relevant theories connected to the study. Results section in scientific 
research articles typically follows a two-stage structure (Hartley, 2008). Move 1 
involves presenting the main findings in a logical sequence, clearly linking them to 
the hypotheses and methods employed in the study. Move 2 then addresses the 
subsidiary or secondary findings, again connecting them to the initial research 
questions and methodological framework. This structured approach ensures clarity 
and coherence in reporting outcomes. It is also common for the results section to 
begin with phrases such as “Table 1 shows that...,” indicating a direct reference to 
visual data presentations that support the findings. 
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Discussion 
 The discussion section involves the analysis and interpretation of the study’s 
data. Here, the researcher restates the findings in relation to previous studies and 
offers explanations and insights. In other words, the author examines, interprets, 
and qualifies the results, drawing inferences and conclusions from them (APA, 
2020). The discussion should begin with a clear statement indicating whether the 
original hypotheses; both primary and secondary are supported or not. Comparing 
and contrasting your results with those of other researchers helps to conceptualize, 
confirm, or clarify your conclusions.There are five common 'moves' typically found 
in the discussion sections of academic research papers, each serving a distinct 
rhetorical function (Hartley, 2008). Move 1 involves restating the main findings and 
accomplishments of the study to remind readers of its key contributions. Move 2 
evaluates how these findings align with or differ from previous research, indicating 
whether they support, contradict, extend, or refine existing knowledge. Move 3 
highlights potential limitations of the study, acknowledging any constraints in 
methodology, scope, or generalizability. Move 4 provides an interpretation or 
explanation of the results, offering insights into their meaning and relevance. 
Finally, Move 5 discusses the broader implications of the findings and often 
includes recommendations for future research, suggesting how the work can be 
extended or applied in other contexts. Together, these moves help to contextualize 
the research and guide readers in understanding its significance.  
Conclusion 
 The conclusion should appropriately answer the specific questions raised in 
the introduction section.  A conclusion is not just a summary of the results; it is a 
personal and critical reflection on the entire research process. It also highlights the 
broader significance of the findings. The conclusion should be written in relation to 
the introduction, methods, results and discussion sections of your research.  
References/ Works Cited 
 References constitute a systematic list of sources cited within an academic 
paper, serving to acknowledge the contributions of previous authors and to provide 
readers with the means to locate the original materials. Various referencing styles 
exist, among which APA (American Psychological Association) and MLA (Modern 
Language Association) are widely used. APA style is predominantly employed in 
social science research, whereas MLA style is commonly applied within the 
humanities. Both APA and MLA share the following basic conventions for 
formatting, in-text citation, and referencing a research paper. 

 Use  a legible font size (i.e. Times New Roman with 12 font size) 
 Double space entire the paper.  
 Leave one inch margin at top, bottom and sides of the text. 
 Do not justify the text, instead, leave right margin uneven. 
 Indent the first line of every paragraph and footnote 
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Discussion 
 The discussion section involves the analysis and interpretation of the study’s 
data. Here, the researcher restates the findings in relation to previous studies and 
offers explanations and insights. In other words, the author examines, interprets, 
and qualifies the results, drawing inferences and conclusions from them (APA, 
2020). The discussion should begin with a clear statement indicating whether the 
original hypotheses; both primary and secondary are supported or not. Comparing 
and contrasting your results with those of other researchers helps to conceptualize, 
confirm, or clarify your conclusions.There are five common 'moves' typically found 
in the discussion sections of academic research papers, each serving a distinct 
rhetorical function (Hartley, 2008). Move 1 involves restating the main findings and 
accomplishments of the study to remind readers of its key contributions. Move 2 
evaluates how these findings align with or differ from previous research, indicating 
whether they support, contradict, extend, or refine existing knowledge. Move 3 
highlights potential limitations of the study, acknowledging any constraints in 
methodology, scope, or generalizability. Move 4 provides an interpretation or 
explanation of the results, offering insights into their meaning and relevance. 
Finally, Move 5 discusses the broader implications of the findings and often 
includes recommendations for future research, suggesting how the work can be 
extended or applied in other contexts. Together, these moves help to contextualize 
the research and guide readers in understanding its significance.  
Conclusion 
 The conclusion should appropriately answer the specific questions raised in 
the introduction section.  A conclusion is not just a summary of the results; it is a 
personal and critical reflection on the entire research process. It also highlights the 
broader significance of the findings. The conclusion should be written in relation to 
the introduction, methods, results and discussion sections of your research.  
References/ Works Cited 
 References constitute a systematic list of sources cited within an academic 
paper, serving to acknowledge the contributions of previous authors and to provide 
readers with the means to locate the original materials. Various referencing styles 
exist, among which APA (American Psychological Association) and MLA (Modern 
Language Association) are widely used. APA style is predominantly employed in 
social science research, whereas MLA style is commonly applied within the 
humanities. Both APA and MLA share the following basic conventions for 
formatting, in-text citation, and referencing a research paper. 

 Use  a legible font size (i.e. Times New Roman with 12 font size) 
 Double space entire the paper.  
 Leave one inch margin at top, bottom and sides of the text. 
 Do not justify the text, instead, leave right margin uneven. 
 Indent the first line of every paragraph and footnote 

 Place the page number in the upper right hand corner 
 Alphabetize the” References” or “Work Cited” by author’s last name.  
 Use hanging indent for the reference/ cited list. 
 Use parenthetical in-text citations. 

 Despite sharing fundamental formatting principles, APA and MLA styles 
exhibit several differences. These include variations in disciplinary focus, citation 
structure, title page requirements, author name formatting, emphasis on 
publication date, and the use of abstracts. Such differences reflect their adaptation 
to the specific conventions of social sciences versus humanities. 

Conclusion 
 Since research is an indispensable aspect of all academic disciplines, this study 
aims to explore and explain effective strategies for writing a research article.The 
research articles follow a standardized structure intended to promote clarity, logical 
flow, and efficient communication within the scholarly community. While the 
IMRD model (Introduction, Method, Results, Discussion) serves as a foundational 
framework, modern research articles also incorporate essential elements such as 
the title, author's byline, abstract, keywords, conclusion, and references. Each 
component serves a specific rhetorical and functional purpose, from capturing the 
reader’s interest to presenting empirical findings and situating them within existing 
literature. Effective research writing requires not only adherence to structural 
conventions but also attention to clarity, accuracy, objectivity, and relevance. 
Furthermore, understanding citation styles such as APA and MLA is vital for 
academic integrity and consistency. Ultimately, mastering the components and 
conventions of research article writing empowers scholars to contribute 
meaningfully to their fields, engage in critical academic discourse, and advance 
knowledge within their disciplines. 
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Abstract 
Formative assessment supports learning, and in 
Nepalese school education, it is emphasized in the 
curriculum but inconsistently practiced in classrooms. 
In this context, this study explores the formative 
assessment strategies that secondary-level English 
language teachers apply in the classroom in Nepal. It 
also examines how teachers engage students with these 
strategies and how students experience these formative 
assessment practices in community schools. To achieve 
the research objectives, four English language teachers 
and twelve students from community schools in the 
Kathmandu Valley were selected using purposive 
sampling. The study employed an interpretative 
phenomenological analysis design. Data were collected 
through class observations and interviews with both 
teachers and students. The data were analyzed and 
interpreted descriptively by identifying themes. The 
findings revealed that most teachers use classwork and 
homework as formative assessment strategies. Peer 
correction, group correction, teacher correction, and 
self-correction were commonly used to engage students 
in formative assessment activities. The majority of 
students responded positively to the formative 
assessment strategies their teachers used and the way 
they were engaged in the processes. It implies that 
incorporating diverse formative assessment strategies 
can effectively engage students and foster positive 
attitudes toward learning.  

Introduction 
Language assessment is the process of evaluating learners' ability to use a 

language effectively. Teachers need to assess their proficiency and provide targeted 
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feedback to support learners in achieving communicative competence. Assessment 
encompasses a variety of methods and tools that inform instructional decisions and 
track learning progress. Among these, formative assessment is crucial in promoting 
student development by offering continuous, constructive feedback. Brown (2004) 
highlights the significance of formative assessment in the development of language 
skills, while Pradhan (2021) situates it within a broader spectrum of assessment 
practices—namely, assessment of learning, assessment for learning, and 
assessment as learning.  

Unlike summative assessments, which are primarily used for certification and 
grading purposes, formative assessment is integrated with learning processes, 
aiming to improve students' performance and autonomy. Clark (2011) argues that 
formative assessment is not merely a testing tool but a dynamic pedagogical 
process that fosters lifelong learning and skill development. Similarly, Viegas, Alves, 
and Lima (2015) highlight its role in enhancing educational experiences and 
outcomes by encouraging diverse and reflective teaching strategies.  

Despite the growing recognition of its value, formative assessment remains 
underused in many educational settings, where summative practices dominate. 
Such an emphasis often prioritizes academic certification over meaningful 
learning. In response, the Secondary Level Curriculum 2078 of Nepal underscores 
the importance of formative assessment in enhancing instructional quality. It 
specifies several formative assessment techniques, including observation, 
anecdotal records, interviews, home assignments, portfolios, creative works, and 
interactive activities such as debates, role-plays, storytelling, and journal writing. 
The curriculum has been structured to promote reflective practices and continuous 
feedback. However, its success depends upon effective implementation by teachers 
and active engagement of students.  

Although the curriculum framework highlights the role of formative 
assessment, there is limited research in the Nepali context, Even Education Review 
Office have missed to assess the practices of formative assessment activities 
conducted in the classroom (see ERJ, 2024). This lack of evidence points to a critical 
gap in understanding how the curriculum policy of formative assessments is 
practiced and how it contributes to quality education at the secondary level.  

Therefore, this study aims to investigate the formative assessment strategies 
employed by English language teachers in the secondary schools. Specifically, it 
seeks to explore which strategies are implemented, how students interact with 
them, and how students perceive the effectiveness of these strategies in supporting 
their learning. 

Literature Review 
Regular assessment using diverse methods to measure understanding among 

all students enhances learning progress. The assessments should be tailored to 
each student, ensuring personalized learning experiences so that teachers can 
pinpoint areas needing support and devise strategies for improvement through the 
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feedback to support learners in achieving communicative competence. Assessment 
encompasses a variety of methods and tools that inform instructional decisions and 
track learning progress. Among these, formative assessment is crucial in promoting 
student development by offering continuous, constructive feedback. Brown (2004) 
highlights the significance of formative assessment in the development of language 
skills, while Pradhan (2021) situates it within a broader spectrum of assessment 
practices—namely, assessment of learning, assessment for learning, and 
assessment as learning.  

Unlike summative assessments, which are primarily used for certification and 
grading purposes, formative assessment is integrated with learning processes, 
aiming to improve students' performance and autonomy. Clark (2011) argues that 
formative assessment is not merely a testing tool but a dynamic pedagogical 
process that fosters lifelong learning and skill development. Similarly, Viegas, Alves, 
and Lima (2015) highlight its role in enhancing educational experiences and 
outcomes by encouraging diverse and reflective teaching strategies.  

Despite the growing recognition of its value, formative assessment remains 
underused in many educational settings, where summative practices dominate. 
Such an emphasis often prioritizes academic certification over meaningful 
learning. In response, the Secondary Level Curriculum 2078 of Nepal underscores 
the importance of formative assessment in enhancing instructional quality. It 
specifies several formative assessment techniques, including observation, 
anecdotal records, interviews, home assignments, portfolios, creative works, and 
interactive activities such as debates, role-plays, storytelling, and journal writing. 
The curriculum has been structured to promote reflective practices and continuous 
feedback. However, its success depends upon effective implementation by teachers 
and active engagement of students.  

Although the curriculum framework highlights the role of formative 
assessment, there is limited research in the Nepali context, Even Education Review 
Office have missed to assess the practices of formative assessment activities 
conducted in the classroom (see ERJ, 2024). This lack of evidence points to a critical 
gap in understanding how the curriculum policy of formative assessments is 
practiced and how it contributes to quality education at the secondary level.  

Therefore, this study aims to investigate the formative assessment strategies 
employed by English language teachers in the secondary schools. Specifically, it 
seeks to explore which strategies are implemented, how students interact with 
them, and how students perceive the effectiveness of these strategies in supporting 
their learning. 

Literature Review 
Regular assessment using diverse methods to measure understanding among 

all students enhances learning progress. The assessments should be tailored to 
each student, ensuring personalized learning experiences so that teachers can 
pinpoint areas needing support and devise strategies for improvement through the 

analysis of student performance. Teachers should be aware of the students’ levels 
to foster success in their learning and the role of active engagement during learning 
to maximize everyone's potential (Wiliam, 2010). Assessments help teachers 
understand students’ proficiency and provide support when necessary. Formative 
assessment integrates formal and informal activities conducted during the teaching 
and learning process. It is collaboratively used by teachers and students to elicit 
and utilize evidence of student learning as a continuous process, thereby 
supporting utilize in becoming self-directed learners (Beard, 2023). It offers 
ongoing feedback to both teachers and students to assess understanding and 
progress, aids students in taking ownership of their learning, and enables teachers 
to effectively tailor instruction to meet individual needs. According to Afitska (2014) 
classroom formative assessment can be conceptualized as formative teacher 
assessment, formative feedback, as well as self and peer assessments. Formative 
teacher assessment focuses on discussions with learners and adapting strategies 
according to their levels. Formative feedback serves as a supportive bridge that 
guides learners towards their expected progress. Self and peer assessments are 
valuable when learners generate and assess their ideas through peer assessment, 
peers provide feedback based on their observations of each other’s presentations. 
Collaborative and constructive feedback play significant roles in enhancing 
learners’ educational journeys (Sharma, 2023; Wiliam & Thompson, 2006). Bennett 
(2011) highlights the teacher's role in adapting instruction to meet the students’ 
immediate needs, which not only fosters greater student engagement but also 
contributes to the development of learner autonomy and peer support within the 
classroom. Timely and constructive feedback enables students to effectively 
incorporate suggestions into their work, resulting in meaningful learning outcomes. 
In this regard, Dayal (2021) argues that if teachers intentionally use formative 
assessment strategies, such as feedback, questioning, and observation, they are 
most likely to adjust their teaching to support students' real-time learning, 
highlighting how these practices are embedded in classroom instruction and help 
identify students’ needs, enhance engagement, and promote continuous 
improvement in learning outcomes. 

The secondary level curriculum-2078 in Nepal describes a diverse range of 
formative assessment methods to measure learners' progress and learning: 
observation of students' linguistic behavior, anecdotal records, interviews, home 
assignments, portfolios, tests (class, weekly, monthly), projects, creative works, 
classwork, reflective practices, games, debates, simulations, role plays, group 
discussions, and journal writing. Here, the observation of linguistic behavior refers 
to the process of closely observing and analyzing how students use language in 
various contexts, such as during classroom discussions and homework. An 
anecdotal record is a brief narrative detailing specific incidents or behaviors 
observed in students, which is very useful for teachers to gather information 
regarding a student’s progress and learning experiences. Classwork encompasses 
activities students are expected to complete during a class, whereas homework 
refers to tasks assigned by a teacher for completion outside regular classroom 
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hours. The portfolio technique involves evaluating students by compiling their 
portfolios, while tests are a common assessment method utilized by almost all 
teachers in various institutions. Oral questioning and feedback, diagnostic tests, 
and student presentations are other potential formative assessment techniques 
(UNICEF, 2022). However, each technique serves a specific purpose in evaluating 
students’ learning progress, addressing diverse learning styles, and promoting a 
comprehensive understanding of the curriculum.  

By incorporating various assessment strategies, educators can effectively 
monitor and support students' academic growth and development (see Secondary 
Level Curriculum, 2078). Wiliam and Thompson (2006) conceptualized five key 
strategies of formative assessment: namely clarifying and sharing learning 
intentions and criteria for success, engineering effective classroom discussions and 
learning tasks to elicit evidence of student understanding, providing feedback that 
propels learners forward, activating students as instructional resources for one 
another, and encouraging students to take ownership of their learning.   

Numerous studies have been conducted at the international level, yet there is 
limited coverage of Nepalese research in this area. Bhusal (2024) highlights large-
scale assessments like NASA and PA but overlooks classroom-level formative 
practices essential for daily student learning, leaving a gap between national 
evaluations and real-time feedback. Kadel (2024) shows that Bloom’s taxonomy-
based questioning promotes critical and metacognitive skills, aligning with 
formative goals, yet focuses more on teacher perceptions than on actual learning 
outcomes or feedback use. Similarly, Acharya’s (2024) meta-analysis informs 
equity-driven policy through NASA data but lacks attention to formative strategies 
that address learner diversity in classrooms. Mijar (2024) stresses the role of 
statistical tools in assessment but prioritizes summative and research-level analysis 
over formative applications that support instructional improvement. These studies 
collectively contribute to the broader landscape of assessment in Nepal; however, 
they under-represent classroom-based formative assessment practices such as real-
time feedback, peer/self-assessment, and adjusting teaching based on ongoing 
learner responses.  

Some studies on formative assessment such as Regmi’s (2014) study on “The 
Effectiveness of Formative Assessment in Teaching Grammar” revealed positive 
effects of formative assessment techniques for testing grammar. Similarly, in their 
retrospective study on formative assessment, Hamodi & Paster (2016) highlighted 
the unique use of formative assessments, such as immediate feedback and self- and 
peer-assessment, which were highly valued by initial teachers during their 
education program. However, as current teachers, they identified some barriers to 
implementing change within their work environments, including pupils, families, 
and other members of the educational community. A study conducted by Thapa 
(2021) examined the relationship between instruction and assessment in secondary 
education and found that external tests, alongside ongoing terminal and annual 
tests, provided limited insights to improve student learning. Likewise, Qureshi, 

Formative Assessment in Nepalese Secondary Level English Classrooms



31A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

hours. The portfolio technique involves evaluating students by compiling their 
portfolios, while tests are a common assessment method utilized by almost all 
teachers in various institutions. Oral questioning and feedback, diagnostic tests, 
and student presentations are other potential formative assessment techniques 
(UNICEF, 2022). However, each technique serves a specific purpose in evaluating 
students’ learning progress, addressing diverse learning styles, and promoting a 
comprehensive understanding of the curriculum.  

By incorporating various assessment strategies, educators can effectively 
monitor and support students' academic growth and development (see Secondary 
Level Curriculum, 2078). Wiliam and Thompson (2006) conceptualized five key 
strategies of formative assessment: namely clarifying and sharing learning 
intentions and criteria for success, engineering effective classroom discussions and 
learning tasks to elicit evidence of student understanding, providing feedback that 
propels learners forward, activating students as instructional resources for one 
another, and encouraging students to take ownership of their learning.   

Numerous studies have been conducted at the international level, yet there is 
limited coverage of Nepalese research in this area. Bhusal (2024) highlights large-
scale assessments like NASA and PA but overlooks classroom-level formative 
practices essential for daily student learning, leaving a gap between national 
evaluations and real-time feedback. Kadel (2024) shows that Bloom’s taxonomy-
based questioning promotes critical and metacognitive skills, aligning with 
formative goals, yet focuses more on teacher perceptions than on actual learning 
outcomes or feedback use. Similarly, Acharya’s (2024) meta-analysis informs 
equity-driven policy through NASA data but lacks attention to formative strategies 
that address learner diversity in classrooms. Mijar (2024) stresses the role of 
statistical tools in assessment but prioritizes summative and research-level analysis 
over formative applications that support instructional improvement. These studies 
collectively contribute to the broader landscape of assessment in Nepal; however, 
they under-represent classroom-based formative assessment practices such as real-
time feedback, peer/self-assessment, and adjusting teaching based on ongoing 
learner responses.  

Some studies on formative assessment such as Regmi’s (2014) study on “The 
Effectiveness of Formative Assessment in Teaching Grammar” revealed positive 
effects of formative assessment techniques for testing grammar. Similarly, in their 
retrospective study on formative assessment, Hamodi & Paster (2016) highlighted 
the unique use of formative assessments, such as immediate feedback and self- and 
peer-assessment, which were highly valued by initial teachers during their 
education program. However, as current teachers, they identified some barriers to 
implementing change within their work environments, including pupils, families, 
and other members of the educational community. A study conducted by Thapa 
(2021) examined the relationship between instruction and assessment in secondary 
education and found that external tests, alongside ongoing terminal and annual 
tests, provided limited insights to improve student learning. Likewise, Qureshi, 

Shah, and Memon’s (2022) study indicated that teachers’ formative assessment 
feedback enhanced students' motivation and learning engagement, while Naka’s 
(2023) research on the portfolio assessment technique employed by a lecturer 
demonstrated that continuous feedback helps students understand their strengths 
and weaknesses during activities in the English class.  

All of the aforementioned studies reveal that most studies have largely been 
carried out in foreign contexts, primarily exploring the effectiveness of formative 
assessment in teaching and learning, thus indicating a need for more qualitative 
research, particularly using interpretive phenomenological analysis to uncover the 
practices of formative assessment in community schools and delve into the lived 
experiences of both teachers and students.  

Research Design 
This study applied an interpretative phenomenological analysis (IPA) research 

design suggested by Smith, Flowers, and Larkin (2009). This design is linked with 
understanding of personal lived experience and exploring persons’ relatedness or 
involvement in a particular event or process (phenomenon), involving participants 
in exploring, describing, interpreting and situating how they make sense of their 
experiences. Using IPA as a lens, this study explored the lived experiences of the 
teachers and students on formative assessment.  

Four secondary level English teachers from two selected community schools, 
namely Saraswati Vidhya Pith and Kalika School, were selected using a purposive 
sampling technique; the former was highly reputed and popular, and the latter was 
average type among schools located in Kathmandu Valley. Six students studying in 
Grade 9 from each school were selected. Altogether, 12 students and 4 teachers 
were the key informants for the study. For ethical considerations, all the names of 
the participants and schools used were pseudonyms. The brief descriptions of 
respondents are as follows:  

Teachers. Gita and Hari were from Saraswati Vidhya Pith. Gita was a B.Ed., and 
Hari was an M.Ed. in English Education. Gita, who belonged to the Newar-speaking 
community, had 30 years of teaching experience at Saraswati Vidhya Pith, while 
Hari had 2 years of teaching experience at the same school. He was one of the 
younger faculty members at the same school. Similarly, Ram and Sita were from 
Kalika School. Ram was a B.Ed., who had 29 years of experience teaching English, 
while Sita was an M.Ed. in English and had 5 years of teaching experience.  

Students. 12 students studying in Grade Nine from two schools participated in 
the study. Among them, 6 students were selected from each school: 4 girls and 2 
boys. Preeti, Priya, Anita, and Lisha were girls, while Prabesh and Success were boys 
from Saraswati Vidhya Pith. Among the girls, Preeti and Priya were active and well-
performers, Lisha was average, and Anita was often silent in classroom activities. 
Among boys, Success was active, while Prabesh was passive. Similarly, among 6 
students from Kalika School, 4 were boys and 2 were girls. Nikhil, Pawan, John, and 
Ashwin were the boys, while Jenny and Kripa were the girls. Among the boys, Nikhil 
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and John were average, Pawan was passive, and Ashwin was active. Likewise, 
among Jenny and Kripa, Jenny was active, whereas Kripa was passive in the 
classroom.  

The data were collected using classroom observations and interviews 
techniques. Each teacher's 5 classroom teaching sessions were observed. 
Altogether, 20 classes were observed during the study. Semi-structured interviews 
were subsequently conducted based on classroom practices. Each classroom 
observation was followed by an interview with the respective teacher and then with 
students to measure their experiences of the teacher’s activities. The classroom 
observation forms and semi-structured interview guidelines, for both teachers and 
students, served as data collection tools. The interviews with teachers were 
conducted to understand how they made sense of the assessment activities used in 
their classrooms, while interviews with students aimed to explore how they 
experienced teachers’ formative assessment strategies within the same 
environment.  

The data were transcribed and translated from Nepali to English. They were 
then quoted, coded, categorized, and thematized, carefully adhering to ethical 
guidelines: upholding principles of privacy, trustworthiness, and transparency and 
honesty with respondents.  

Analysis 
The analysis of collected data led to three major themes, such as diverse 

assessment tactics used, student engagement strategies while conducting formative 
assessment and students’ experiences. Each theme offers insights into how 
formative assessment was practiced and interpreted within the selected classroom 
contexts.  

Diverse Assessment Tactics. Formative assessment is effective and integral in 
enhancing students’ engagement in learning and understanding. Classwork, 
homework, observation of students’ linguistic behavior, revision practices, 
vocabulary teaching, unit tests, inductive grammar teaching, group work, on-the-
spot feedback, and sharing before explanation were formative assessment 
strategies used by almost all of the selected teachers. These tactics not only provide 
real-time insights into students’ progress but also enable teachers to tailor their 
instruction to address individual learning needs.  

Among multifold strategies used for formative assessment, classwork is a 
frequently used activity in the classrooms, regardless of contextual variations in its 
implementation. It was found that even the same teacher utilized different 
activities, such as reading, writing, and peer correction, at different times. The 
classroom vignettes given below provide evidence for this claim. During classroom 
vignette 1, Teacher Gita structured classwork that included a group activity 
involving true/false questions, which encouraged active participation and peer 
interaction. During the activity, her focus was twofold: fostering attentiveness and 
encouraging students to enhance their understanding. Her reflective comment 
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and John were average, Pawan was passive, and Ashwin was active. Likewise, 
among Jenny and Kripa, Jenny was active, whereas Kripa was passive in the 
classroom.  

The data were collected using classroom observations and interviews 
techniques. Each teacher's 5 classroom teaching sessions were observed. 
Altogether, 20 classes were observed during the study. Semi-structured interviews 
were subsequently conducted based on classroom practices. Each classroom 
observation was followed by an interview with the respective teacher and then with 
students to measure their experiences of the teacher’s activities. The classroom 
observation forms and semi-structured interview guidelines, for both teachers and 
students, served as data collection tools. The interviews with teachers were 
conducted to understand how they made sense of the assessment activities used in 
their classrooms, while interviews with students aimed to explore how they 
experienced teachers’ formative assessment strategies within the same 
environment.  

The data were transcribed and translated from Nepali to English. They were 
then quoted, coded, categorized, and thematized, carefully adhering to ethical 
guidelines: upholding principles of privacy, trustworthiness, and transparency and 
honesty with respondents.  

Analysis 
The analysis of collected data led to three major themes, such as diverse 

assessment tactics used, student engagement strategies while conducting formative 
assessment and students’ experiences. Each theme offers insights into how 
formative assessment was practiced and interpreted within the selected classroom 
contexts.  

Diverse Assessment Tactics. Formative assessment is effective and integral in 
enhancing students’ engagement in learning and understanding. Classwork, 
homework, observation of students’ linguistic behavior, revision practices, 
vocabulary teaching, unit tests, inductive grammar teaching, group work, on-the-
spot feedback, and sharing before explanation were formative assessment 
strategies used by almost all of the selected teachers. These tactics not only provide 
real-time insights into students’ progress but also enable teachers to tailor their 
instruction to address individual learning needs.  

Among multifold strategies used for formative assessment, classwork is a 
frequently used activity in the classrooms, regardless of contextual variations in its 
implementation. It was found that even the same teacher utilized different 
activities, such as reading, writing, and peer correction, at different times. The 
classroom vignettes given below provide evidence for this claim. During classroom 
vignette 1, Teacher Gita structured classwork that included a group activity 
involving true/false questions, which encouraged active participation and peer 
interaction. During the activity, her focus was twofold: fostering attentiveness and 
encouraging students to enhance their understanding. Her reflective comment 

highlights the importance of remedial feedback in identifying and addressing 
students’ strengths and weaknesses. This underscores the vitality of the classroom 
not only in evaluating but also in developing learning through collaboration and 
cooperation. Similarly, during vignette 2, Teacher Hari’s approach focused on 
independent reading and comprehension. He employed a question-and-answer 
strategy. This session, complemented by immediate feedback, allowed him to 
assess students’ linguistic understanding, promoting independent learning. This 
technique revealed that Teacher Hari emphasized the necessity of evaluating 
students' existing knowledge to tailor teaching and learning effectively. It illustrates 
how classwork can bridge gaps in understanding and foster a strong foundation for 
succeeding lessons.  

Like classwork, homework was another common formative assessment 
strategy that enhanced learning beyond the classroom boundary. All the selected 
teachers maximally used this strategy to identify students’ strengths and 
weaknesses and to provide immediate feedback. It promoted learning retention. 
For instance, teachers’ careful use of the Nepali language to clarify vocabulary 
enabled students to complete tasks they initially struggled with, signifying how 
homework can narrow down comprehension gaps. The study found that teachers 
were aware of the multidimensional value of homework. In this regard, Teacher 
Ram highlighted the role of homework in providing appropriate feedback and 
implementing discipline. Teacher Sita emphasized its potential to nurture a work 
ethic and minimize distractions. Teacher Hari, on the other hand, outlined 
homework as a fundamental part of teaching, important for reinforcing active 
classroom learning and discouraging passive absorption. This diversity in 
perspectives reflects a shared belief in homework’s significance as a tool for 
fostering active engagement, discipline, and independent learning.  

The observation of students’ linguistic behavior was another critical formative 
assessment strategy that the teachers used in their classrooms. Teachers were 
attentive to students’ mistakes in pronunciation, reading, and comprehension, 
providing on-the-spot corrections to ensure clarity and accuracy. For instance, 
Teacher Ram corrected a student’s pronunciation error during a lesson on 
‘Transportation’ which had to be pronounced as /ˌtrænspɔːˈteɪʃən/, highlighting the 
importance of accurate pronunciation in language learning. He argued that 
incorrect pronunciation could provide an ambiguous meaning, leading to 
misinterpretation of the message, especially in communication with native 
speakers, focusing on the role of appropriate pronunciation of intonation in 
conveying grammatical and contextual meaning.  

The revision practice was another formative assessment strategy that teachers 
often used in the classroom settings. All the respondent teachers proved the vitality 
of revising previous lessons, giving prominence to their role in bridging topics and 
fostering deeper understanding through the interconnection between the 
two. Teacher Ram's opinion “Sometimes it is necessary to revise previous lessons to 
link the previous content with the new topic and it will give contribution and with on 
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the given topic,” underlines the value of revision in grasping interrelated 
concepts. In the same line, Teacher Hari states, “Students will feel prepared for the 
next lesson.” He argues that revision prepares students with a solid foundation for 
subsequent lessons. These insights reflect a practical approach to learning that 
promotes comprehension and readiness for future academic challenges. 

Some teachers used ‘vocabulary teaching’ as a formative assessment strategy. 
Teacher Sita taught vocabulary systematically, which was an interactive strategy for 
formative assessment. She provided opportunities for both guided correction and 
independent thinking by writing words on the board. One student responded a 
sentence such as ‘He was rewarded with adoring smile,’ for which he immediately 
received feedback from teacher Sita that validated his effort with an example 
sentences, such as ‘Adoring her smile he could not help but captivated’ and ‘The 
resort by beach was beautiful,’ that offered  clear and contextually rich examples of 
word usage to all students. Furthermore, her assistance to struggling learners 
portrays her dedication and commitment to inclusive teaching and learning.  

Unit tests were effectively used as formative assessments, as evidenced by 
Teacher Sita’s response: “Through the unit test, I came to know how much learners 
have learned, what types of capacity they have; according to that, I provide feedback,” 
this approach underscores the dual purpose of unit tests: measuring academic 
progress and identifying individual student capacities. By providing feedback based 
on each student’s test achievements, the teacher facilitated a personalized learning 
experience, aligning with formative assessment ethics outlined in the Secondary 
Level Curriculum of 2078. Teacher Ram and Gita used the inductive method while 
teaching question tags. Both of them introduced the topic with examples and 
provided opportunities to actively explore and engage in deriving the rules. Along 
with these, tasks were allocated in groups. Group work was used to facilitate peer 
interaction and cooperative learning. In this regard, Teacher Hari said, “If we divide 
the group by mixing up brilliant and weak students, they will work together and can 
share, collaborate, and scaffold to the needy ones.” They will experience the value of 
collaborative learning. The rotational presentations ensured equal participation, 
promoting confidence and communication skills among all students.  

Feedback remained a central aspect in the classrooms. Feedback emerged as a 
critical component in all observed classrooms, emphasizing its role in developing 
reading, writing, speaking, and listening skills. Teacher Sita provided on-the-spot 
feedback during spelling and punctuation activities, enabling students to learn 
from their peers’ mistakes. Her statement that feedback has “a positive impact on 
learning” resonates with Teacher Hari’s remark, “I always take feedback positively, 
which plays a vital role in learning.” This collective focus on feedback reflects its 
importance in reinforcing learning, improving teaching efficacy, and guiding 
student progress.  

Teachers also used sharing understanding before explanation as a strategy of 
formative assessment. Teacher Gita used this approach by asking them to share 
their understanding of the given topic before explaining. While we wanted to 
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the given topic,” underlines the value of revision in grasping interrelated 
concepts. In the same line, Teacher Hari states, “Students will feel prepared for the 
next lesson.” He argues that revision prepares students with a solid foundation for 
subsequent lessons. These insights reflect a practical approach to learning that 
promotes comprehension and readiness for future academic challenges. 

Some teachers used ‘vocabulary teaching’ as a formative assessment strategy. 
Teacher Sita taught vocabulary systematically, which was an interactive strategy for 
formative assessment. She provided opportunities for both guided correction and 
independent thinking by writing words on the board. One student responded a 
sentence such as ‘He was rewarded with adoring smile,’ for which he immediately 
received feedback from teacher Sita that validated his effort with an example 
sentences, such as ‘Adoring her smile he could not help but captivated’ and ‘The 
resort by beach was beautiful,’ that offered  clear and contextually rich examples of 
word usage to all students. Furthermore, her assistance to struggling learners 
portrays her dedication and commitment to inclusive teaching and learning.  

Unit tests were effectively used as formative assessments, as evidenced by 
Teacher Sita’s response: “Through the unit test, I came to know how much learners 
have learned, what types of capacity they have; according to that, I provide feedback,” 
this approach underscores the dual purpose of unit tests: measuring academic 
progress and identifying individual student capacities. By providing feedback based 
on each student’s test achievements, the teacher facilitated a personalized learning 
experience, aligning with formative assessment ethics outlined in the Secondary 
Level Curriculum of 2078. Teacher Ram and Gita used the inductive method while 
teaching question tags. Both of them introduced the topic with examples and 
provided opportunities to actively explore and engage in deriving the rules. Along 
with these, tasks were allocated in groups. Group work was used to facilitate peer 
interaction and cooperative learning. In this regard, Teacher Hari said, “If we divide 
the group by mixing up brilliant and weak students, they will work together and can 
share, collaborate, and scaffold to the needy ones.” They will experience the value of 
collaborative learning. The rotational presentations ensured equal participation, 
promoting confidence and communication skills among all students.  

Feedback remained a central aspect in the classrooms. Feedback emerged as a 
critical component in all observed classrooms, emphasizing its role in developing 
reading, writing, speaking, and listening skills. Teacher Sita provided on-the-spot 
feedback during spelling and punctuation activities, enabling students to learn 
from their peers’ mistakes. Her statement that feedback has “a positive impact on 
learning” resonates with Teacher Hari’s remark, “I always take feedback positively, 
which plays a vital role in learning.” This collective focus on feedback reflects its 
importance in reinforcing learning, improving teaching efficacy, and guiding 
student progress.  

Teachers also used sharing understanding before explanation as a strategy of 
formative assessment. Teacher Gita used this approach by asking them to share 
their understanding of the given topic before explaining. While we wanted to 

understand how she makes sense of applying this technique, she responded, 
“When students share their understanding before explanation, they will be motivated 
and mentally prepared to learn”. In this excerpt, she emphasizes the motivational 
aspect and peer learning. Priya’s input in the classroom about the ecological 
change, i.e., “temperature increasing, snow melting,” and “snow melting and sea 
level increasing” due to global warming, illustrated active participation and 
collaborative learning of students.  

The above description reveals the way teachers applied diverse tactics for 
formative assessment. However, the most applied strategies were classwork, 
homework and observation of their linguistic behavior. Revision practices, 
vocabulary teaching and unit tests were also frequently used strategies. Some 
techniques, such as the inductive method to teach grammar, group tasks, on-the-
spot feedback and sharing students’ existing knowledge on the given topic before 
explanation, were other tactics used by teachers to identify students’ difficulties, 
weaknesses and strengths and areas of improvement. By providing targeted 
feedback, the teacher tried to foster a more inclusive and conducive learning 
environment. Teacher Gita and Teacher Hari encouraged students’ participation 
and confidence by adopting targeted feedback strategies that align with a 
differentiated teaching approach, a modern learner-centred approach in English 
language teaching and formative assessment. It was observed that students were 
not only motivated by the application of this approach but also empowered to take 
risks and ownership of their learning. The immediate and constructive feedback 
was an integral part of almost all of the observed classes. Either through group 
activities, individual tasks, or observation of their linguistic behavior, teachers' 
feedback helped to mitigate learning gaps. However, it was observed that there are 
gaps still in the application of more innovative and diverse formative assessment 
techniques, namely: storytelling, project work, problem-based teaching, debates 
and discussion, as suggested by the secondary level compulsory English 
curriculum.  

Student Engagement Strategies. By engagement strategies, we mean the 
methods or techniques teachers use to actively involve students in the evaluation 
process. Beyond traditional testing, they create a conducive and interactive 
learning environment where students participate meaningfully. This study explored 
a wider range of strategies used by teachers to actively involve students in formative 
assessment processes. More than using diverse engagement tactics, they 
underscored how these methods foster content understanding, self-reflection, 
interaction and self-improvement among students. Using observation and informal 
assessment, teacher correction, group correction, peer correction, self-assessment, 
class correction, scaffolding weak students, and observing and guiding and video 
for better understanding, teachers actively engaged students in the formative 
assessment process.  

While analyzing correction techniques, teacher correction was the most 
dominant strategy used by teachers. For example, Teacher Gita encouraged 
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individual students to write their answers on the board and the rest of the others to 
correct them collaboratively. This activity allowed individual student to correct 
their work themselves simultaneously. In this regard, Teacher Gita clarified, 
“Whenever we call students to write their answer in chorus, they will gradually 
develop confidence in front of the audience.” It reveals her focus on lessening 
hesitation and developing their confidence, fostering an open learning culture 
where committing mistakes is regarded as an opportunity for improvement. The 
engagement of students in group correction enhanced interaction and 
collaboration skills, and spirit among students. Teacher Hari’s vocabulary teaching 
technique, in which students were assigned to present their answers for group 
validation, promoted peer or collaborative learning. With the logic, he said, “While 
doing so, one group likes to share their knowledge with others, and other groups will 
share with different others. In such a way, it increases interaction as well as a feeling 
of competition to some extent.” Along with developing an in-depth understanding of 
the given contents, this technique fostered healthy competition and cooperation 
among students during and learning process.   

Engaging students in peer assessment in writing encouraged them to write 
answers and get subsequent corrections from their peers. In this regard, Teacher 
Sita remarked that this technique reduces students’ public-speaking anxiety by 
reinforcing accountability for their work. In her words, “Some students just write 
sometimes they commit minor mistakes: If we correct them there, the whole class 
checks their answer.” It reveals that peer correction boosts peer learning and fosters 
collective accountability for academic achievement. Besides this, during the 
observation and informal assessment process, the teacher observed students’ 
classroom activities, detecting misconceptions and areas for improvement. The use 
of informal assessment motivated students to self-correct and self-reflect, learning 
from their peers. Being involved in these activities, students not only do activities 
but also observe others also gaining insights into their learning gaps, enabling them 
to improve as targeted. In this regard, Teacher Sita used a structured activity to 
encourage students to complete a story. She supported struggling learners by 
providing hints and guiding criteria, fostering self-awareness and proactive 
learning. Teacher Ram used a whole-class correction strategy in the classroom. 
While implementing this technique, he engaged students to work collaboratively. 
During the activity, he asked individual students to complete tasks and then invited 
the class to validate their responses, encouraging collective participation and 
collaborative learning. The tactic allowed all the students to participate actively, 
sharing responsibilities that ultimately reduced individual pressure in completing 
the tasks. At the same time, better students were actively involved in scaffolding 
weaker classmates. During this activity, students were paired in a pattern of 
weaker-better, aiming to support weaker students by more capable ones. In this 
line, Teacher Gita stated, I just call them according to their roll number... There is a 
rotation system in my class. This technique ensures inclusivity and equity in 
classroom participation while building weaker students’ confidence.” While using 
the observing and guiding strategy, the teachers assigned students tasks, then 
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individual students to write their answers on the board and the rest of the others to 
correct them collaboratively. This activity allowed individual student to correct 
their work themselves simultaneously. In this regard, Teacher Gita clarified, 
“Whenever we call students to write their answer in chorus, they will gradually 
develop confidence in front of the audience.” It reveals her focus on lessening 
hesitation and developing their confidence, fostering an open learning culture 
where committing mistakes is regarded as an opportunity for improvement. The 
engagement of students in group correction enhanced interaction and 
collaboration skills, and spirit among students. Teacher Hari’s vocabulary teaching 
technique, in which students were assigned to present their answers for group 
validation, promoted peer or collaborative learning. With the logic, he said, “While 
doing so, one group likes to share their knowledge with others, and other groups will 
share with different others. In such a way, it increases interaction as well as a feeling 
of competition to some extent.” Along with developing an in-depth understanding of 
the given contents, this technique fostered healthy competition and cooperation 
among students during and learning process.   

Engaging students in peer assessment in writing encouraged them to write 
answers and get subsequent corrections from their peers. In this regard, Teacher 
Sita remarked that this technique reduces students’ public-speaking anxiety by 
reinforcing accountability for their work. In her words, “Some students just write 
sometimes they commit minor mistakes: If we correct them there, the whole class 
checks their answer.” It reveals that peer correction boosts peer learning and fosters 
collective accountability for academic achievement. Besides this, during the 
observation and informal assessment process, the teacher observed students’ 
classroom activities, detecting misconceptions and areas for improvement. The use 
of informal assessment motivated students to self-correct and self-reflect, learning 
from their peers. Being involved in these activities, students not only do activities 
but also observe others also gaining insights into their learning gaps, enabling them 
to improve as targeted. In this regard, Teacher Sita used a structured activity to 
encourage students to complete a story. She supported struggling learners by 
providing hints and guiding criteria, fostering self-awareness and proactive 
learning. Teacher Ram used a whole-class correction strategy in the classroom. 
While implementing this technique, he engaged students to work collaboratively. 
During the activity, he asked individual students to complete tasks and then invited 
the class to validate their responses, encouraging collective participation and 
collaborative learning. The tactic allowed all the students to participate actively, 
sharing responsibilities that ultimately reduced individual pressure in completing 
the tasks. At the same time, better students were actively involved in scaffolding 
weaker classmates. During this activity, students were paired in a pattern of 
weaker-better, aiming to support weaker students by more capable ones. In this 
line, Teacher Gita stated, I just call them according to their roll number... There is a 
rotation system in my class. This technique ensures inclusivity and equity in 
classroom participation while building weaker students’ confidence.” While using 
the observing and guiding strategy, the teachers assigned students tasks, then 

closely monitored their pronunciation and vocabulary usage, providing on-the-
spot correction. In this regard, Teacher Hari said, “We have to look at everything 
from vocabulary to pronunciation... if they make any errors and mistakes here and 
there, we have to correct them immediately. This immediate feedback mechanism 
ensures students refine their language skills continuously.”  

While using unit tests as a formative assessment tactic, teachers involved 
students in unit tests and self-evaluation activities. Beyond measuring students’ 
learning progress, unit tests were used to evaluate teaching effectiveness. In this 
regard, Teacher Sita shared, “Through unit tests, I came to know how much learners 
have learned... according to that, I provide feedback.” This reflective practice 
improved instructional capability. Likewise, students were involved in watching 
videos to enhance their content understanding. Teacher Hari’s integration of 
multimedia resources enhanced content comprehension and engagement. While 
teaching a text about “Wimbledon” included in Grade 9 English textbook, he used 
video clips to overcome students' lack of understanding. He emphasized, “Visuals 
have a great influence on the mind of the students... I played a few clips so that I 
could motivate my students in the very beginning in the classroom.” The use of 
technology illustrates how innovative methods can transform abstract concepts 
into tangible experiences.  

The above analysis reveals that teachers employed a diverse strategy tailored 
to meet students’ varied learning needs. These strategies enhanced collaboration, 
encouraged active participation, and boosted students’ confidence. Furthermore, 
the use of self-assessment, linguistic behavior corrections, and multimedia 
integration strategies illustrates a comprehensive approach used in the English 
classroom for formative assessments. It reveals that teachers effectively engaged 
students in meaningful learning by balancing traditional practices with innovative 
tools and techniques, building a foundation for continuous improvement. 

Students’ Responses. The study also examined student responses to the 
formative assessment strategies employed by their teachers. Interviews with twelve 
students from two schools revealed insights into their learning experiences, 
perceptions of feedback, motivational factors, and challenges faced during English 
learning.   

Students appreciated interactive teaching methods and the use of multiple 
languages during instruction. For instance, Jenny shared, "I had confusion before 
the teacher taught. I used to see a grammar book, though I had a problem 
understanding the text. The teacher used Nepali and English while teaching so that I 
could understand the content better." Similarly, corrective feedback played a 
significant role in learning, as noted by Preeti: "Once I made a mistake in 
pronunciation while reading a book, the teacher provided feedback by pronouncing 
it correctly then I learned the correct pronunciation." These responses indicate that 
formative assessment strategies, particularly corrective feedback, enable students 
to learn from mistakes and clarify their understanding. The dual-language 
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approach also facilitates comprehension for students struggling with English 
concepts.  

Most students perceived feedback positively, with ten out of twelve finding it 
beneficial. However, Pawan expressed a preference for spaced feedback, stating, "I 
don’t like regular, because I feel bored. I like the feedback in the duration of two to 
three days." Priya highlighted a concern with feedback delivery, suggesting, "If 
feedback is like normal, but if we made a mistake in the exam, sometimes the teacher 
tells by a demotivational way, in that case, I think they should tell personally."  The 
majority valued personalized feedback for its role in promoting progress and 
understanding, while some highlighted the need for constructive and non-
demotivating delivery. Regular feedback was regarded as essential for 
improvement, as noted by Preeti: "Regular feedback motivates us. Positive feedback 
makes our mindset positive. If we have any mistakes, then we can improve through 
the teacher's feedback."  

Students acknowledged the impact of teachers' assessments. Students 
recognized the importance of varied assessment methods in enhancing their 
learning experience. Priya shared,  

Today, as you have noticed, our teacher asks us to study and understand so 
that we can clarify points in class. For instance, one person may have one 
view while another holds a different perspective. This creates an 
environment for exchanging views with friends, as well as teachers' 
viewpoints, allowing us to grasp and comprehend the text in various ways.  

Such methods foster an interactive and collaborative environment, enabling 
students to exchange perspectives and gain a multifaceted understanding of the 
subject.  

Similarly, students preferred feedback delivery. Students demonstrated diverse 
preferences for feedback delivery. Group feedback was preferred by most, as 
explained by Priya: "I like to take feedback in a group if many students have made 
the same mistake, they get corrected." Group feedback allows students to collectively 
address errors and learn from peers, while personal feedback provides 
individualized guidance. Likewise, factors influencing motivation included teacher 
encouragement, peer support, and personal aspirations. Preeti stated, "We are 
motivated by friends and teachers mainly. For me, alone peaceful environment is 
better if I don’t understand, then I consult with a teacher." Positive learning 
environments and engaging teaching methods were identified as significant 
contributors to student focus and enthusiasm.  

Students valued the use of visual aids in teaching. Success remarked, "It was a 
very effective video was better than telling by mouth," while Anita observed, "Games 
and sports differ, sir had told us when video shows games are only indoor and sports 
are outdoor, so sir show video about badminton so sir did better by showing the 
video." The integration of videos and related visuals enhanced student engagement 
and understanding, making the learning process more enjoyable. Along with these, 
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approach also facilitates comprehension for students struggling with English 
concepts.  

Most students perceived feedback positively, with ten out of twelve finding it 
beneficial. However, Pawan expressed a preference for spaced feedback, stating, "I 
don’t like regular, because I feel bored. I like the feedback in the duration of two to 
three days." Priya highlighted a concern with feedback delivery, suggesting, "If 
feedback is like normal, but if we made a mistake in the exam, sometimes the teacher 
tells by a demotivational way, in that case, I think they should tell personally."  The 
majority valued personalized feedback for its role in promoting progress and 
understanding, while some highlighted the need for constructive and non-
demotivating delivery. Regular feedback was regarded as essential for 
improvement, as noted by Preeti: "Regular feedback motivates us. Positive feedback 
makes our mindset positive. If we have any mistakes, then we can improve through 
the teacher's feedback."  

Students acknowledged the impact of teachers' assessments. Students 
recognized the importance of varied assessment methods in enhancing their 
learning experience. Priya shared,  

Today, as you have noticed, our teacher asks us to study and understand so 
that we can clarify points in class. For instance, one person may have one 
view while another holds a different perspective. This creates an 
environment for exchanging views with friends, as well as teachers' 
viewpoints, allowing us to grasp and comprehend the text in various ways.  

Such methods foster an interactive and collaborative environment, enabling 
students to exchange perspectives and gain a multifaceted understanding of the 
subject.  

Similarly, students preferred feedback delivery. Students demonstrated diverse 
preferences for feedback delivery. Group feedback was preferred by most, as 
explained by Priya: "I like to take feedback in a group if many students have made 
the same mistake, they get corrected." Group feedback allows students to collectively 
address errors and learn from peers, while personal feedback provides 
individualized guidance. Likewise, factors influencing motivation included teacher 
encouragement, peer support, and personal aspirations. Preeti stated, "We are 
motivated by friends and teachers mainly. For me, alone peaceful environment is 
better if I don’t understand, then I consult with a teacher." Positive learning 
environments and engaging teaching methods were identified as significant 
contributors to student focus and enthusiasm.  

Students valued the use of visual aids in teaching. Success remarked, "It was a 
very effective video was better than telling by mouth," while Anita observed, "Games 
and sports differ, sir had told us when video shows games are only indoor and sports 
are outdoor, so sir show video about badminton so sir did better by showing the 
video." The integration of videos and related visuals enhanced student engagement 
and understanding, making the learning process more enjoyable. Along with these, 

students reported challenges in understanding English concepts and seeking 
clarification. For example, Priya shared, "I feel scared to ask a question because I 
think the teacher may think badly of me or they may embarrass me in front of my 
friends." This fear highlights the importance of creating a supportive and non-
judgmental classroom atmosphere. To overcome challenges, students relied on 
strategies like consulting teachers, seeking peer assistance, and self-study. In this 
regard, Success shared, "I have been learning from teachers and friends and through 
the internet." 

Discussion 
The analysis highlights a range of formative assessment strategies employed to 

foster student engagement, demonstrating the adaptability of formative assessment 
as an interactive and responsive pedagogical approach. The study also reveals that 
formative assessment strategies build confidence and foster accountability. 
Teacher correction, as observed in Teacher Gita’s classroom, aligns with Wiliam 
and Thompson's (2006) framework, which emphasizes formative assessment as a 
process that activates students as the owners of their learning. By encouraging 
students to write answers on the board and involving the whole class in corrections, 
this method builds confidence and reduces the fear of public errors among 
students.  However, as this approach takes mistakes as learning opportunities, risks 
might occur in overlooking quieter students who require additional support to fully 
benefit from such practices. Besides, improvement in learning, different strategies 
of formative assessment promoted peer collaboration and interaction. The group 
and pair correction techniques used in the English classrooms in the selected 
schools illustrate the role of formative assessment in promoting collaborative 
learning, as also highlighted by Afitska (2014) through peer assessment strategies. 
Teacher Hari’s emphasis on interaction and healthy competition resonates with 
Beard's (2023) notion of active engagement fostering self-directed learning. While 
these methods nurture cooperative skills and deepen content understanding, their 
success depends on effective classroom management to ensure equitable 
participation.  

The study found that diverse strategies of formative assessment are beneficial 
to enhance reflective learning. Self-assessment and informal observation 
demonstrate a shift toward reflective learning, encouraging students to evaluate 
their progress. This approach is reinforced by Bennett (2011), who highlights the 
importance of adapting instruction to immediate learning needs. Teacher Sita’s 
structured self-assessment activity aligns with this by empowering students to 
identify gaps and seek guidance. However, its effectiveness may be limited without 
clear criteria for success, as emphasized by Dayal (2021), which ensures students 
have the tools to accurately reflect on their progress. Whole-class correction, as 
employed by Teacher Ram, fosters a shared learning environment and minimizes 
pressure on individual students. This approach supports inclusivity by engaging the 
entire class in the correction process, as noted by UNICEF (2022) in its 
recommendation for collaborative strategies. However, while this method 
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effectively addresses collective gaps, its capacity to meet individual learning needs 
may be constrained, necessitating supplementary strategies such as personalized 
feedback. Similarly, the inclusion of weaker students through pairing and rotational 
systems reflects a commitment to equity, a principle reinforced by Wiliam (2010), 
who advocates for maximizing every student’s potential. These techniques match 
with Viegas, Alves, and Lima’s (2014) emphasis on integrating diverse strategies to 
enhance educational outcomes. While such scaffolding is valuable, over-reliance on 
peer support may place undue pressure on stronger students and limit the depth of 
teacher engagement with struggling learners. 

The findings regarding the students’ engagement tactics reveal that formative 
assessment practices underscore their pivotal role in fostering student learning 
through dynamic and tailored approaches, as emphasized by Brown (2004) and 
further contextualized by Pradhan (2021). While the observed strategies—
classwork, homework, linguistic behavior assessment, revision practices, 
vocabulary teaching, unit tests, inductive grammar teaching, group work, on-the-
spot feedback, and sharing understanding before explanation—highlight effective 
implementation, several critical insights and gaps emerge upon closer examination. 
Wiliam and Thompson's (2006) conceptual framework, which identifies five key 
strategies of formative assessment, serves as a lens to evaluate these practices. The 
teachers, in this study, demonstrated proficiency in clarifying and sharing learning 
objectives and engaging in discussions that elicited evidence of student 
understanding. For instance, activities such as Teacher Gita’s group-based 
true/false exercises and Teacher Hari’s independent reading and comprehension 
tasks fostered collaborative and independent learning. The use of immediate and 
constructive feedback across all observed practices aligns with Wiliam and 
Thompson’s third strategy of providing feedback that boosts learners forward. 
However, there was limited evidence of activating students as instructional 
resources for one another or as owners of their learning. While some group tasks 
facilitated peer interaction, the absence of techniques like peer-assessment or self-
assessment, as recommended by Afitska (2014), suggests room for improvement in 
promoting learner autonomy. 

The integration of multiple formative assessment strategies highlights 
teachers’ dedication to fostering an inclusive and responsive learning environment. 
The use of classwork, such as Gita’s group activities and Hari’s independent tasks, 
showcases a balanced approach to promoting collaboration and self-reliance. 
Similarly, the emphasis on linguistic behavior assessment through real-time 
feedback demonstrates a commitment to addressing critical language skills like 
pronunciation, as noted by Teacher Ram during lessons on “Transportation.” 
Revision practices and vocabulary teaching further highlight the proactive 
measures adopted by teachers to reinforce learning. For instance, the systematic 
approach taken by Teacher Sita in vocabulary instruction highlights the value of 
contextual learning in fostering language acquisition. These practices align with 
Clark’s (2011) assertion that formative assessment transcends traditional testing, 
creating dynamic learning opportunities.  
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effectively addresses collective gaps, its capacity to meet individual learning needs 
may be constrained, necessitating supplementary strategies such as personalized 
feedback. Similarly, the inclusion of weaker students through pairing and rotational 
systems reflects a commitment to equity, a principle reinforced by Wiliam (2010), 
who advocates for maximizing every student’s potential. These techniques match 
with Viegas, Alves, and Lima’s (2014) emphasis on integrating diverse strategies to 
enhance educational outcomes. While such scaffolding is valuable, over-reliance on 
peer support may place undue pressure on stronger students and limit the depth of 
teacher engagement with struggling learners. 

The findings regarding the students’ engagement tactics reveal that formative 
assessment practices underscore their pivotal role in fostering student learning 
through dynamic and tailored approaches, as emphasized by Brown (2004) and 
further contextualized by Pradhan (2021). While the observed strategies—
classwork, homework, linguistic behavior assessment, revision practices, 
vocabulary teaching, unit tests, inductive grammar teaching, group work, on-the-
spot feedback, and sharing understanding before explanation—highlight effective 
implementation, several critical insights and gaps emerge upon closer examination. 
Wiliam and Thompson's (2006) conceptual framework, which identifies five key 
strategies of formative assessment, serves as a lens to evaluate these practices. The 
teachers, in this study, demonstrated proficiency in clarifying and sharing learning 
objectives and engaging in discussions that elicited evidence of student 
understanding. For instance, activities such as Teacher Gita’s group-based 
true/false exercises and Teacher Hari’s independent reading and comprehension 
tasks fostered collaborative and independent learning. The use of immediate and 
constructive feedback across all observed practices aligns with Wiliam and 
Thompson’s third strategy of providing feedback that boosts learners forward. 
However, there was limited evidence of activating students as instructional 
resources for one another or as owners of their learning. While some group tasks 
facilitated peer interaction, the absence of techniques like peer-assessment or self-
assessment, as recommended by Afitska (2014), suggests room for improvement in 
promoting learner autonomy. 

The integration of multiple formative assessment strategies highlights 
teachers’ dedication to fostering an inclusive and responsive learning environment. 
The use of classwork, such as Gita’s group activities and Hari’s independent tasks, 
showcases a balanced approach to promoting collaboration and self-reliance. 
Similarly, the emphasis on linguistic behavior assessment through real-time 
feedback demonstrates a commitment to addressing critical language skills like 
pronunciation, as noted by Teacher Ram during lessons on “Transportation.” 
Revision practices and vocabulary teaching further highlight the proactive 
measures adopted by teachers to reinforce learning. For instance, the systematic 
approach taken by Teacher Sita in vocabulary instruction highlights the value of 
contextual learning in fostering language acquisition. These practices align with 
Clark’s (2011) assertion that formative assessment transcends traditional testing, 
creating dynamic learning opportunities.  

Despite the strengths, notable gaps exist in the implementation of creative and 
diverse formative assessment techniques. The curriculum and literature, such as 
Regmi (2014) and UNICEF (2022), advocate for innovative methods like debates, 
storytelling, diagnostic tests, and project-based assessments, yet these were absent 
in the observed classrooms. The reliance on conventional strategies such as 
homework and unit tests, while effective to an extent, limits the potential for 
fostering critical thinking, creativity, and deeper engagement among students. 
Furthermore, the absence of systematic self-assessment and peer-assessment 
activities diminishes opportunities for students to reflect on their progress and 
develop metacognitive skills. As Hamodi and Paster (2016) highlight, these methods 
are not only effective during teacher education but also face barriers in practical 
implementation due to workplace dynamics and external influences. Addressing 
these challenges could bridge the gap between theoretical recommendations and 
classroom practices.  

Constructive feedback emerged as a cornerstone of formative assessment in 
this study, echoing its importance as emphasized by Wiliam (2010) and Bennett 
(2011). The immediacy of feedback, as seen in linguistic behavior assessment and 
on-the-spot corrections, directly influenced students’ learning trajectories. 
Teachers like Gita and Hari demonstrated how feedback could motivate students 
and guide them toward improved performance. However, the potential of feedback 
to foster self-directed learning (Beard, 2023) was not fully realized, as the strategies 
lacked mechanisms to encourage students to take ownership of their learning 
journey.  

The Secondary Level Curriculum (2078) prioritizes formative assessment to 
enhance educational quality, emphasizing ongoing learning and targeted feedback. 
The observed practices largely align with this vision but fall short in incorporating 
the diverse techniques proposed by the curriculum and literature. For instance, 
Qureshi et al (2022) findings on formative assessment feedback boosting 
motivation and engagement were reflected in some strategies but could be 
expanded further through innovative methods. Similarly, Naka’s (2023) study on 
portfolio assessments highlights the value of continuous feedback, which was 
under-utilized in the observed classrooms. 

Although the teachers’ efforts to implement formative assessment are 
commendable, a shift towards more varied and creative strategies is essential to 
address the identified gaps. Students’ educational experiences could be enriched by 
incorporating methods such as debates, storytelling, and project-based learning, 
which would more closely align with contemporary pedagogical practices. 
Furthermore, students could be empowered to become active participants in their 
learning processes by embedding self-assessment and peer assessment into routine 
activities. The reflections of students provide valuable insights into the practical 
implications of formative assessment and its impact on their learning experiences.  

For students, feedback is central to their learning experiences, influencing 
their understanding and motivation. As illustrated by Preeti, corrective feedback 
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reinforces the findings of Hattie and Timperley (2007), who highlight that effective 
feedback clarifies learning objectives and addresses misconceptions. While most 
students found regular feedback beneficial, Pawan’s preference for spaced 
feedback suggests the need to tailor feedback delivery to individual learning 
preferences. Constructive feedback, delivered in a non-demotivating manner, as 
recommended by Priya, aligns with Brookhart’s (2017) view that the tone and 
timing of feedback significantly affect its efficacy.  

The value students gave to collaborative and interactive learning 
environments highlights the importance of peer engagement in 
learning. Resonating with Slavin’s (1996) cooperative learning theory, which 
highlights the role of peer interaction in enhancing understanding, Priya 
underscored the importance of classroom discussion and group feedback. It also 
echoes Boud and Molloy’s (2013) emphasis on peer feedback as a vital component 
of formative assessment. However, ensuring equitable participation in groups 
remains challenging as it demands carefully selected strategies and their 
implementation in the classroom.  

Students also found that teacher encouragement, collaborative support, and 
self-esteem as the key motivational factors because they create a positive learning 
environment.  As expressed by Priya, students’ fear of seeking clarification 
underscores the need for a supportive and non-judgmental classroom 
atmosphere. This finding aligns with Dweck’s (2006) growth mindset theory, which 
advocates for creating environments where mistakes are seen as opportunities for 
learning rather than failures. Echoing Zimmerman’s (2002) self-regulated learning 
framework, the study confirms that strategies like consulting teachers, peer 
assistance, and self-study reflect students’ resourcefulness in overcoming 
challenges. These reflections reveal diverse preferences for feedback delivery, with 
students valuing both group and personalized approaches. Priya’s preference for 
group feedback supports Nicol and Macfarlane-Dick’s (2006) view that shared 
feedback grooms a collaborative learning culture. However, Success’s reliance on 
individual consultation highlights the importance of addressing specific needs. This 
duality suggests that a balanced combination of group and individual feedback is 
essential for effective formative assessment.  

The students’ reflections underscore the need for a multifaceted approach to 
formative assessment that integrates interactive teaching, tailored feedback, and 
motivational strategies. Teachers must balance traditional practices with 
innovative methods, such as multimedia integration, to enhance engagement and 
understanding. Additionally, fostering a supportive classroom atmosphere is 
crucial to addressing students’ fears and encouraging active participation. All the 
students’ reflections provide knowledge of the strengths and limitations of 
formative assessment strategies practiced in Nepalese ELT classrooms. Using the 
interactive methods, constructive feedback, and a positive learning environment, 
teachers can address diverse learning needs and foster students' engagement. 
However, they also highlighted some challenges and called for continuous 
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reinforces the findings of Hattie and Timperley (2007), who highlight that effective 
feedback clarifies learning objectives and addresses misconceptions. While most 
students found regular feedback beneficial, Pawan’s preference for spaced 
feedback suggests the need to tailor feedback delivery to individual learning 
preferences. Constructive feedback, delivered in a non-demotivating manner, as 
recommended by Priya, aligns with Brookhart’s (2017) view that the tone and 
timing of feedback significantly affect its efficacy.  

The value students gave to collaborative and interactive learning 
environments highlights the importance of peer engagement in 
learning. Resonating with Slavin’s (1996) cooperative learning theory, which 
highlights the role of peer interaction in enhancing understanding, Priya 
underscored the importance of classroom discussion and group feedback. It also 
echoes Boud and Molloy’s (2013) emphasis on peer feedback as a vital component 
of formative assessment. However, ensuring equitable participation in groups 
remains challenging as it demands carefully selected strategies and their 
implementation in the classroom.  

Students also found that teacher encouragement, collaborative support, and 
self-esteem as the key motivational factors because they create a positive learning 
environment.  As expressed by Priya, students’ fear of seeking clarification 
underscores the need for a supportive and non-judgmental classroom 
atmosphere. This finding aligns with Dweck’s (2006) growth mindset theory, which 
advocates for creating environments where mistakes are seen as opportunities for 
learning rather than failures. Echoing Zimmerman’s (2002) self-regulated learning 
framework, the study confirms that strategies like consulting teachers, peer 
assistance, and self-study reflect students’ resourcefulness in overcoming 
challenges. These reflections reveal diverse preferences for feedback delivery, with 
students valuing both group and personalized approaches. Priya’s preference for 
group feedback supports Nicol and Macfarlane-Dick’s (2006) view that shared 
feedback grooms a collaborative learning culture. However, Success’s reliance on 
individual consultation highlights the importance of addressing specific needs. This 
duality suggests that a balanced combination of group and individual feedback is 
essential for effective formative assessment.  

The students’ reflections underscore the need for a multifaceted approach to 
formative assessment that integrates interactive teaching, tailored feedback, and 
motivational strategies. Teachers must balance traditional practices with 
innovative methods, such as multimedia integration, to enhance engagement and 
understanding. Additionally, fostering a supportive classroom atmosphere is 
crucial to addressing students’ fears and encouraging active participation. All the 
students’ reflections provide knowledge of the strengths and limitations of 
formative assessment strategies practiced in Nepalese ELT classrooms. Using the 
interactive methods, constructive feedback, and a positive learning environment, 
teachers can address diverse learning needs and foster students' engagement. 
However, they also highlighted some challenges and called for continuous 

adaptation and innovation in teaching practices to create an inclusive and 
empowering educational experience.  

Conclusion 
The analysis and discussion underscore the multifaceted nature of formative 

assessment and its impact on their learning experiences. Interactive teaching 
methods and collaborative activities play a crucial role in making learning 
accessible and engaging. Feedback is essential for clarifying concepts and 
correcting errors, which can be regarded as a key element of learning. However, the 
findings highlight the importance of delivering constructive and tailored feedback 
for its effectiveness. It also found that teacher encouragement, peer support, and 
innovative teaching tools, such as multimedia, were motivational factors 
instrumental in fostering student engagement. The study emphasizes a holistic 
approach that integrates interactive teaching, constructive feedback, and a 
nurturing classroom environment for effective formative assessment. By addressing 
students’ diverse needs and fostering collaboration, teachers can create meaningful 
and engaging learning experiences that promote both academic and personal 
growth.  

The formative assessment practices observed in the selected English 
classrooms demonstrate a strenuous effort utilized by teachers to engage students 
and enhance learning outcomes. Using feedback as a fundamental tool to bridge 
learning gaps, teachers effectively employed classwork, homework, and linguistic 
behavior observations in the classroom. Yet, room remained for greater innovation 
and alignment with curriculum recommendations, which can further enhance the 
effectiveness of formative assessment in fostering holistic learning.  

Overall, students expressed satisfaction with teachers’ formative assessment 
strategies. Feedback was acknowledged as a crucial tool for improvement and 
learning, although its delivery requires careful consideration to avoid negative 
impacts. However, regular and varied assessments were recognized as effective in 
fostering students’ motivation, enhancing their understanding, and addressing 
learning challenges. The study suggests that implementing formative assessment in 
English classrooms requires a balance of feedback quality, interactive pedagogy, 
and student-centred support systems. Teachers should be encouraged to adopt 
more innovative, curriculum-aligned strategies to further enhance learning 
outcomes. Furthermore, the study indicates that fostering a collaborative and 
motivating environment can significantly boost student engagement, ultimately 
contributing to both academic achievement and personal development. 
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Abstract 
The purpose of this study is to explore the way 
Kazuo Ishiguro's Klara and the Sun (2021) depicts 
as an ongoing transaction between human beings 
and artificial intelligence (AI), blurring the 
hierarchy between human beings and machines in 
the capitalist society.  Karl Marx's commodification 
is a critical theoretical lens to critically analyze the 
theme and characters and critically scrutinizes how 
Klara, a solar-powered robot, an artificial friend, 
Josie, Rick, and Melania become the subject of 
commodity and lose their self in the human society. 
Through rigorous analysis, it infers the way 
characters’ position is reduced to the objects of 
market value and social capital. Their conversion 
into consumer products for transactions is the core 
epitome of the analysis. Klara is a commodity to 
fulfil her family expectations and demands, but she 
is ignored and disposed at the end, whereas Josie is 
'genetically engineered' for academic excellence and 
a better career, whose value is judged based on 
social benefits, relations, and utility. Rick is treated 
as less human due to the lack of his genetic 
modification, whereas Melania's voice is switched 
off as she performs the role of a housekeeper. 
Taking a lead from the above argument, this 
research paper concludes that the value of human 
beings and artificial objects is shaped by the buyer-
seller relationship. Ultimately, humans and non-
humans undergo commodification in the capitalist 
world.  
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Introduction 
 This study claims that capitalist consumer society homogenizes human and 
non-human to convert into exchange value as it is done in Ishiguro’s novel Klara 
and the Sun.  Set in the USA in a dystopian future where human children tend to 
buy the gift of science and technology like artificial intelligence, as a friend to be 
away from boredom. Some children belonging to a feudal society undergo gene 
editing for enhancing skills and abilities, like Josie. As the novel unfolds, Klara is 
positioned by the window in a big departmental store to be sold as a commodity. 
Josie insists that her mother get Klara as soon as she sees Klara when they visit the 
store. The mother agrees to buy Klara, and she becomes a member of the family. 
Rick, Josie’s past lover and friend, has less of a chance to get a good college since he 
has a lower status in society, although he is brilliant, as he is unprivileged.  Klara 
duly looks after Josie and wants to treat and heal her with the help of the sun. 
Chrissie and Mr. Capaldi ask Klara to learn the way Josie hopes Klara to make and 
behave Klara incase Josie dies. They aim to ''continue'' Josie even if Josie loses her 
precious life. They believe Klara is an exact model of Josie. But, with time, by the 
blessing of the sun, Josie recovers. After that, she turns away from Rick, leaves home 
for college, and Klara has no function to serve at Josie’s house. So, Klara gets 
disposed of in the ''Yard." The novel ends with Klara staring at the sun, recalling the 
moment she spent with Josie .In the novel,  an artificial friend, Klara is bought by 
Chrissie to please Josie, used and finally abused, which indicates that capitalist 
society changes everything into commodities, treating them as objects for 
commerce and business, blurring the hierarchy between humans and machines. 
 The novel Klara and the Sun (2021) sheds light on the theme of the 
commodification of characters  (humans and AI)  through the representation of the 
protagonist, Klara ( AI), who is made to give company and happiness to small kids 
like Josie. This article examines the issue of commodification with the concept of 
Marx’s Commodity Fetishism and makes a minute investigation on how the 
novelist makes a critique on the tendency of capitalistic market and society to 
determine the position, function, ability, and exchange value to everything 
including human feelings, desires, ideology and their social relations. Karl Marx’s 
idea of Commodity Fetishism argues that every means of commodity obliterates 
human labor and transfers social relations into the market price. In the same line of 
thought, this paper highlights how capitalist ideology commodifies subjects and 
objects, giving them value about social utility, demands, and necessities.  Through 
detailed observation of Klara and Josie, we find the commodified status of the 
human beings and the artificial objects in the novel. When we examine Karl Marx’s 
commodity fetishism, everything transforms into commodities as a price tag of 
money, including goods, human emotions, ideas, feelings and even human 
relationships, in the capital market. Things are produced for selling and exchanging 
in the market to address social needs and satisfy human wants instead of using 
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Introduction 
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and the Sun.  Set in the USA in a dystopian future where human children tend to 
buy the gift of science and technology like artificial intelligence, as a friend to be 
away from boredom. Some children belonging to a feudal society undergo gene 
editing for enhancing skills and abilities, like Josie. As the novel unfolds, Klara is 
positioned by the window in a big departmental store to be sold as a commodity. 
Josie insists that her mother get Klara as soon as she sees Klara when they visit the 
store. The mother agrees to buy Klara, and she becomes a member of the family. 
Rick, Josie’s past lover and friend, has less of a chance to get a good college since he 
has a lower status in society, although he is brilliant, as he is unprivileged.  Klara 
duly looks after Josie and wants to treat and heal her with the help of the sun. 
Chrissie and Mr. Capaldi ask Klara to learn the way Josie hopes Klara to make and 
behave Klara incase Josie dies. They aim to ''continue'' Josie even if Josie loses her 
precious life. They believe Klara is an exact model of Josie. But, with time, by the 
blessing of the sun, Josie recovers. After that, she turns away from Rick, leaves home 
for college, and Klara has no function to serve at Josie’s house. So, Klara gets 
disposed of in the ''Yard." The novel ends with Klara staring at the sun, recalling the 
moment she spent with Josie .In the novel,  an artificial friend, Klara is bought by 
Chrissie to please Josie, used and finally abused, which indicates that capitalist 
society changes everything into commodities, treating them as objects for 
commerce and business, blurring the hierarchy between humans and machines. 
 The novel Klara and the Sun (2021) sheds light on the theme of the 
commodification of characters  (humans and AI)  through the representation of the 
protagonist, Klara ( AI), who is made to give company and happiness to small kids 
like Josie. This article examines the issue of commodification with the concept of 
Marx’s Commodity Fetishism and makes a minute investigation on how the 
novelist makes a critique on the tendency of capitalistic market and society to 
determine the position, function, ability, and exchange value to everything 
including human feelings, desires, ideology and their social relations. Karl Marx’s 
idea of Commodity Fetishism argues that every means of commodity obliterates 
human labor and transfers social relations into the market price. In the same line of 
thought, this paper highlights how capitalist ideology commodifies subjects and 
objects, giving them value about social utility, demands, and necessities.  Through 
detailed observation of Klara and Josie, we find the commodified status of the 
human beings and the artificial objects in the novel. When we examine Karl Marx’s 
commodity fetishism, everything transforms into commodities as a price tag of 
money, including goods, human emotions, ideas, feelings and even human 
relationships, in the capital market. Things are produced for selling and exchanging 
in the market to address social needs and satisfy human wants instead of using 

them directly. Furthermore, commodification primarily focuses on the process of 
buying and selling goods and materials for the service of society, creating exchange 
value.  
 This study applies Marx’s perspective; commodification is realized as the 
major factor contributing to discrimination and injustice in capital capital-driven 
environment. It blurs the hierarchy between humans and non-humans as it looks at 
labor, skills, intellect, culture, and relationships through the lens of commodities 
for selling and buying or transaction. It is thought that the dominance of 
commercial activities, production of goods, and consumerism consciousness 
contribute to promoting transactions and commodification. Marx opines that it is 
the result of capitalism that fosters commodification in which workers and 
employers sell their physical as well as intellectual labor in exchange for money or 
wages, which leads to the loss of the self. 

Literature Review 
 Current study on the novel Klara and the Sun familiarizes with the scholarship 
and possible niche contribute the knowledge domain. This scholarship paves the 
groundwork for the conceptual clarity and way forward. Re-viewing the former 
approaches applied by the literary scholarships, the researchers come up with the 
latest idea and interpretations of the former task on the very concept of characters’ 
commodification. 
 Swaminathan and Ravi (2021) in their research shed light on the theme of love, 
hope, faith and dreams of human beings and also tries to investigate the 
implications of faith and beliefs in life.  The novel focuses on the life of Klara, a 
solar-powered, a humanoid robot who eagerly wishes to get a good family for her. 
She observes human activities very minutely and embodies every attribute like 
making a good company with human child, care giving to the family where she is 
bought, showing her feelings to Josie and her continuous journey to the barn 
hoping to get sunlight to heal her friend Josie. This paper critically studies on how 
hope, love and faith of people are important in the lives of humans is shaped and 
structured by those concepts. 
 Shikhar and Ray (2022) explore the idea of gene editing among the children for 
bright career. Children in the dystopian zone of Klara and the Sun, located in an 
imaginary city of the USA. Undergoes such 'lifting' to be socially accepted and 
embody enlightenment.  This study projects the future human society where 
science and high technology dehumanizes human feelings and emotions. Ishiguro 
dreams of dystopian world in which advanced technology and artificial intelligence 
dominate the society in a full -fledged way.  
 Banerjee (2022) examines the position of artificial humanoids and their utility 
through the example of Klara. The novel explores the condition of Klara which is 
compared with a laborer. This paper investigates upon the unstable status and the 
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challenges that Klara faces in her family.  It discusses about the role of 
biotechnology for the enhancement of a child's career. Emphasizing the 
importance of genetic engineering, the article highlights on socially detached 
condition of the non-lifted children like Rick who is away from luxury, 
opportunities and the access to all kind of facilities like the 'lifted' ones. It also 
penetrates on how the ability and intellect of underprivileged, marginalized and 
poor class people is ignored in the tech-driven world. 
 Yuqin and Peter (2022) question whether artificial intelligence deceives 
humans in the days to come. This study highlights the changes that AI brings which 
is far away from human reach and imagination. It projects the impacts of 
technology at present as technology dominates each aspect of human lives. The 
paper states that human beings should understand that technology has drastically 
been changing the world and has shaped differently.  
 Yameen and Khalid (2023) use post-human aspect and find human machine 
relation showing the domination of machine over human beings. The genetic 
engineering and its exploitation is the subject of the study. The impact of AI on 
human beings is the subject of the study. 
 Sumner (2023) explores the ability of Klara who is on a display in a 
departmental store. Klara, the protagonist of the novel observes everyone minutely 
and wishes to get chance to look outside of the window. The study unfolds that she 
is in a departmental store and as the customers enter the store, they examine her 
based on how she appears to them or her visual property.    
 Nayar (2023) comes up with the concept of rights and ethics of human beings 
to their fellow humans. Basically, highlighting on the position of ’lifted’ and ’non-
lifted’ child, this article talks about the debate surrounded with rights and justice in 
the age of post-humanism. This dystopian science fiction delves into the issue of 
genetically engineered child and the opportunity they grab in the society. In 
contrast, it explores the very difficult situation for the one who is not genetically 
uplifted. The paper also reveals how artificial intelligence (AI) like Klara can become 
the friend for human childlike Josie and how her identity is constructed as caregiver 
in that family who purchase her. The way human beings never give Klara a position 
like humans though she has deserved every essential quality and performs her best 
at Josie's house. Taking the reference of ''interaction'', she is left alone in the room 
for a time being as Josie and her other 'lifted' friends go on having discourse which 
indicates that how society behaves to artificial beings.  
 Ahmed (2024) stresses on the roles of AI in the age of 21st century. He 
emphasizes that artificial intelligence and gene editing have divided the society. 
Human life is dominated by AI at present. The article compares humans with 
technology. Though the role of technology is confined, humans have still felt unsafe 
whenever they encounter humanoids products as technology has ruled every 
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 Yuqin and Peter (2022) question whether artificial intelligence deceives 
humans in the days to come. This study highlights the changes that AI brings which 
is far away from human reach and imagination. It projects the impacts of 
technology at present as technology dominates each aspect of human lives. The 
paper states that human beings should understand that technology has drastically 
been changing the world and has shaped differently.  
 Yameen and Khalid (2023) use post-human aspect and find human machine 
relation showing the domination of machine over human beings. The genetic 
engineering and its exploitation is the subject of the study. The impact of AI on 
human beings is the subject of the study. 
 Sumner (2023) explores the ability of Klara who is on a display in a 
departmental store. Klara, the protagonist of the novel observes everyone minutely 
and wishes to get chance to look outside of the window. The study unfolds that she 
is in a departmental store and as the customers enter the store, they examine her 
based on how she appears to them or her visual property.    
 Nayar (2023) comes up with the concept of rights and ethics of human beings 
to their fellow humans. Basically, highlighting on the position of ’lifted’ and ’non-
lifted’ child, this article talks about the debate surrounded with rights and justice in 
the age of post-humanism. This dystopian science fiction delves into the issue of 
genetically engineered child and the opportunity they grab in the society. In 
contrast, it explores the very difficult situation for the one who is not genetically 
uplifted. The paper also reveals how artificial intelligence (AI) like Klara can become 
the friend for human childlike Josie and how her identity is constructed as caregiver 
in that family who purchase her. The way human beings never give Klara a position 
like humans though she has deserved every essential quality and performs her best 
at Josie's house. Taking the reference of ''interaction'', she is left alone in the room 
for a time being as Josie and her other 'lifted' friends go on having discourse which 
indicates that how society behaves to artificial beings.  
 Ahmed (2024) stresses on the roles of AI in the age of 21st century. He 
emphasizes that artificial intelligence and gene editing have divided the society. 
Human life is dominated by AI at present. The article compares humans with 
technology. Though the role of technology is confined, humans have still felt unsafe 
whenever they encounter humanoids products as technology has ruled every 

people ranging from child to old age. Supporting this, this study reflects humans’ 
insecurity in the dystopian future due to the advancement of technology proving 
the superiority of artificial intelligence in the technological age. 
 Hayat (2024) critically analyzes the novel from trauma narratives viewpoints. 
The degradation of Klara to the level of a slaves due to the evolution of technology. 
Rick gets traumatized   due to marginalized condition. In the same way, Sahu and 
Karmakar (2024), assert that the novel delves into the major themes of posthumous 
affect, disposable culture, and role of artificial beings. Drawing the critical 
perspective from disposability theory, the paper pinpoints the discourse between 
human beings and non-human beings. The study comes up with the notion that 
the book can be taken as the mirror reflection on the detailed interpretation of 
emotional complexities that humans face in modern time. In a similar vein, Askew 
(cited in Sahu and Karmakar, p.1351) focuses on how human beings are altered by 
technology.  
 Mukherjee (2024) indicates ''emotional computing'' in a society guided by 
technology. It challenges the machine's limitation on understanding human 
emotions. This article examines the weaknesses of humanoid robots in assessing 
human inner feelings. It discloses the gap between humans and AI as Mukherjee 
speaks, ‘’The exchanges between humans and Klara, especially the episode of the 
“interaction meeting”, not only underline the established hierarchy between 
humans and machines but also reveal the enigma of Josie’s fluctuating behavior 
towards Klara, a complexity that her algorithm finds baffling’’ (Mukherjee, 2024, 
p.40). Such exchange reveals Klara’s ‘’struggle to grasp the nuanced spectrum of 
human emotions and the subtleties in their expressions, highlighting her 
limitations in fully understanding human intricacies’’ (Mukherjee, 2024, p.40). As a 
result, Klara, becomes unable to transfer the message and encounters complexities 
in developing empathy with humans in the neighborhood and becomes 
emotionally defective.  
 In the words of Tan and Huang (2024) “the intersections between artificial 
intelligence (AI) and human emotion, while offering a profound critique of the 
instrumentation and fragility of human emotions in modern society’’ (p.11). The 
authors also opine that the rapid development of technology and artificial 
intelligence (AI) has radically changed the bond between humans and AI. The 
paper highlights, ‘’technology was viewed as a tool serving human needs, aiding in 
controlling nature and increasing productivity. However, with the advent of AI, 
technology has gradually transcended its role as a mere instrument, displaying 
autonomy, learning capabilities, and emotional responses’’ (Tan & Huang, 2024, 
p.13). Furthermore, the article investigates the connection between people and AI 
to indicate how technology rules over humanity in the future.  
Researchers have undertaken Klara and the Sun highlighting the issues of love, 
hope faith, posthumous effect, dehumanization of human feelings and emotions, 



52

superiority of Artificial Intelligence over human beings, human faiths, hope and 
beliefs, role of biotechnology, human rights and ethics, trauma narratives, interplay 
between humans and machines, dominance of technology, conflicts on emotional 
computing and machine vision. However, this study delves into critical analysis of 
the novel interpreting the depths of the commodification of human beings, leading 
them into the status of the machine. To do so, Marx’s commodification and 
commodity is the theoretical perspective to examine the text. Therefore, this 
present research study on characters’ com-modification on Klara and The Sun 
drawing Marx’s commodity and commodification showing the way it blurs the 
boundaries between human beings and the artificial intelligence becomes much 
significant in bridging the gap by revealing com-modified situation of the 
characters and pave a strong foundation for further studies in the days ahead.  

Theoretical Framework 
Marx’s Commodity and Commodification 
 This research employs Karl Marx's commodification and commodity fetishism 
in uprooting and exploring the novel Klara and the Sun. This theory investigates 
how humans are treated as commodities and how they are purchased and sold in 
the capitalist market. Holborow (2018) argues, “Commodities here are understood 
as physical goods. But Marx argued that capitalism is unique in that it not only 
oversees the exchange of products of labor, but also the exchange of people’s ability 
to work. This commodity form of labor– wage labor- hides the antagonistic social 
relations of seller and buyer” (p.2). In Marxist's capital market, the commodity is 
associated with the production of goods, labor, a market for transactions, and 
exchange value. Marx (1818) argues that ‘’people are obsessed with the things they 
buy and the articles of utility, commodities'' (p. 669), forgetting the real labor that 
produces them in such a harsh condition. In a similar vein, Jackson (1999) states, 
''commodities are simply objects of economic value'' (p.96), which links with ''the 
product of exchange'' (p.96).  According to Karl Marx, a commodity refers to ‘’a 
thing that by its properties satisfies human wants’’ (Marx, 2018, p.27). The job of a 
commodity is to satisfy human desires, needs, relations, and requirements. In this 
light, Marx puts forward his view regarding commodity as “use value” and 
“exchange value”(Marx, 2018, p.27).  For Marx, “use value’’ means the “value of a 
commodity” when it is in utility that ‘’constitutes the substance of all wealth, 
whatever may be the social form of that wealth’’ (De Angelis 1996, p.46). When the 
products, feelings, emotions, or relations are utilized for consumption, then their 
use value is created and such “use value’’ represents “the material depositories of 
exchange value’’ (De Angelis 1996, p.46). It contributes in satisfying human needs 
and desires, resulting in a commodity.   
 Marx asserts that commodities appear to have an autonomous existence in the 
capitalist framework. For Marx, ‘’their social action takes the form of the action of 
objects which rule the producers instead of being ruled by them’’ (Marx, 1818, p. 
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associated with the production of goods, labor, a market for transactions, and 
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produces them in such a harsh condition. In a similar vein, Jackson (1999) states, 
''commodities are simply objects of economic value'' (p.96), which links with ''the 
product of exchange'' (p.96).  According to Karl Marx, a commodity refers to ‘’a 
thing that by its properties satisfies human wants’’ (Marx, 2018, p.27). The job of a 
commodity is to satisfy human desires, needs, relations, and requirements. In this 
light, Marx puts forward his view regarding commodity as “use value” and 
“exchange value”(Marx, 2018, p.27).  For Marx, “use value’’ means the “value of a 
commodity” when it is in utility that ‘’constitutes the substance of all wealth, 
whatever may be the social form of that wealth’’ (De Angelis 1996, p.46). When the 
products, feelings, emotions, or relations are utilized for consumption, then their 
use value is created and such “use value’’ represents “the material depositories of 
exchange value’’ (De Angelis 1996, p.46). It contributes in satisfying human needs 
and desires, resulting in a commodity.   
 Marx asserts that commodities appear to have an autonomous existence in the 
capitalist framework. For Marx, ‘’their social action takes the form of the action of 
objects which rule the producers instead of being ruled by them’’ (Marx, 1818, p. 

760).  His interpretation of ‘’the forms of value or exchange value’’ links with the 
idea of ‘’the fetishism of commodities’’ (De Angelis, 1996, bk. 1, pt. 1, chap. 1) where 
the world ‘fetishism’ suggests that the relationship between persons is reflected in 
the relation of objectification between and among things. Talking about exchange 
value, Marx says that exchange value is created by the time when ‘’values in use of 
one sort are exchanged for those of another sort’’ (Marx, 2018, p.27). This exchange 
value keeps changing with context, place, and demands. For any product to be a 
commodity, Marx asserts “the use value and exchange value is quite necessary and 
further he says, “the form the peculiar characteristic of labor that creates exchange-
value or manifests itself in exchange-values - the nature of this labor . . .’’ (Marx, 
1968, p.164). Marx claims that it is necessary to know that ‘’a thing can be a use 
value without having a value’’ (Marx, 2018, p.30). This happens when ‘’it's utility to 
man is not due to labor’’ (Marx, 2018, p.30). A commodity is a mysterious and very 
complex concept for Marx. For Marx, all forms of commodity obscure the true 
nature of the toil process that produces it. “A commodity is, therefore, a mysterious 
thing simply because, in it, the social character of men's labor appears to them as 
an objective character stamped upon the product of the labor’’(Marx,1818, p.668) 
when he says, “the wage relation was thus premised on the fact that workers are 
separated from the means of production–a social process that goes on behind the 
backs of the producers’’(Marx,1976, p.135). As Marx believes, it comes to be a 
simple and “a very trivial thing, and easily understood” but in real sense, it is “a very 
queer thing’’(Marx, 2018, p.47). This theory gives credit to the one who produces 
labor for creating ‘’use value’’ and ‘’exchange value of all forms of commodities. 
Marx says that it is human labor that creates value ‘’but is not itself a value (Marx, 
2018, p.35). It is said, “commodification converts use value into exchange value'' 
(Jackson, 1999, p.96). Taking Marx’s idea, Jackson opines “commodification is the 
extension of the commodity form to goods and services that were not previously 
commodified” (Jackson, 1999, p.96). Everything in the capitalist society is 
commodified and marketed, as money plays a vital role in human existence. 
 The modern capitalist society has faith in the designation, yielding, and 
utilization of goods and materials.  Such a society treats human beings as the 
products of commodities having at least value, either use value or exchange value. 
As Jackson (1999) notes, ‘’people have been treated as commodities’’ (p.99). 
Humans have been enslaved and objectified since the obscure primitive society era, 
but the way they are commodified in the present capitalist framework is quite 
different in terms of human ethics and moral aspects, with the assigning of use 
value and exchange value to them. Karl Marx opines that objects possess a fetish 
quality in the capitalist structure, which means people value objects for their social 
relations, status, and functions rather than their inherent qualities. The intrinsic 
quality or real labor that produces them disappears in the things they purchase in 
the market, turning those objects into commodities for transaction.  Marx 
conceived the idea of commodity fetishism in part one, section 4 of his Capital 
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Volume 1. The fetishism of commodity has its origin in the “peculiar social 
character of the labor’’ (Marx, 2018, p.48) which produces the commodities.  
 Lewin and Morris (1977) emphasize, ‘’In the fetishistic world capitalists are 
personifications of capital, workers are personifications of labor-power (a 
commodity form) or of variable capital (the money form of labor power) and, in 
general, commodity owners are personifications of commodities’’ (p.175). Talking 
about the origin of ‘’fetishism of commodities,’’ Marx argues that ‘’fetishism’’ 
originates neither in ‘’use value’’ nor in the “determining factors of value.”  Marx 
describes such determining element of value as “human labor in the abstract” (De 
Angelis, 1996, Bk. 1, 1, chap. 1) saying the relation to any individual producer is 
similar, as in the way ‘’coats or boots stand in a relation to linen’’ (Marx, 2018, p. 
49). Human relationship is tied up with the relationship between several 
commodities available in the capital market for transaction purposes. 
 Karl Marx’s analyses of commodities and commodification reveal modern 
capitalist society, where human value is degraded at the level of the commodity and 
commodification. Due to the influence of the commodity machine, everything is 
evaluated based on exchange value. Consequently, humans are reduced to 
machines. 

Analysis and Interpretation 
Artificial Intelligence in Klara and the Sun 
 The novel explores the commodified situation of the major characters, 
including Klara. Here, Klara, a humanoid robot who is produced, transacted, 
consumed, and ultimately replaced or disposed of in the 'yard' as dust. Josie's 
family purchases her as a companion for Josie to provide happiness, but when Josie 
gets recovered and no longer needs her, she is abused and discarded in front of the 
yard. In the similar vein, the manager speaks, “I’m giving you a special price too’’ 
(Ishiguro, 2021, p.42). These statements indicate how Klara (a consumer product), 
loses her value, reduces her position as a thing to be purchased in Marxist's capital 
market, and is misbehaved when she loses her utility in Josie's family.  Klara is very 
observant, dutiful, and has lots of human qualities, however, she is not judged 
based on her intrinsic value or innate intelligence, but is assessed based on the 
function she has in the family where she is adapted.  
 This study argues that Klara as a commodity, is produced for marketing to fulfil 
the demands of society. Like an object for consumption, she is not given intrinsic 
value. Rather, she is judged based on how much she contributes to human society. 
As the novel opens, she is displayed in a store, and her manager makes her move to 
different locations in the store, intending to sell her. In the same vein, Ishiguro 
opines, ‘We all knew we were more likely to be chosen while in the window'' 
(Ishiguro, 2021, p.8) means they are about to be sold.  
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character of the labor’’ (Marx, 2018, p.48) which produces the commodities.  
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capitalist society, where human value is degraded at the level of the commodity and 
commodification. Due to the influence of the commodity machine, everything is 
evaluated based on exchange value. Consequently, humans are reduced to 
machines. 

Analysis and Interpretation 
Artificial Intelligence in Klara and the Sun 
 The novel explores the commodified situation of the major characters, 
including Klara. Here, Klara, a humanoid robot who is produced, transacted, 
consumed, and ultimately replaced or disposed of in the 'yard' as dust. Josie's 
family purchases her as a companion for Josie to provide happiness, but when Josie 
gets recovered and no longer needs her, she is abused and discarded in front of the 
yard. In the similar vein, the manager speaks, “I’m giving you a special price too’’ 
(Ishiguro, 2021, p.42). These statements indicate how Klara (a consumer product), 
loses her value, reduces her position as a thing to be purchased in Marxist's capital 
market, and is misbehaved when she loses her utility in Josie's family.  Klara is very 
observant, dutiful, and has lots of human qualities, however, she is not judged 
based on her intrinsic value or innate intelligence, but is assessed based on the 
function she has in the family where she is adapted.  
 This study argues that Klara as a commodity, is produced for marketing to fulfil 
the demands of society. Like an object for consumption, she is not given intrinsic 
value. Rather, she is judged based on how much she contributes to human society. 
As the novel opens, she is displayed in a store, and her manager makes her move to 
different locations in the store, intending to sell her. In the same vein, Ishiguro 
opines, ‘We all knew we were more likely to be chosen while in the window'' 
(Ishiguro, 2021, p.8) means they are about to be sold.  

 Klara, Rosa, and other artificial intelligence are on display in the store to be 
sold. They are very excited to get adopted by a good family. The manager of the 
store tells them the way they should behave towards the customers. Klara thinks 
that they are likely to be noticed in the window where a large number of customers 
see them and wish them to buy a doll. They change their position in the store to 
attract anyone who visits them. Again, connecting the idea, Rosa speaks, “She is 
going to choose him. She loves him. He's so lucky!'' (Ishiguro, 2021, p.6).  It is the 
moment when Chrissie, along with her sick child Josie visits Rick, Josie and Klara 
whisper to each other and guess that Rick is going to be purchased. This overall 
scene of the store reflects how commodities are given value based on customers' 
interest and wants rather than the labor spent on their production in the capitalist 
ideology.  
 Klara is assessed in the store by the visitors in terms of her capacity to observe, 
the extent how far she can contribute and satisfy human needs and utility, showing 
how her worth is decided based on the social networks. In a similar vein, Ishiguro 
writes, ‘Mom? Can we buy her right away?'' (Ishiguro, 2021, p.48). This suggests that 
Klara is treated as a saleable commodity, an independent entity in Marx’s term, 
where her value is declared by the capital market. Josie's question to her mother 
Chrissie sounds like Josie (a consumer) intends to buy Klara very quickly when she 
says, ''Before someone else comes and takes her? (Ishiguro,2021, p.48) high-lighting 
her demand of getting Klara into her life and treating her as just an object to be 
traded. Again, Chrissie tells her daughter Josie, ''Very well. We'll take her.'' 
(Ishiguro, 2021, p.51). Ckrissie's response to Josie about purchasing Klara is 
affirmative. This sort of promise made by Chrissie is directly connected with the 
process of commodification of Klara in the text. 
 Klara is no doubt a commodified character as she assimilates herself and holds 
a commodified position when she says, ‘’And I was in many ways pleased to be the 
only one, since I could focus my attention solely on Josie’’ (Ishiguro, 2021, p.56). 
She feels pleased to serve Josie and wishes nobody to intervene in her service to 
Josie, which is closely associated with Karl Marx's notion of alienated status under 
the domain of the capitalistic framework, as her intrinsic qualities are not assessed; 
instead, she is reduced to a commodity to satisfy Josie. But Josie doesn’t seem 
positive to Klara and treats her as a commodity when she says, ‘’Now I am starting 
to think I should have’’(Ishiguro, 2021, p.124). Josie plans to remove Klara from her 
service and wants to have a new B3 model when her friends suggest that she throw 
Klara.  Similarly, when Scrub shouted at Danny, ‘’Throw her over here’’ (Ishiguro, 
2021, p.86). In this case, his treatment of Klara signals that Klara is a fetish character 
in Marx's commodity, which is to be disposed of after use.  The family doesn’t need 
or respect Klara anymore, and she becomes as useless a dust in a bin. It further 
shows how a commodity like Klara is neglected and thrown away or misused by the 
time she lacks utility as per the demand of the market and society. In this regard, 
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Ishiguro writes, ‘’that I am, in reality, sitting here in the yard, on this hard ground’’ 
(Ishiguro, 2021, p.333), suggesting that Klara is kicked out of Josie's house and is 
placed on the ground in the yard.  
 This study explores how Klara is disposed of in a dirty yard when Josie 
becomes healthy and leaves home for college. It is an indication of 
commodification, according to Marx. The examples above truly strike the idea of 
commodity fetishism, where the protagonist Klara is examined based on her social 
function rather than her inborn quality. Here, the exchange value of Klara is 
declared by the social relationships, needs, and demands of the family where she is 
purchased.  
Commodification of Josie, Melania, and Rick 
 Josie, Melania, and Rick are the victims of capitalist society because they do 
not get human treatment in life. Josie as a genetically ‘lifted' daughter of Chrissie. 
She is unwell and needs an artificial friend like Klara as a good companion to 
provide her solace, satisfaction, recover from her illness, and enhance her living. 
Josie buys Klara at home to fulfil her desires, treating Klara as a commodity; 
however, she is not away from the commodification process. Josie's life is com-
modified in such a way that she is genetically engineered to enhance better career 
in the future. Looking through Marx’s capitalism, Josie undergoes gene editing to be 
socially and economically powerful in society and to be a good human resource as 
human capital in the future for a happy living. In this vein, Ishiguro opines, ‘’She'd 
been warned by Dr Ryan not to resume her oblong lessons’’ (Ishiguro, 2021, p.131). 
 Due to gene editing procedures, Josie becomes ill, but her mother is still hopeful 
that Josie retains whatever investment her parents has in her lifting process, 
believing that 'lifting' is like buying some goods for the future in advance that 
makes a good return to the family and society in the days to come. Chrissie believes 
that gene editing ensures better employment opportunities and maintains social 
standards. In this case, Josie is judged based on her position rather than quality. 
Additionally, the study explores how human beings like Josie is commodified after 
Chrissie wants Klara to do something as Josie. Chrissie wants Klara to imitate Josie 
and take her position if she dies due to illness. In this regard, Chrissie asks, ‘’Okay, 
Klara. Since Josie isn’t here, I want you to be Josie, walk like Josie’’ (Ishiguro, 2021, 
p.117). This very idea suggests that even human beings like Josie are replaced by 
Klara (a machine), losing their autonomy, which blurs the boundaries between 
humans and artificial intelligence, changing them all into commodity form in the 
capital market. Marx's commodity Fetishism turns everything into a price tag of 
money. Josie's parents spend a lot or invest much on her for her gene editing 
process to make sure that Josie achieves better achievements, good income, and 
social prestige in the future, which reflects her commodified status. 
 Melania is a domestic laborer at Josie's house whose value is assessed based on 
the contributions she makes to Chrissie's family. She is portrayed just as the 
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that gene editing ensures better employment opportunities and maintains social 
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Additionally, the study explores how human beings like Josie is commodified after 
Chrissie wants Klara to do something as Josie. Chrissie wants Klara to imitate Josie 
and take her position if she dies due to illness. In this regard, Chrissie asks, ‘’Okay, 
Klara. Since Josie isn’t here, I want you to be Josie, walk like Josie’’ (Ishiguro, 2021, 
p.117). This very idea suggests that even human beings like Josie are replaced by 
Klara (a machine), losing their autonomy, which blurs the boundaries between 
humans and artificial intelligence, changing them all into commodity form in the 
capital market. Marx's commodity Fetishism turns everything into a price tag of 
money. Josie's parents spend a lot or invest much on her for her gene editing 
process to make sure that Josie achieves better achievements, good income, and 
social prestige in the future, which reflects her commodified status. 
 Melania is a domestic laborer at Josie's house whose value is assessed based on 
the contributions she makes to Chrissie's family. She is portrayed just as the 

exploited and suppressed caregiver who has been locked within household 
activities and denied opportunities that she desires in her life. In a similar vein, 
Ishiguro opines, ‘’Melania Housekeeper came back into the house holding her keys 
and gestured for us to go out’’(Ishiguro, 2021, p.105). The line indicates that 
Melania has been given limited freedom and rights. She is not permitted to go out 
along with other members of the family while the family is going to have a portrait 
of Josie in the city at Capaldi's. Yet she can neither raise a voice nor publicize her 
feelings. Instead, she remains silent, innocent, and honest, which signals 
commodification of her feelings and emotions, which is related to Marx’s 
commodity. Melania is discarded and replaced by another new housekeeper. Here, 
Klara speaks, ‘’If Melania Housekeeper had still been with us, I…the room myself’’ 
(Ishiguro, 2021, p.324).  Klara says that she would get a place to go if Melania still 
lived together with her, but she is being replaced by a new one, which makes her 
panic. The study claims that Melania (the Housekeeper) becomes useless in Josie's 
family when she has no particular work to serve Josie since Josie goes to college.   As 
soon as Melania is replaced, her emotions, feelings, and demands are shattered as 
she is judged based on her functional potentiality and is treated like a commodity 
by reducing her position as an object. 
 Rick is a male character in Ishiguro's Klara and the Sun. He spends time with 
Josie, and they want to live together in the future, but due to his 'un-lifted' 
condition, Chrissie does not see any future security in his life. It speaks that being 
'unlisted' means having no capacity for respectful jobs, less value in society, loss of 
personal prestige, and lagging behind academic excellence. In this light, Ishiguro 
(2021) speaks, ‘’Rick to be home tutored by screen professors like all the smart 
children…. became complicated’’ (p.164). Rick is brilliant in studies, but getting 
into a good college for his academic enhancement is not possible due to a lack of 
genetic transformation. Here, he is examined based on his possibility of a bright 
future and success, but not based on his intrinsic quality. Marx's capitalist society 
treats him as a useless commodity having no value. It seems very unnatural that 
genetically unmodified children are not easily accepted by the college Rick is 
seeking for. In a similar vein, Ishiguro states, ‘’They're either member of TWE, 
which forbids its members to take unlicensed children’’ (Ishiguro, 2021,p. 165). 
'Lifting' is associated with social progress, respect, and success. In contrast, 
'unlisted' children are perceived as failures, less important, and having some 
defect. For this reason, nobody wishes to speak in favor of Rick since he is not 
genetically modified. This evidence supports how people in the capitalist society 
get valued and commodified like things in the marketplace.   
 Thus, these three humans are dehumanized and become the victims of the 
convention. This article infers that Ishiguro's Klara and the Sun (2021). is a science 
fiction that critiques on commodification of characters in the capital-driven market 
with the representation of artificial intelligence. This study highlights Klara, a 



58

humanoid robot who is more advanced, dutiful, intelligent, and sincere, but is 
commodified.  Klara, the major character of the novel, is on display in a 
departmental store for being sold by the manager to the customer who seeks her for 
companionship to kids like Josie, who is 'lifted' for academic excellence and good 
fortune to achieve. This argument stresses that Klara is hopeful that she is going to 
be chosen, which primarily highlights her internalization of the commodified state. 
  As the narrative proceeds, Klara, an object, is sold from the store and is bought by 
Chrissie for her daughter Josie, who is not a good health. This study shows how 
motherly affection is exchanged, blurring the hierarchy between humans and 
machine. Chrissie's love for Klara seems equivalent to that of Josie, which indicates 
that human beings are replaceable like things, which is associated with Marx's 
concept of commodity and commodification. The bond between Klara and Josie 
reflects commodity fetichism in Klara and the Sun. Looking through Marx’s lens, 
their relation is maintained based on capitalist commodification. Klara’s feeling 
and emotions is ignored while Josie’s value is tied to the investment her mother has 
put into her better future. The argument reflects Marx’s idea: if an object or market 
product performs a function, it can substitute for humans.  
 Thus, in capitalist culture, even human qualities like honesty, sympathy, and 
empathy can be seen as commodities for transaction. Overall, this article provides 
insight to all the readers that the value of everything, including human beings and 
artificial objects, is commodified within the capitalist model and is shaped by the 
buyer-seller relationship. 

Conclusion 
 Klara and the Sun is a seminal text that underscores commodification, 
discussing how the exchanged value of characters as commodities is judged and 
marketed for the benefit of society in terms of the ability to function, demand of the 
market, and contributions they make to society, obscuring their inherent qualities. 
Taking a clue from the novel, Klara is a commodity to fulfil her family expectations 
and demands, and is ignored and disposed at the end when she is no longer 
necessary for Josie whereas Josie is 'genetically engineered' for better career whose 
value is judged based on social benefits, relations and utility, progress and 
development more than autonomous beings. Rick, a childhood friend of Josie, is 
treated as an object or less-human by Chrissie due to his lack of gene enhancement 
and is detached from Josie, though she wishes for him in her future. It shows how 
human relationship is also a matter of commodity for buying and selling in the 
capital ideology, according to Karl Marx, and how humans are devalued like an 
object if they lack genetic enhancement. This study explores how, in the capital 
market, everything turns into commodities with the inclusion of human feelings, 
emotions, relationships, labor, and art, and how it blurs the boundaries between 
humans and artificial intelligence. It explores how, in the capital structure, human 
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humanoid robot who is more advanced, dutiful, intelligent, and sincere, but is 
commodified.  Klara, the major character of the novel, is on display in a 
departmental store for being sold by the manager to the customer who seeks her for 
companionship to kids like Josie, who is 'lifted' for academic excellence and good 
fortune to achieve. This argument stresses that Klara is hopeful that she is going to 
be chosen, which primarily highlights her internalization of the commodified state. 
  As the narrative proceeds, Klara, an object, is sold from the store and is bought by 
Chrissie for her daughter Josie, who is not a good health. This study shows how 
motherly affection is exchanged, blurring the hierarchy between humans and 
machine. Chrissie's love for Klara seems equivalent to that of Josie, which indicates 
that human beings are replaceable like things, which is associated with Marx's 
concept of commodity and commodification. The bond between Klara and Josie 
reflects commodity fetichism in Klara and the Sun. Looking through Marx’s lens, 
their relation is maintained based on capitalist commodification. Klara’s feeling 
and emotions is ignored while Josie’s value is tied to the investment her mother has 
put into her better future. The argument reflects Marx’s idea: if an object or market 
product performs a function, it can substitute for humans.  
 Thus, in capitalist culture, even human qualities like honesty, sympathy, and 
empathy can be seen as commodities for transaction. Overall, this article provides 
insight to all the readers that the value of everything, including human beings and 
artificial objects, is commodified within the capitalist model and is shaped by the 
buyer-seller relationship. 

Conclusion 
 Klara and the Sun is a seminal text that underscores commodification, 
discussing how the exchanged value of characters as commodities is judged and 
marketed for the benefit of society in terms of the ability to function, demand of the 
market, and contributions they make to society, obscuring their inherent qualities. 
Taking a clue from the novel, Klara is a commodity to fulfil her family expectations 
and demands, and is ignored and disposed at the end when she is no longer 
necessary for Josie whereas Josie is 'genetically engineered' for better career whose 
value is judged based on social benefits, relations and utility, progress and 
development more than autonomous beings. Rick, a childhood friend of Josie, is 
treated as an object or less-human by Chrissie due to his lack of gene enhancement 
and is detached from Josie, though she wishes for him in her future. It shows how 
human relationship is also a matter of commodity for buying and selling in the 
capital ideology, according to Karl Marx, and how humans are devalued like an 
object if they lack genetic enhancement. This study explores how, in the capital 
market, everything turns into commodities with the inclusion of human feelings, 
emotions, relationships, labor, and art, and how it blurs the boundaries between 
humans and artificial intelligence. It explores how, in the capital structure, human 

social relationships, their function within the group, and demands play a pivotal 
role in deciding the value of each individual and commodifying them.  
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Abstract 
This study aims at investigating the applicability of 
socio-cultural resources in secondary-level 
classroom instructions and critically examines 
task-based approaches, methods, and techniques in 
fostering skill-based education within the selected 
study areas. Employing a qualitative research 
design, data were collected through classroom 
observations and semi-structured interviews. The 
analysis was conducted applying an interpretative 
paradigm. The findings indicate a rich presence of 
local knowledge and demonstrate its potential for 
integration into classroom instruction to promote 
task-based, practical learning. The study suggests 
that such locally grounded socio-cultural resources 
can be meaningfully incorporated into the 
secondary-level curriculum in Nepal to support the 
development of contextually relevant and skills-
oriented education. Furthermore, it proposes 
strategic recommendations for integrating socio-
cultural resources into instructional practices to 
enhance practical learning through functional, 
task-based pedagogy. 

Introduction 
Knowledge, experiences, and skills are inherently interconnected and are 

expected to function simultaneously within the educational process. According to 
Dewey (1916), education is a continuous process involving the acquisition of 
knowledge and experiences, which are subsequently revised or reorganized to 
develop practical skills through adaptation to one's environment. He emphasizes 
that education serves as a mechanism for nurturing inherent potential by 
transforming it into applicable competencies (p. 61). Similarly, Agrawal (1992) 
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asserts that the productive dimension of education enables individuals to address 
and overcome various challenges through the application of practical skills (p. 33). 
These perspectives collectively underline the foundations of modern educational 
philosophy, which prioritizes the practical application of learning by integrating 
functionality, productivity, and skill development. 

Supporting this view, Dewey (1997) reiterates that the primary objective of 
education is to prepare young individuals for future responsibilities and success in 
life. This preparation involves the structured acquisition of knowledge and the 
development of standardized skill sets, which together constitute the core content 
of instruction (p. 18). In line with this, Crow and Crow (2008) define education as a 
dynamic force that influences an individual’s physical, mental, emotional, social, 
and ethical development. They argue that this multidimensional development 
leads to the cultivation of practical values, behaviors, and skills within society (p. 
53). 

From a different standpoint, Smith (2006) posits that education can function 
both as a problem and a solution. He highlights the need for critical analysis of 
educational policies and practices across all levels to ensure they are sensitive to 
local diversities and capable of promoting comprehensive social development (p. 
29). Smith’s argument suggests that diversity introduces a wide array of 
opportunities through varied knowledge, experiences, and skills present in society. 
Effectively harnessing these resources can accelerate social development, although 
it may pose challenges for policymakers in creating inclusive and adaptable 
educational systems. This indicates the significant role diversity plays in shaping 
education. 

To integrate real-world experiences into the classroom and foster the 
development of practical skills, it is essential to engage students in activities that 
involve interaction with relevant resources within their socio-cultural environment. 
The socio-cultural context encompasses individual and group identities, including 
specific knowledge, skills, experiences, and practices. UNESCO (2011) defines this 
context as comprising factors such as race, class, ability, diverse learning conditions 
and styles, ethnicity, age, gender, sexual orientation, religion, nationality, and other 
dimensions that influence individual and collective educational practices (p. 2). 
Similarly, Nwabueze and Isilebo (2022) emphasize that contemporary educational 
approaches focus on event- and task-oriented learning. This model is grounded in 
the theory of social learning, which requires students to interact with locally 
available resources, including indigenous knowledge, experiences, and skills 
prevalent in the community (p. 545).    
Concept of Resources 

Nature has often been conceptualized as a nurturer that can be transformed 
into a resource once it is assigned value for human use or benefit. In this regard, 
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asserts that the productive dimension of education enables individuals to address 
and overcome various challenges through the application of practical skills (p. 33). 
These perspectives collectively underline the foundations of modern educational 
philosophy, which prioritizes the practical application of learning by integrating 
functionality, productivity, and skill development. 

Supporting this view, Dewey (1997) reiterates that the primary objective of 
education is to prepare young individuals for future responsibilities and success in 
life. This preparation involves the structured acquisition of knowledge and the 
development of standardized skill sets, which together constitute the core content 
of instruction (p. 18). In line with this, Crow and Crow (2008) define education as a 
dynamic force that influences an individual’s physical, mental, emotional, social, 
and ethical development. They argue that this multidimensional development 
leads to the cultivation of practical values, behaviors, and skills within society (p. 
53). 

From a different standpoint, Smith (2006) posits that education can function 
both as a problem and a solution. He highlights the need for critical analysis of 
educational policies and practices across all levels to ensure they are sensitive to 
local diversities and capable of promoting comprehensive social development (p. 
29). Smith’s argument suggests that diversity introduces a wide array of 
opportunities through varied knowledge, experiences, and skills present in society. 
Effectively harnessing these resources can accelerate social development, although 
it may pose challenges for policymakers in creating inclusive and adaptable 
educational systems. This indicates the significant role diversity plays in shaping 
education. 

To integrate real-world experiences into the classroom and foster the 
development of practical skills, it is essential to engage students in activities that 
involve interaction with relevant resources within their socio-cultural environment. 
The socio-cultural context encompasses individual and group identities, including 
specific knowledge, skills, experiences, and practices. UNESCO (2011) defines this 
context as comprising factors such as race, class, ability, diverse learning conditions 
and styles, ethnicity, age, gender, sexual orientation, religion, nationality, and other 
dimensions that influence individual and collective educational practices (p. 2). 
Similarly, Nwabueze and Isilebo (2022) emphasize that contemporary educational 
approaches focus on event- and task-oriented learning. This model is grounded in 
the theory of social learning, which requires students to interact with locally 
available resources, including indigenous knowledge, experiences, and skills 
prevalent in the community (p. 545).    
Concept of Resources 

Nature has often been conceptualized as a nurturer that can be transformed 
into a resource once it is assigned value for human use or benefit. In this regard, 

resources are inherently anthropogenic in nature, reflecting the appropriation of 
natural elements by humans (Hope, 2002, p. 2). The World Bank defines natural 
resources as materials that occur in nature and are essential or useful to humans, 
such as water, air, land, forests, fish, wildlife, topsoil, and minerals (Collier, 2003, p. 
38). Expanding this definition, the World Trade Report (2010) describes natural 
resources as stocks of materials that exist in the natural environment, which are 
both scarce and economically useful, either in their raw form or with minimal 
processing (p. 46). 

More broadly, Worthington (1964) conceptualizes resources as "everything 
that is derivable for the use or benefit of humans from any part of the universe" (p. 
2). Similarly, Sadhukhan (1986) emphasizes that a resource is not merely a material 
or substance but is the result of a positive interaction between humans and nature, 
aimed at fulfilling individual desires and achieving societal objectives (p. 94). 
Hussen (2000) further elaborates this view by defining resources as anything that 
directly or indirectly satisfies human wants (p. 3). These definitions underscore the 
social dimensions of natural resources, emphasizing human needs, usage, and 
satisfaction. Synthesizing various perspectives, Hussen (2000) concludes that 
natural resources encompass all the original elements constituting Earth’s natural 
endowments or life-support systems, such as air, water, Earth’s crust, and solar 
radiation (p. xxv). 
Perspectives of Resources 

The World Trade Report (2010) classifies all goods as either embodying natural 
resources or requiring natural resources for production. For instance, automobiles 
contain iron ore, while food crops depend on land and water. Hence, virtually all 
goods may be seen as derivatives of natural resources (p. 46). Furthermore, natural 
resources such as oil and gas are transformed into energy essential for producing 
nearly every good or service, while others like forests, fisheries, and aquifers are 
considered invaluable natural assets (World Trade Report, 2010, p. 40). 

Although the World Bank (2009) underscores the significance of natural 
resources for human life, it gives limited attention to the deeper relationship 
between nature and nurture. This raises philosophical questions about whether 
nature exists solely to serve human beings or whether there exists a cosmological 
linkage between humanity and nature, possibly grounded in spiritual or 
metaphysical interpretations. Despite this, the World Trade Report emphasizes the 
importance of nature as a resource intended for human benefit. Moreover, the 
World Trade Report (2014) identifies a positive correlation between natural 
resources and human development, thereby associating natural resources with 
mechanisms of nurture through indicators such as health, education, and life 
expectancy. 
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Supporting this perspective, the Food and Agriculture Organization (2004), as 
cited in the World Bank (2009), highlights that natural resources provide a diverse 
range of goods and services, including food, fuel, medicines, freshwater, fisheries, 
and ecological regulation, which are essential for sustaining life on Earth. The rural 
poor in developing nations remain particularly dependent on these resources for 
food security and livelihoods (p. 423). 

In examining social resources, it is evident that the concept of a resource holds 
little significance outside the context of human society. Burch (1971) asserts that 
the origins of natural resources lie within society rather than the Earth itself, noting 
that societal frameworks comprising myths, beliefs, and rhetorical traditions shape 
and assign meaning to nature (p. 9). Donenfeld (1914) adds that the concept of 
social resources arises from recognizing that institutions, associations, social 
agencies, and attitudes share common traits (p. 560). Thus, resource utilization and 
mobilization are fundamentally social phenomena, guided and shaped by the 
cultural fabric and institutional systems within human society. 

Human interaction with natural resources imbues those resources with 
meaning and value. Donenfeld (1914) explains that social resources encompass all 
scenarios involving human interaction and behavior within the environment (p. 
560). This interaction is influenced by multiple social factors. Tornblom and 
Kazemi (2012) argue that both material and non-material elements such as 
knowledge, love, power, and possessions are exchanged, withheld, or distributed 
through social interactions, all of which constitute social resources (p. 1). Earlier 
scholars, including Galbraith (1967) and Bell (1973), emphasized the critical role of 
expert knowledge, communication skills, and managerial expertise as forms of 
valuable social capital (as cited in Tornblom & Kazemi, 2012, p. 1). 

Building on Weber’s framework of social stratification, social resources are 
understood to operate along three dimensions: class, status, and party affiliation. 
Class impacts access to economic resources, status relates to social respect and 
recognition, and party membership is linked to power and privilege (as cited in 
Tornblom & Kazemi, 2012, p. 1). These dimensions are instrumental in shaping 
individuals’ capacities and access to natural resources, reflecting a dynamic 
interplay between personal agency and structural conditions. 

According to Tornblom and Kazemi (2012), the quality of life and overall well-
being are influenced by both the production and distribution of material and 
immaterial social resources. Their work underscores the importance of balancing 
both types for holistic human development (Introduction section, para. 3). Hugo 
and Clanahan (2009) affirm that social factors play a decisive role in determining 
whether resource-rich countries can escape the so-called resource curse. They 
argue that meaningful development in such contexts necessitates broader social 
transformations beyond mere economic policy adjustments (pp. 165–166). The 

Exploring the Applicability of Socio-cultural Resources in Secondary Level Classroom Instructions in Nepal



65A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

Supporting this perspective, the Food and Agriculture Organization (2004), as 
cited in the World Bank (2009), highlights that natural resources provide a diverse 
range of goods and services, including food, fuel, medicines, freshwater, fisheries, 
and ecological regulation, which are essential for sustaining life on Earth. The rural 
poor in developing nations remain particularly dependent on these resources for 
food security and livelihoods (p. 423). 

In examining social resources, it is evident that the concept of a resource holds 
little significance outside the context of human society. Burch (1971) asserts that 
the origins of natural resources lie within society rather than the Earth itself, noting 
that societal frameworks comprising myths, beliefs, and rhetorical traditions shape 
and assign meaning to nature (p. 9). Donenfeld (1914) adds that the concept of 
social resources arises from recognizing that institutions, associations, social 
agencies, and attitudes share common traits (p. 560). Thus, resource utilization and 
mobilization are fundamentally social phenomena, guided and shaped by the 
cultural fabric and institutional systems within human society. 

Human interaction with natural resources imbues those resources with 
meaning and value. Donenfeld (1914) explains that social resources encompass all 
scenarios involving human interaction and behavior within the environment (p. 
560). This interaction is influenced by multiple social factors. Tornblom and 
Kazemi (2012) argue that both material and non-material elements such as 
knowledge, love, power, and possessions are exchanged, withheld, or distributed 
through social interactions, all of which constitute social resources (p. 1). Earlier 
scholars, including Galbraith (1967) and Bell (1973), emphasized the critical role of 
expert knowledge, communication skills, and managerial expertise as forms of 
valuable social capital (as cited in Tornblom & Kazemi, 2012, p. 1). 

Building on Weber’s framework of social stratification, social resources are 
understood to operate along three dimensions: class, status, and party affiliation. 
Class impacts access to economic resources, status relates to social respect and 
recognition, and party membership is linked to power and privilege (as cited in 
Tornblom & Kazemi, 2012, p. 1). These dimensions are instrumental in shaping 
individuals’ capacities and access to natural resources, reflecting a dynamic 
interplay between personal agency and structural conditions. 

According to Tornblom and Kazemi (2012), the quality of life and overall well-
being are influenced by both the production and distribution of material and 
immaterial social resources. Their work underscores the importance of balancing 
both types for holistic human development (Introduction section, para. 3). Hugo 
and Clanahan (2009) affirm that social factors play a decisive role in determining 
whether resource-rich countries can escape the so-called resource curse. They 
argue that meaningful development in such contexts necessitates broader social 
transformations beyond mere economic policy adjustments (pp. 165–166). The 

authors recommend a deeper understanding of social conditions conducive to 
developmental success in resource-abundant nations (p. 178). 

Berger (1992) also supports this notion, arguing that development discourse 
must extend beyond economics to encompass issues of social relations and control 
(p. 146). Berger and Luckmann (1967) further assert that human groups assign 
symbolic meanings to natural landscapes, transforming physical realities into 
culturally constructed environments (p. 69). In line with this, Greider and 
Garkovich (1994) argue that natural environments are socio-cultural constructs 
shaped by collective negotiations over meaning (p. 2). Thus, the physical world 
holds little intrinsic meaning outside the interpretive frameworks provided by 
culture. 

Greider and Garkovich (1994) asserts that landscape interpretations help 
elucidate the institutional mechanisms managing natural resources (p. 2). Whorf 
(1956) concurs, suggesting that nature is perceived through a culturally agreed-
upon lens that organizes otherwise chaotic sensory input (p. 213). Blumer (1969) 
extends this idea, emphasizing that humans live in a world of meaningful objects 
socially constructed through interaction (pp. 238–239). 
Socio-cultural Resources 

Socio-cultural resources emerge from shared realities and are sustained 
through cultural practices and collective memory prevalent in a society. Rogers 
(1981) explains that shared realities are achieved through common-sense 
knowledge and social interactions that structure everyday life (p. 134). This view is 
reinforced by Goffman (1974), Denzin (1977), Corsaro (1985), and Fine (1991), all of 
whom emphasize that cultural groups continually reconstruct their realities 
through interaction and reinterpretation of symbols and meanings (as cited in 
Greider & Garkovich, 1994, p. 6). Busch (1989) concludes that natural environments 
are socially organized to reflect the structure and beliefs of the communities 
inhabiting them (p. 4). 

In this light, cultural landscapes encompassing both natural and human-made 
elements represent the imprint of human activity on nature, shaped by social, 
cultural, and economic goals (Pradhan & Pradhan, 2011, p. 51). Functional 
landscapes arise from economic activities, while other forms reflect cultural 
preferences and historical interactions. Thus, the mobilization of natural resources 
is intricately linked to cultural systems. 

Fabricius and Koch (2004) highlight that traditional cultural knowledge 
significantly influences natural resource management through informal 
institutions, beliefs, and customs that regulate resource use (p. 24). Torrington and 
Hall (1991) further argue that socio-cultural environments differ across nations and 
influence regulatory frameworks, values, and demographic behavior (p. 11). 
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Cultural values shape human engagement with nature and determine how 
resources are utilized. According to Adhikari (2009), cultural norms profoundly 
impact work systems, particularly in human resource management, and 
unaddressed socio-cultural factors can obstruct necessary institutional changes (p. 
82). Culture and nature are deeply interdependent. Cultural landscapes reflect 
human interaction with nature and represent both the technical capabilities and 
socio-economic aspirations of local populations (Pradhan & Pradhan, 2011, p. 51). 
Cultural resources encompass both tangible artifacts and natural elements shaped 
for human use (Ngozi & Chinonso, 2016). 

Ultimately, understanding environmental change necessitates cultural 
interpretation. Greider and Garkovich (1994) argue that cultural definitions of 
landscapes are essential to analyzing the human consequences of environmental 
change (p. 2). Bennett (1976) contends that humans consistently reinterpret natural 
phenomena through cultural frameworks (p. 4), while Greider and Garkovich (1994) 
note that symbols used by cultural groups frame their relationships with the 
environment (p. 8). These observations point to the socio-cultural diversity 
embedded within populations, which contributes to varied knowledge systems, 
practices, and skills for resource mobilization. Therefore, the role of indigenous 
knowledge and local cultural groups in managing natural resources warrants 
further scholarly attention. 
Indigenous People and Socio-cultural Resources    

Indigenous communities represent distinct socio-cultural groups 
characterized by shared ancestral connections to the lands and natural resources 
they inhabit, occupy, or utilize. These connections are not merely geographical or 
utilitarian; rather, they are deeply interwoven with the cultural identities, 
languages, traditional livelihoods, and both the physical and spiritual well-being of 
these communities. The continuous interaction between indigenous peoples and 
their surrounding ecosystems has historically cultivated a wealth of localized 
knowledge systems and resource management practices. Local populations, in 
particular, are widely recognized for their ability to mobilize available natural 
resources for the collective benefit of their communities through context-specific 
knowledge, skill sets, and utilization strategies. 

Supporting this perspective, Getz et al. (1999) argue that local communities 
inherently possess the collective capacity to manage natural resources effectively, 
noting that “it starts from the premise that local people have the collective capacity 
to manage natural resources through their knowledge and experiences; in 
community-based conservation and development programs, local communities are 
responsible for managing their natural resources for the development of practical 
skills” (pp. 3783–3789). Similarly, Weddell (2002) emphasizes the critical role of 
indigenous knowledge across diverse ecological zones from polar regions to 
tropical climates where communities have spearheaded innovative and effective 
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Cultural values shape human engagement with nature and determine how 
resources are utilized. According to Adhikari (2009), cultural norms profoundly 
impact work systems, particularly in human resource management, and 
unaddressed socio-cultural factors can obstruct necessary institutional changes (p. 
82). Culture and nature are deeply interdependent. Cultural landscapes reflect 
human interaction with nature and represent both the technical capabilities and 
socio-economic aspirations of local populations (Pradhan & Pradhan, 2011, p. 51). 
Cultural resources encompass both tangible artifacts and natural elements shaped 
for human use (Ngozi & Chinonso, 2016). 

Ultimately, understanding environmental change necessitates cultural 
interpretation. Greider and Garkovich (1994) argue that cultural definitions of 
landscapes are essential to analyzing the human consequences of environmental 
change (p. 2). Bennett (1976) contends that humans consistently reinterpret natural 
phenomena through cultural frameworks (p. 4), while Greider and Garkovich (1994) 
note that symbols used by cultural groups frame their relationships with the 
environment (p. 8). These observations point to the socio-cultural diversity 
embedded within populations, which contributes to varied knowledge systems, 
practices, and skills for resource mobilization. Therefore, the role of indigenous 
knowledge and local cultural groups in managing natural resources warrants 
further scholarly attention. 
Indigenous People and Socio-cultural Resources    

Indigenous communities represent distinct socio-cultural groups 
characterized by shared ancestral connections to the lands and natural resources 
they inhabit, occupy, or utilize. These connections are not merely geographical or 
utilitarian; rather, they are deeply interwoven with the cultural identities, 
languages, traditional livelihoods, and both the physical and spiritual well-being of 
these communities. The continuous interaction between indigenous peoples and 
their surrounding ecosystems has historically cultivated a wealth of localized 
knowledge systems and resource management practices. Local populations, in 
particular, are widely recognized for their ability to mobilize available natural 
resources for the collective benefit of their communities through context-specific 
knowledge, skill sets, and utilization strategies. 

Supporting this perspective, Getz et al. (1999) argue that local communities 
inherently possess the collective capacity to manage natural resources effectively, 
noting that “it starts from the premise that local people have the collective capacity 
to manage natural resources through their knowledge and experiences; in 
community-based conservation and development programs, local communities are 
responsible for managing their natural resources for the development of practical 
skills” (pp. 3783–3789). Similarly, Weddell (2002) emphasizes the critical role of 
indigenous knowledge across diverse ecological zones from polar regions to 
tropical climates where communities have spearheaded innovative and effective 

conservation and development initiatives. These initiatives have not only 
contributed to sustainable resource management but have also facilitated the 
development of practical knowledge, technical competencies, and context-
sensitive technologies. 

A growing body of scientific literature underscores the importance of 
integrating indigenous knowledge systems and forging equitable partnerships with 
local communities in order to enhance resource mobilization and educational 
development. Timsina and Ojha (2008) further reinforce this notion by observing 
that, “scientists themselves have admitted that knowledge that comes from the 
school and university education is all based on the indigenous knowledge system 
which has existed with the community and farmers for generations” (p. 27). This 
acknowledgment challenges the conventional hierarchy of knowledge and 
highlights the foundational role of indigenous epistemologies in formal education 
and scientific inquiry. 

The above analysis underscores the critical importance of valuing and 
systematically analyzing the socio-cultural knowledge held by local populations for 
the development of experience-based, practical education systems. This is 
particularly relevant in the context of Nepal, as in many other developing countries, 
where formal education can significantly benefit from the integration of indigenous 
and local perspectives. Timsina and Ojha (2008) further illustrate this point by 
highlighting participatory variety selection as an effective approach to resource 
management. This approach harmonizes scientific and indigenous knowledge 
systems, although they caution that one of the persistent challenges lies in 
achieving full recognition of the value of socio-cultural knowledge during the 
development and dissemination of new technologies (p. 27). 

Moreover, the discussion advocates for the institutionalization and policy-
level support of community networks and local knowledge systems. Strengthening 
these structures would facilitate the formal incorporation of socio-cultural 
resources into national education and development frameworks. According to 
Timsina and Ojha (2008), local communities are well-positioned to identify 
resource varieties and management strategies that are ecologically appropriate and 
culturally resonant, while also being compatible with their socio-economic 
contexts and learning practices. This capacity further affirms the relevance of 
engaging indigenous knowledge holders as co-creators in educational and 
technological innovation processes. 

In conclusion, the reviewed studies collectively highlight that local 
communities represent a vital reservoir of socio-cultural knowledge, practical 
expertise, and experiential insight. These communities are indispensable in 
shaping sustainable technologies and educational models grounded in the 
responsible utilization of natural resources. Their unique competencies developed 
through generations of environmental interaction position them as essential actors 
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in the co-production of knowledge and in the promotion of socio-culturally 
informed educational practices. 

In context of Nepal where diverse cultural traditions and localized practices 
remain vibrant the relevance of this research is particularly acute. Many 
communities possess deeply rooted knowledge systems that offer practical and 
sustainable insights into resource use, environmental stewardship, and communal 
learning practices. However, the formal education system has often overlooked 
these valuable resources in favor of externally derived, standardized curricula. 

This study, therefore, aims to address this gap by identifying socio-cultural 
resources available in local communities, analyzing their potential applicability in 
classroom instruction, and recommending strategies for their integration into 
educational practices. In doing so, it aligns with broader academic and policy 
discourses on educational reform, sustainability, and community empowerment. 
The research intends not only to contribute to theoretical understandings but also 
to offer practical pathways for implementing culturally responsive pedagogy that is 
grounded in the lived realities of learners and their communities. 
Objectives of the study 

 To identify the locally available socio-cultural resources in the study 
areas.  

 To analyze the applicability of identified socio-cultural resources in 
classroom instructions in the study areas. 

 To recommend the strategies for the application of identified socio-
cultural resources in classroom instructions. 

Methodology 
To address the research objectives, this study adopted a qualitative research 

design rooted in hermeneutic phenomenology. This methodological approach was 
selected to explore and interpret individuals’ lived experiences, as it enables a 
deeper understanding of the meanings embedded in those experiences 
(Langdridge, 2007, p. 4). According to Van Manen (2014, p. 28), hermeneutic 
phenomenology involves making sense of the world through the interpretation of 
human experiences as they are lived. The aim of this phenomenological inquiry was 
to uncover the underlying meanings of individuals’ practical knowledge and skills 
by engaging with their experiences in context. 

The research was grounded in the interpretive paradigm, which views 
knowledge as socially constructed and focuses on understanding the complexities 
of the social world (Higgs, 2001, pp. 48-49). This paradigm aligns with the objective 
of the study, which is to explore how individuals construct meaning through 
interaction, reflection, and lived practice. In this context, interpretive 
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remain vibrant the relevance of this research is particularly acute. Many 
communities possess deeply rooted knowledge systems that offer practical and 
sustainable insights into resource use, environmental stewardship, and communal 
learning practices. However, the formal education system has often overlooked 
these valuable resources in favor of externally derived, standardized curricula. 

This study, therefore, aims to address this gap by identifying socio-cultural 
resources available in local communities, analyzing their potential applicability in 
classroom instruction, and recommending strategies for their integration into 
educational practices. In doing so, it aligns with broader academic and policy 
discourses on educational reform, sustainability, and community empowerment. 
The research intends not only to contribute to theoretical understandings but also 
to offer practical pathways for implementing culturally responsive pedagogy that is 
grounded in the lived realities of learners and their communities. 
Objectives of the study 

 To identify the locally available socio-cultural resources in the study 
areas.  

 To analyze the applicability of identified socio-cultural resources in 
classroom instructions in the study areas. 

 To recommend the strategies for the application of identified socio-
cultural resources in classroom instructions. 

Methodology 
To address the research objectives, this study adopted a qualitative research 

design rooted in hermeneutic phenomenology. This methodological approach was 
selected to explore and interpret individuals’ lived experiences, as it enables a 
deeper understanding of the meanings embedded in those experiences 
(Langdridge, 2007, p. 4). According to Van Manen (2014, p. 28), hermeneutic 
phenomenology involves making sense of the world through the interpretation of 
human experiences as they are lived. The aim of this phenomenological inquiry was 
to uncover the underlying meanings of individuals’ practical knowledge and skills 
by engaging with their experiences in context. 

The research was grounded in the interpretive paradigm, which views 
knowledge as socially constructed and focuses on understanding the complexities 
of the social world (Higgs, 2001, pp. 48-49). This paradigm aligns with the objective 
of the study, which is to explore how individuals construct meaning through 
interaction, reflection, and lived practice. In this context, interpretive 

phenomenology offered an appropriate framework to investigate the nuanced and 
context-dependent nature of participants’ educational and social experiences. 

Experiential data were collected using a combination of unstructured and 
semi-structured interviews. These interviews were guided by phenomenological 
questions designed to elicit rich, in-depth responses from participants (Beck, 2021). 
In addition to interviews, field observation was employed to capture naturalistic 
insights and contextual understanding. To further support the data collection 
process, field notes, photographs, and voice recordings were utilized as 
supplementary tools and techniques. These multi-modal methods contributed to a 
comprehensive understanding of the participants’ lived experiences. 

The data analysis followed a six-stage phenomenological process: immersion, 
understanding, abstraction, synthesis, illumination and illustration of phenomena, 
and integration and critique of findings. This sequential process facilitated the 
transformation of raw experiential data into meaningful thematic categories. 
Through phenomenological interpretation, reflection, and writing, the study sought 
to reveal the structures of meaning that underlie participants’ lived realities (Stolz, 
2023, p. 825). Each stage of analysis contributed to an iterative engagement with the 
data, fostering both depth and rigor in interpretation. 

The study site was purposively selected based on the diverse socio-cultural 
and demographic characteristics of the location, consistent with the guidance 
provided by Rowland and Leu (2011). The research was conducted in a 
geographically defined suburban area—ward no. 14 of Tilottama Municipality, 
located in Rupandehi district, Lumbini Province, Nepal. This site was chosen to 
ensure a range of perspectives from both native and migrant inhabitants, reflecting 
the social diversity of the region. 

Participants were selected to represent a cross-section of stakeholders within 
the local community. The respondents of this study which were chosen employing 
purposive sampling technique included ten local dwellers, five teachers, five 
students, five parents, two social workers, one School Management Committee 
(SMC) member, and one local representative. Efforts were made to ensure 
inclusivity and diversity within the participant pool, with careful attention to 
selecting individuals who could provide meaningful insights related to the research 
questions. Ethical standards were rigorously upheld throughout the research 
process. Informed consent was obtained from all participants, and pseudonyms 
were used to protect their privacy and maintain confidentiality.  

Result and Discussion 
The socio-cultural resources identified through field observations and semi-

structured interviews conducted in the selected study area have been analyzed in 
this section. The research employed a phenomenological approach to capture the 
lived experiences, cultural practices, and contextual knowledge embedded within 
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the local community. The data, generated from diverse stakeholders including 
teachers, students, parents, social workers, and local representatives, provided rich 
insight into the forms and functions of locally available knowledge systems and 
cultural assets relevant to education. 

The identification of socio-cultural resources was guided by thematic coding 
and interpretive analysis, ensuring that findings reflect both the practical 
significance and educational potential of each resource. Emphasis was placed on 
those elements that could contribute meaningfully to classroom instruction, 
contextual learning, and the integration of socio-cultural resources into the formal 
classroom instruction. The table below (see Table 1) provides a synthesized 
representation of these resources, capturing their nature, and possible pedagogical 
applications.  
Table 1. The Identified Socio-cultural Resources  
Natural Resource     
Heritage 

 Fields, conservation areas, grassland, Chautari, 
well, garden, streams, jungle, river, pond 

 

Organizations/Associations  - Shree Samay Mai Ramleela Yuba Club  
- Shree Samay Mai Ramleela Yuba Club 
- Samay Mai Samudayik Sanatha 
- Samay Mai Samudayik Sanatha 
- Harit Kranti Krishak Samuha 

 

Industries  - Buffalo farming -Poultry farming 
- Fish farming -Distillery Pvt. Ltd. -Making 

statue   

 

 Primary Occupation       Agriculture  
Secondary Occupation  - Jobs (office/ manual) -Shop keeping 

- Tailoring -Working for wages -Fishing 
 

Institutions  - Saraswati Basic School 
- Tikuligarh Sec. School 
- Durga Sec. School 
- Pashupati Campus 

 

Cultural Heritages  
 

 - Tripureswar Temple 
- Samay Mai Temple 
- Kali Mai Temple 
- Chiliya Durbar 

 

Events and Festivals:  
             Festivals 

 Dashain, Tihar, Nag Panchami, Teej, Badhki 
Aaitabar, Eid (Muslim), 
Fagu Purnima, Shivaratri, Rakshyabandhan, 
Tajiya (Muslim) 

 

Seasonal Celebrations  - Kusti (wrestling) 
- Ramleela (A typical cultural programme based 

on religious mythology) 
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teachers, students, parents, social workers, and local representatives, provided rich 
insight into the forms and functions of locally available knowledge systems and 
cultural assets relevant to education. 

The identification of socio-cultural resources was guided by thematic coding 
and interpretive analysis, ensuring that findings reflect both the practical 
significance and educational potential of each resource. Emphasis was placed on 
those elements that could contribute meaningfully to classroom instruction, 
contextual learning, and the integration of socio-cultural resources into the formal 
classroom instruction. The table below (see Table 1) provides a synthesized 
representation of these resources, capturing their nature, and possible pedagogical 
applications.  
Table 1. The Identified Socio-cultural Resources  
Natural Resource     
Heritage 

 Fields, conservation areas, grassland, Chautari, 
well, garden, streams, jungle, river, pond 

 

Organizations/Associations  - Shree Samay Mai Ramleela Yuba Club  
- Shree Samay Mai Ramleela Yuba Club 
- Samay Mai Samudayik Sanatha 
- Samay Mai Samudayik Sanatha 
- Harit Kranti Krishak Samuha 

 

Industries  - Buffalo farming -Poultry farming 
- Fish farming -Distillery Pvt. Ltd. -Making 

statue   

 

 Primary Occupation       Agriculture  
Secondary Occupation  - Jobs (office/ manual) -Shop keeping 

- Tailoring -Working for wages -Fishing 
 

Institutions  - Saraswati Basic School 
- Tikuligarh Sec. School 
- Durga Sec. School 
- Pashupati Campus 

 

Cultural Heritages  
 

 - Tripureswar Temple 
- Samay Mai Temple 
- Kali Mai Temple 
- Chiliya Durbar 

 

Events and Festivals:  
             Festivals 

 Dashain, Tihar, Nag Panchami, Teej, Badhki 
Aaitabar, Eid (Muslim), 
Fagu Purnima, Shivaratri, Rakshyabandhan, 
Tajiya (Muslim) 

 

Seasonal Celebrations  - Kusti (wrestling) 
- Ramleela (A typical cultural programme based 

on religious mythology) 

 

Worships  - Samay Mai Pooja 
- Shivaratri Pooja 

 

Rituals  - Nwaran (naming Ceremony) 
- Faruhai Dance (Yadav) 
- Witch Craft 

 

Public Events  - Ramleela (A typical cultural programme based 
on religious mythology) 

 

Public Tours  - Pilgrimage  
- Occasional tours organized by 

financial/occupational cooperative 
associations 

 

Indigenous People/ 
Ethno Groups 

 Yadav, Kewat/Mallah, Brahmin, Chhetri, Gupta, 
Bania/Kanu, Harijan, Saithawar, Jollah(Muslim), 
Ansari, Tharu 

 

Indigenous Knowledge: 
(physical/technical/social) 
Based on (Mukherjee, 1995, 
p. 11.)  

 - Topographic knowledge -Land structure 
- Soil type -Land condition 
- Land tenure -Quantifying 
- Thatching -Weather prediction 

 

Technical Knowledge  - Transplanting -Weeding -Ploughing -Field 
leveling 

- Drawing water -Mapping -Diagramming -
Listing 

- Comparing/contrasting -Identifying -
Estimating 

- Ranking -Visual sharing/mental -maps -Cross 
checking 

- Correcting -Modifying -Sequencing 

 

Social Knowledge  - Observing -Listening to others -Criticizing 
- Discussing -Interacting -Seeking problems 
- Seeking solutions -Answering -Telling local 

history 
- Presenting the -information of map -Sharing  

 

Indigenous Technologies  - Planting potato/paddy/wheat 
- Planting seasonal vegetables 
- Chakki (for making pulse) 
- Making walls made of straw and mud 
- Making boats (Mallah) 
- Making Khasi (blocking reproduction of male 

goat)  
- Processing the skin of dead cattle (Harijan) 
- Making Khapada(roofing materials) 
- Making ploughing equipments set(used to) 
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 Local Skills  - Feeding cattle, milking, breeding 
- Planting, irrigating -Dehari (granary) 
- Pigeon house (made of mud) -Swimming  
- Crossing the flooded river -Fishing 

(Kewat/Mallah) 
- Making straw made seat and mat 
- Messaging orally to villagers (Harizon) -

Bamboo ladder 
- Stitching clothes -Broom of a typical local 

plant 
- Working as watchman (Harijan) -Making 

puffed rice 
- Paintings on wall (sun, snakes etc.) -First aid of 

snake bite  
- Treatment of mud infection on feet and hands  
- Playing kusti (wrestling) -Singing religious 

songs  
- Dancing in a typical music (Yadav) 
- Feeding medicine to cattle by using a bamboo 

made device 
- Working as Dhami/Jhakri (witch remover) 

 

An abundance of socio-cultural resources was identified within the selected 
study area. These resources were not merely incidental elements of daily life but 
were deeply embedded in the social structure, behavioral patterns, and cultural 
practices of the community. They constituted both challenges and solutions for 
local people, reflecting a dynamic interplay between traditional knowledge and 
lived experience. Such resources, inherently adaptive and community-centered, 
form an integral part of how people make sense of their world and navigate daily 
life. 

These resources encompassed a wide spectrum of culturally situated 
knowledge, including language, naming and classification systems, resource use 
practices, ritual behavior, spiritual beliefs, and worldviews. As Boven and 
Morohashi (2002) suggest, such cultural complexes provide the epistemological 
and practical foundation for local-level decision-making in relation to daily 
survival, environmental management, and responses to socio-cultural change. The 
participants’ interpretations and lived experiences revealed that these knowledge 
systems are contextually rich and serve as frameworks for understanding, 
resilience, and adaptation. 

Recognizing the educational value of these resources, this study examined 
their potential for integration into classroom instruction. These socio-cultural 
elements offer pedagogical opportunities for promoting experiential learning, 
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- Planting, irrigating -Dehari (granary) 
- Pigeon house (made of mud) -Swimming  
- Crossing the flooded river -Fishing 
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songs  
- Dancing in a typical music (Yadav) 
- Feeding medicine to cattle by using a bamboo 

made device 
- Working as Dhami/Jhakri (witch remover) 

 

An abundance of socio-cultural resources was identified within the selected 
study area. These resources were not merely incidental elements of daily life but 
were deeply embedded in the social structure, behavioral patterns, and cultural 
practices of the community. They constituted both challenges and solutions for 
local people, reflecting a dynamic interplay between traditional knowledge and 
lived experience. Such resources, inherently adaptive and community-centered, 
form an integral part of how people make sense of their world and navigate daily 
life. 

These resources encompassed a wide spectrum of culturally situated 
knowledge, including language, naming and classification systems, resource use 
practices, ritual behavior, spiritual beliefs, and worldviews. As Boven and 
Morohashi (2002) suggest, such cultural complexes provide the epistemological 
and practical foundation for local-level decision-making in relation to daily 
survival, environmental management, and responses to socio-cultural change. The 
participants’ interpretations and lived experiences revealed that these knowledge 
systems are contextually rich and serve as frameworks for understanding, 
resilience, and adaptation. 

Recognizing the educational value of these resources, this study examined 
their potential for integration into classroom instruction. These socio-cultural 
elements offer pedagogical opportunities for promoting experiential learning, 

critical thinking, cultural literacy, and context-sensitive problem-solving among 
students. Their integration into school curricula, when thoughtfully contextualized, 
can support the development of multiple cognitive and practical skills. Such 
resources could be integrated in classroom instructions by using various 
techniques from multiple aspects and purposes to develop various skills in 
students. I have identified the possible pedagogic use of socio-cultural resources as 
(see Table 2) follows: 
Table 2. Possible Pedagogic Use of Socio-cultural Resources 
Available Socio-cultural 
Resources 

Techniques in Classroom Instructions 

Organizations/associations Role play, simulation, drama, project work, report 
writing,  

Indigenous/ethno groups Facilitation, resource person, interaction, group 
discussion 

Industries Project work, report writing, observation, 
demonstration 

Occupations Role play, simulation, drama, interaction, project 
work 

Cultural heritages Project work, report writing, observation, 
demonstration, field visit 

Events and festivals Role play, simulation, drama, interaction, project 
work 

Seasonal celebrations  Role play, simulation, drama, interaction, project 
work 

Public gatherings Dramatization, interaction, discussion, group work  
Tours  Excursion, project work, questioning, answering 
Physical knowledge  Demonstrating, facilitating, group work, discussion, 

project work, observation, interaction, presentation 
Technical knowledge Field visit, demonstrating, facilitating, group work, 

discussion, project work, observation, presentation, 
interaction, problem solving 

Social knowledge Interaction discussion facilitation, group work, 
project work, observation, interaction, problem 
solving, question-answer, presentation 

Local technologies Demonstration, presentation, observation, field visit, 
participation, field work, modeling, realia, 

Local skills Demonstration, presentation, observation, field visit, 
participation, field work, modeling, realia,  
role play, dramatization, project work, problem- 
solving 
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 The integration of locally relevant socio-cultural resources into the secondary-
level curriculum holds significant potential for enhancing contextualized and 
meaningful learning experiences. These resources, as previously discussed, 
encompass a wide array of community-based knowledge systems, cultural 
practices, social norms, and indigenous problem-solving strategies that can enrich 
educational content and pedagogy. In alignment with the guiding principle 
articulated by the Curriculum Development Center (CDC) of Nepal (2010), which 
advocates the vision “Think Globally, Act Locally,” there is a clear conceptual 
framework supporting the utilization of local socio-cultural elements to meet 
broader educational goals. This approach emphasizes the importance of grounding 
curriculum development in the lived experiences and needs of local communities, 
thereby fostering the development of critical thinking and problem-solving skills 
among learners. 
 Despite the theoretical endorsement of this paradigm, empirical observations 
and practical experiences reveal a considerable gap between policy ideals and 
implementation. Specifically, there appears to be a conspicuous absence of 
systematic inclusion of socio-cultural resources within the formal secondary 
curriculum. Furthermore, classroom practices seldom reflect an integration of such 
locally grounded knowledge. Upon further investigation into the root causes of this 
disconnect, it becomes evident that one of the major contributing factors is the lack 
of rigorous academic research focused on identifying and documenting socio-
cultural resources appropriate for curricular integration. The academic silence in 
this area has resulted in a dearth of evidence-based strategies to inform curriculum 
designers and educators. 
 Additionally, there exists a noticeable lack of motivation among teachers to 
incorporate these socio-cultural dimensions into their teaching practices. This 
reluctance can be attributed, in part, to the structural limitations within the current 
assessment system. Since the use of socio-cultural resources in pedagogy is not 
formally recognized or evaluated through practical examinations or assessment 
frameworks, teachers perceive little incentive to adopt such approaches. As a result, 
the potential for creating a culturally responsive and locally relevant education 
system remains largely untapped. Bridging this gap necessitates comprehensive 
research initiatives, policy reforms, and professional development programs that 
emphasize the pedagogical value of socio-cultural knowledge and provide tangible 
support for its implementation in everyday teaching and learning contexts. 

Conclusion 
The identification, acknowledgment, critical perception, and pedagogical 

mobilization of locally available socio-cultural resources should be integral 
components of classroom instructions, achieved through the application of 
contextually appropriate pedagogical approaches, methods, and techniques. These 
resources, rooted in community practices, knowledge systems, and cultural 
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broader educational goals. This approach emphasizes the importance of grounding 
curriculum development in the lived experiences and needs of local communities, 
thereby fostering the development of critical thinking and problem-solving skills 
among learners. 
 Despite the theoretical endorsement of this paradigm, empirical observations 
and practical experiences reveal a considerable gap between policy ideals and 
implementation. Specifically, there appears to be a conspicuous absence of 
systematic inclusion of socio-cultural resources within the formal secondary 
curriculum. Furthermore, classroom practices seldom reflect an integration of such 
locally grounded knowledge. Upon further investigation into the root causes of this 
disconnect, it becomes evident that one of the major contributing factors is the lack 
of rigorous academic research focused on identifying and documenting socio-
cultural resources appropriate for curricular integration. The academic silence in 
this area has resulted in a dearth of evidence-based strategies to inform curriculum 
designers and educators. 
 Additionally, there exists a noticeable lack of motivation among teachers to 
incorporate these socio-cultural dimensions into their teaching practices. This 
reluctance can be attributed, in part, to the structural limitations within the current 
assessment system. Since the use of socio-cultural resources in pedagogy is not 
formally recognized or evaluated through practical examinations or assessment 
frameworks, teachers perceive little incentive to adopt such approaches. As a result, 
the potential for creating a culturally responsive and locally relevant education 
system remains largely untapped. Bridging this gap necessitates comprehensive 
research initiatives, policy reforms, and professional development programs that 
emphasize the pedagogical value of socio-cultural knowledge and provide tangible 
support for its implementation in everyday teaching and learning contexts. 

Conclusion 
The identification, acknowledgment, critical perception, and pedagogical 

mobilization of locally available socio-cultural resources should be integral 
components of classroom instructions, achieved through the application of 
contextually appropriate pedagogical approaches, methods, and techniques. These 
resources, rooted in community practices, knowledge systems, and cultural 

traditions, serve as authentic representations of learners’ lived environments. The 
practical knowledge, experiential understanding, and skill development of students 
are closely tied to their engagement with these resources, as human interaction 
with local contexts produces unique forms of learning embedded in specific socio-
cultural realities. 

Integrating a diverse array of socio-cultural resources into classroom 
instruction effectively bridges the gap between abstract academic content and the 
real-world experiences of students. It provides learners with opportunities to 
develop meaningful competencies through exposure to tangible, context-specific 
knowledge. The utilization of such resources should be strategically adapted based 
on multiple factors, including the cognitive and developmental levels of students, 
the disciplinary nature of the subject matter, the pedagogical techniques employed 
by teachers, and the dynamics of classroom situations. For instance, in grades 8, 9, 
and 10, socio-cultural resources can be effectively incorporated into subjects such 
as Agriculture, Education, Occupational and Business Studies, Technical 
Education, Social Studies, Science, Accountancy, and Economics. These subjects 
offer broad scopes for contextual engagement, where learning is enriched by 
linking curriculum content to local realities. 

Pedagogical strategies such as project-based learning, field visits, 
demonstrations, participatory activities, and community-based involvement offer 
practical avenues for incorporating these resources. One viable approach involves 
inviting local experts or community members into the classroom as resource 
persons. Their lived experiences and domain-specific knowledge can significantly 
enrich instructional processes by providing real-life examples and demonstrating 
skills in practice. This promotes task-based and activity-oriented learning 
environments, where students can develop applied knowledge, critical thinking 
abilities, and problem-solving skills. 

Furthermore, experiential learning can be facilitated by organizing observation 
tours to farms, local industries, or traditional workplaces, enabling students to 
analyze local phenomena from interdisciplinary perspectives. Individual or group-
based project work can also be assigned to investigate indigenous knowledge 
systems, crafts, or occupational practices. In such cases, key practitioners from 
local communities can be engaged in interactive classroom sessions to explain their 
techniques, processes, and cultural significance. These initiatives foster 
collaborative and interactive learning models, aligning with contemporary 
pedagogical paradigms that emphasize student-centered, experiential education. 

To sum up, the effective application of socio-cultural resources in classroom 
instruction, particularly through localized curriculum design, offers significant 
potential for fostering holistic student development. By aligning these resources 
with curriculum objectives and responding to the specific educational needs of 
local communities, as emphasized by the Curriculum Development Center (CDC) 
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Nepal, educators can cultivate socially and technically competent individuals. This 
not only supports the development of students’ social and vocational competencies 
but also promotes contextually grounded, problem-solving capacities essential for 
meaningful engagement with the world beyond the classroom. 
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Abstract 
The Ficus religiosa, or Sacred Fig, holds a profound 
place in Hindu tradition, revered as a cosmic nexus 
that bridges divine, human, and natural realms. 
This article explores its significance within Hindu 
Puranic texts, highlighting its role in embodying a 
sophisticated human-plant symbiosis and an 
implicit recognition of plant sentience. The 
problem addressed is the anthropocentric bias that 
often overlooks vegetal agency in cultural 
narratives. By employing Michael Marder’s Plant 
Humanities and Matthew Hall’s “plants as persons” 
framework, the study argues that the Peepal tree 
transcends its biological identity, functioning as a 
divine abode, cosmic axis, and ritual partner. The 
methodology involves analyzing key Puranic 
narratives, such as those in the Skanda, Padma, 
and Bhagavata Puranas, which depict the tree as a 
living temple of the Trimurti, a mediator between 
worlds, and a subject of rituals like 
circumambulation and offerings. Findings reveal 
that these texts articulate the Peepal’s sacred status 
through its association with deities, cosmic order, 
and ethical prohibitions against harm, reflecting a 
deep respect for its intrinsic value. This resonates 
with contemporary plant philosophy, challenging 
dualistic views and affirming plants’ dynamic 
agency. The implications suggest that Hindu 
traditions offer a blueprint for re-evaluating 
human-plant relationships, fostering ecological 
ethics and holistic perspectives relevant to modern 
environmental thought. 
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Introduction 
The intricate relationship between humanity and the vegetal world has been a 

cornerstone of cultural, spiritual, and ecological narratives across civilizations. 
Trees and plants, as vital components of the environment, have been revered not 
only for their utility but also for their symbolic and spiritual significance, 
embodying a profound connection between human life and nature (Schama, 1995, 
p. 15). In Hindu thought, this connection is deeply rooted, with vegetation, 
or vanaspati, regarded as an integral part of the cosmic order and a manifestation 
of divine energy. Forests and plants are celebrated in ancient Indian texts as 
embodiments of Prakriti (nature) and conduits of Shakti (divine power), reflecting 
a worldview that perceives the natural world as inherently sacred (Haberman, 2013, 
p. 23). Among the myriad of revered plants, the Ficus religiosa, commonly known as 
the Sacred Fig or Peepal tree, holds an unparalleled status within Hinduism, 
Buddhism, and Jainism. Its distinctive heart-shaped leaves, longevity, and 
expansive canopy contribute to its botanical uniqueness, while its spiritual 
significance elevates it to a symbol of cosmic unity and divine presence 
(Narayanan, 1997, p. 87). This article argues that the Ficus religiosa, as depicted in 
Hindu Puranic traditions, functions as a cosmic nexus, articulating a sophisticated 
human-plant symbiosis and an implicit understanding of plant sentience. By 
analyzing its portrayals through Michael Marder’s Plant Humanities and Matthew 
Hall’s “plants as persons” framework, this study demonstrates how ancient Hindu 
scriptures provide a rich blueprint for re-evaluating human relationships with the 
vegetal world. 

The pervasive anthropocentric bias in contemporary ecological and 
philosophical discourses often marginalizes the agency and intrinsic value of 
plants, reducing them to mere resources or passive elements of the environment. 
This oversight neglects the sophisticated perspectives embedded in traditional 
knowledge systems, such as Hindu Puranic traditions, which portray plants like 
the Ficus religiosa (Sacred Fig or Peepal tree) as dynamic, sentient entities integral 
to cosmic and human realms. Despite the reverence for the Peepal tree in Hindu 
texts, there is a gap in scholarly analysis that bridges these ancient narratives with 
contemporary plant philosophy, particularly in understanding how such traditions 
articulate plant-human symbiosis and plant sentience. This study addresses this 
gap by examining the Peepal tree’s portrayal in Puranic texts, interpreting its 
significance through modern theoretical lenses to challenge anthropocentric views 
and highlight the ecological and ethical insights offered by Hindu traditions. This 
study attempts at seeking answers to the following research questions: (a) How do 
Hindu Puranic texts portray the Ficus religiosa as a cosmic nexus and embodiment 
of plant-human symbiosis? (b) In what ways do these portrayals align with or 
expand upon Michael Marder’s Plant Humanities and Matthew Hall’s “plants as 
persons” framework? (c) What ecological and ethical insights can contemporary 
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Introduction 
The intricate relationship between humanity and the vegetal world has been a 

cornerstone of cultural, spiritual, and ecological narratives across civilizations. 
Trees and plants, as vital components of the environment, have been revered not 
only for their utility but also for their symbolic and spiritual significance, 
embodying a profound connection between human life and nature (Schama, 1995, 
p. 15). In Hindu thought, this connection is deeply rooted, with vegetation, 
or vanaspati, regarded as an integral part of the cosmic order and a manifestation 
of divine energy. Forests and plants are celebrated in ancient Indian texts as 
embodiments of Prakriti (nature) and conduits of Shakti (divine power), reflecting 
a worldview that perceives the natural world as inherently sacred (Haberman, 2013, 
p. 23). Among the myriad of revered plants, the Ficus religiosa, commonly known as 
the Sacred Fig or Peepal tree, holds an unparalleled status within Hinduism, 
Buddhism, and Jainism. Its distinctive heart-shaped leaves, longevity, and 
expansive canopy contribute to its botanical uniqueness, while its spiritual 
significance elevates it to a symbol of cosmic unity and divine presence 
(Narayanan, 1997, p. 87). This article argues that the Ficus religiosa, as depicted in 
Hindu Puranic traditions, functions as a cosmic nexus, articulating a sophisticated 
human-plant symbiosis and an implicit understanding of plant sentience. By 
analyzing its portrayals through Michael Marder’s Plant Humanities and Matthew 
Hall’s “plants as persons” framework, this study demonstrates how ancient Hindu 
scriptures provide a rich blueprint for re-evaluating human relationships with the 
vegetal world. 

The pervasive anthropocentric bias in contemporary ecological and 
philosophical discourses often marginalizes the agency and intrinsic value of 
plants, reducing them to mere resources or passive elements of the environment. 
This oversight neglects the sophisticated perspectives embedded in traditional 
knowledge systems, such as Hindu Puranic traditions, which portray plants like 
the Ficus religiosa (Sacred Fig or Peepal tree) as dynamic, sentient entities integral 
to cosmic and human realms. Despite the reverence for the Peepal tree in Hindu 
texts, there is a gap in scholarly analysis that bridges these ancient narratives with 
contemporary plant philosophy, particularly in understanding how such traditions 
articulate plant-human symbiosis and plant sentience. This study addresses this 
gap by examining the Peepal tree’s portrayal in Puranic texts, interpreting its 
significance through modern theoretical lenses to challenge anthropocentric views 
and highlight the ecological and ethical insights offered by Hindu traditions. This 
study attempts at seeking answers to the following research questions: (a) How do 
Hindu Puranic texts portray the Ficus religiosa as a cosmic nexus and embodiment 
of plant-human symbiosis? (b) In what ways do these portrayals align with or 
expand upon Michael Marder’s Plant Humanities and Matthew Hall’s “plants as 
persons” framework? (c) What ecological and ethical insights can contemporary 

environmental thought derive from the Puranic depictions of the Peepal tree’s 
sacred status? 

This study employs two complementary theoretical lenses to interpret 
the Ficus religiosa’s significance in Hindu Puranic traditions: Marder’s Plant 
Humanities challenges anthropocentric views by recognizing plants as active, 
dynamic entities with unique modes of being, intelligence, and communication, 
termed “plant-thinking” (Marder, 2013, p. 10). This framework posits plants as 
more than biological resources, emphasizing their intrinsic value and agency. It 
provides a lens to understand how Hindu traditions might perceive the Peepal tree 
as a living entity with spiritual and cosmic significance, transcending its material 
form. Hall’s framework extends the concept of personhood to plants, challenging 
Cartesian dualisms that separate mind and body, and human from non-human 
(Hall, 2011, p. 15). By drawing on indigenous perspectives that grant plants agency 
and respect, this approach aligns with Hindu practices that treat the Peepal tree as 
a divine abode and ritual partner. Hall’s ideas help contextualize the tree’s sacred 
status as an acknowledgment of its sentient, interactive nature. 

This study analyses ancient Hindu wisdom with contemporary plant 
philosophy, offering a fresh perspective on human-plant relationships. By 
analyzing the Ficus religiosa’s role in Puranic texts, it highlights how traditional 
knowledge systems articulate plant agency and sentience, challenging modern 
anthropocentric biases. The findings underscore the Peepal tree’s role as a cosmic 
nexus, providing a model for ecological ethics that respects plants as vital, dynamic 
entities. This research contributes to interdisciplinary dialogues in environmental 
humanities, offering insights for sustainable practices and ethical considerations in 
contemporary environmental thought. 

Review of Literature 
The interplay between plants and human culture, particularly in religious and 

ecological contexts, has garnered significant scholarly attention. This review 
synthesizes recent works on plants, with a focus on the Ficus religiosa (Sacred Fig or 
Peepal tree), across botany, ethnobotany, literary, religious, and ecological analyses 
to establish the research territory and identify gaps relevant to its portrayal as a 
cosmic nexus in Hindu Puranic traditions. Botanically, Ficus religiosa is a long-
lived, deciduous tree native to South Asia, known for its heart-shaped leaves and 
expansive canopy (Krishen, 2006, p. 87). Its ecological role as a keystone species 
supports biodiversity, providing habitat and sustenance for numerous organisms 
(Shanahan et al., 2001, p. 1023). Ethnobotanically, the Peepal tree is integral to 
South Asian cultures, used in traditional medicine for its anti-inflammatory and 
antimicrobial properties (Singh et al., 2011, p. 345). Malla and Chhetri (2009) 
document its use in Nepalese ethnomedicine, noting its leaves and bark in 
treatments for respiratory and skin ailments (p. 56). These studies highlight the 
tree’s biological and cultural significance but rarely explore its spiritual dimensions 
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beyond utilitarian contexts. The Ficus religiosa holds a central place in Hindu, 
Buddhist, and Jain traditions. Haberman (2013) examines tree worship in northern 
India, detailing rituals like circumambulation and offerings to the Peepal, which is 
revered as a divine abode for deities like Vishnu and Lakshmi (p. 67). Narayanan 
(1997) explores its symbolic role in Hindu ecology, noting its association with 
cosmic order and fertility (p. 89). Similarly, Nugteren (2005) analyzes tree 
veneration in Indian religions, emphasizing the Peepal’s role as a “cosmic tree” 
linking earthly and divine realms (p. 112). These works underscore the tree’s sacred 
status but often focus on practices rather than textual narratives or philosophical 
implications. 

Literary studies of Hindu texts provide insights into the Peepal’s symbolic 
roles. Doniger (2009) examines Puranic narratives, noting the Peepal’s depiction as 
the Ashvattha, an inverted cosmic tree symbolizing interconnected existence in 
texts like the Bhagavata Purana (p. 234). Bryant (2003) analyzes the Vishnu Purana, 
highlighting the tree’s role as a mediator between divine and human realms (p. 
156). These studies focus on mythological frameworks but rarely connect these 
narratives to contemporary plant philosophy or ecological ethics. Recent ecological 
and philosophical works challenge anthropocentric views of plants. Marder (2013) 
introduces “Plant Humanities,” arguing for plants’ agency and intelligence through 
“plant-thinking,” which reframes them as dynamic entities (p. 12). Hall (2011) 
extends this by proposing plants as “persons,” drawing on indigenous perspectives 
that grant plants moral standing (p. 17). These frameworks resonate with Hindu 
views but are rarely applied to specific cultural contexts like the Peepal’s Puranic 
portrayals. Chamovitz (2012) explores plant sentience, documenting their sensory 
responses, which aligns with traditional views of plants as responsive beings (p. 45). 
Ryan (2018) further connects indigenous plant reverence to ecological ethics, 
suggesting traditional knowledge systems offer sustainable models (p. 89). 

The reviewed literature establishes a multidisciplinary territory encompassing 
the Ficus religiosa’s botanical, ethnobotanical, religious, literary, and ecological 
significance. Botanical and ethnobotanical studies highlight its ecological and 
medicinal roles, while religious and cultural analyses emphasize its sacred status in 
Indian traditions. Literary studies reveal its symbolic depth in Hindu texts, and 
philosophical works provide frameworks to reinterpret these portrayals through 
plant agency and sentience. Despite this rich scholarship, a significant gap exists in 
integrating these perspectives. Botanical and ethnobotanical studies often overlook 
the Peepal’s spiritual dimensions, while religious and literary analyses rarely engage 
with contemporary plant philosophy. Although Marder and Hall’s frameworks offer 
tools to explore plant agency, they are seldom applied to specific cultural texts like 
the Hindu Puranas. Furthermore, few studies examine how Puranic narratives of 
the Peepal as a cosmic nexus can inform modern ecological ethics, particularly in 
challenging anthropocentric biases. This study addresses this gap by analyzing 

The Sacred Fig as Cosmic Nexus in Hindu Tradition



83A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

beyond utilitarian contexts. The Ficus religiosa holds a central place in Hindu, 
Buddhist, and Jain traditions. Haberman (2013) examines tree worship in northern 
India, detailing rituals like circumambulation and offerings to the Peepal, which is 
revered as a divine abode for deities like Vishnu and Lakshmi (p. 67). Narayanan 
(1997) explores its symbolic role in Hindu ecology, noting its association with 
cosmic order and fertility (p. 89). Similarly, Nugteren (2005) analyzes tree 
veneration in Indian religions, emphasizing the Peepal’s role as a “cosmic tree” 
linking earthly and divine realms (p. 112). These works underscore the tree’s sacred 
status but often focus on practices rather than textual narratives or philosophical 
implications. 

Literary studies of Hindu texts provide insights into the Peepal’s symbolic 
roles. Doniger (2009) examines Puranic narratives, noting the Peepal’s depiction as 
the Ashvattha, an inverted cosmic tree symbolizing interconnected existence in 
texts like the Bhagavata Purana (p. 234). Bryant (2003) analyzes the Vishnu Purana, 
highlighting the tree’s role as a mediator between divine and human realms (p. 
156). These studies focus on mythological frameworks but rarely connect these 
narratives to contemporary plant philosophy or ecological ethics. Recent ecological 
and philosophical works challenge anthropocentric views of plants. Marder (2013) 
introduces “Plant Humanities,” arguing for plants’ agency and intelligence through 
“plant-thinking,” which reframes them as dynamic entities (p. 12). Hall (2011) 
extends this by proposing plants as “persons,” drawing on indigenous perspectives 
that grant plants moral standing (p. 17). These frameworks resonate with Hindu 
views but are rarely applied to specific cultural contexts like the Peepal’s Puranic 
portrayals. Chamovitz (2012) explores plant sentience, documenting their sensory 
responses, which aligns with traditional views of plants as responsive beings (p. 45). 
Ryan (2018) further connects indigenous plant reverence to ecological ethics, 
suggesting traditional knowledge systems offer sustainable models (p. 89). 

The reviewed literature establishes a multidisciplinary territory encompassing 
the Ficus religiosa’s botanical, ethnobotanical, religious, literary, and ecological 
significance. Botanical and ethnobotanical studies highlight its ecological and 
medicinal roles, while religious and cultural analyses emphasize its sacred status in 
Indian traditions. Literary studies reveal its symbolic depth in Hindu texts, and 
philosophical works provide frameworks to reinterpret these portrayals through 
plant agency and sentience. Despite this rich scholarship, a significant gap exists in 
integrating these perspectives. Botanical and ethnobotanical studies often overlook 
the Peepal’s spiritual dimensions, while religious and literary analyses rarely engage 
with contemporary plant philosophy. Although Marder and Hall’s frameworks offer 
tools to explore plant agency, they are seldom applied to specific cultural texts like 
the Hindu Puranas. Furthermore, few studies examine how Puranic narratives of 
the Peepal as a cosmic nexus can inform modern ecological ethics, particularly in 
challenging anthropocentric biases. This study addresses this gap by analyzing 

the Ficus religiosa’s portrayal in Puranic texts through Marder’s Plant Humanities 
and Hall’s “plants as persons” frameworks, exploring its implications for 
contemporary human-plant relationships and ecological thought. 

Methods and Materials 
This study employs a qualitative, text-based approach to examine the portrayal 

of the Ficus religiosa (Sacred Fig or Peepal tree) as a cosmic nexus in Hindu Puranic 
traditions, interpreted through contemporary plant philosophy frameworks. The 
methodology involves a systematic analysis of primary textual sources, specifically 
selected Hindu Puranas, combined with a theoretical lens drawn from Michael 
Marder’s Plant Humanities and Matthew Hall’s “plants as persons” framework. The 
research unfolds in the following steps: 

The primary sources are key Hindu Puranic texts, including the Skanda 
Purana, Padma Purana, Bhagavata Purana, Vishnu Purana, Markandeya 
Purana, Bhavishya Purana, and Agni Purana. These texts were chosen for their 
comprehensive narratives, rituals, and symbolic associations related to the Peepal 
tree, as they are foundational in shaping Hindu devotional practices and 
cosmological views (Doniger, 2009, p. 45). English translations of these Puranas, 
published by reputable sources such as Motilal Banarsidass, are used to ensure 
accessibility and accuracy, with specific verses identified for their relevance to the 
Peepal’s sacred status (e.g., Skanda Purana, Avantya Khanda, Chapter 16, Verses 1–
5; Bhagavata Purana, Book 11, Chapter 12, Verse 21). A thematic analysis is 
conducted to identify and categorize narratives, rituals, and symbolic roles of 
the Ficus religiosa within the selected Puranas. Key themes include the tree’s 
depiction as a divine abode (e.g., housing the Trimurti), a cosmic axis (Ashvattha), 
and a ritual partner in practices like circumambulation and offerings. Each theme is 
cross-referenced across multiple Puranas to ensure robustness and consistency in 
findings. The analysis focuses on how these portrayals articulate human-plant 
symbiosis and implicit plant sentience, as evidenced by ethical prohibitions against 
harming the tree or its role in bestowing blessings. 

The textual findings are interpreted through two contemporary frameworks. 
This lens explores the Peepal’s portrayal as a dynamic, agentive entity, emphasizing 
its “plant-thinking” and role as a non-anthropocentric cosmic connector (Marder, 
2013, p. 12). The framework guides the analysis of the tree’s symbolic and spiritual 
roles as reflective of vegetal agency. This framework examines the Peepal’s 
personhood, focusing on its treatment as a sacred subject in rituals and narratives, 
aligning with traditional perspectives that grant plants moral standing (Hall, 2011, 
p. 17). This lens highlights the tree’s interactive and sentient qualities in Hindu 
practices. The thematic findings from the Puranas are synthesized with the 
theoretical frameworks to draw connections between ancient Hindu perspectives 
and modern plant philosophy. This involves comparing Puranic depictions of the 
Peepal’s cosmic and ritual significance with Marder’s and Hall’s concepts of plant 
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agency and personhood, identifying resonances and divergences. The analysis also 
considers how these portrayals challenge anthropocentric biases and inform 
ecological ethics. 

To ensure rigor, the study cross-checks interpretations with secondary sources 
on Hindu cosmology and plant philosophy (e.g., Haberman, 2013; Nugteren, 2005). 
Reflexivity is maintained by acknowledging the researcher’s positionality as an 
outsider to Hindu practice, ensuring interpretations respect the cultural and 
spiritual context of the texts. This methodology enables a nuanced exploration of 
the Ficus religiosa’s role as a cosmic nexus, bridging ancient textual narratives with 
contemporary theoretical insights to illuminate human-plant relationships and 
their ecological implications. 
Analysis: The Peepal Tree as Cosmic Nexus and Embodiment of Plant-Human 
Nexus in Puranas 

This analysis examines the portrayal of the Ficus religiosa (Peepal tree) in 
Hindu Puranic texts, interpreting its role as a cosmic nexus and an embodiment of 
plant-human symbiosis through Michael Marder’s Plant Humanities and Matthew 
Hall’s “plants as persons” frameworks. By analyzing key narratives, rituals, and 
symbolic associations in the Puranas, supplemented by Vedic references, this 
section demonstrates how the Peepal tree transcends its biological identity, 
articulating a sophisticated understanding of plant agency and sentience in Hindu 
tradition. Each thematic subsection is followed by an interpretation that connects 
the textual evidence to the theoretical frameworks, highlighting the Peepal’s 
significance in challenging anthropocentric perspectives. 
Divine Abode and Manifestation (Plant as Sacred Space) 

The Puranas depict the Peepal tree as a living temple, embodying divine 
presence and challenging anthropocentric views of plants as passive entities. 
The Skanda Purana explicitly describes the Peepal as the abode of the Trimurti: 
“The root is Brahma, the trunk Vishnu, and the branches Shiva; thus, the Peepal is 
the supreme deity” (Sharma, 2003, Avantya Khanda, Chapter 16, Verses 1–5, p. 123). 
Similarly, the Padma Purana associates the Peepal with Lakshmi and ancestral 
spirits, stating, “He who worships the Peepal with offerings gains prosperity and the 
blessings of ancestors” (Deshpande, 1991, Uttarakhanda, Chapter 180, Verses 20–
25, p. 456). The Vedic roots of this reverence are evident in the Atharva Veda, which 
praises trees as divine abodes: “O tree, thou art the seat of gods, bestowing wealth 
and wisdom” (Griffith, 1895, Book 6, Hymn 45, Verse 3, p. 234). These portrayals 
align with Marder’s concept of “plant-thinking,” which recognizes plants as 
dynamic entities with intrinsic value beyond their biological form (Marder, 2013, p. 
12). By deifying the Peepal as a residence of the Trimurti and Lakshmi, the Puranas 
transcend its material identity, positioning it as a sacred space that embodies divine 
agency. Hall’s “plants as persons” framework further illuminates this, as the tree’s 
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Reflexivity is maintained by acknowledging the researcher’s positionality as an 
outsider to Hindu practice, ensuring interpretations respect the cultural and 
spiritual context of the texts. This methodology enables a nuanced exploration of 
the Ficus religiosa’s role as a cosmic nexus, bridging ancient textual narratives with 
contemporary theoretical insights to illuminate human-plant relationships and 
their ecological implications. 
Analysis: The Peepal Tree as Cosmic Nexus and Embodiment of Plant-Human 
Nexus in Puranas 

This analysis examines the portrayal of the Ficus religiosa (Peepal tree) in 
Hindu Puranic texts, interpreting its role as a cosmic nexus and an embodiment of 
plant-human symbiosis through Michael Marder’s Plant Humanities and Matthew 
Hall’s “plants as persons” frameworks. By analyzing key narratives, rituals, and 
symbolic associations in the Puranas, supplemented by Vedic references, this 
section demonstrates how the Peepal tree transcends its biological identity, 
articulating a sophisticated understanding of plant agency and sentience in Hindu 
tradition. Each thematic subsection is followed by an interpretation that connects 
the textual evidence to the theoretical frameworks, highlighting the Peepal’s 
significance in challenging anthropocentric perspectives. 
Divine Abode and Manifestation (Plant as Sacred Space) 

The Puranas depict the Peepal tree as a living temple, embodying divine 
presence and challenging anthropocentric views of plants as passive entities. 
The Skanda Purana explicitly describes the Peepal as the abode of the Trimurti: 
“The root is Brahma, the trunk Vishnu, and the branches Shiva; thus, the Peepal is 
the supreme deity” (Sharma, 2003, Avantya Khanda, Chapter 16, Verses 1–5, p. 123). 
Similarly, the Padma Purana associates the Peepal with Lakshmi and ancestral 
spirits, stating, “He who worships the Peepal with offerings gains prosperity and the 
blessings of ancestors” (Deshpande, 1991, Uttarakhanda, Chapter 180, Verses 20–
25, p. 456). The Vedic roots of this reverence are evident in the Atharva Veda, which 
praises trees as divine abodes: “O tree, thou art the seat of gods, bestowing wealth 
and wisdom” (Griffith, 1895, Book 6, Hymn 45, Verse 3, p. 234). These portrayals 
align with Marder’s concept of “plant-thinking,” which recognizes plants as 
dynamic entities with intrinsic value beyond their biological form (Marder, 2013, p. 
12). By deifying the Peepal as a residence of the Trimurti and Lakshmi, the Puranas 
transcend its material identity, positioning it as a sacred space that embodies divine 
agency. Hall’s “plants as persons” framework further illuminates this, as the tree’s 

ability to bestow blessings suggests a sentient, interactive role, akin to a person 
deserving reverence (Hall, 2011, p. 17). The Vedic precedent reinforces this view, 
framing the Peepal as a spiritually active entity, challenging anthropocentric 
hierarchies that marginalize vegetal life. 
Cosmic Tree and Axis Mundi (Plant as Universal Connector) 

The Peepal tree is frequently portrayed as the Ashvattha, a cosmic tree 
symbolizing the interconnectedness of existence. The Bhagavata Purana describes 
it as “the Ashvattha, with roots above and branches below, encompassing all 
worlds” (Bryant, 2003, Book 11, Chapter 12, Verse 21, p. 289). The Vishnu 
Purana further elaborates: “The Peepal, with branches touching heaven and roots 
in the earth, connects all beings to the eternal” (Wilson, 1865, Book 2, Chapter 2, 
Verse 15, p. 98). The Vedic Rig Veda provides a precursor, describing a cosmic tree 
as “the pillar that holds the heavens and earth” (Griffith, 1896, Book 1, Hymn 24, 
Verse 7, p. 45) Through Marder’s Plant Humanities, the Ashvattha imagery 
positions the Peepal as a non-anthropocentric mediator of cosmic order, 
connecting divine, human, and chthonic realms (Marder, 2013, p. 15). This 
portrayal underscores the tree’s role as an axis mundi, embodying a holistic 
worldview that challenges human-centered narratives. Hall’s framework 
complements this, as the Peepal’s depiction as a universal connector suggests a 
form of personhood, actively bridging existential planes (Hall, 2011, p. 20). The 
Vedic reference strengthens this interpretation, highlighting the tree’s enduring 
role as a cosmic pillar, which elevates plants as central to spiritual and ecological 
balance. 
Ritual Practice and Human Interplay (Plant-Human Symbiosis) 

Puranic texts emphasize the Peepal’s role in rituals, reflecting a reciprocal 
plant-human relationship. The Markandeya Purana describes circumambulation 
(parikrama): “Women who circle the Peepal with devotion gain fertility and health” 
(Pargiter, 1904, Chapter 45, Verses 10–12, p. 321). The Bhavishya Purana details 
offerings: “Water and lamps offered to the Peepal bring divine favor” (Shastri, 1990, 
Brahma Parva, Chapter 27, Verses 5–8, p. 167). Ethical prohibitions against harming 
the Peepal are also prominent, as the Agni Purana states, “He who cuts the Peepal 
incurs great sin, for it is the abode of the divine” (Dutt, 1903, Chapter 282, Verse 40, 
p. 912). The Taittiriya Samhita of the Yajur Veda similarly warns, “The tree is a 
friend of the gods; to harm it is to offend them” (Keith, 1914, Book 2, Chapter 2, 
Verse 4, p. 156). These rituals and prohibitions align with Hall’s “plants as persons,” 
as practices like parikrama and offerings treat the Peepal as a sentient partner 
capable of reciprocal engagement (Hall, 2011, p. 18). The ethical injunctions reflect 
a moral standing akin to personhood, reinforcing the tree’s intrinsic value. Marder’s 
framework interprets these acts as evidence of “plant-thinking,” where the Peepal is 
engaged as a dynamic entity in mutual exchange with humans (Marder, 2013, p. 
14). The Vedic caution against harm further supports this, embedding the Peepal in 
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a symbiotic relationship that acknowledges its agency and spiritual significance, 
challenging anthropocentric exploitation of nature. 

The Puranic portrayals of the Peepal as a divine abode, cosmic axis, and ritual 
partner resonate strongly with Marder’s and Hall’s frameworks. The tree’s 
depiction as the Trimurti’s abode and a cosmic connector reflects Marder’s “plant-
thinking,” where plants are active mediators in spiritual realms (Marder, 2013, p. 
16). Hall’s concept of plant personhood is evident in rituals and prohibitions that 
treat the Peepal as a morally significant entity (Hall, 2011, p. 19). Vedic texts provide 
foundational support, reinforcing the Peepal’s role as a sacred, agentive entity. The 
synthesis of Puranic and Vedic narratives with Marder and Hall’s frameworks 
reveals a sophisticated human-plant symbiosis in Hindu tradition. The Peepal’s 
multifaceted roles challenge anthropocentric biases by centering a plant as a 
cosmic and spiritual nexus. This alignment with contemporary plant philosophy 
underscores the Puranas’ relevance to modern ecological ethics, offering a model 
that recognizes plants’ dynamic agency and fosters respectful human-plant 
relationships. 

Findings and Conclusions 
The analysis of Hindu Puranic texts, supported by Vedic references, reveals 

the Ficus religiosa (Peepal tree) as a multifaceted cosmic nexus that embodies a 
profound human-plant symbiosis and an implicit recognition of plant sentience. 
The findings are organized around three key themes: the Peepal as a divine abode, a 
cosmic axis, and a ritual partner, each resonating with Michael Marder’s Plant 
Humanities and Matthew Hall’s “plants as persons” frameworks. 
Divine Abode and Manifestation 
 The Puranas portray the Peepal as a living temple housing the Trimurti—
Brahma in its roots, Vishnu in its trunk, and Shiva in its branches (Skanda Purana, 
Sharma, 2003, Avantya Khanda, Chapter 16, Verses 1–5, p. 123). This deification 
extends to associations with Lakshmi and ancestral spirits, where offerings to the 
tree yield prosperity and blessings (Padma Purana, Deshpande, 1991, 
Uttarakhanda, Chapter 180, Verses 20–25, p. 456). The Atharva Veda reinforces this, 
describing trees as divine seats bestowing wisdom (Atharva Veda, Griffith, 1895, 
Book 6, Hymn 45, Verse 3, p. 234). These narratives position the Peepal as a sacred 
entity with agency, capable of spiritual interaction, aligning with Marder’s view of 
plants as dynamic beings (Marder, 2013, p. 12) and Hall’s concept of plants as 
persons deserving reverence (Hall, 2011, p. 17). The tree’s role transcends biology, 
embodying a microcosm of the divine cosmos, which challenges anthropocentric 
views that reduce plants to mere resources. 
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a symbiotic relationship that acknowledges its agency and spiritual significance, 
challenging anthropocentric exploitation of nature. 

The Puranic portrayals of the Peepal as a divine abode, cosmic axis, and ritual 
partner resonate strongly with Marder’s and Hall’s frameworks. The tree’s 
depiction as the Trimurti’s abode and a cosmic connector reflects Marder’s “plant-
thinking,” where plants are active mediators in spiritual realms (Marder, 2013, p. 
16). Hall’s concept of plant personhood is evident in rituals and prohibitions that 
treat the Peepal as a morally significant entity (Hall, 2011, p. 19). Vedic texts provide 
foundational support, reinforcing the Peepal’s role as a sacred, agentive entity. The 
synthesis of Puranic and Vedic narratives with Marder and Hall’s frameworks 
reveals a sophisticated human-plant symbiosis in Hindu tradition. The Peepal’s 
multifaceted roles challenge anthropocentric biases by centering a plant as a 
cosmic and spiritual nexus. This alignment with contemporary plant philosophy 
underscores the Puranas’ relevance to modern ecological ethics, offering a model 
that recognizes plants’ dynamic agency and fosters respectful human-plant 
relationships. 

Findings and Conclusions 
The analysis of Hindu Puranic texts, supported by Vedic references, reveals 

the Ficus religiosa (Peepal tree) as a multifaceted cosmic nexus that embodies a 
profound human-plant symbiosis and an implicit recognition of plant sentience. 
The findings are organized around three key themes: the Peepal as a divine abode, a 
cosmic axis, and a ritual partner, each resonating with Michael Marder’s Plant 
Humanities and Matthew Hall’s “plants as persons” frameworks. 
Divine Abode and Manifestation 
 The Puranas portray the Peepal as a living temple housing the Trimurti—
Brahma in its roots, Vishnu in its trunk, and Shiva in its branches (Skanda Purana, 
Sharma, 2003, Avantya Khanda, Chapter 16, Verses 1–5, p. 123). This deification 
extends to associations with Lakshmi and ancestral spirits, where offerings to the 
tree yield prosperity and blessings (Padma Purana, Deshpande, 1991, 
Uttarakhanda, Chapter 180, Verses 20–25, p. 456). The Atharva Veda reinforces this, 
describing trees as divine seats bestowing wisdom (Atharva Veda, Griffith, 1895, 
Book 6, Hymn 45, Verse 3, p. 234). These narratives position the Peepal as a sacred 
entity with agency, capable of spiritual interaction, aligning with Marder’s view of 
plants as dynamic beings (Marder, 2013, p. 12) and Hall’s concept of plants as 
persons deserving reverence (Hall, 2011, p. 17). The tree’s role transcends biology, 
embodying a microcosm of the divine cosmos, which challenges anthropocentric 
views that reduce plants to mere resources. 

Cosmic Tree and Axis Mundi 
 The Peepal is depicted as the Ashvattha, an inverted cosmic tree symbolizing 
universal interconnectedness, with roots in the heavens and branches reaching the 
earth (Bhagavata Purana, Bryant, 2003, Book 11, Chapter 12, Verse 21, p. 289). 
The Vishnu Purana further describes it as a connector of all beings to the eternal 
(Vishnu Purana, Wilson, 1865, Book 2, Chapter 2, Verse 15, p. 98). This imagery, 
rooted in the Rig Veda’s cosmic pillar (Rig Veda, Griffith, 1896, Book 1, Hymn 24, 
Verse 7, p. 45), establishes the Peepal as an axis mundi mediating divine, human, 
and chthonic realms. Through Marder’s lens, this underscores the tree’s non-
anthropocentric centrality in cosmic order (Marder, 2013, p. 15), while Hall’s 
framework highlights its personhood as a bridge across existential planes (Hall, 
2011, p. 20). The Peepal’s cosmic role elevates it beyond a symbolic motif, 
positioning it as a living entity integral to spiritual and ecological balance. 
Ritual Practice and Human Interplay 
 Puranic rituals like circumambulation (parikrama) and offerings of water and 
lamps reflect a reciprocal relationship with the Peepal, believed to grant fertility, 
health, and divine favor (Markandeya Purana, Pargiter, 1904, Chapter 45, Verses 
10–12, p. 321; Bhavishya Purana, Shastri, 1990, Brahma Parva, Chapter 27, Verses 5–
8, p. 167). Ethical prohibitions against harming the tree, as noted in the Agni 
Purana(“He who cuts the Peepal incurs great sin,” Dutt, 1903, Chapter 282, Verse 
40, p. 912) and the Taittiriya Samhita(Yajur Veda, Keith, 1914, Book 2, Chapter 2, 
Verse 4, p. 156), underscore its moral standing. These practices align with Hall’s 
view of plants as persons engaged in mutual relationships (Hall, 2011, p. 18) and 
Marder’s concept of plants as dynamic partners in human interactions (Marder, 
2013, p. 14). The rituals and prohibitions demonstrate a deep respect for the 
Peepal’s intrinsic value, reflecting a symbiotic bond that acknowledges its agency. 

Beyond its botanical characteristics, the pipal tree has been systematically 
integrated into traditional economic and domestic systems through diverse 
utilitarian applications that demonstrate sophisticated understanding of its 
material properties. The species holds particular significance in Vedic ritual 
practice, where it ranks among the nine sacred plants whose twigs are specifically 
designated for use in yagnas (sacrificial fires), highlighting its spiritual importance 
alongside practical utility. The tree's nutritional value extends to traditional animal 
husbandry, with its leaves serving as valued fodder for elephants and cattle, while 
its wood has been crafted into numerous household and commercial items 
including packing cases, yokes, spoons, bowls, and matchsticks. Traditional 
artisans have also exploited the tree's chemical properties, extracting a dark red 
pigment from its bark for use in leather tanning processes. Even the dried leaves 
find application in decorative arts, where they are carefully cleaned, processed, and 
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incorporated into cultural ornamentation, demonstrating how traditional societies 
have maximized utility from virtually every component of the tree. 

Conclusion 
 The Ficus religiosa, as elucidated in the Puranas and supported by Vedic texts, 
stands as a quintessential cosmic nexus within Hindu tradition. Its portrayal as a 
divine abode, cosmic axis, and ritual partner articulates a sophisticated human-
plant relationship that transcends anthropocentric paradigms. The Puranas 
consistently depict the Peepal as a living entity with spiritual agency, capable of 
mediating cosmic realms and engaging in reciprocal interactions with humans. 
This aligns powerfully with Marder’s Plant Humanities, which recognizes plants’ 
dynamic agency and challenges their reduction to passive objects (Marder, 2013, p. 
16). Similarly, Hall’s “plants as persons” framework finds resonance in the Peepal’s 
treatment as a morally significant entity, deserving reverence and ethical 
consideration (Hall, 2011, p. 19). The Vedic texts provide a foundational context, 
reinforcing the Puranic narratives’ emphasis on the tree’s sacred and agentive roles. 
These findings highlight the Hindu tradition’s implicit understanding of plant 
sentience, where the Peepal is not merely a symbol but a living participant in 
spiritual and ecological systems. The tree’s deification, cosmic symbolism, and 
ritual engagement reflect a worldview that integrates plants into the fabric of 
existence, offering a counterpoint to modern ecological crises driven by 
anthropocentric exploitation. The Puranic narratives, enriched by Vedic 
precedents, provide empirical examples of a plant-human nexus that prefigures 
contemporary calls for ecological ethics and sustainable coexistence. 
 At a time when the Anthropocene threatens to annihilate entire ecosystems, 
including trees, the Hindu portrayal of the Ficus religiosa offers profound insights 
for global environmental thought. The ongoing deforestation and climate crises, as 
depicted in Richard Powers’ The Overstory (2018), underscore the devastating 
consequences of viewing trees as mere resources. Powers’ narrative, where 
characters like Patricia Westerford advocate for trees’ communicative and 
communal capacities (Powers, 2018, p. 132), echoes the Puranic recognition of the 
Peepal’s agency and sentience. The novel’s portrayal of trees as interconnected 
beings with intrinsic value parallels the Ashvattha’s role as a cosmic connector, 
suggesting that traditional knowledge systems can inform modern ecological 
activism. The Puranic view of the Peepal as a cosmic nexus challenges the 
Anthropocene’s utilitarian mindset, which Powers critiques through the 
destruction of ancient forests (Powers, 2018, p. 285). By integrating Marder’s and 
Hall’s frameworks, this study underscores the relevance of Hindu traditions in 
fostering holistic perspectives that recognize plants’ agency and moral standing. 
These insights advocate for a global ecological ethic that respects trees as vital 
partners in sustaining ecosystems, countering the Anthropocene’s trajectory of 
environmental collapse. The Peepal’s model of human-plant symbiosis encourages 
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incorporated into cultural ornamentation, demonstrating how traditional societies 
have maximized utility from virtually every component of the tree. 

Conclusion 
 The Ficus religiosa, as elucidated in the Puranas and supported by Vedic texts, 
stands as a quintessential cosmic nexus within Hindu tradition. Its portrayal as a 
divine abode, cosmic axis, and ritual partner articulates a sophisticated human-
plant relationship that transcends anthropocentric paradigms. The Puranas 
consistently depict the Peepal as a living entity with spiritual agency, capable of 
mediating cosmic realms and engaging in reciprocal interactions with humans. 
This aligns powerfully with Marder’s Plant Humanities, which recognizes plants’ 
dynamic agency and challenges their reduction to passive objects (Marder, 2013, p. 
16). Similarly, Hall’s “plants as persons” framework finds resonance in the Peepal’s 
treatment as a morally significant entity, deserving reverence and ethical 
consideration (Hall, 2011, p. 19). The Vedic texts provide a foundational context, 
reinforcing the Puranic narratives’ emphasis on the tree’s sacred and agentive roles. 
These findings highlight the Hindu tradition’s implicit understanding of plant 
sentience, where the Peepal is not merely a symbol but a living participant in 
spiritual and ecological systems. The tree’s deification, cosmic symbolism, and 
ritual engagement reflect a worldview that integrates plants into the fabric of 
existence, offering a counterpoint to modern ecological crises driven by 
anthropocentric exploitation. The Puranic narratives, enriched by Vedic 
precedents, provide empirical examples of a plant-human nexus that prefigures 
contemporary calls for ecological ethics and sustainable coexistence. 
 At a time when the Anthropocene threatens to annihilate entire ecosystems, 
including trees, the Hindu portrayal of the Ficus religiosa offers profound insights 
for global environmental thought. The ongoing deforestation and climate crises, as 
depicted in Richard Powers’ The Overstory (2018), underscore the devastating 
consequences of viewing trees as mere resources. Powers’ narrative, where 
characters like Patricia Westerford advocate for trees’ communicative and 
communal capacities (Powers, 2018, p. 132), echoes the Puranic recognition of the 
Peepal’s agency and sentience. The novel’s portrayal of trees as interconnected 
beings with intrinsic value parallels the Ashvattha’s role as a cosmic connector, 
suggesting that traditional knowledge systems can inform modern ecological 
activism. The Puranic view of the Peepal as a cosmic nexus challenges the 
Anthropocene’s utilitarian mindset, which Powers critiques through the 
destruction of ancient forests (Powers, 2018, p. 285). By integrating Marder’s and 
Hall’s frameworks, this study underscores the relevance of Hindu traditions in 
fostering holistic perspectives that recognize plants’ agency and moral standing. 
These insights advocate for a global ecological ethic that respects trees as vital 
partners in sustaining ecosystems, countering the Anthropocene’s trajectory of 
environmental collapse. The Peepal’s model of human-plant symbiosis encourages 

policies and practices that prioritize conservation, reforestation, and ethical 
engagement with the vegetal world, aligning with global calls for sustainability as 
articulated in interdisciplinary environmental humanities (Ryan, 2018, p. 91). This 
study thus positions Hindu traditions as a valuable resource for reimagining 
human-nature relationships on a global scale, offering hope for mitigating the 
ecological crises of our time. 
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Abstract 
This study explores the lived experiences of a Brahmin 
woman from rural western Nepal to understand how 
gender norms, sociocultural ideologies, and familial 
structures have shaped her educational and professional 
trajectory. Using a qualitative life history research design, 
the study focuses on an in-depth narrative of a woman 
(pseudonym: Nandi) who was married at a young age and 
confronted various socio-cultural expectations that 
confined her to traditional domestic roles. Despite these 
constraints, Nandi’s journey demonstrates how personal 
agency, coupled with familial support especially from her 
father and later her husband created pathways for 
educational empowerment. The study employs thematic 
analysis grounded in feminist and sociocultural perspectives 
to unpack how gender ideologies and rural power structures 
were negotiated at the household level. Findings of this 
study reveal that emotional support from family members, 
flexible educational arrangements, and institutional access 
played pivotal roles in enabling her to pursue higher 
education after marriage and childbirth. Nandi’s story 
illustrates the transformative power of education in 
redefining a woman's identity beyond conventional gender 
roles and highlights the importance of intra-family 
dynamics in facilitating or hindering women's 
empowerment. Her narrative underscores that while 
patriarchal structures persist, they are neither monolithic 
nor unchangeable; rather, they can be re-negotiated 
through relational agency and strategic family alliances. 
The study concludes that in order to promote gender equity 
in rural Nepal, educational policies must account for socio-
cultural realities and emphasize community engagement, 
family support mechanisms, and institutional flexibility to 
support women's lifelong learning and empowerment. 
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Introduction 
 Nepal has diverse (Bista, 1991) in geographical location: Mountain, hill, and 
terai. Similarly, rural and urban areas are divided based on different levels of 
infrastructure development. Rural areas have less infrastructure development 
compared to urban areas. Urban areas have better access to education, 
transportation, healthcare, and other facilities. People in rural areas generally have 
fewer aspirations compared to those in urban areas due to limited opportunities 
and resources.  
 Nepalese society is patriarchal and largely male-dominated. The prevailing 
ideology among Nepali men is that women should serve men. However, women are 
actively struggling for empowerment within their families and society. Their 
struggle is further challenged by socio-cultural barriers, which create obstacles in 
accessing education and securing employment opportunities. This case is 
particularly an issues in the society where there is less priority of education for 
female. Mostly rural parts of Nepal have such problems. Schools of rural areas far 
from the house and most of the rural people are engaging in agricultural. So, care of 
younger children should be handled by the elder children. Specially, female have 
more responsibility to care the younger children. Likewise, caring of pet animal is 
another duty for them (Tamang, 2000). However, the literacy rate of children in 
Nepal has gradually increasing per year. One the one hand literate and education 
priority people and so-called upper caste support their children to education and 
focusing on government job. On the other hand clever female and so-called upper 
caste women struggle for the education by using their language agency to convince 
to their parents and get education. The ideology of caste-based systems also affects 
educational priorities and influences an individual's interest in pursuing education. 
Similarly, government policies at different levels (central, provincial, and local) 
regarding female education also impact access to education.  
 This study was motivated by a specific moment of inspiration while watching 
an interview program on Nari Television, which centered on women's 
empowerment. The program featured a female journalist interviewing a woman 
who shared her life story, highlighting both the challenges she had faced and the 
achievements she had attained. This interview, which I watched in its entirety, 
became a turning point for me. The woman had struggled immensely to establish 
herself as an academician. Her determination and resilience balancing 
childbearing, child-rearing, managing a business, and pursuing education deeply 
inspired me. This single-day event prompted a deeper reflection on the complex 
journey of rural women in creating their personal and professional identities. It 
ultimately led me to undertake this study, aiming to explore the struggles, 
strengths, and empowerment pathways of women through education. 

Journey of Rural Woman Empowered Through Educational Struggles to Become a University Teacher
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Introduction 
 Nepal has diverse (Bista, 1991) in geographical location: Mountain, hill, and 
terai. Similarly, rural and urban areas are divided based on different levels of 
infrastructure development. Rural areas have less infrastructure development 
compared to urban areas. Urban areas have better access to education, 
transportation, healthcare, and other facilities. People in rural areas generally have 
fewer aspirations compared to those in urban areas due to limited opportunities 
and resources.  
 Nepalese society is patriarchal and largely male-dominated. The prevailing 
ideology among Nepali men is that women should serve men. However, women are 
actively struggling for empowerment within their families and society. Their 
struggle is further challenged by socio-cultural barriers, which create obstacles in 
accessing education and securing employment opportunities. This case is 
particularly an issues in the society where there is less priority of education for 
female. Mostly rural parts of Nepal have such problems. Schools of rural areas far 
from the house and most of the rural people are engaging in agricultural. So, care of 
younger children should be handled by the elder children. Specially, female have 
more responsibility to care the younger children. Likewise, caring of pet animal is 
another duty for them (Tamang, 2000). However, the literacy rate of children in 
Nepal has gradually increasing per year. One the one hand literate and education 
priority people and so-called upper caste support their children to education and 
focusing on government job. On the other hand clever female and so-called upper 
caste women struggle for the education by using their language agency to convince 
to their parents and get education. The ideology of caste-based systems also affects 
educational priorities and influences an individual's interest in pursuing education. 
Similarly, government policies at different levels (central, provincial, and local) 
regarding female education also impact access to education.  
 This study was motivated by a specific moment of inspiration while watching 
an interview program on Nari Television, which centered on women's 
empowerment. The program featured a female journalist interviewing a woman 
who shared her life story, highlighting both the challenges she had faced and the 
achievements she had attained. This interview, which I watched in its entirety, 
became a turning point for me. The woman had struggled immensely to establish 
herself as an academician. Her determination and resilience balancing 
childbearing, child-rearing, managing a business, and pursuing education deeply 
inspired me. This single-day event prompted a deeper reflection on the complex 
journey of rural women in creating their personal and professional identities. It 
ultimately led me to undertake this study, aiming to explore the struggles, 
strengths, and empowerment pathways of women through education. 

 Women empowerment refers to increasing the political involvement, social 
leadership, involve in educational development, and economic strength of 
individuals and communities of women (Khayyal et al., 2021). This concept 
encompasses a range of initiatives aimed at enhancing women's rights and 
opportunities, enabling them to gain control over their lives and contribute 
effectively to society. Empowerment can occur at various levels, including 
individual, community, and societal, and often involves fostering an environment 
where women can make choices and have access to resources that support their 
growth and development. 
 The central level government made free and compulsory education until basic 
level. Similarly, free education class 9 to 12 class (The Government of Nepal, 2015). 
However, female is not getting education like male.  The total literacy rate of female 
is according to 2078 census is 69.4 percent (National Population and Housing 
Census, 2021). Whereas the male literacy rate is 83.6 percent. female. Weak thought 
‘agency’ regarding female (measuring capability of working) due to fatalism 
(Eikeland, 2018) made backward the female.  Bir Shamser had initiated the 
movement for educating women, emphasizing the importance of their education 
(Sharma, 2069). Thus, such efforts made parents to educate daughter. Those 
parents educate their daughter who has capacity and understand about the value of 
education. Khayyal et al. (2021) mentioned that the United Nation outlined five key 
components of women empowerment: Women’s sense of self-worth, right to have 
and to determine choices, right to have access to opportunities and resources, right 
to have the power to control their own lives, both within and outside the home, and 
ability to influence the direction of social change to create more just social and 
economic order, nationally and internationally. In this line women are looking for 
the self-value, and determine choice for the future life secure and opportunity to 
utilize the community resource, for women have power to control within and 
outside the home, for that women are struggling for the empowerment.  This study 
seeks to explore the transformative life experiences of rural single women, 
highlighting how their educational struggles have shaped their identity, fostered 
empowerment, and enable to them to enter and contribute meaningfully to the 
academic domain as university teachers. 

Methods and Materials 
 This study employs a qualitative research design, specifically a narrative 
inquiry approach (Clandinin & Connelly, 2004; Creswell, 2007)  mentioned that 
specially focuses on single participants. The research participants can be taken 
from the range of  one to twenty-five (Adhikari, 2021). Even a single person data or 
information can be taken for narrative inquiry research approach. The information 
is collected through the telling experiences of an individual (Creswell, 2007). The 
participant of this study Nandi (pseudonyms) was a female teacher of a reputed 
university in Nepal. 
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Inspiration from a Televised Interview 
 One day, I was watching an interview program on Nari Television, which 
focused on women's empowerment. In the program, a female journalist 
interviewed a woman who shared her life story, highlighting the challenges she 
faced and the achievements she made. The woman had struggle immensely to 
establish herself as an academician. Her determination and resilience deeply 
inspired me to reflect on her journey of creating a personal and professional 
identity. I watched the entire interview and was particularly moved by how she 
balanced childbearing, child-rearing, and managing a business all while continuing 
her education. This make me to study about her struggle for empowering. 
 Her story made me deeply curious to explore her struggles and journey toward 
becoming an assistant professor. Motivated by this interest, I visited her and 
expressed my intention to study her life experiences using a narrative inquiry 
approach. She willingly accepted my request and agreed to participate in the 
research. At the time of my visit, her mother was also present. I took the 
opportunity to speak with her mother and included her perspectives as part of the 
study. 
 I conducted a series of interviews with Nandi, focusing primarily on her life 
experiences from childhood to the present. These interviews centered on her 
struggles for personal and professional empowerment. In this research, Nandi 
served as the key informant, while her mother was included as a secondary 
participant. I used her mother’s responses to triangulate the information provided 
by Nandi, which helped enhance the credibility and depth of the data collected. 
Data Collection Process 
 During my focused interviews with Nandi, I aimed to maintain a natural and 
comfortable setting to ensure authenticity and openness in the conversation. To 
respect the flow of her narrative and create a non-intrusive environment, I 
intentionally avoided the use of recording devices and formal field notes. Instead, I 
engaged in active listening and paid close attention to the details of her oral 
accounts. The information was collected through a biographical narrative inquiry, 
allowing Nandi to share her life story in her own words and at her own pace. (Kim, 
2016) mentioned that biographical narrative inquiry includes r oral history that 
focusses on individual’s life story. I listened her struggle story about study carefully 
then I wrote her life experiences of her absent but for the conformation and 
trustworthy member check was applied.  Manually inductive (Thomas, 2006) codes, 
certainties, and themes (Stirling, 2001) were developed for the discussion of the 
result. I was able to explore a range of barrier and struggle faced by the participant.  
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experiences from childhood to the present. These interviews centered on her 
struggles for personal and professional empowerment. In this research, Nandi 
served as the key informant, while her mother was included as a secondary 
participant. I used her mother’s responses to triangulate the information provided 
by Nandi, which helped enhance the credibility and depth of the data collected. 
Data Collection Process 
 During my focused interviews with Nandi, I aimed to maintain a natural and 
comfortable setting to ensure authenticity and openness in the conversation. To 
respect the flow of her narrative and create a non-intrusive environment, I 
intentionally avoided the use of recording devices and formal field notes. Instead, I 
engaged in active listening and paid close attention to the details of her oral 
accounts. The information was collected through a biographical narrative inquiry, 
allowing Nandi to share her life story in her own words and at her own pace. (Kim, 
2016) mentioned that biographical narrative inquiry includes r oral history that 
focusses on individual’s life story. I listened her struggle story about study carefully 
then I wrote her life experiences of her absent but for the conformation and 
trustworthy member check was applied.  Manually inductive (Thomas, 2006) codes, 
certainties, and themes (Stirling, 2001) were developed for the discussion of the 
result. I was able to explore a range of barrier and struggle faced by the participant.  

Results and Discussion 
 In this title I have presented my participants information in thematic based. 
Starting from Nandi (pseudonyms) her personal background and end to her 
present situation. 
Socio-Cultural Background of the Participant 
 Nandi belongs to the Brahmin community and is a rural woman from the hilly 
region of western Nepal. During her schooling years, around the time of the 2048 
B.S. (1991 A.D.) national census, the overall literacy rate in Nepal was only 39.6 
percent. A significant gender disparity existed, with the male literacy rate at 54.5 
percent, while the female literacy rate was considerably lower at just 25 percent 
(CBS, 1991). This context highlights the structural challenges Nandi faced in 
accessing education as a girl growing up in a traditionally patriarchal and rural 
society (National Population and Housing Census, 2021). In that time, most of the 
parents’ ideology from her community was to provide primary education for 
daughter. She completed her school living certificate (SLC) in 2054 BS.  
Academic and Professional Achievements of the Participant 
 Nandi, the female participant of this study, has demonstrated remarkable 
perseverance and commitment to her education. She successfully completed her 
Master’s degree with first division and later earned an MPhil degree with the 
support of a fellowship from the University Grants Commission (UGC), overcoming 
numerous personal and professional challenges. She has since commenced her 
PhD studies and is currently employed as an Assistant Professor at a well-
established constituent campus of a reputed university in Kathmandu, the capital 
city of Nepal. 
 Following her marriage 26 years ago, Nandi relocated to an urban area, where 
she has been residing in her own home for the past 13 years. Her professional 
experience spans 17 years in the business sector, four years of teaching at the 
school level, and four years of teaching at the university level. She was ranked first 
in the competitive selection process for a secondary-level teaching position in her 
subject and similarly achieved top ranking during her appointment as an Assistant 
Professor at the university level. These accomplishments reflect her dedication to 
academic excellence and professional growth. Nandi expresses: 
 I got marriage at the age of 17 years in that time I had just given the exam of 
SLC. In present situation this is child marriage. The propose of marriage was taken 
by my school’s head teacher, who was the maternal uncle of my husband. So, I 
cannot reject his purpose. After married I am living in urban with my family. 
Presently I have 23 years son and 21 years daughter. My Son is a high skill foreign 
employee after his bachelor’s degree as a risk manager and daughter is studying 
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bachelor’s degree. And my husband is also assistant professor of a Tribhuvan 
University.  
 Despite entering into marriage at the age of 17, a practice now recognized as 
child marriage and influenced by socio-cultural pressures and family hierarchy, the 
participant has navigated her life journey with resilience, achieving personal and 
familial advancement, as evidenced by her children’s educational and professional 
accomplishments and her husband’s academic career. 
Educational Progress and Personal Struggles 
 Nandi’s educational background was strong at the school level, which 
contributed to her opportunity to relocate to Kathmandu after marriage. Although 
she came from an educated family background, she faced significant constraints in 
pursuing higher education due to early marriage, business responsibilities, 
childbearing and rearing, and various household duties. Despite these challenges, 
Nandi consistently expressed a strong internal motivation to read, write, and 
become an empowered woman. She shared her determination to manage her own 
time effectively in order to continue her education. Reflecting on her journey, she 
articulated her struggles with deep sincerity, stated: 'I have faced more struggle to 
study after marriage, because I have managed multiple roles, which were family 
role, community role, business role and reproductive role. 
She wanted to become a empower women and her parents also had a dream of 
pursuing higher education and successes her. For succussed women she continued 
her studied whenever she had leisure time and after her family members had gone 
to sleep."  
 Nandi further expresses: I had a dream since childhood to become a successful 
woman in a respected institution, where many people would recognize me and 
know my identity. I wished that if I ever passed away, the institution would declare 
a holiday in my honor, and people would remember me for my contributions. To 
achieve this, I made a daily study plan and remained committed to my education. 
Despite the challenges of raising children, I successfully completed my academic 
qualifications. Finally, I achieved my goal and became a lecturer at a prestigious 
university in Nepal. 
 Nandi is a Brahmin community female. She was born in a hilly region, western 
part of Nepal. Main occupation of her parents’ is agriculture. Her father was an 
Indian retired army. Her mother is a housewife. She is a youngest child of her 
parents. She has two elder brothers. Now one brother is a foreign employee and 
another is engaging in business Nandi remembers her childhoods and said: 
 When I was four years old, my father retired from the Indian Army. After his 
retirement, he spent a lot of time caring for me and showing me love. He often took 
me on trips during holidays and fulfilled all my wishes. He always supported me 
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articulated her struggles with deep sincerity, stated: 'I have faced more struggle to 
study after marriage, because I have managed multiple roles, which were family 
role, community role, business role and reproductive role. 
She wanted to become a empower women and her parents also had a dream of 
pursuing higher education and successes her. For succussed women she continued 
her studied whenever she had leisure time and after her family members had gone 
to sleep."  
 Nandi further expresses: I had a dream since childhood to become a successful 
woman in a respected institution, where many people would recognize me and 
know my identity. I wished that if I ever passed away, the institution would declare 
a holiday in my honor, and people would remember me for my contributions. To 
achieve this, I made a daily study plan and remained committed to my education. 
Despite the challenges of raising children, I successfully completed my academic 
qualifications. Finally, I achieved my goal and became a lecturer at a prestigious 
university in Nepal. 
 Nandi is a Brahmin community female. She was born in a hilly region, western 
part of Nepal. Main occupation of her parents’ is agriculture. Her father was an 
Indian retired army. Her mother is a housewife. She is a youngest child of her 
parents. She has two elder brothers. Now one brother is a foreign employee and 
another is engaging in business Nandi remembers her childhoods and said: 
 When I was four years old, my father retired from the Indian Army. After his 
retirement, he spent a lot of time caring for me and showing me love. He often took 
me on trips during holidays and fulfilled all my wishes. He always supported me 

and loved me more than anyone else in our family I was like a princess to him. 
Since my father retired at a young age, he went back to India for work. He quickly 
got a permanent job at a bank. However, in his absence, I struggled with my studies. 
Although I was an average student, I had to take care of our pet animals, which 
made it difficult to focus on school. As a result, my academic performance kept 
getting worse. 
 Feeling helpless, I wrote a letter to my father, explaining my struggles. I told 
him that taking care of the domestic animals was a big distraction and was keeping 
me away from my studies. I also wrote, "If you were here, I could study well. If you 
truly want me to have a better future, please come back home and give me the time 
I need to focus on my education." 
 After reading my letter, my father felt very sad. He realized how much I was 
struggling and decided to quit his job. Without any delay, he returned home to 
support me. With his guidance and encouragement, I was able to study regularly. As 
a result, I secured the first position in my class 6 tom ten. My father and the whole 
family were overjoyed. From that day on, he always motivated me to focus on my 
studies and do my best. Unfortunately, he passed away three years ago, and I miss 
him every day. 
 Nandi was good in her study. The family background of Nandi was good. All 
family are intellectual. They supported and motivated her. Nandi further expresses: 
"My younger brother is also good at his studies. He always encourages and 
motivates me in my studies. He understands the challenges that hinder my learning 
and helps make studying easier for me. He loves me very much. I have two sisters-
in-law who support and help me with my studies. Similarly, my elder brother has 
been working abroad since completing his SLC. He always motivates me and 
encourages me to focus on my studies". 
 Nandi remembered her whole family members. And again said: "My 
grandfather had five sons and one daughter. Among them, one worked abroad, two 
served in the Indian Army, one was a priest (Pandit), and one was engaged in 
agriculture. He had 10 grandsons and 12 granddaughters. Among them, Nandi was 
one of his grandchildren who completed an MPhil and joined a PhD program".  
 The family had the ideology of educating sons until the SLC qualification, 
while daughters were educated only up to the fifth grade, except for the exceptional 
case of Nandi. Her father wanted to study up to the bachelor's level, so he bought 
land in the Terai for that purpose. 
Duty of Animal raring and effect the Nandi’s education 
 Nepal is an agricultural country. Most of the rural Nepali people are engage in 
agriculture. Farming is the part of agriculture. The parents’ interest was seeking 
support their children to their occupation. So, children help them equally they 
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absent to their school. The absent children do not cover their study. That caused 
they become difficult to fulfil their aim Nandi expresses her childhood: 
 My parents wanted me to receive higher education, although our family 
profession was agriculture. Sometimes, when I was in class 5, I had to take care of 
the animals, which disturbed my education. At that time, my beloved father was 
working in India. When he learned about my situation, he returned home and 
focused on supporting my studies. After that, I became the top student in every 
class throughout my school years. However, my uncle and aunt did not support 
education for their children, which resulted in their sons and daughters having 
lower educational attainment. 
Father’s Strategic Investment in the Terai: A Step Toward Supporting Higher 
Education 
 In an effort to address both health concerns and educational aspirations, my 
father made a strategic decision to purchase agricultural land in the Terai region. 
Due to health-related dietary restrictions, he was unable to consume maize-based 
meals and preferred rice instead. Sharing the same dietary preference, our family 
benefited from cultivating rice on the newly acquired land. More importantly, this 
investment was also motivated by his long-term vision of supporting my pursuit of 
higher education. The acquisition of land thus served a dual purpose: ensuring a 
stable food supply compatible with his health and generating resources to facilitate 
my academic advancement. 
Negotiating Education within Marriage 
 Nandi’s experience during the pre-marital discussion, Nandi clearly 
articulated her primary condition for marriage the continuation of her education. 
As she recalled in her interview, “I had a question for my becoming husband: ‘May I 
continue my study after SLC?’” This statement highlights that education was her 
foremost priority at the time of marriage. According to cultural tradition, the 
prospective bride and groom were expected to converse privately before giving 
their consent. If both parties agreed, the families would then proceed with the 
formal marriage arrangements. This process demonstrates how Nandi actively 
negotiated her educational aspirations within the cultural framework of arranged 
marriage. 
 At the time, Nandi had already appeared for the School Leaving Certificate 
(SLC) board examination and was awaiting her results. She recounted, “My 
husband went to talk with my parents for marriage” (Interview with Nandi). 
Initially, both families agreed to arrange the wedding in December. However, due 
to pressing family obligations and the need for support in his business, her future 
husband insisted on an earlier date. As she explained, “He had to manage family 
problems and needed support in the business. So, he forced his parents to arrange 
the marriage before December. That caused our marriage to be held in July 1998”  
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prospective bride and groom were expected to converse privately before giving 
their consent. If both parties agreed, the families would then proceed with the 
formal marriage arrangements. This process demonstrates how Nandi actively 
negotiated her educational aspirations within the cultural framework of arranged 
marriage. 
 At the time, Nandi had already appeared for the School Leaving Certificate 
(SLC) board examination and was awaiting her results. She recounted, “My 
husband went to talk with my parents for marriage” (Interview with Nandi). 
Initially, both families agreed to arrange the wedding in December. However, due 
to pressing family obligations and the need for support in his business, her future 
husband insisted on an earlier date. As she explained, “He had to manage family 
problems and needed support in the business. So, he forced his parents to arrange 
the marriage before December. That caused our marriage to be held in July 1998”  

 Nandi further reflected that the urgency of marriage was driven by her 
husband's need for immediate assistance: “My husband was in a hurry to marry me 
to solve family problems and for business support.” Despite her commitment to 
education, the demands of marriage and motherhood soon interfered with her 
academic progress. She noted, “I left one subject exam because of my delivery”. 
 Nandi’s narrative reflects the complexities faced by women in balancing 
educational aspirations with familial responsibilities, particularly within the 
context of early or arranged marriage. Her story illustrates both her agency in 
asserting her educational goals and the structural challenges that limited her ability 
to pursue them fully. 
After Marriage and Higher Education: Family Expectations vs. Practical Support 
 Nandi further expresses her experiences regarding higher education, following  

“I became part of an academically oriented family. My father-in-law was not 
only a pandit (Hindu priest) but also actively involved in social work. My 
husband and his elder brother were both teachers, while his younger sister 
worked as a health worker. Another brother-in-law had completed 
Intermediate of Arts (IA) level. From the beginning, all family members 
expressed that I should continue my studies. However, despite their verbal 
encouragement, no specific time or supportive environment was provided to 
actually pursue higher education. 
This contradiction between expressed expectations and lack of practical 
support created significant challenges. Over time, my husband’s elder brother 
advanced to become a professor at a university, the younger brother became a 
businessman, and the younger sister secured a position as a third-class officer 
in the Government of Nepal. These achievements reflect the academic and 
professional orientation of the family. 
Nevertheless, my personal experience within this family context reveals a 
common gap between promoting education for women in principle and 
enabling it in practice. The family's academic identity did not necessarily 
translate into structural or emotional support for my own educational journey. 

 The participant's experience highlights a critical gap between rhetorical 
support for women's education and the absence of practical, structural backing 
within an academically inclined family setting. 
Challenges in Pursuing Higher Education after Marriage 
 Pursuing higher education after marriage presents unique challenges for 
female, particularly within traditional family structures. Balancing academic 
aspirations with household responsibilities, limited spousal or familial support, and 
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societal expectations often hinder their educational progress. In this regard Nandi 
express: 

"After marriage, I found it very difficult to allocate proper time for my studies 
despite being in an academic family. I managed to complete my Intermediate 
level education by studying privately. However, when I enrolled in the 
Bachelor's level, the challenges became more significant. Unlike the 
Intermediate level, private study was not an option in the Bachelor’s program 
because it included practical subjects that required regular campus 
attendance. 
Although I was officially enrolled, at Mahendra Ratna Campus, Tribhuvan 
University, Kathmandu. I was not able to attend regular classes, including the 
practical sessions. Participating in practical work posed many challenges. 
Group work was a requirement in practical classes, but I was excluded from 
group activities since I was new and unfamiliar to most of my classmates. As a 
result, I was forced to complete group practical work alone. 
Despite coming from an educational background, the journey through 
Intermediate and Bachelor's levels was filled with obstacles. Initially, I did not 
join the education faculty with the intention of becoming a teacher. I chose it 
because I believed it would be relatively easier for me to manage alongside my 
family responsibilities. However, the reality of managing academic 
expectations without institutional support or peer collaboration made my 
academic journey extremely challenging. 

 Nandi’s narrative highlights the profound challenges faced by married women 
in pursuing higher education, even within academically supportive families, when 
institutional structures and social dynamics fail to accommodate their unique 
needs. It underscores the urgent need for more inclusive and flexible educational 
environments that support women balancing academic aspirations with familial 
responsibilities. 
Turning Point: Achieving Success in Higher Education 
 Nandi remembered her experiences and express: After overcoming numerous 
challenges and successfully completing my Bachelor's degree, the situation in my 
life began to shift positively. My perseverance and dedication were eventually 
recognized, and my husband expressed happiness and support for my academic 
progress. Encouraged by this change, I worked even harder during my Master’s 
degree in Population Studies. As a result of my commitment, I graduated with first 
division marks. Motivated by this success, I enrolled in another Master’s degree in 
the same field under the Faculty of Education. At that time, Population Education 
was a newly introduced subject at the Master’s level. Despite the novelty of the 
program and the added responsibilities in my personal life, I remained determined 
to continue my academic journey. 
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in pursuing higher education, even within academically supportive families, when 
institutional structures and social dynamics fail to accommodate their unique 
needs. It underscores the urgent need for more inclusive and flexible educational 
environments that support women balancing academic aspirations with familial 
responsibilities. 
Turning Point: Achieving Success in Higher Education 
 Nandi remembered her experiences and express: After overcoming numerous 
challenges and successfully completing my Bachelor's degree, the situation in my 
life began to shift positively. My perseverance and dedication were eventually 
recognized, and my husband expressed happiness and support for my academic 
progress. Encouraged by this change, I worked even harder during my Master’s 
degree in Population Studies. As a result of my commitment, I graduated with first 
division marks. Motivated by this success, I enrolled in another Master’s degree in 
the same field under the Faculty of Education. At that time, Population Education 
was a newly introduced subject at the Master’s level. Despite the novelty of the 
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 The participant's journey illustrates how personal determination, coupled with 
gradual familial support, can transform initial struggles into academic success, 
ultimately enabling her to pursue advanced studies despite ongoing personal and 
institutional challenges.  
Quality Won the Favoritism and Nepotism 
 The selection presents the academic and professional progression of a women 
who pursued dual master's degree, engaged in civil service and teaching 
preparation, and achieved appointments at both school and university levels 
through merit-based completion. 

Nandi said her academic qualification: "Nandi holds a Master of Arts in 
Humanities and a Master of Education in Population Education from 
Tribhuvan University. While managing a bookshop during her studies, she was 
inspired by students preparing for the Lok Sewa examinations. With family 
support, she joined civil service preparation classes but had to undergo 
surgery during that time. Advised by her doctor to consider teaching, she 
shifted her focus and successfully passed the Teacher Service Commission 
exam, becoming a secondary-level Social Studies teacher in Kathmandu. After 
five years of teaching, she qualified as a university lecturer at Tribhuvan 
University, realizing her goal of contributing to higher education". 

 Despite existing practices of favoritism and nepotism, academic qualifications, 
disciplined preparation, and competence led to her success in securing competitive 
teaching positions. 
Overcoming Mobility and Technological Challenges During the COVID-19 
Pandemic 
 The covid-19 pandemic posed unprecedented challenges to education systems 
worldwide, particularly in terms of mobility and access to technology. This study 
explores how students and teachers navigated restrictions on movement and 
limited technological resources to sustain learning. It highlights the adaptive 
strategies employed to overcome transportation barriers, digital divides, and 
connectivity issues, offering insights into resilience and innovation in times of 
crisis.  
 Regarding this Nandi expresses "The school where I taught was about 14 
kilometers from my home. When the COVID-19 lockdown was lifted and schools 
reopened, public transport was hard to access. I asked a colleague for a ride, but he 
refused—despite the fact that I had supported him during his Master’s by sharing 
academic materials. Determined to be self-reliant, I bought a scooter within three 
days and resumed commuting. Soon after, the second wave of COVID-19 hit Nepal, 
and university classes shifted online. I improved my computer skills to adapt to 
virtual teaching. Around the same time, I sat for the Assistant Professor exam under 
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the Tribhuvan University Service Commission, passed, and was selected first. I was 
then posted to a campus that felt remote to me". 
 Despite mobility and support challenges during COVID-19, the individual 
showed resilience by securing transport, adapting to online teaching, and achieving 
career advancement through determination and self-reliance.  
New Responsibility Assigned in Campus 
 The campus teacher are required to take both teaching and administrative 
roles, which enhance their professional capacity and empowers them in their 
academic careers.  

I was newly appointed as an assistant professor at the campus, where the 
position of coordinator was vacant. The coordinator’s role involved regulating 
classes by facilitating teachers in conducting their sessions and managing 
student attendance. Additionally, the coordinator was responsible for marking 
teachers absent if they failed to conduct their assigned classes. 

 Taking on the coordinator role added administrative duties, helping me grow 
in leadership and responsibility alongside teaching. 
Engagement in Career Development 
 Engagement in career development involves actively pursuing opportunities 
for professional growth, skill enhancement, and long-term advancement. It reflects 
a commitment growth, skill enhancement, and long-term advancement. It reflects 
a commitment to continuous learning and adapting to changing academic and 
instructional demands 
 In this regard Nandi expresses: "The University where I am employed provided 
capacity-building training during the initial period of my appointment, which 
coincided with the COVID-19 pandemic. Initially, I was assigned to a campus 
located far from my residence, but I was transferred closer to my home after ten 
months. During this period, I gained diverse professional experiences. I undertook 
responsibilities such as serving as an observer for university final examinations, as 
well as acting as an internal and external evaluator for theses, teaching practice, 
and practical sessions in my subject area. Additionally, I participated in two 
international conferences and several national conferences, actively engaging in 
research across various sectors. I have published multiple research articles and 
contributed to some books. These experiences, along with my active participation 
in conferences and seminars, have significantly empowered me in my academic 
career. Furthermore, I have successfully completed my MPhil degree, which has 
further enhanced my scholarly skills and professional development joint PhD". 
 The university's training and diverse professional roles during the pandemic 
significantly enhanced academic skills and carrier development. Active 
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participation in research, conferences, and advanced studies empowered the 
faculty and strengthened professional development.  

Discussion 
 Nandi’s story reflects the ongoing struggle for gender equality in Nepal, where 
traditional patriarchal norms continue to shape women’s access to education and 
opportunities, particularly in rural settings. Despite national improvements in 
female literacy rising to 69.4% by 2021 (CBS, 2021) many girls like Nandi faced early 
obstacles, including household responsibilities and pressure for early marriage, 
which are still prevalent in many communities (UNFPA, 2021; Ghimire & Samuels, 
2017). Her determination to pursue education, even after marriage and 
motherhood, highlights how family support, especially from a spouse, can play a 
pivotal role in enabling women’s empowerment (Tamang, 2022). As she juggled 
household duties, school responsibilities, and later professional roles, Nandi 
embodied the triple burden commonly shouldered by Nepali women (Budhathoki, 
2020). Her journey also illustrates how educated women are not only changing their 
own lives but also influencing gender norms within their families and communities. 
Nandi’s experience thus supports the argument that education can be a 
transformative force in challenging gender inequalities and fostering women's 
active participation in both private and public spheres. 

Concussion 
 This study highlights the ongoing socio-cultural and structural challenges 
faced by rural women in Nepal, such as gender discrimination, caste hierarchies, 
early marriage, and limited access to education and decision-making. Despite these 
barriers, women show resilience and a strong desire for personal and community 
transformation through education. Nandi’s story illustrates how education 
empowers women and challenges traditional norms, benefiting entire 
communities. The intersection of gender, caste, and socio-economic status 
continues to shape women’s roles in family, school, and society. Empowering 
women through inclusive education, gender-sensitive leadership training, and 
community awareness is crucial for social justice and sustainable development in 
Nepal.  
 Based on these findings, policymakers and educators should prioritize gender 
equity in education, increase women’s leadership participation, and remove socio-
cultural barriers to advance women’s progress, which will positively impact both 
individuals and national development. 
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Abstract 
Trialkylammonium halochromates (R3NH[CrO3X]) 
(R = C2H5, C4H9, C3H7, CH3; X = F, Cl) are a 
beneficial addition to the oxidant series because of 
their affordability, availability, and effectiveness in 
oxidizing a wide range of organic compounds. A 
gentle and effective technique that uses trialkyl 
ammonium fluorochromates at room temperature 
and microwave radiation to oxidize diols to hydroxyl 
aldehydes offers a rapid, selective, and 
environmentally friendly approach, minimizing by-
product formation and preserving sensitive functional 
groups during the oxidation process Traditional 
chromium-based oxidants frequently have problems 
such as poor selectivity, unfavorable reaction 
conditions, and hazardous byproducts that pose a 
threat to the environment. By exploring 
trialkylammonium chromates and halochromates, 
this study aims to overcome these challenges by 
identifying more effective and potentially greener 
alternatives for the oxidation of vanillin, while also 
examining how different halide ions influence the 
reaction outcome. The goal of the study is to 
comprehend how halide changes impact vanillin 
oxidation and aid in the creation of more potent and 
selective oxidants based on chromium. Our findings 
revealed that the nature of the halide significantly 
influenced the oxidation rate and product yield, with 
bromochromate showing higher reactivity. This study 
contributes to understanding the role of halide 
ligands in chromium (VI) oxidations and supports the 
development of more selective oxidants for aromatic 
compounds like vanillin.  
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Introduction 
 In recent years, numerous oxidative reagents have been introduced, achieving 
varying levels of success in terms of reactivity, selectivity, and environmental 
impact (Song, 2006; Goyal et al., 2022). Among these, chromium (VI)-based 
oxidants continue to entice concentration due to their excellent efficiency as well as 
selectivity in transforming a broad spectrum of organic compounds under mild 
conditions (Patnail et al., 2000; Zhang et al., 2024; Goyal et al., 2022). These reagents 
propose controlled oxidation with minimal by-product formation, making them 
valuable tools in synthetic organic chemistry. Significant advancements have also 
been realized through the use of quaternary ammonium salts in combination with 
chromium (VI) oxidants. Tetralkylammonium ions, including 
tetramethylammonium, tetraethylammonium, tetrapropylammonium, 
tetrahexylammonium, and tetrabutylammonium, have proven to enhance the 
solubility and reactivity of oxidizing agents in organic media. These cations are 
often paired with various chromium-based anions such as fluorochromate, 
chlorochromate, dichromate, and bromochromate to form phase-transfer 
complexes with improved performance characteristics. These systems not only 
facilitate effective oxidation but also allow for better control over reaction 
parameters. The synergy between tetralkylammonium ions and chromium-based 
oxidants has thus emerged as a promising approach for designing selective and 
efficient oxidative protocols (Patnail et al., 2000; Zhang et al., 2024; Goyal et al., 
2022). To develop efficient oxidation methods, researchers have synthesized 
symmetric and asymmetric tetraalkylammonium ions with different alkyl chain 
lengths. In organic solvents, these ions act as oxidant carriers and promote 
reactions with organic substrates. They have been applied in solid-state processes, 
solvent-free systems, and microwave-assisted reactions. However, their effect on 
water structure remains unclear. Larger alkyl groups enhance water structuring, 
while smaller alkyl groups with greater exposure of charge on the onium ion led to 
the disruption of the water structure (Yoshihiro et al., 2008; Patel et al., 1972; Turner 
et al.,1992; Poos et al., 1953; Li et al., 2021). 
Cr (VI) Oxidants and Alkyl Ammonium Ions as Carriers  
 In laboratories, water-soluble potassium or sodium dichromates are 
frequently employed to oxidize organic substrates, particularly when strong acids 
are present. Pyridine was first used as an organic phase transfer candidate by 
researchers at the Sarett Research group. It forms a salt with the Lewis acid CrO3 to 
aid in the oxidation of steroidal alcohols in solvents (organic solvent) (Bernstein et 
al., 1960; Chawala et al., 1974; Gilbert et al., 1976). Subsequently, other researchers 
used the reagent without looking into its structure (oxidant). Corey revisited Sarett's 
reagent and identified it as pyridinium dichromate in his groundbreaking work to 
establish pyridinium chlorochromate as a versatile oxidant (Bernstein et al., 1960; 
Chawala et al., 1974; Gilbert et al., 1976; Corey; 1975; Corey et al., 1979; Heravi et al., 
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are present. Pyridine was first used as an organic phase transfer candidate by 
researchers at the Sarett Research group. It forms a salt with the Lewis acid CrO3 to 
aid in the oxidation of steroidal alcohols in solvents (organic solvent) (Bernstein et 
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2016).Following that, a range of heterocyclic ammonium ion-based Cr(VI) oxidants 
were created, and their capacity to oxidize different substrates was investigated 
(Patel et al., 2007; Liang et al., 2021). These oxidants were thoroughly reviewed in a 
publication (Sadeghy et al., 2005). The kinetics of methionine (Met) oxidation by 
Triethylammonium Chromate Complex (TEACC) in Dimethyl sulfoxide (DMSO), 
which yields the equivalent sulfoxide, were recently investigated by Patel et al. in 
2007. It was discovered that the reaction is catalyzed by hydrogen ions and is first-
order with regard to both Met and TEACC.  

 
Scheme1(Guo et al., 2025) 

 In a different study, Chouhan et al. used 
benzyltriethylammoniumchlorochromate (BTEACC) in DMSO to examine the 
conversion of aliphatic aldehydes to carboxylic acids and the oxidation of 
methanoic and ethanedioacid acids to yield Carbondioxide. Additionally, primary 
alcohols were oxidized to aldehydes using BTEACC. Other types of Cr (VI) oxidants 
include tetramethylammonium chlorochromate (TMACC:(CH3)4N[CrO3]Cl) and 
tetramethylammoniumfluorochromate (TMAFC: (CH3)4N[CrO3] F).  
 The corresponding quaternary ammonium compounds are reacted with CrO3 
in acetonitrile in an equimolar (1:1) ratio to create these reagents. Trimethylsilyl 
and tetrahydropyranyl ethers, ethylene acetals and ketals, and other molecules 
have been oxidatively deprotected by TMACC, which transforms them into their 
respective carbonyl compounds (Scheme-1). Additionally, it has been applied to 
the oxidation of aliphatic and aromatic thiols to their respective disulfides. The 
crystal and molecular structures of TMAFC were investigated using X-ray 
diffraction at 130 K. The data show a difference between the Cr–O and Cr–F bond 
lengths, similar to TEACC, which is probably due to a CH.F hydrogen bond between 
the methyl hydrogen (cation) and fluoride (anion). 
 It has been demonstrated that TMAFC effectively oxidizes n-butyl, isopropyl, 
and benzyl alcohols into the corresponding aldehydes. When p-toluenesulfonic 
acid was present, the kinetics of this oxidation process were examined. The findings 
showed that, in terms of the alcohols, the reaction proceeds according to Michaelis-
Menten kinetics. This implies that the oxidizing agent and the alcohol will create a 
quasi-equilibrium combination. The C-H bond at the carbon bonded to the 
hydroxyl group cleaves, according to the kinetic isotope effect seen for benzyl 
alcohol. As seen in Scheme-2, a hydride transfer mechanism was put up to explain 
the oxidation process. The oxidation of several aliphatic, aromatic, and allylic thiols 
to their corresponding disulfides was also shown by Imanieh et al. In these 
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reactions, TMAFC is reduced by two electrons; no sulphones or sulphonic acids are 
formed. 

 
Scheme2 (Sahu et al., 2017) 

Trialkylammonium Chromates 
 In the class of adaptable oxidants, trialkylammoniumhalochromates (R3NH 
[CrO3X]) (Where  
 R = Me, Et, Pr, and Bt and X = F, Cl) are a noteworthy addition. These chemicals 
can effectively oxidize a variety of organic substrates and are affordable and easily 
accessible. A gentle and effective method for oxidizing diols to their corresponding 
hydroxy aldehydes using trialkylammoniumfluorochromates (R3NH [CrO3X]) (R = 
Me/CH3, Et/C2H5, Pr/C3H7, and Bt/C4H9) under both normal and microwave 
irradiation was reported by researchers (Hajipour et al., 2005; Santaniello et al., 
1983; Ghammamy et al., 2005; 2007; Pourali et al., 2006). 
 Primary and secondary alcohols in dichloromethane have been oxidized using 
tribylammoniumchlorochromate (TriBACC), producing high yields of the related 
aldehydes and ketones. Tributylamine, hydrochloric acid, and CrO3 are reacted in a 
1:2:2 molar ratio to create the reagent. Mansoor et al. have investigated the 
oxidation kinetics of benzhydrols to benzophenones using TriBACC. In terms of 
TriBACC, benzhydrol, and H+ concentrations, the reaction proceeded according to 
first-order kinetics. For substituted benzhydrols, the reported reactivity sequence 
was p-OCH3 > p-CH3 > p-H >> p-Cl > p-NO2. Scheme 2 and 4 shows the suggested 
hydride transfer mechanism for the reaction. Tripropylammoniumfluorochromate 
(TriPAFC) has been used to convert anthracene and phenanthrene into 
anthraquinone and phenanthraquinone, respectively, and to oxidize alcohols to 
their respective aldehydes or ketones. Both in solution and when exposed to 
microwave radiation, tripropylammoniumchlorochromate (TriPACC) has been 
used to oxidatively couple thiols into disulfides (Scheme 3). Furthermore, TriPAFC 
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hydride transfer mechanism for the reaction. Tripropylammoniumfluorochromate 
(TriPAFC) has been used to convert anthracene and phenanthrene into 
anthraquinone and phenanthraquinone, respectively, and to oxidize alcohols to 
their respective aldehydes or ketones. Both in solution and when exposed to 
microwave radiation, tripropylammoniumchlorochromate (TriPACC) has been 
used to oxidatively couple thiols into disulfides (Scheme 3). Furthermore, TriPAFC 

and TriPACC have both been used to oxidize thiols to their corresponding disulfides 
when adsorbed on alumina in solution. 
 Primary alcohols, anthracene, naphthacene, and carbohydrates may all be 
efficiently oxidized by triethylammoniumfluorochromate (Et3NHCrO3F) into their 
respective oxo derivatives in dichloromethane with good yields (Scheme 4). The 
transformationtriethylammoniumfluorochromate or 
triethylammoniumchlorochromate supported on silica gel is used to convert a 
number of aliphatic and aromatic thiols into disulfides was also reported by 
Ghammamy et al. 2005: 2007; 2008.CrO3, trimethylamine, and 40% aqueous HF 
were combined in a molar ratio of 1:1:2 to create 
trimethylammoniumfluorochromate (TriMAFC). The appropriate carbonyl 
compounds in dichloromethane were then obtained by applying it to the oxidation 
of alcohols. 

         TriPACC 
RSH   RSSR 

A
orB  

A: CH2Cl2rt 
B: CH2Cl2.rtmicrowave 

                                        Scheme3 
Dialkylammonium Chromates  
 In an aqueous acetic acid solution, primary and secondary alcohols were 
oxidized into their corresponding carbonyl compounds using 
diethylammoniumchlorochromate (DEACC), a form of dialkylammonium 
chromate. About both DEACC and H+, the reaction was shown to follow first-order 
kinetics, displaying a Michaelis-Menten type pattern. Dimethylammonium 
chlorochromate (DMACC) showed notable effectiveness for alcohol oxidation, 
benzoin transformation, and the oxidative breaking of C=N bonds to regenerate 
carbonyl compounds under non-aqueous circumstances when chemisorbed on 
alumina and silica.N-methylbenzylammoniumfluorochromate (MBAFC) and N-
ethylbenzylammoniumfluorochromate (EBAFC) were created by Sayyed-Alangi 
and his group to selectively oxidize alcohols to carbonyl compounds. When these 
chemicals were adsorbed on silica gel, their activity was greatly increased. These 
oxidants also exhibited exceptional chemo-selectivity because they did not react 
with functional groups like thiols, sulfides, or phenols, which made them more 
useful for creating highly functionalized compounds. By handling Chromium 
trioxide with aqueous HF and either N-methylbenzylamine or N-ethylbenzylamine 
in a 1:1.5:1 molar ratio, MBAFC and EBAFC were produced. 
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Scheme 4 (Katre. 2020; Sahu et al., 2017) 

Alkylammonium chromates 
 Using methylammonium chlorochromate (MCC) adhering to silica gel (SiO2), 
carbonyl compounds were successfully regenerated from derivatives that contain 
nitrogen (such as oximes, p-nitrophenylhydrazones, 4-phenylsemicarbazones, and 
semicarbazones). Additionally, this chemical proved successful in converting 
silica's hydroxyl groups into their matching carbonyl compounds. The kinetics of 
ammonium chlorochromate (ACC)-induced phenol oxidation to quinones in an 
aqueous acetic acid media were investigated by Patwari et al. Their results showed 
that hydrogen ions catalyzed the process, which had first-order kinetics for both 
phenol and ACC. As the solvent's dielectric constant rose, the rate of oxidation 
slowed, indicating ion-dipole interactions during the oxidation process. The 
combination of protonated ACC with chloride ions produced a reactive species, 
which was responsible for the decrease in oxidation rate observed with an increase 
in KCl concentration. Using Li and colleagues supported ACC on montmorillonite 
K10 in dichloromethane also reported oxidizing hydrobenzoins to their 
corresponding benzyl compounds. 

Results and Discussion 
 Edgar Hugo Emil Reinsch (1809–1884) was the first to isolate 1,2-
Dihydroxybenzene, usually referred to as catechol, in 1839. Catechin, a solid 
preparation made from catechu, the boiled or condensed juice of Mimosa catechu 
(now Acacia catechu L.f.), is where he got it by distilling it. Reinsch called the white 
efflorescence that resulted from heating catechin above its breakdown point 
"Brenz-Katechusaure," or "burned catechu acid." It was a byproduct of catechin's 
flavanols' heat degradation. Both Wackenroder and Zwenger independently 
rediscovered catechol in 1841, and the substance was dubbed pyrocatechin in the 
Philosophical Magazine. August Kekulé verified catechol's status as a benzene diol 
in 1867 after Erdmann recognized it as a benzene derivative with two oxygen atoms 
by 1852. In 1868, the chemical was identified as pyrocatechol. The name "catechol," 
which was proposed by the Journal of the Chemical Society in 1879, became the 
commonly used term in the years that followed. 
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4-Hydroxy-3-methoxybenzaldehyde (Vanillin) oxidation using TAC (Ditertiary 
amyl chromate) 
 TAC was used to oxidize 4-hydroxy-3-methoxybenzaldehyde (vanillin) and 
create the Cr (III) complexes with the help of microwave heating. This method, in 
comparison to conventional heating techniques, demonstrated improved reaction 
efficiency, higher yield, better specificity, reduced pollution, and energy efficiency. 
The products were characterized. It had been observed that the properties of the 
products are significantly influenced by the ratio of substrate to oxidant and the 
solvent used in each reaction. Vanillin (C8H8O3), primarily derived from vanilla 
beans, has been extensively studied, though there has been limited exploration of 
its reaction with TAC. TAC is a versatile reagent, known for oxidizing organic 
compounds and forming metal complexes. A relatively novel technique, has gained 
popularity among chemists due to its environmental advantages, offering a more 
energy-efficient and green approach to chemical synthesis. Despite its growing use, 
further improvements in microwave technology and instrumentation for scientific 
research remain necessary. This study focuses on the microwave-assisted synthesis 
of chromium complexes from vanillin with TAC, using various solvents such as 
tetrahydrofuran (THF), dichloromethane, and 1,4-dioxane, and presents a 
comparative analysis of their characterization through FTIR spectroscopy (Tomar 
et al., .2006;Tomar and Kumar, 2006; 2007; 2009; 1320;Ghammamy and Baghy., 
2008; 2008). 
Preparation of solutions: Preparation of TAC 
 TAC was made in situ in this investigation by dissolving a certain quantity of 
chromium (VI) oxide in 10 milliliters of tert-amyl alcohol, which served as the 
solvent. 
Preparation of reaction mixture 
 To prepare the reactions with different substrate/oxidant ratios, dissolve 0.67 g 
of CrO₃ in 10 mL of tert-amyl alcohol for a 3:1 ratio, 1.0 g of CrO₃ in 10 mL of tert-
amyl alcohol for a 2:1 ratio, and 2.0 g of CrO₃ in 10 mL of tert-amyl alcohol for a 1:1 
ratio to form tert-amyl chromate.  
 Methods 
 THF, dichloromethane, and 1,4-dioxane were the three solvents that vanillin 
was soluble in. Three different experiments were carried out, each utilizing one of 
these solvents to oxidize vanillin with TAC. Vanillin was dissolved in 1,4-dioxane, 
dichloromethane, or THF in each experiment. Chromium trioxide and t-amyl 
alcohol were combined to create an in situ solution of the oxidant, TAC, with 
different substrate-to-oxidant molar ratios of 1:1, 3:1, and 2:1 for distinct situations. 
To get a consistent reaction mixture, the two solutions were combined. After that, 
this mixture was constantly mixed, and any consistency changes were noted. After 
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that, the chemical (reaction) was heated in an LG MG 3937C 20-Litre, 2450 MHz 
700-Watt Solo microwave oven with 160W of microwave irradiation, and the 
reaction time was varied. To ascertain whether the reaction was exothermic or 
endothermic, the initial and final temperatures were noted. The reactions were 
generally exothermic. Each reaction produced nine products, which were then 
designated V-131, V-121, V-111, V-231, V-221, V-211, v-331, V-331, and V-321 after 
being cleaned with acetone, dried, and weighed. They were then ready for 
additional examination and characterization. 
Elemental analysis and preliminary physical characteristics 
 The nine compounds that were produced by oxidizing vanillin with TAC in 
different solvents showed variations in their fundamental physical characteristics, 
including color, melting temperatures, and magnetic behavior. All of the products 
were insoluble in cold water but soluble in hot water, notwithstanding these 
variations. These compounds' chromium was shown to be in the +3 oxidation state 
by magnetic examination. A Thermo Scientific Flash 2000 Organic Elemental 
Analyzer was used to measure the percentage compositions of carbon, hydrogen, 
and oxygen. Excess K2S2O8, 0.1 N K2Cr2O7 solution, and 0.1 N Mohr's salt solution 
were used to estimate the chromium concentration volumetrically. The empirical 
formulas for the complexes were inferred from these analyses. Table 1 contains the 
condensed data. 
Table1. Elemental analysis 

Sample 
Label 

Solvent 
used 

Substrate/oxidant 
ratio 

Reaction 
time 
(in gm) 

Yield (in 
gm) 

Empirical formula  
of products 

V-131 THF 3.04g/0.67g;3:1 60 3.1 CrC9H14O7 
V-121 THF 3.04g/1.0g;2:1 30 3.7 Cr2C13H17O12 
V-111 THF 3.04g/2.0g;1:1 20 6.0 Cr2C10H11O16 
V-231 CH2Cl2 3.04g/0.67g;3:1 75 1.75 CrC11H14O9 
V-221 CH2Cl2 3.04g/1.0g;2:1 40 3.0 Cr2C9H15O11 
V-211 CH2Cl2 3.04g/2.0g;1:1 20 4.85 Cr2C9H19O11 
V-331 1,4-

dioxane 
3.04g/0.67g;3:1 40 3.0 CrC12H16O10 

V-321 1,4-
dioxane 

3.04g/1.0g;2:1 30 5.3 Cr2C11H14O9 

V-311 1,4-
dioxane 

3.04g/2.0g;1:1 20 9.0 Cr2C12H14O13 

 
Interpretation of the Complexes' IR Spectra 
 A vital analytical method that is frequently employed in advanced research in 
the chemical sciences is Fourier Transform Infrared (FTIR) spectroscopy. The 
complexes created by oxidizing vanillin in this study had FTIR spectra that provided 

Solvent Free Synthesis of Trialkylammonium Chromates (TAC) as Oxidative Promoter



113A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

that, the chemical (reaction) was heated in an LG MG 3937C 20-Litre, 2450 MHz 
700-Watt Solo microwave oven with 160W of microwave irradiation, and the 
reaction time was varied. To ascertain whether the reaction was exothermic or 
endothermic, the initial and final temperatures were noted. The reactions were 
generally exothermic. Each reaction produced nine products, which were then 
designated V-131, V-121, V-111, V-231, V-221, V-211, v-331, V-331, and V-321 after 
being cleaned with acetone, dried, and weighed. They were then ready for 
additional examination and characterization. 
Elemental analysis and preliminary physical characteristics 
 The nine compounds that were produced by oxidizing vanillin with TAC in 
different solvents showed variations in their fundamental physical characteristics, 
including color, melting temperatures, and magnetic behavior. All of the products 
were insoluble in cold water but soluble in hot water, notwithstanding these 
variations. These compounds' chromium was shown to be in the +3 oxidation state 
by magnetic examination. A Thermo Scientific Flash 2000 Organic Elemental 
Analyzer was used to measure the percentage compositions of carbon, hydrogen, 
and oxygen. Excess K2S2O8, 0.1 N K2Cr2O7 solution, and 0.1 N Mohr's salt solution 
were used to estimate the chromium concentration volumetrically. The empirical 
formulas for the complexes were inferred from these analyses. Table 1 contains the 
condensed data. 
Table1. Elemental analysis 

Sample 
Label 

Solvent 
used 

Substrate/oxidant 
ratio 

Reaction 
time 
(in gm) 

Yield (in 
gm) 

Empirical formula  
of products 

V-131 THF 3.04g/0.67g;3:1 60 3.1 CrC9H14O7 
V-121 THF 3.04g/1.0g;2:1 30 3.7 Cr2C13H17O12 
V-111 THF 3.04g/2.0g;1:1 20 6.0 Cr2C10H11O16 
V-231 CH2Cl2 3.04g/0.67g;3:1 75 1.75 CrC11H14O9 
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dioxane 
3.04g/0.67g;3:1 40 3.0 CrC12H16O10 
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3.04g/1.0g;2:1 30 5.3 Cr2C11H14O9 

V-311 1,4-
dioxane 

3.04g/2.0g;1:1 20 9.0 Cr2C12H14O13 

 
Interpretation of the Complexes' IR Spectra 
 A vital analytical method that is frequently employed in advanced research in 
the chemical sciences is Fourier Transform Infrared (FTIR) spectroscopy. The 
complexes created by oxidizing vanillin in this study had FTIR spectra that provided 

intriguing information about their bonding and structural makeup. Each complex's 
spectral data was captured, and Fig. 1 displays a sample FTIR spectrum for the 
chemical designated V-111. The presence of Cr-O and Cr=O bonds in the complexes 
is confirmed by the stretching frequencies linked to the Cr-O bond, which range 
from 536 to 665 cm-1, and the Cr=O stretching peaks, which are located at roughly 
846-847 cm-1 (Socrates 2004; Nakamoto 2009). A wide and strong absorption band 
is also observed (Socrates 2004). The substrate-to-oxidant ratio significantly 
affected the band's width and intensity, indicating variations in the (O-H) oxygen 
atom's coordination with chromium. Compound V-231 had the lowest (O-H) 
stretching frequency, measuring 3310 cm-1, whereas compound V-331 had the 
highest, measuring 3422 cm-1. Around 1675 cm-1, a noticeable carbonyl (C=O) 
absorption was seen. The lack of the aldehyde C-H stretching frequency indicates 
that vanillin's aldehyde group has been converted to a carboxylic group. This is 
corroborated by peaks at about 2970 cm-1 for (C-O) stretching and 910 cm-1 for (C-
O) bending vibrations, which are characteristic of carboxylic acids. Vanillin's 
aromatic structure is unaltered by oxidation, as demonstrated by the aromatic C-H 
stretching, C-C, and C=C in-ring vibrations at 3022 cm-1, 1588 cm-1, and 1423 cm-1 
(Socrates 2004; Pretsch et al., 2013; Nakamoto 2009). Weak alkyl C-H stretching 
bands near 2945 cm-1 in all the complexes support the methoxy group's (C-O) 
stretching vibrations near 1259 cm-1, which show that the ether group's oxygen is 
not coordinated with the chromium atom. Near 744 cm-1 and 1357 cm-1, 
additional weak absorption bands for (C-H) bending and rocking vibrations were 
detected (Socrates 2004; Nakamoto 2009). Variations in the chromium 
concentration and the degree of coordination with the ligand may be the cause of 
the discernible shifts in the intensities and locations of various vibrational peaks 
found in the FTIR spectra of the nine vanillin oxidation products (Figure 2). A very 
small signal close to 2400 cm-1 indicates CO2 absorption, while the strong peaks at 
1385 cm-1 and 1633 cm-1 are probably caused by KBr impurities. 

 
Figure 1. A sample (V-111) IR spectrum 
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Figure 2 FTIR of nine vanillin oxidation products 

Conclusion 
 The development, type, and properties of the molecules generated during the 
oxidation of 4-hydroxy-3-methoxybenzaldehyde with TAC are significantly 
influenced by the ratio of substrate to oxidant. Furthermore, the solvent selection 
affects how effective these oxidation reactions are. The most efficient product 
among the samples was V-311, which was produced in 1,4-dioxane. The majority of 
microwave-assisted organic synthesis techniques have been carried out in home 
microwave ovens, usually using a solvent-free method and conducting reactions on 
solid supports like silica, alumina, or clays. Safety is the top priority because these 
techniques involve high pressure and temperature conditions. Other devices such 
as continuous flow systems, pressured systems, and reflux systems have also been 
utilized in addition to home microwave ovens. In order to improve the effectiveness 
of oxidation with microwave assistance reactions and the quality of the products 
produced, the reaction data, FTIR analysis, and conclusions presented in this paper 
can greatly aid in improving the operating conditions of different synthesis and 
analysis instruments through cooperative research with national laboratories. 
Origin Pro 8.5, a graphical tool, was particularly useful for data analysis, expanding 
its applicability to more complex and thorough research. Additionally, the 
information can be added to databases of organic compounds in order to simulate 
oxidation processes. 
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Abstract 
Road traffic accidents (RTAs) are a leading cause of 
injury and mortality among adolescents, especially 
in rapidly urbanizing areas like Butwal Sub-
Metropolitan City, Nepal. This study aimed to 
assess the knowledge and practice of traffic rules 
and regulations among higher secondary students. 
A cross-sectional survey design was employed, with 
a sample of 255 students selected through 
proportional stratified random sampling from four 
secondary schools. Data were collected using a 
structured questionnaire and analyzed using SPSS 
version 25. The findings revealed that while a 
majority of students demonstrated good theoretical 
knowledge for example, 94.5 percent understood 
traffic light signals, practical adherence was 
inconsistent. Only 61.2 percent of respondents 
stated never wearing seat belts when traveling in 
four-wheelers, indicating a gap between knowledge 
and practice. Statistical analysis showed a 
significant association between gender and 
knowledge of traffic rules, though no significant 
difference was found between boys and girls 
regarding their road safety practices. The study 
highlights the crucial need for school based traffic 
education programs that not only impart 
knowledge but also promote behavioral change 
through experiential learning. Consolidation road 
safety awareness at the secondary level could 
contribute to reducing adolescent involvement in 
RTAs and improving community traffic safety 
overall. 



118

Introduction 
 Road traffic accidents (RTAs) remain a major global public health problem, 
excessively affecting low- and middle-income countries (LMICs). These countries 
account for about 93 percent of global road traffic deaths, despite owning only about 60 
percent of the world’s vehicles (Peden et al., 2004; World Bank, 2020). Nepal, as an 
LMIC, has seen a stable increase in road traffic related injuries and fatalities. In 2021, a 
projected 8,479 individuals died due to road accidents in Nepal, with a mortality rate of 
28.2 per 100,000 population among the highest in South Asia (World Health 
Organization, 2023; Global Burden of Disease Collaborative Network, 2022). 
 Urban centers like Butwal Sub-Metropolitan City have seen particularly sharp 
increases in road related incidents. The city’s rapid population growth, unplanned 
urban expansion and increase in motor vehicle registration have severely strained 
the present infrastructure. According to the National Statistics Office (2024), 
Butwal’s population has reached 194,335, with a high population density of 1,913 
people per square kilometer. The junction of two national highways the Siddhartha 
and East- west highways through the city has increased traffic congestion and sharp 
the risk of accidents (Butwal Traffic Police Office, 2023). 
 Multiple studies have identified environmental and physical risk factors such 
as poorly maintained roads, inadequate lighting, lack of pedestrian walkways, and 
adverse seasonal conditions as major contributors to RTAs in Nepal (Poudel et al., 
2018; Gaire et al., 2022; Huang et al., 2016). Among road users, motorcyclists and 
pedestrians are especially vulnerable, with adolescents representing a high-risk 
group due to their increased mobility, limited risk perception, and tendency toward 
unsafe behaviors (Karkee & Lee, 2016). 
 Despite these known risks, awareness and practice of road safety measures 
among adolescents remain limited. Many students, particularly in urban 
environments like Butwal, commute daily without sufficient knowledge of traffic 
rules or exposure to structured road safety education (Gautam et al., 2021). Weak 
enforcement of traffic laws and the absence of school-based safety interventions 
exacerbate this issue (Gopalakrishnan, 2012). Additionally, studies show that 
adolescents often misjudge road hazards, particularly in areas with blind spots, 
poor visibility or complex intersections (Ampofo-Boateng & Thomson, 1991; Russell 
et al., 1999). 
 In light of these concerns, the present study aims to investigate the level of 
knowledge and practice regarding traffic rules and regulations among higher 
secondary students in an urban Nepalese setting. It specifically seeks to assess 
students’ understanding of road safety principles and their application of these 
principles in daily commuting practices. Furthermore, the study examines the 
potential association between gender and knowledge of traffic rules and explores 
whether there is a statistically significant difference in road safety practice scores 
based on gender. These research objectives and hypotheses are intended to 
generate evidence that may inform the development of targeted educational and 
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Introduction 
 Road traffic accidents (RTAs) remain a major global public health problem, 
excessively affecting low- and middle-income countries (LMICs). These countries 
account for about 93 percent of global road traffic deaths, despite owning only about 60 
percent of the world’s vehicles (Peden et al., 2004; World Bank, 2020). Nepal, as an 
LMIC, has seen a stable increase in road traffic related injuries and fatalities. In 2021, a 
projected 8,479 individuals died due to road accidents in Nepal, with a mortality rate of 
28.2 per 100,000 population among the highest in South Asia (World Health 
Organization, 2023; Global Burden of Disease Collaborative Network, 2022). 
 Urban centers like Butwal Sub-Metropolitan City have seen particularly sharp 
increases in road related incidents. The city’s rapid population growth, unplanned 
urban expansion and increase in motor vehicle registration have severely strained 
the present infrastructure. According to the National Statistics Office (2024), 
Butwal’s population has reached 194,335, with a high population density of 1,913 
people per square kilometer. The junction of two national highways the Siddhartha 
and East- west highways through the city has increased traffic congestion and sharp 
the risk of accidents (Butwal Traffic Police Office, 2023). 
 Multiple studies have identified environmental and physical risk factors such 
as poorly maintained roads, inadequate lighting, lack of pedestrian walkways, and 
adverse seasonal conditions as major contributors to RTAs in Nepal (Poudel et al., 
2018; Gaire et al., 2022; Huang et al., 2016). Among road users, motorcyclists and 
pedestrians are especially vulnerable, with adolescents representing a high-risk 
group due to their increased mobility, limited risk perception, and tendency toward 
unsafe behaviors (Karkee & Lee, 2016). 
 Despite these known risks, awareness and practice of road safety measures 
among adolescents remain limited. Many students, particularly in urban 
environments like Butwal, commute daily without sufficient knowledge of traffic 
rules or exposure to structured road safety education (Gautam et al., 2021). Weak 
enforcement of traffic laws and the absence of school-based safety interventions 
exacerbate this issue (Gopalakrishnan, 2012). Additionally, studies show that 
adolescents often misjudge road hazards, particularly in areas with blind spots, 
poor visibility or complex intersections (Ampofo-Boateng & Thomson, 1991; Russell 
et al., 1999). 
 In light of these concerns, the present study aims to investigate the level of 
knowledge and practice regarding traffic rules and regulations among higher 
secondary students in an urban Nepalese setting. It specifically seeks to assess 
students’ understanding of road safety principles and their application of these 
principles in daily commuting practices. Furthermore, the study examines the 
potential association between gender and knowledge of traffic rules and explores 
whether there is a statistically significant difference in road safety practice scores 
based on gender. These research objectives and hypotheses are intended to 
generate evidence that may inform the development of targeted educational and 

policy interventions to enhance road safety among adolescents in urban areas of 
Nepal. 

Methodology 
  This study employed a cross-sectional survey design to assess the knowledge 
and practice of traffic rules and regulations among secondary level students in 
Butwal Sub-Metropolitan City, Nepal. The target population included students 
from grade twelve enrolled in both private and government schools within the 
municipality. Out of the 33 eligible schools, four (two private and two government) 
were selected using a simple random sampling method. The estimated total 
population was 703 students, from which a sample of 255 students was drawn using 
a proportional stratified random sampling technique to ensure representativeness 
across school type and gender. Among the selected participants, 118 were girls and 
137 were boys, reflecting a gender balanced distribution aligned with the 
population structure. Data were collected using a structured questionnaire that 
included both closed and open ended items. To ensure the validity of the 
instrument, a pretest was conducted in schools not included in the final sample 
and necessary modifications were made based on the feedback received to improve 
clarity and relevance. The primary variables of interest were knowledge and 
practice of traffic rules. Knowledge was measured using factual questions on traffic 
signs and regulations while practice was measured through self-reported behaviors 
related to obedience to road safety rules. Both variables were scored and 
categorized into levels based on predetermined criteria. The data were coded, 
entered and analyzed using SPSS version 25. Ethical procedures included obtaining 
formal permission from selected schools and securing informed verbal consent 
from all participants. Anonymity and confidentiality were strictly maintained 
throughout the research process. 

Results and Discussion 
Socio-demographic Details of the Participants 
 In this study, 46.1 percent girls and 53.5 percent boys were participated and 
their average age was 17.97 years. Among the respondents, Brahain were 51.2 
percent, chhetri were 32.8 percent, Janajati were 9.8 percent and others were 5.9 
percent. In religion, 84 percent respondents were Hindu, equal 5.5 percent 
respondents were Buddhist and Muslim; and 4.7 respondents were Christian. The 
main occupation of family of respondents,23.4 percent were involved in 
agriculture, 13.7 percent were in business,19.1 percent respondents were 
government jobs and 43.4 percent family of respondents were involved in private 
jobs. The average monthly income of the family of respondents was NRs. 22847.51. 
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Table 1. Socio - demographic Details of the Participants 
Characteristics Category Number (%) 
Gender Girls 118(46.1) 

Boys 137(53.5) 
Age 17 84(32.8) 

18 101(39.5) 
19 70(27.3) 

Cast of Respondents Brahamin 131(51.2) 
Chhetri 84(32.8) 
Janajati 25(9.8) 
Others 15(5.9) 

Religious of Respondents Hindu 215(84) 
Buddist 14(5.5) 
Muslim 14(5.5) 
Christian 12(4.7) 

Main Occupation of 
Family 

Agriculture 60(23.4) 
Business 35(13.7) 
Government jobs 49(19.1) 
Private Jobs 111(43.4) 

Monthly Income of Family NRs.  20000 124(48.4) 
NRs.  22000 38(14.8) 
NRs.  23000 29(11.3) 
NRs.  25000 14(5.5) 
NRs.  30000 50(19.5) 

Knowledge Regarding Road Safety Rules and Regulations 
Knowledge is the foundational element required to follow traffic rules and 

regulations. When individuals are aware of traffic rules, they are more likely to 
apply them in practice. In this study, a set of structured questions was administered 
to assess respondents' knowledge of traffic rules and regulations. The key questions 
along with the corresponding responses are presented in the table below 
Table 2. Knowledge Regarding Road Safety Rules and Regulations 

Knowledge Regarding Road Safety Rules and 
Regulations 

Number with correct 
response (N=255) (%) 

Eligible age to get driving license 121(47.3) 
Normal Speed Limited for Driving in City 107(41.8) 
Safe Walking Practices and Pedestrian Road 
Behavior 

214(83.6) 

Indication of Traffic Light 243(94.9) 
Recently Updated Maximum Penalty for Driving 
Without Driver's License 

76(29.7) 

The above table shows that only 47.3 percent of respondents correctly 
identified the eligible age (18 years) for obtaining a driving license. Similarly, 41.8 
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Gender Girls 118(46.1) 

Boys 137(53.5) 
Age 17 84(32.8) 

18 101(39.5) 
19 70(27.3) 

Cast of Respondents Brahamin 131(51.2) 
Chhetri 84(32.8) 
Janajati 25(9.8) 
Others 15(5.9) 

Religious of Respondents Hindu 215(84) 
Buddist 14(5.5) 
Muslim 14(5.5) 
Christian 12(4.7) 

Main Occupation of 
Family 

Agriculture 60(23.4) 
Business 35(13.7) 
Government jobs 49(19.1) 
Private Jobs 111(43.4) 

Monthly Income of Family NRs.  20000 124(48.4) 
NRs.  22000 38(14.8) 
NRs.  23000 29(11.3) 
NRs.  25000 14(5.5) 
NRs.  30000 50(19.5) 

Knowledge Regarding Road Safety Rules and Regulations 
Knowledge is the foundational element required to follow traffic rules and 

regulations. When individuals are aware of traffic rules, they are more likely to 
apply them in practice. In this study, a set of structured questions was administered 
to assess respondents' knowledge of traffic rules and regulations. The key questions 
along with the corresponding responses are presented in the table below 
Table 2. Knowledge Regarding Road Safety Rules and Regulations 

Knowledge Regarding Road Safety Rules and 
Regulations 

Number with correct 
response (N=255) (%) 

Eligible age to get driving license 121(47.3) 
Normal Speed Limited for Driving in City 107(41.8) 
Safe Walking Practices and Pedestrian Road 
Behavior 

214(83.6) 

Indication of Traffic Light 243(94.9) 
Recently Updated Maximum Penalty for Driving 
Without Driver's License 

76(29.7) 

The above table shows that only 47.3 percent of respondents correctly 
identified the eligible age (18 years) for obtaining a driving license. Similarly, 41.8 

percent of respondents were aware of the normal speed limit (40 km/h) for driving 
in the city. Most respondents (83.6 and 94.5 percent) knew the correct side of the 
road to walk on and the meaning of traffic light signals. However, only 29.7 percent 
of respondents were aware of the recently updated maximum penalty for driving 
without a driver's license. The findings suggest that respondents demonstrated 
relatively stronger theoretical knowledge of traffic rules and regulations than 
practical application. This indicates a potential need for orientation and training 
programs focused on translating knowledge into safe road practices. 
Association between Gender and Knowledge on Traffic rules and 
Regulations 

The researcher examined the hypothesis stating that there is no significant 
difference in average practice scores based on gender. To test this hypothesis, a 
comparative analysis was conducted between male and female participants. The 
results of this analysis are presented in the following table: 
Table 3. Association between Gender and Knowledge on Traffic rules and Regulations 
Knowledge on Traffic rules and Regulations 
 

Chi-
Square 
Value 

Df Significance 
(2- Sides) 

Phi 

Eligible age to get driving license  60.76 1 .000 -.488 
Normal Speed Limited for Driving in City 38.92 1 .000 -.391 
Indication of Traffic Light 14.62 1 .000 -.239 
On Which  Side of the Road, You must Walk 
to Reduce Accidents  

5.68 1 .017 .149 

Recently Updated Maximum Penalty for 
Driving Without Driver's License 

6.33 1 .012 -.158 

Table 3 shows that the significance value is less than .05 for all five levels of 
knowledge on traffic rules and regulations, so the null hypothesis cannot be 
accepted. The findings indicate a statistically significant association between 
gender and knowledge of traffic rules and regulations. Additionally, the value of Phi 
indicated that the association between gender and knowledge of traffic rules and 
regulations in the eligible age to get a driving license and in the normal speed limit 
for driving in the city is modest. Similarly, the association is weak in the areas of 
knowledge regarding the indication of traffic lights, on which side of the road you 
must walk to reduce accidents, and the recently updated maximum penalty for 
driving without a driver's license. 
Practice Regarding Road Safety Rules and Regulations  

Practice represents the most observable level of behavioral change among 
individuals. The primary goal of health education is to bring about positive 
behavioral change at the practical level. Typically, when individuals gain knowledge 
about traffic rules and regulations, it can influence their attitudes, which may then 
be reflected in their practices. However, it is important to note that there is not 
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always a direct or linear relationship between knowledge, attitude, and practice 
(KAP). In the study, a set of practice-level questions related to traffic rules and 
regulations was administered to the respondents, and the responses are presented 
in the table below. 
Table 4. Practice Regarding Road Safety Rules and Regulations  

Statements Responses Number (%) 
Use Zebra Crossing to 
Cross the Road 

Always 124(48.6) 
Sometime 131(51.4) 

Obey the Road Signs and 
Signals 

Always 69(27.1) 
Sometime 186(72.9) 

Wear the Seat Belt When 
Travelling in a Four 
Wheeler 

Usually 99 (38.8) 
Never 156 (61.2) 

The table 4 shows that 48.6 percent respondents always and 51.4 percent 
respondents usually used zebra crossing for crossing road. Similarly, 27.1 percent 
respondents always and 72.9 percent respondents usually obey the road signs and 
signals. Same ways, 38.8percent respondents usually and 61.2 percent respondents 
never wear seat belt when travelling in a four wheeler. 

The practice level of respondents on traffic rules and regulations is not found 
satisfactory because less than half respondents’ always used zebra crossing to cross 
the road, similarly nearly one fourth half percent respondents obey the road signs 
and signals of the road and no any  respondents always  used seatbelt when 
travelling in a four wheeler. All the respondents of study are the students of grade 
twelve and they have already studied contents related traffic rules and regulations 
in school level but their practice level responses are not found satisfactory. So, there 
is needed more orientation programmed to increase their practice level on traffic 
rules and regulations. 
Significance Difference on Average Practice Score on Traffic Rules and 
Regulations 

The researcher tested the hypothesis there is no association between gender 
and knowledge on traffic rules and regulations. The result has shown in below 
table. 
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always a direct or linear relationship between knowledge, attitude, and practice 
(KAP). In the study, a set of practice-level questions related to traffic rules and 
regulations was administered to the respondents, and the responses are presented 
in the table below. 
Table 4. Practice Regarding Road Safety Rules and Regulations  

Statements Responses Number (%) 
Use Zebra Crossing to 
Cross the Road 

Always 124(48.6) 
Sometime 131(51.4) 

Obey the Road Signs and 
Signals 

Always 69(27.1) 
Sometime 186(72.9) 

Wear the Seat Belt When 
Travelling in a Four 
Wheeler 

Usually 99 (38.8) 
Never 156 (61.2) 

The table 4 shows that 48.6 percent respondents always and 51.4 percent 
respondents usually used zebra crossing for crossing road. Similarly, 27.1 percent 
respondents always and 72.9 percent respondents usually obey the road signs and 
signals. Same ways, 38.8percent respondents usually and 61.2 percent respondents 
never wear seat belt when travelling in a four wheeler. 

The practice level of respondents on traffic rules and regulations is not found 
satisfactory because less than half respondents’ always used zebra crossing to cross 
the road, similarly nearly one fourth half percent respondents obey the road signs 
and signals of the road and no any  respondents always  used seatbelt when 
travelling in a four wheeler. All the respondents of study are the students of grade 
twelve and they have already studied contents related traffic rules and regulations 
in school level but their practice level responses are not found satisfactory. So, there 
is needed more orientation programmed to increase their practice level on traffic 
rules and regulations. 
Significance Difference on Average Practice Score on Traffic Rules and 
Regulations 

The researcher tested the hypothesis there is no association between gender 
and knowledge on traffic rules and regulations. The result has shown in below 
table. 

Table 5. Significance Difference on Average Practice Score on Traffic Rules and 
Regulations 
Practice on 
Traffic Rules 
and Regulations 

Gender of 
Respondents 

Number Mean 
Rank 

Mann-
Whitney 
(U) 

Z - 
Value 

P-
Value 

Use Zebra 
Crossing to 
Cross the Road 

Girls 118 126.25  
7876.500 

 
-.406 

 
.685 Boys 137 129.51 

Obey the Road 
Signs and 
Signals 

Girls 118 130.08  
7837.000 

 
-.544 

 
.586 Boys 137 126.20 

Wear the Seat 
Belt When 
Travelling in a 
Four -Wheeler 

Girls 118 126.72  
7931.500 

 
-.306 

 
.760 Boys 137 129.11 

The table 5 shows that the average practice level to  use zebra crossing to cross 
the road of boys (Mdn = 129.51) did not differ significantly from the average 
practice level of girls (Mdn =126.25),U = 7876.500, Z  = -.406, P > .05. Similarly, 
average practice level to obey the road signs and signals of boys (Mdn = 126.20) did 
not differ significantly from the average practice level of girls (Mdn = 130.08), U = 
7837.000,   Z = -.544, P > .05. In the same ways, average practice level to wear the 
seat belt when travelling in a four - wheeler of boys (Mdn = 129.11)  did not differ 
significantly from the average practice level of girls (Mdn = 126.72), U = 7931.500 ,   
Z  =-.306, P > o,o5. 

The data indicates no significant differences between boys and girls in road 
safety practices, including using zebra crossings, obeying road signs, and wearing 
seat belts.  

Discussion 
The present study explored the knowledge and practice of traffic rules and 

regulations among grade twelve students in Butwal Sub-Metropolitan City. The 
findings reveal a inconsistency between students' theoretical knowledge and their 
practical application of traffic safety behaviors, consistent with prior research 
conducted in similar urban contexts. 

Urban hubs such as Butwal have seen a sharp rise in RTAs, driven by rapid 
urbanization, population growth and increased motor vehicle density (National 
Statistics Office, 2024). The junction of two major highways, the Siddhartha and 
East-West has further increased traffic flow, heightening the risk of collisions 
(Butwal Traffic Police Office, 2023). This situation mirrors national trends, where 
environmental and infrastructural deficiencies such as poorly maintained roads, 
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inadequate pedestrian infrastructure and limited visibility have been identified as 
key risk factors (Gaire et al., 2022; Huang et al., 2016; Poudel et al., 2018). 

The knowledge level findings of this study indicate that while a majority of 
students demonstrated awareness of basic traffic rules, such as the correct side of 
the road to walk on (83.6%) and the meaning of traffic light signals (94.5%), their 
knowledge was limited regarding legal specifics, such as the eligible age for 
obtaining a driving license (47.3%) and the normal speed limit for city driving 
(41.8%). Furthermore, only 29.7 percent of respondents were aware of the recently 
updated maximum penalty for driving without a license. This pattern suggests that 
while students are generally familiar with visible and commonly encountered rules, 
their awareness of policy level or technical regulations remains inadequate. 

A key finding of this study is the statistically significant association between 
gender and knowledge of traffic rules and regulations. The association was modest 
for knowledge about the eligible age for obtaining a license and city speed limits 
and weaker in areas such as traffic light indications and updated penalties. These 
findings align with previous literature suggesting that gender may influence risk 
perception and exposure to traffic education (Karkee & Lee, 2016). 

However, regardless of their theoretical understanding, students’ practical 
engagement with safety behaviors was less stable. For example, while hundred 
percent of respondents reported either "always" or "usually" using zebra crossings 
and obeying road signs, a considerable percentage (61.2%) never wore a seatbelt 
when traveling in a four-wheeler. This gap between knowledge and practice echoes 
the findings of Ampofo-Boateng and Thomson (1991), who emphasized that 
adolescents tend to misjudge road hazards, especially in complex traffic 
environments. 

Further, Mann-Whitney U tests showed no significant gender differences in 
practice levels across all three behavior indicators, use of zebra crossings, obeying 
road signs and wearing seat belts. Suggesting that gender may influence knowledge 
acquisition more than behavioral application. These results reinforce previous 
studies that found weak or inconsistent links between knowledge, attitude and 
practice (Gautam et al., 2021; Gopalakrishnan, 2012). 

The findings illuminate a clear need for targeted interventions, such as 
structured road safety education in schools, behavior modeling and improved 
enforcement of existing laws. Educational programs should move beyond 
theoretical instruction and incorporate experiential learning, peer influence 
strategies, and continuous reinforcement to promote safer behaviors among 
adolescents. 

Knowledge and Practice of Traffic Rules and Regulations among Secondary Level Students



125A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

inadequate pedestrian infrastructure and limited visibility have been identified as 
key risk factors (Gaire et al., 2022; Huang et al., 2016; Poudel et al., 2018). 

The knowledge level findings of this study indicate that while a majority of 
students demonstrated awareness of basic traffic rules, such as the correct side of 
the road to walk on (83.6%) and the meaning of traffic light signals (94.5%), their 
knowledge was limited regarding legal specifics, such as the eligible age for 
obtaining a driving license (47.3%) and the normal speed limit for city driving 
(41.8%). Furthermore, only 29.7 percent of respondents were aware of the recently 
updated maximum penalty for driving without a license. This pattern suggests that 
while students are generally familiar with visible and commonly encountered rules, 
their awareness of policy level or technical regulations remains inadequate. 

A key finding of this study is the statistically significant association between 
gender and knowledge of traffic rules and regulations. The association was modest 
for knowledge about the eligible age for obtaining a license and city speed limits 
and weaker in areas such as traffic light indications and updated penalties. These 
findings align with previous literature suggesting that gender may influence risk 
perception and exposure to traffic education (Karkee & Lee, 2016). 

However, regardless of their theoretical understanding, students’ practical 
engagement with safety behaviors was less stable. For example, while hundred 
percent of respondents reported either "always" or "usually" using zebra crossings 
and obeying road signs, a considerable percentage (61.2%) never wore a seatbelt 
when traveling in a four-wheeler. This gap between knowledge and practice echoes 
the findings of Ampofo-Boateng and Thomson (1991), who emphasized that 
adolescents tend to misjudge road hazards, especially in complex traffic 
environments. 

Further, Mann-Whitney U tests showed no significant gender differences in 
practice levels across all three behavior indicators, use of zebra crossings, obeying 
road signs and wearing seat belts. Suggesting that gender may influence knowledge 
acquisition more than behavioral application. These results reinforce previous 
studies that found weak or inconsistent links between knowledge, attitude and 
practice (Gautam et al., 2021; Gopalakrishnan, 2012). 

The findings illuminate a clear need for targeted interventions, such as 
structured road safety education in schools, behavior modeling and improved 
enforcement of existing laws. Educational programs should move beyond 
theoretical instruction and incorporate experiential learning, peer influence 
strategies, and continuous reinforcement to promote safer behaviors among 
adolescents. 

Conclusion 
This study found that secondary level students in Butwal Sub-Metropolitan 

City have moderate theoretical knowledge of traffic rules and regulations but 
demonstrate weaker practical application of these rules. A significant association 
was observed between gender and knowledge levels, though no gender difference 
was found in actual road safety practices. These findings emphasize the need for 
school based traffic safety education programs that not only teach knowledge but 
also encourage safe behaviors through practical engagement and reinforcement. 
Establishment such interventions may help reduce road traffic accidents among 
adolescents in urban settings. 
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साराांश 

यो अध्ययनले नेपालमा बौद्ध परियत्ति त्तिक्षाको त्तिद्यालयीय त्तिक्षामा पने 
प्रभािको बहुआयात्तमक त्तिशे्लषण गिेको छ । अध्ययनले बौद्ध परियत्ति 
त्तिक्षा अध्ययन गन ेत्तिद्यार्थीहरूको िैत्तक्षक उपलत्तधि, अनिुासन, त्तनयत्तमत 
उपत्तथर्थत्तत, लगनिीलता, कक्षा सहभात्तगता, ि अत्ततरिक्त त्तियाकलापमा 
संलग्नता लगायतका पक्षहरूमा अन्य त्तिद्यार्थीहरूको तलुनामा उल्लेखनीय 
प्रगत्तत दखेाएको छ । अनसुन्िानका परिणामहरूले दिााउँछन् त्तक बौद्ध 
परियत्ति त्तिक्षाले त्तिद्यार्थीहरूको मनोिैज्ञात्तनक सदुृढीकिण, नैत्ततक त्तिकास 
ि सामात्तिक व्यिहाि सिुािमा सकािात्मक भतू्तमका खेलेको छ । सार्थ,ै 
बौद्ध परियत्ति त्तिद्यार्थीहरूमा पनुः कक्षा दोहोयााउने ि कक्षा छोड्ने दि न्यनू 
भएको पाइयो । अत्ततरिक्त त्तियाकलापहरू, िथतै िादत्तििाद ि 
हात्तििीििाफ प्रत्ततयोत्तगतामा परियत्ति त्तिद्यार्थीहरूको सत्तिय सहभात्तगताले 
समग्र व्यत्तक्तत्ि त्तिकासमा सहयोग प¥ुयाएको छ । अध्ययनले सामात्तिक-
सांथकृत्ततक पिूााग्रह ि लैङ्त्तगक त्तिभदेलाई हटाएि बौद्ध परियत्ति त्तिक्षालाई 
व्यापक बनाउने आिश्यकतालाई पत्तन औलं्याएको छ । समािेिी 
पाठ्यिम त्तिकास, दक्ष त्तिक्षकको तात्तलम, बालकेत्तन्ित त्तिक्षण त्तित्ति ि 
उपयकु्त त्तिक्षण िाताििण त्तसिानाका लात्तग नीत्तत तर्था कायाान्ियनको 
आिश्यकता दते्तखएको छ । यसले मात्र बौद्ध परियत्ति त्तिक्षालाई त्तिद्यालय 
त्तिक्षा प्रणालीसँग प्रभािकािी रूपमा एकीकृत गना सत्तकने दते्तखएको छ । 
यसैगिी, त्तिद्यालय व्यिथर्थापन, त्तिक्षक, अत्तभभािक ि समदुायबीच 
समन्िय तर्था अनगुमन प्रणालीको सदुृढीकिण आिश्यक िहकेो सझुाि 
समेत प्रथततु गरिएको छ । भािी अनुसन्िानहरूले बौद्ध परियत्ति त्तिक्षाको 
दीर्ाकालीन प्रभाि, व्यिथर्थापन ि नीत्तत त्तिकासमा ध्यान त्तदनपुने दते्तखन्छ । 
यस अध्ययनले नेपालिथतो बहुसांथकृत्ततक ि बहुिात्तमाक समािमा बौद्ध 
परियत्ति त्तिक्षाको िैत्तक्षक, सामात्तिक ि नैत्ततक मलू्यलाई उिागि गद ै
समािेिी, गणुथतिीय ि व्यिहारिक त्तिक्षा प्रिद्धान गने त्तदिामा महत्िपणूा 
योगदान पिुय्ाएको छ । 
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 नेपाललाई गौतम बदु्दको िन्मभतू्तमको रूपमा त्तिश्वले सम्मानका साथ हरे्दछ । बदु्द िमद, िौद्द संस्कृत्तत, र्िदन 
ि इत्ततहासका अमलू्य पक्षहरू बोकेको यो िाष्ट्र त्तिगतमा यस्ता ज्ञान प्रात्तिका लात्तग स्िर्िेमै पह ुँच अभािका कािण 
स्िर्िेी त्तिद्याथीहरूलाई त्तिर्िेीन ैिानपुन ेबाध्यता त्तथयो । यस यथाथदलाई ध्यानमा िाख्र्,ै त्ति.सं. २०१९ सालमा 
त्तसन्िलुी त्तिल्लाको सगुतपिु त्तिहािमा िौद्द परियत्ति त्तिक्षाको बीिािोपण गरिएको त्तथयो । यो त्तिक्षाको 
औपचारिक सतू्रपात नेपाल त्तभक्ष ुमहासंघका ितदमान अध्यक्ष तथा नेपाल िौद्द परियत्ति त्तिक्षाका प्रमखु त्तभक्ष ु
बदु्दिक्षा महास्थत्तििज्यकूो अग्रसिता तथा सगुत बौद्द मण्डलका तत्कालीन सत्तचि िमदित्न िाक्यको पहल, समथदन 
ि सहयोगमा सम्पन्न भएको हो ।यसअत्तघ नेपालमा त्तत्रत्तपटक ग्रन्थहरूका माध्यमबाट बौद्द त्तिक्षाको प्रचाि-प्रसाि 
गरिंर् ैआएको भए तापत्तन त्तित्तिित् परियत्ति त्तिक्षाको संिचना ि कायादन्ियनको अभाि त्तथयो । त्ति.सं. २०२० 
सालको ५ िैिाखमा अत्तखल नेपाल त्तभक्ष ुमहासंघले नेपालम ैपरियत्ति त्तिक्षालाई संस्थागत बनाउन ेलक्ष्यसत्तहत 
कक्षा १ र्ते्तख ३ सम्मको पाठ्यिमको स्िीकृत्तत प्रर्ान गर् ै "नेपाल िौद्द परियत्ति त्तिक्षा" नामाकिण गिी यसको 
औपचारिक मान्यता प्रर्ान गिय्ो । यस कायदबाट िौद्द त्तिक्षालाई िैत्तक्षक अनिुासन त्तभत्र ल्याउन े प्रयासको 
थालनी भयो ।पश्चात ् त्ति.सं. २०२० साल फागनु २३ गतेको महासंघको बैठकले परियत्ति िमदपालकको व्यिस्था 
गिय्ो िसले िमद त्तिक्षा ि अनिुासनको त्तनगिानी गन ेकायद गिय्ो । त्यसैगिी, परियत्ति त्तिक्षाको लोकत्तप्रयता तथा 
त्तिद्याथीहरूको बढ्र्ो संख्यालाई ध्यानमा िाखी त्ति.सं. २०२३ साल फागनु १ गतेको बैठकले "सद्दम्म कोत्तिर्" 
नामक पिीक्षा प्रणालीको सरुुआत गिय्ो । परियत्ति त्तिक्षाको व्यिस्थापन, मलू्यांकन ि प्रमाणीकिणको त्तनत्तम्त 
अत्तखल नेपाल त्तभक्ष ुमहासंघअन्तगदत सञ्चालन गरिएका नेपाल िौद्द परियत्ति त्तिक्षा पिीक्षा केन्रहरू २९ स्थानमा 
स्थात्तपत भइसकेका छन ्(स्रोत: बौद्द परियत्ति त्तिक्षा त्तितीय, २०६७) । 
 बौद्द िमदमा प्राित्तम्भक त्तिक्षाथीलाई 'त्तसक्कानाम' भत्तनन्छ । पहे ुँलो िस्त्र (कषाय िस्त्र) िािण गन े त्तकिोि 
त्तभक्षहुरू 'श्रािक' अथादत ् 'स्राङ्मणिे' भत्तनन्छ । त्तयनलाई नै िात्तमदक अनिुासनमा अभ्यस्त गिाइन्छ । िब कुनै 
व्यत्तक्तले २० िषदको उमेि पगुेपत्तछ औपचारिक रूपमा त्तभक्ष ुव्रत त्तलन्छ, उसलाई 'त्तभक्ष'ु भत्तनन्छ । त्यसपत्तछ र्स िषद 
त्तभक्ष ुिीिन त्तबताएको त्तभक्षलुाई 'अस्थत्तिि' भत्तनन्छ भन,े बीस िषद पिूा गिेका त्तभक्षलुाई 'महास्थत्तिि' अथादत ्'भन्त'े 
भत्तनन्छ । ‘भन्ते’ िधर्को अथद हो– िनु व्यत्तक्तले डि, भय, त्रास तथा मानत्तसक अिात्तन्तबाट मतु्तक्त प्राि गरिसकेको 
छ । त्तभक्ष ुभनेको डि, भय ि त्रासको अन्त्य गन े संकल्पसत्तहत बौद्द मागदमा समत्तपदत सािक हो भन्ने व्याख्या 
अन्तिादत्तष्ट्रय बदु्द परियत्ति उर्य त्तिहािका त्तभक्ष ुभर्ल ित्तटलले प्रश्नािली तथा अन्तित्तियाबाट स्प� पािेका छन ्। 

बौद्द पररयत्ति त्तशक्षाको पररभाषा र उदे्दश्य 

 बौद्द परियत्ति त्तिक्षाको मलू उद्दशे्य केिल औपचारिक त्तडग्री िा आत्तथदक लाभ प्राि गनुद होइन, बरु बदु्दका 
त्तिक्षालाई आत्मसात ्गर् ैआत्मितु्तद्द, नैत्ततक िीिन, मानत्तसक िात्तन्त ि सामात्तिक समिसता त्तनमादण गनुद हो । यस 
त्तिक्षाले व्यत्तक्तलाई आत्मपरिचय गिाउुँछ, आन्तरिक परिितदन ि सामात्तिक रूपान्तिणको प्रेिणा त्तर्न्छ, ि अन्ततः 
सम्पणूद मानि समािमा करुणा ि अत्तहसंाको भाि फैलाउन टेिा पिुय्ाउुँछ । यो त्तिक्षा प्रणालीले ज्ञानको 
उपभोगमाफद त नैत्ततक आचिण, संयम, आत्मानिुासन, त्तििेकिीलता ि आध्यात्तत्मक समतृ्तद्दको त्तिकास गिाउुँछ । 

त्तभक्ष ुर स्राङ्मणेरको अवधारणा 

 त्तभक्ष ुभन्नाले यस्तो व्यत्तक्त िनाउुँछ, िसले बौद्द िमदको गत्तहिो ज्ञान आिदन गिेि त्तिहािमा अनिुात्तसत िीिन 
त्तबताइिहकेो ह न्छ ि निप्रिेिी त्तभक्षहुरूलाई िमद त्तिक्षा प्रर्ान गछद । यस्ता त्तभक्षहुरूले सांसारिक मोह त्याग गिेि पणूद 
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थालनी भयो ।पश्चात ् त्ति.सं. २०२० साल फागनु २३ गतेको महासंघको बैठकले परियत्ति िमदपालकको व्यिस्था 
गिय्ो िसले िमद त्तिक्षा ि अनिुासनको त्तनगिानी गन ेकायद गिय्ो । त्यसैगिी, परियत्ति त्तिक्षाको लोकत्तप्रयता तथा 
त्तिद्याथीहरूको बढ्र्ो संख्यालाई ध्यानमा िाखी त्ति.सं. २०२३ साल फागनु १ गतेको बैठकले "सद्दम्म कोत्तिर्" 
नामक पिीक्षा प्रणालीको सरुुआत गिय्ो । परियत्ति त्तिक्षाको व्यिस्थापन, मलू्यांकन ि प्रमाणीकिणको त्तनत्तम्त 
अत्तखल नेपाल त्तभक्ष ुमहासंघअन्तगदत सञ्चालन गरिएका नेपाल िौद्द परियत्ति त्तिक्षा पिीक्षा केन्रहरू २९ स्थानमा 
स्थात्तपत भइसकेका छन ्(स्रोत: बौद्द परियत्ति त्तिक्षा त्तितीय, २०६७) । 
 बौद्द िमदमा प्राित्तम्भक त्तिक्षाथीलाई 'त्तसक्कानाम' भत्तनन्छ । पहे ुँलो िस्त्र (कषाय िस्त्र) िािण गन े त्तकिोि 
त्तभक्षहुरू 'श्रािक' अथादत ् 'स्राङ्मणिे' भत्तनन्छ । त्तयनलाई नै िात्तमदक अनिुासनमा अभ्यस्त गिाइन्छ । िब कुनै 
व्यत्तक्तले २० िषदको उमेि पगुेपत्तछ औपचारिक रूपमा त्तभक्ष ुव्रत त्तलन्छ, उसलाई 'त्तभक्ष'ु भत्तनन्छ । त्यसपत्तछ र्स िषद 
त्तभक्ष ुिीिन त्तबताएको त्तभक्षलुाई 'अस्थत्तिि' भत्तनन्छ भन,े बीस िषद पिूा गिेका त्तभक्षलुाई 'महास्थत्तिि' अथादत ्'भन्त'े 
भत्तनन्छ । ‘भन्ते’ िधर्को अथद हो– िनु व्यत्तक्तले डि, भय, त्रास तथा मानत्तसक अिात्तन्तबाट मतु्तक्त प्राि गरिसकेको 
छ । त्तभक्ष ुभनेको डि, भय ि त्रासको अन्त्य गन े संकल्पसत्तहत बौद्द मागदमा समत्तपदत सािक हो भन्ने व्याख्या 
अन्तिादत्तष्ट्रय बदु्द परियत्ति उर्य त्तिहािका त्तभक्ष ुभर्ल ित्तटलले प्रश्नािली तथा अन्तित्तियाबाट स्प� पािेका छन ्। 

बौद्द पररयत्ति त्तशक्षाको पररभाषा र उदे्दश्य 

 बौद्द परियत्ति त्तिक्षाको मलू उद्दशे्य केिल औपचारिक त्तडग्री िा आत्तथदक लाभ प्राि गनुद होइन, बरु बदु्दका 
त्तिक्षालाई आत्मसात ्गर् ैआत्मितु्तद्द, नैत्ततक िीिन, मानत्तसक िात्तन्त ि सामात्तिक समिसता त्तनमादण गनुद हो । यस 
त्तिक्षाले व्यत्तक्तलाई आत्मपरिचय गिाउुँछ, आन्तरिक परिितदन ि सामात्तिक रूपान्तिणको प्रेिणा त्तर्न्छ, ि अन्ततः 
सम्पणूद मानि समािमा करुणा ि अत्तहसंाको भाि फैलाउन टेिा पिुय्ाउुँछ । यो त्तिक्षा प्रणालीले ज्ञानको 
उपभोगमाफद त नैत्ततक आचिण, संयम, आत्मानिुासन, त्तििेकिीलता ि आध्यात्तत्मक समतृ्तद्दको त्तिकास गिाउुँछ । 

त्तभक्ष ुर स्राङ्मणेरको अवधारणा 

 त्तभक्ष ुभन्नाले यस्तो व्यत्तक्त िनाउुँछ, िसले बौद्द िमदको गत्तहिो ज्ञान आिदन गिेि त्तिहािमा अनिुात्तसत िीिन 
त्तबताइिहकेो ह न्छ ि निप्रिेिी त्तभक्षहुरूलाई िमद त्तिक्षा प्रर्ान गछद । यस्ता त्तभक्षहुरूले सांसारिक मोह त्याग गिेि पणूद 

समपदणका साथ िात्तमदक िीिन यापन गने गछदन ् । स्राङ्मणिेहरू भन े त्ततनीहरूका प्राित्तम्भक चिणका अनयुायी ह न,् 
िो बाल्यकालम ैिमदमागदमा प्रिेि गिी त्तभक्ष ुबन्न ेलक्ष्यमा अग्रसि ह न्छन ्। 

कोत्तवद परीक्षा र यसको शैत्तक्षक सांरचना 

 िौद्द परियत्ति त्तिक्षाको औपचारिकताको अत्तन्तम चिण ‘सद्दम्म कोत्तिर् पिीक्षा’ हो, िनु तीन िषे 
पाठ्यिमको आिािमा सञ्चालन गरिन्छ । यो पाठ्यिम कक्षा ८, ९, ि १० समेत्तटन्छ । कक्षा ८ मा ८०० 
पणूादङ्क, कक्षा ९ मा ७०० पणूादङ्क ि कक्षा १० मा ७०० पणूादङ्कको पिीक्षा सञ्चालन गरिन्छ । पिीक्षा 
व्यिस्थापन ि मलु्यांकनको सम्पणूद त्तिम्मेिािी नेपाल िौद्द परियत्ति त्तिक्षा केन्रले त्तलन्छ । पिीक्षामा न्यनूतम 
उिीणादङ्क ४० प्रत्ततित तोत्तकएको छ, िसले एक िैत्तक्षक मापर्ण्डको संिक्षण गर्दछ । 

 नेपालमा िौद्द परियत्ति त्तिक्षाको इत्ततहास केिल िात्तमदक अभ्याससुँग सीत्तमत निहिे, िैत्तक्षक दृत्त�कोणबाट 
समेत महत्िपणूद छ । यसको त्तिकासले िात्तमदक सत्तहष्ट्णतुा, अध्यात्तत्मक चेतना, ि संस्कृत्ततक समतृ्तद्दमा योगर्ान 
पिुय्ाएको छ । यस त्तिक्षाको व्यािहारिकता, अनसुािन ि नैत्ततकता आिको समयको आिश्यकता हो, िसले 
िात्तष्ट्रय एिं अन्तिादत्तष्ट्रय सन्र्भदमा नेपालको त्तििेष पत्तहचान बनाएको छ । बौद्द परियत्ति त्तिक्षाले न केिल िात्तमदक 
ज्ञान त्तर्न्छ, ति समग्र िीिन रूपान्तिण गन ेगत्तहिो सन्र्िे त्तर्न्छ । यस्तो त्तिक्षा प्रणालीलाई अझ ैमिबतु बनाउुँर् ै
सरु्िू ग्रामीण क्षेत्रसम्म त्तिस्ताि गनुद आिको आिश्यकता हो, िसले भािी पसु्तालाई नैत्ततक, िात्तन्तपणूद ि 
त्तििेकिील िीिनको मागदर्िदन प्रर्ान गनछे ।हालका केही िषदयता नेपाल िौद्द परियत्ति त्तिक्षाको सन्र्भदमा 
उल्लेखनीय परिितदन ि चेतनाको त्तिकास र्ते्तखएको छ । परियत्ति अध्ययन गन े त्तिद्याथीहरूको संख्यामा ित्तमक 
ितृ्तद्द ह नकुा साथै यस त्तिक्षाप्रणालीको गणुस्तिीय उन्नत्तत गनुदपन ेसोच िभुत्तचन्तकहरू, त्तिक्षात्तिर् ्तथा िात्तमदक 
अगिुाहरूमा व्यापक रूपमा फैत्तलएको पाइन्छ । परियत्ति त्तिक्षालाई केिल पािम्परिक िात्तमदक अभ्यासका रूपमा 
सीत्तमत निाखी यसलाई आितु्तनक त्तिक्षा प्रणालीसुँग समायोिन गर् ैव्यित्तस्थत, िैज्ञात्तनक, ि त्तर्गो रूपमा त्तिकास 
गनुद अपरिहायद बत्तनसकेको छ । 

 यस त्तिक्षाको िैज्ञात्तनकीकिण गनदको लात्तग आिश्यक पिूादिािहरूको अभाि एक प्रमखु चनुौतीका रूपमा 
र्ते्तखएको छ । त्तििेष गिी र्क्ष िनित्तक्तको त्तिकास, पयादि आत्तथदक स्रोतको सतु्तनत्तश्चतता, ि प्रभािकािी व्यिस्थापन 
संयन्त्रको स्थापना अत्यन्तै िरुिी छ । यी पक्षहरू सदुृढ गरिएमा मात्र नेपाल िौद्द परियत्ति त्तिक्षालाई र्ीघदकालीन 
रूपले सिक्त ि व्यित्तस्थत रूपमा अगात्तड बढाउन सत्तकन्छ । त्तिक्षासम्बन्िी सिोकाििाला त्तनकाय, संघसंस्था, 
अत्तभभािक, स्थानीय समरु्ाय ि सिकाि सबैको साझा उििर्ात्तयत्ि यसमा स्प� र्ते्तखन्छ ।िास्तिमा, परियत्ति 
त्तिक्षालाई उच्च त्तिक्षाको िािासुँग िोड्न ेउद्दशे्यले त्तत्रभिुन त्तिश्वत्तिद्यालयमा "नेपाल बौद्द परियत्ति त्तिक्षा अध्ययन 
कायदिम" अन्तगदत स्नातक तहको पाठ्यिमको थालनी गरिएको छ, िनु अत्यन्तै सिाहनीय पहल हो । तथात्तप, यस 
पाठ्यिममा अपेत्तक्षत मात्रामा त्तिद्याथीहरू भनाद ह न सकेका छैनन ् । यसका पछात्तड िनचेतनाको अभाि, 
पाठ्यिमको सलुभतामा कमी, ि आिश्यक प्रचािप्रसािको कमी िहकेा छन ् ।त्यसैले कोत्तिर् पिीक्षा उिीणद गिेका 
त्तिद्याथीहरूलाई त्तत्रभिुन त्तिश्वत्तिद्यालयको स्नातक तह (B.A. Equivalent) बिाबिको मान्यता त्तर्न ेनीत्तत त्तनमादण 
गिी यसको संस्थागत स्िीकृत्तत त्तर्लाउन ेकायद अत्यािश्यक र्ते्तखन्छ । यसले न केिल त्तिद्याथीहरूमा भत्तिष्ट्यप्रत्तत 
आश्वत्तस्त ि आकषदण बढाउनेछ, ति परियत्ति त्तिक्षाको औपचारिकता ि त्तिश्वसनीयतामा पत्तन थप मिबतूी आउनेछ । 
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 िात्तमदक त्तिक्षा कुन ै पत्तन समािमा नैत्ततक, सामात्तिक ि आध्यात्तत्मक रूपान्तिणको मलू आिाि हो । 
नेपालको संत्तििान अनसुाि पत्तन प्रत्येक नागरिकलाई आफ्नो आस्था अनरुूपको िात्तमदक त्तिक्षा प्राि गन ेिन्मत्तसद्द 
अत्तिकाि छ । यस्तो त्तिक्षा न केिल िमदको ज्ञान त्तर्न्छ, ति िीिनको उद्दशे्य ि सर्ाचिणतफद  उन्मखु गिाउुँछ । यत्तर् 
त्तिक्षामा िात्तमदक तथा नैत्ततक पक्ष समािेि गरिएन भन ेसमािको नैत्ततक पतन भइ समतु्तचत व्यिस्थापन असम्भि 
बन्न िान्छ । परियत्ति त्तिक्षा बौद्द िमदको आिािस्तम्भ हो । यसले व्यत्तक्तको आन्तरिक सिुाि, समािप्रत्ततको 
त्तिम्मेिािीबोि, ि सािदभौत्तमक करुणा, अत्तहसंा ि समभािको सन्र्िे त्तर्न्छ । तथात्तप, आिको २१औ ंिताधर्ीको 
प्रगत्ततिील यगुसम्म आइपगु्र्ा पत्तन िेिै नेपाली नागरिकहरू बौद्द परियत्ति त्तिक्षाको पह ुँचबाट टाढा छन ् । 
त्तिडम्बनापिूदक, भगिान गौतम बदु्दको िन्मभतू्तम नेपाल भएि पत्तन उनका अनयुायीहरूको अत्तिक सङ्ख्या 
त्तिर्िेमा िहकेो तथ्याङ्कहरूले र्खेाउुँछ । यसको प्रमखु कािण त्तिक्षासम्बन्िी चेतनाको अभाि, परियत्ति 
त्तिक्षालाई िमदको मात्र ैत्तिषय ठान्ने गलत िािणाहरू, ि औपचारिक त्तिक्षा प्रणालीमा यसको समािेि नगनुद हो । 
यस्तो अिस्थाको सिुािका लात्तग स्थानीय समरु्ाय, अत्तभभािक, ि बौद्द त्तिहािहरूबीच सत्तिय समन्िय ि सहकायद 
ह न ुअत्यन्त आिश्यक छ । त्तिहािहरूको िैत्तक्षक व्यिस्थापनमा सिकािको स्प� भतू्तमका ि त्तिम्मेिािी सतु्तनत्तश्चत गनुद 
आिश्यक र्ते्तखन्छ । ति यथाथदमा, सिकािले बौद्द परियत्ति त्तिक्षाको प्रिद्ददनका लात्तग हालसम्म उल्लेखनीय 
लगानी गिेको पाइुँर्नै । कािण के हो भन ेयो त्तिक्षा प्रणाली पिम्पिागत रूपमा ‘इच्छामा आिारित’ अभ्यासका 
रूपमा त्तलइुँर् ैआएकोल ेअत्तभभािकहरूबाट यसप्रत्तत न्यनू रूत्तच र्ते्तखएको छ । 

 आत्तिकारिक तथ्यांक अनसुाि कुल बालबात्तलकाको एक प्रत्ततितले पत्तन परियत्ति त्तिक्षा प्राि गरििहकेा 
छैनन,् िनु गम्भीि चनुौती हो । यसलाई परिितदन गनदका लात्तग परियत्ति त्तिक्षालाई सिल, आकषदक ि सिदसलुभ 
बनाई सिकािी नीत्ततत्तनयमअनसुाि प्राथत्तमक तहर्ते्तख नै समािेि गरिन ु िरुिी छ । यत्तर् यो त्तिक्षा सब ै
बालबात्तलकामा अत्तनिायदरूपमा त्तिस्ताि गनद सत्तकयो भन ेत्तनश्चय पत्तन यसले बौद्द संस्कृत्तत, नैत्ततक मलू्य ि समािेिी 
त्तिक्षाको सदुृढ आिाि प्रर्ान गनेछ ।परियत्ति त्तिक्षा केिल एक िात्तमदक अभ्यास होइन, यो समग्र समाि 
रूपान्तिणको अत्तभयान हो । यसको िैज्ञात्तनक ि िैत्तक्षक आितु्तनकीकिणले नेपाललाई अन्तिादत्तष्ट्रय िौद्द त्तिक्षा 
केन्रको रूपमा स्थात्तपत गनद महत्िपणूद भतू्तमका खेल्न सक्छ । तसथद, परियत्ति त्तिक्षालाई नेपालको मखु्यिािको 
त्तिक्षासुँग समायोिन गर् ैव्यापक त्तिस्ताि ि सित्तक्तकिण गनुद आिको समयको आिश्यकता हो । 

उदे्दश्यहरू 

1. त्तिद्यालय तहमा बौद्द परियत्ति त्तिक्षाको िैत्तक्षक, नैत्ततक, सामात्तिक ि सांस्कृत्ततक प्रभािको त्तिशे्लषण 
गनुद । 

2. परियत्ति त्तिक्षाको व्यिहारिकता ि त्तिद्याथी त्तिकासमा यसको उपयोत्तगताको मलू्याङ्कन गनुद । 

3. त्तिद्याथी ि समरु्ायमा परियत्ति त्तिक्षाले गने नैत्ततक चतेना ि अनिुासन त्तिकासको अध्ययन गनुद । 

अध्ययनको पररसीमा  

 यस लेखको अध्ययन परिसीमा भौगोत्तलक ि संस्थागत रूपमा सीत्तमत गरिएको छ, िसअनसुाि अध्ययन 
क्षेत्रका रूपमा नेपालका महत्िपणूद बौद्द सांस्कृत्ततक केन्रहरूमध्ये एक मात्तनन ेरुपन्र्हेी त्तिल्लात्तभत्र िहकेा कुल ६ 
िटा बौद्द त्तिहािहरूमध्य े २ िटा त्तिहािहरूमा केत्तन्रत िही तथ्य सङ्कलन ि त्तिशे्लषण गरिएको हो । यी 
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 िात्तमदक त्तिक्षा कुन ै पत्तन समािमा नैत्ततक, सामात्तिक ि आध्यात्तत्मक रूपान्तिणको मलू आिाि हो । 
नेपालको संत्तििान अनसुाि पत्तन प्रत्येक नागरिकलाई आफ्नो आस्था अनरुूपको िात्तमदक त्तिक्षा प्राि गन ेिन्मत्तसद्द 
अत्तिकाि छ । यस्तो त्तिक्षा न केिल िमदको ज्ञान त्तर्न्छ, ति िीिनको उद्दशे्य ि सर्ाचिणतफद  उन्मखु गिाउुँछ । यत्तर् 
त्तिक्षामा िात्तमदक तथा नैत्ततक पक्ष समािेि गरिएन भन ेसमािको नैत्ततक पतन भइ समतु्तचत व्यिस्थापन असम्भि 
बन्न िान्छ । परियत्ति त्तिक्षा बौद्द िमदको आिािस्तम्भ हो । यसले व्यत्तक्तको आन्तरिक सिुाि, समािप्रत्ततको 
त्तिम्मेिािीबोि, ि सािदभौत्तमक करुणा, अत्तहसंा ि समभािको सन्र्िे त्तर्न्छ । तथात्तप, आिको २१औ ंिताधर्ीको 
प्रगत्ततिील यगुसम्म आइपगु्र्ा पत्तन िेिै नेपाली नागरिकहरू बौद्द परियत्ति त्तिक्षाको पह ुँचबाट टाढा छन ् । 
त्तिडम्बनापिूदक, भगिान गौतम बदु्दको िन्मभतू्तम नेपाल भएि पत्तन उनका अनयुायीहरूको अत्तिक सङ्ख्या 
त्तिर्िेमा िहकेो तथ्याङ्कहरूले र्खेाउुँछ । यसको प्रमखु कािण त्तिक्षासम्बन्िी चेतनाको अभाि, परियत्ति 
त्तिक्षालाई िमदको मात्र ैत्तिषय ठान्ने गलत िािणाहरू, ि औपचारिक त्तिक्षा प्रणालीमा यसको समािेि नगनुद हो । 
यस्तो अिस्थाको सिुािका लात्तग स्थानीय समरु्ाय, अत्तभभािक, ि बौद्द त्तिहािहरूबीच सत्तिय समन्िय ि सहकायद 
ह न ुअत्यन्त आिश्यक छ । त्तिहािहरूको िैत्तक्षक व्यिस्थापनमा सिकािको स्प� भतू्तमका ि त्तिम्मेिािी सतु्तनत्तश्चत गनुद 
आिश्यक र्ते्तखन्छ । ति यथाथदमा, सिकािले बौद्द परियत्ति त्तिक्षाको प्रिद्ददनका लात्तग हालसम्म उल्लेखनीय 
लगानी गिेको पाइुँर्नै । कािण के हो भन ेयो त्तिक्षा प्रणाली पिम्पिागत रूपमा ‘इच्छामा आिारित’ अभ्यासका 
रूपमा त्तलइुँर् ैआएकोल ेअत्तभभािकहरूबाट यसप्रत्तत न्यनू रूत्तच र्ते्तखएको छ । 

 आत्तिकारिक तथ्यांक अनसुाि कुल बालबात्तलकाको एक प्रत्ततितले पत्तन परियत्ति त्तिक्षा प्राि गरििहकेा 
छैनन,् िनु गम्भीि चनुौती हो । यसलाई परिितदन गनदका लात्तग परियत्ति त्तिक्षालाई सिल, आकषदक ि सिदसलुभ 
बनाई सिकािी नीत्ततत्तनयमअनसुाि प्राथत्तमक तहर्ते्तख नै समािेि गरिन ु िरुिी छ । यत्तर् यो त्तिक्षा सब ै
बालबात्तलकामा अत्तनिायदरूपमा त्तिस्ताि गनद सत्तकयो भन ेत्तनश्चय पत्तन यसले बौद्द संस्कृत्तत, नैत्ततक मलू्य ि समािेिी 
त्तिक्षाको सदुृढ आिाि प्रर्ान गनेछ ।परियत्ति त्तिक्षा केिल एक िात्तमदक अभ्यास होइन, यो समग्र समाि 
रूपान्तिणको अत्तभयान हो । यसको िैज्ञात्तनक ि िैत्तक्षक आितु्तनकीकिणले नेपाललाई अन्तिादत्तष्ट्रय िौद्द त्तिक्षा 
केन्रको रूपमा स्थात्तपत गनद महत्िपणूद भतू्तमका खेल्न सक्छ । तसथद, परियत्ति त्तिक्षालाई नेपालको मखु्यिािको 
त्तिक्षासुँग समायोिन गर् ैव्यापक त्तिस्ताि ि सित्तक्तकिण गनुद आिको समयको आिश्यकता हो । 

उदे्दश्यहरू 

1. त्तिद्यालय तहमा बौद्द परियत्ति त्तिक्षाको िैत्तक्षक, नैत्ततक, सामात्तिक ि सांस्कृत्ततक प्रभािको त्तिशे्लषण 
गनुद । 

2. परियत्ति त्तिक्षाको व्यिहारिकता ि त्तिद्याथी त्तिकासमा यसको उपयोत्तगताको मलू्याङ्कन गनुद । 

3. त्तिद्याथी ि समरु्ायमा परियत्ति त्तिक्षाले गने नैत्ततक चतेना ि अनिुासन त्तिकासको अध्ययन गनुद । 

अध्ययनको पररसीमा  

 यस लेखको अध्ययन परिसीमा भौगोत्तलक ि संस्थागत रूपमा सीत्तमत गरिएको छ, िसअनसुाि अध्ययन 
क्षेत्रका रूपमा नेपालका महत्िपणूद बौद्द सांस्कृत्ततक केन्रहरूमध्ये एक मात्तनन ेरुपन्र्हेी त्तिल्लात्तभत्र िहकेा कुल ६ 
िटा बौद्द त्तिहािहरूमध्य े २ िटा त्तिहािहरूमा केत्तन्रत िही तथ्य सङ्कलन ि त्तिशे्लषण गरिएको हो । यी 

त्तिहािहरूमा सञ्चात्तलत त्तिद्यालयस्तिीय परियत्ति त्तिक्षाको अिस्था, संिचना, प्रभाि ि चनुौतीहरूलाई प्रमखु 
अध्ययन एकाइका रूपमा त्तलई समािेि गरिएको छ । अध्ययनको सीत्तमतताका बाबिरु्, चयन गरिएका त्तिहािहरू 
बौद्द त्तिक्षाको प्रत्ततत्तनत्तिमलूक नमनुा मात्तनन सक्ने भएकाले प्राि त्तनष्ट्कषदहरू व्यापक सन्र्भदमा समेत सान्र्त्तभदक 
ठहि ह न ेअपेक्षा गरिएको छ । 

अध्ययन त्तवत्तध 

 यस अध्ययनले गणुात्मक अनसुन्िान पद्दत्ततको प्रयोग गिी बौद्द परियत्ति त्तिक्षाको त्तिद्यालयस्तिीय 
प्रभािको त्तिशे्लषण गनद प्रयास गिेको छ । अध्ययनको प्रकृत्तत व्याख्यात्मक तथा िणदनात्मक िहनकुा साथै 
सामात्तिक सन्र्भदमा आिारित िहकेो छ । अनसुन्िाता स्ियं प्रत्यक्ष रूपमा अध्ययनस्थलमा गई सहभागी 
अिलोकन, अन्तििाताद, ि सिेक्षणमाफद त प्रासंत्तगक सचूना, तथ्य ि त्तिचािहरूको संकलन गिेका छन ्। यस खण्डमा 
प्रयोग गरिएको अध्ययन त्तित्तिहरूलाई त्तिस्ततृ रूपमा यसप्रकाि प्रस्तुत गनद सत्तकन्छ: 

अध्ययन के्षत्रको चयन 

 अध्ययनका लात्तग भौगोत्तलक दृत्त�ले नेपालकै बौद्द िात्तमदक दृत्त�ल ेमहत्िपणूद क्षेत्र मात्तनन ेरुपन्र्हेी त्तिल्लाको 
लुत्तम्बनी क्षेत्र, त्तििेष गिी िंकिनगि गात्तिसलाई केन्रत्तिन्र् ु बनाइएको हो । यस क्षेत्रमा िहकेा त्तित्तभन्न बौद्द 
त्तिहािहरूमध्य े अनसुन्िानको प्रयोिनका लात्तग केही त्तित्ति� त्तिहािहरू चयन गरिएको छ, िनु त्तिहािहरूसुँग 
त्तिद्यालय त्तिक्षाको प्रत्यक्ष सम्बन्ि िहकेो छ । 

सहभागीहरू (उिरदाता) को छनोट 

 िोिको त्तिश्वसनीयता ि प्रासङ्त्तगकता सतु्तनत्तश्चत गनदका लात्तग त्तित्तभन्न तहका सिोकाििालाहरूलाई 
उििर्ाता बनाइएको छ । यस अन्तगदत सम्बत्तन्ित त्तिद्यालयका त्तनिीक्षकहरू: िसले िैत्तक्षक गत्ततत्तित्ति, पाठ्यिम, 
ि परियत्ति त्तिक्षाको कायादन्ियनको त्तनगिानी गिेका छन ्। त्तिहािका त्तभक्षहुरू: िो परियत्ति त्तिक्षाका प्रमखु िमदगरुु ि 
प्रत्तिक्षकको रूपमा त्तिम्मेिािी त्तनिादह गरििहकेा छन ् । अत्तभभािकहरू: िसको दृत्त�कोणले परियत्ति त्तिक्षाको 
सामात्तिक स्िीकायदता ि अत्तभभािकीय समथदनबािे िानकािी प्रर्ान गछद । त्तिद्याथीहरू: िो परियत्ति त्तिक्षामा 
प्रत्यक्ष सहभागी भएि िैत्तक्षक तथा नैत्ततक लाभ त्तलइिहकेा छन ् । त्तिद्यालय व्यिस्थापन सत्तमत्ततका अध्यक्षहरू 
(त्ति.व्य.स.): िसले संस्थागत प्रिासत्तनक त्तनणदय ि िैत्तक्षक नीत्ततहरूमा भतू्तमका खेल्ने गर्दछन ्। 

तथ्याङ्क सङ्कलन उपकरणहरू 

 यस अध्ययनमा गणुात्मक िानकािी सङ्कलन गनद प्रयोग गरिएका प्रमखु उपकिणहरूमा  अन्तिादताद 
प्रश्नािली: अनसुन्िानकताद स्ियंले तयाि पािेका संित्तचत तथा अिद-संित्तचत प्रश्नहरूको प्रयोग गिी सहभागीसुँग 
अन्तिङ्ग संिार् गरिएको हो । यसबाट उनीहरूको अनभुि, िािणा, सझुाि, आलोचना ि सिोकािबािे त्तिस्ततृ 
िानकािी प्राि गरिएको छ । त्तिद्यालय सिेक्षण फािम: त्तिद्यालयहरूको भौत्ततक पिूादिाि, पाठ्यिमको अित्तस्थत्तत, 
त्तिद्याथी संख्याको त्तिििण, ि परियत्ति त्तिक्षाको सञ्चालन अिस्था बझेुको छ । प्रके्षण त्तित्ति: अनसुन्िानकताद 
प्रत्यक्ष रूपमा अध्ययन क्षेत्रमा गई त्तिक्षक–त्तिद्याथीको अन्तत्तिद या, कक्षा सञ्चालन िैली, िाताििण, ि िात्तमदक 
त्ति�ाचािहरूको अिलोकन गरिएको छ । 
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तथ्याङ्कको व्याख्या तथा त्तवशे्लषण 

 सङ्कत्तलत िानकािी ि तथ्याङ्कको त्तिशे्लषण गर्ाद व्याख्यात्मक (Interpretive) र िणदनात्मक 
(Descriptive) पद्दत्तत प्रयोग गरिएको छ । त्तिषयिस्तुहरूको गत्तहिो त्तिशे्लषण, प्रत्यक्ष उद्दिण, सहभागीहरूको 
दृत्त�कोण तथा व्यिहािका आिािमा त्तनष्ट्कषद त्तनकाल्न ेप्रयास गरिएको छ । त्तिशे्लषणको िममा कुनै पत्तन तथ्यलाई 
एकांगी नबनाई सन्र्भदअनरुूप बह आयात्तमक दृत्त�ले त्तिशे्लषण गरिएको छ । 

त्तवद्यालयीय त्तशक्षामा बौद्द पररयत्ति त्तशक्षाको प्रभाव  

 नेपालको ितदमान त्तिद्यालय त्तिक्षामा बौद्द परियत्ति त्तिक्षाले पारििहकेो प्रभाि अत्यन्त सकािात्मक ि 
बह आयात्तमक िहकेो पाइन्छ । त्तििेष गिी अनिुासन, त्तनयत्तमतता, नैत्ततकता ि सामात्तिक व्यिहािका पक्षमा 
परियत्ति त्तिक्षाले त्तिद्याथीहरूमा उल्लेखनीय परिितदन ल्याएको तथ्य यस अध्ययनबाट स्प� ह न्छ । यहाुँ परियत्ति 
त्तिक्षाले त्तिद्यालय िीिनमा पानद सक्ने प्रभािहरूको त्तिशे्लषण त्तिस्तािपिूदक प्रस्तुत गरिएको छ: 

अनुशासनमा प्रभाव 

 अनिुासन कुनै पत्तन त्तिक्षण संस्थाको मेरुर्ण्ड मात्तनन्छ । त्तिक्षा प्राि गनद चाहन े त्तिद्याथी, त्यसको त्तनर्िेन 
त्तर्न े त्तिक्षक, ि व्यिस्थापन गने त्तनकाय सबैका लात्तग अनिुासन अत्यािश्यक तत्ि हो । बौद्द परियत्ति त्तिक्षाले 
त्तिद्याथीहरूको अनिुासनमा पान ेप्रभाि अत्यन्तै गत्तहिो ि सकािात्मक र्ते्तखएको छ । अध्ययनका िममा परियत्ति 
त्तिक्षा त्तलइिहकेा कक्षाहरूको अिलोकन गर्ाद ती कक्षाहरू अन्य कक्षाहरूको तलुनामा बढी व्यित्तस्थत, िान्त, 
मयादत्तर्त ि अनिुात्तसत पाइए । परियत्ति त्तिक्षाका त्तिद्याथीहरू त्तनयमपालनमा सिग, कक्षामा बोल्र्ा अनमुत्तत त्तलएि 
बोल्न,े िरिष्ट त्तिक्षकप्रत्तत आर्िभाि िाख्न,े अध्ययनमा ध्यान त्तर्न,े तथा सहपाठीहरूप्रत्तत सहयोगी भािना िाख्न े
व्यिहािमा र्ते्तखएका छन ्। यसले अन्य कक्षाका त्तिद्याथीहरूमा समेत सकािात्मक प्रभाि पािेको छ । अनिुात्तसत 
िाताििण त्तसिदना ह ुँर्ा सम्पणूद त्तिद्यालयको पठनपाठन सहि, मयादत्तर्त ि लक्ष्यकेत्तन्रत बन्न ेगिेको छ ।यस पक्षमा 
गरिएको अन्तिादताद तथा अिलोकनमा १०० प्रत्ततित त्तिद्यालयका प्रमखु (प्र.अ.), त्तिक्षक, त्तिद्यालय व्यिस्थापन 
सत्तमत्ततका अध्यक्ष, ि स्ियं परियत्ति त्तिक्षाका त्तिद्याथीहरूले यो प्रभािलाई स्िीकाि गिेका छन ्। उनीहरूले परियत्ति 
त्तिक्षाले त्तिद्याथीको आत्मानिुासन, त्ति�ता, आर्िद ि संयमको त्तिकासमा उल्लेखनीय भतू्तमका खेलेको ठोस 
रूपमा बताएका छन ्। 

त्तनयत्तमततामा प्रभाव 

 िैत्तक्षक सफलताको लात्तग त्तनयत्तमतता एक महत्िपणूद आिाि हो । त्तनयत्तमत रूपमा त्तिद्यालय िान,े समयमा 
गहृकायद गन,े समयको महत्ि बझु्न,े तथा कक्षाको अत्तनिायद उपत्तस्थत्तत कायम िाख्न ेबानील े त्तिद्याथीको िैत्तक्षक 
उपलत्तधिमा प्रत्यक्ष असि पार्दछ । बौद्द परियत्ति त्तिक्षा त्तलइिहकेा त्तिद्याथीहरूमा यस्तो त्तनयत्तमतता, समयपालन ि 
उििर्ात्तयत्िबोि तुलनात्मक रूपमा उच्च िहकेो पाइयो । मानि स्िभाितः त्तित्तक्षत िा अनिुात्तसत भएि ित्तन्मुँर्नै; 
उसले त्तसक्नपुर्दछ, ि त्तसकाइ अभ्यासमाफद त मात्र ै प्रभािकािी बन्न सक्र्छ । परियत्ति त्तिक्षा त्तनयत्तमत ध्यान, 
समयानकूुल िीिनिैली, त्तनयमअनसुािको अभ्यास, ि स्िअनिुासनमा िोड त्तर्न ेभएकाले यसले त्तिद्याथीहरूमा 
त्तनयत्तमतता कायम िाख्न प्रेरित गछद । यो तथ्यलाई पतु्त� गन े उद्दशे्यले त्तित्तभन्न स्रोतहरूसुँग प्रत्यक्ष अन्तित्तिया 
गरिएको त्तथयो । 

jt{dfg ljBfno lzIffdf af}4 k/Lolt lzIffsf] k|efj



133A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

तथ्याङ्कको व्याख्या तथा त्तवशे्लषण 

 सङ्कत्तलत िानकािी ि तथ्याङ्कको त्तिशे्लषण गर्ाद व्याख्यात्मक (Interpretive) र िणदनात्मक 
(Descriptive) पद्दत्तत प्रयोग गरिएको छ । त्तिषयिस्तुहरूको गत्तहिो त्तिशे्लषण, प्रत्यक्ष उद्दिण, सहभागीहरूको 
दृत्त�कोण तथा व्यिहािका आिािमा त्तनष्ट्कषद त्तनकाल्न ेप्रयास गरिएको छ । त्तिशे्लषणको िममा कुनै पत्तन तथ्यलाई 
एकांगी नबनाई सन्र्भदअनरुूप बह आयात्तमक दृत्त�ले त्तिशे्लषण गरिएको छ । 

त्तवद्यालयीय त्तशक्षामा बौद्द पररयत्ति त्तशक्षाको प्रभाव  

 नेपालको ितदमान त्तिद्यालय त्तिक्षामा बौद्द परियत्ति त्तिक्षाले पारििहकेो प्रभाि अत्यन्त सकािात्मक ि 
बह आयात्तमक िहकेो पाइन्छ । त्तििेष गिी अनिुासन, त्तनयत्तमतता, नैत्ततकता ि सामात्तिक व्यिहािका पक्षमा 
परियत्ति त्तिक्षाले त्तिद्याथीहरूमा उल्लेखनीय परिितदन ल्याएको तथ्य यस अध्ययनबाट स्प� ह न्छ । यहाुँ परियत्ति 
त्तिक्षाले त्तिद्यालय िीिनमा पानद सक्ने प्रभािहरूको त्तिशे्लषण त्तिस्तािपिूदक प्रस्तुत गरिएको छ: 

अनुशासनमा प्रभाव 

 अनिुासन कुनै पत्तन त्तिक्षण संस्थाको मेरुर्ण्ड मात्तनन्छ । त्तिक्षा प्राि गनद चाहन े त्तिद्याथी, त्यसको त्तनर्िेन 
त्तर्न े त्तिक्षक, ि व्यिस्थापन गने त्तनकाय सबैका लात्तग अनिुासन अत्यािश्यक तत्ि हो । बौद्द परियत्ति त्तिक्षाले 
त्तिद्याथीहरूको अनिुासनमा पान ेप्रभाि अत्यन्तै गत्तहिो ि सकािात्मक र्ते्तखएको छ । अध्ययनका िममा परियत्ति 
त्तिक्षा त्तलइिहकेा कक्षाहरूको अिलोकन गर्ाद ती कक्षाहरू अन्य कक्षाहरूको तलुनामा बढी व्यित्तस्थत, िान्त, 
मयादत्तर्त ि अनिुात्तसत पाइए । परियत्ति त्तिक्षाका त्तिद्याथीहरू त्तनयमपालनमा सिग, कक्षामा बोल्र्ा अनमुत्तत त्तलएि 
बोल्न,े िरिष्ट त्तिक्षकप्रत्तत आर्िभाि िाख्न,े अध्ययनमा ध्यान त्तर्न,े तथा सहपाठीहरूप्रत्तत सहयोगी भािना िाख्न े
व्यिहािमा र्ते्तखएका छन ्। यसले अन्य कक्षाका त्तिद्याथीहरूमा समेत सकािात्मक प्रभाि पािेको छ । अनिुात्तसत 
िाताििण त्तसिदना ह ुँर्ा सम्पणूद त्तिद्यालयको पठनपाठन सहि, मयादत्तर्त ि लक्ष्यकेत्तन्रत बन्न ेगिेको छ ।यस पक्षमा 
गरिएको अन्तिादताद तथा अिलोकनमा १०० प्रत्ततित त्तिद्यालयका प्रमखु (प्र.अ.), त्तिक्षक, त्तिद्यालय व्यिस्थापन 
सत्तमत्ततका अध्यक्ष, ि स्ियं परियत्ति त्तिक्षाका त्तिद्याथीहरूले यो प्रभािलाई स्िीकाि गिेका छन ्। उनीहरूले परियत्ति 
त्तिक्षाले त्तिद्याथीको आत्मानिुासन, त्ति�ता, आर्िद ि संयमको त्तिकासमा उल्लेखनीय भतू्तमका खेलेको ठोस 
रूपमा बताएका छन ्। 

त्तनयत्तमततामा प्रभाव 

 िैत्तक्षक सफलताको लात्तग त्तनयत्तमतता एक महत्िपणूद आिाि हो । त्तनयत्तमत रूपमा त्तिद्यालय िान,े समयमा 
गहृकायद गन,े समयको महत्ि बझु्न,े तथा कक्षाको अत्तनिायद उपत्तस्थत्तत कायम िाख्न ेबानील े त्तिद्याथीको िैत्तक्षक 
उपलत्तधिमा प्रत्यक्ष असि पार्दछ । बौद्द परियत्ति त्तिक्षा त्तलइिहकेा त्तिद्याथीहरूमा यस्तो त्तनयत्तमतता, समयपालन ि 
उििर्ात्तयत्िबोि तुलनात्मक रूपमा उच्च िहकेो पाइयो । मानि स्िभाितः त्तित्तक्षत िा अनिुात्तसत भएि ित्तन्मुँर्नै; 
उसले त्तसक्नपुर्दछ, ि त्तसकाइ अभ्यासमाफद त मात्र ै प्रभािकािी बन्न सक्र्छ । परियत्ति त्तिक्षा त्तनयत्तमत ध्यान, 
समयानकूुल िीिनिैली, त्तनयमअनसुािको अभ्यास, ि स्िअनिुासनमा िोड त्तर्न ेभएकाले यसले त्तिद्याथीहरूमा 
त्तनयत्तमतता कायम िाख्न प्रेरित गछद । यो तथ्यलाई पतु्त� गन े उद्दशे्यले त्तित्तभन्न स्रोतहरूसुँग प्रत्यक्ष अन्तित्तिया 
गरिएको त्तथयो । 

 यस अध्ययन अन्तगदत: ८३ प्रत्ततित त्तिद्याथीहरूले परियत्ति त्तिक्षाले आफूमा त्तनयत्तमत भएि त्तिद्यालय िान, 
गहृकायद समयम ैगनद, ि पठनपाठनमा समयको सर्पुयोग गनद उत्प्रेिणा त्तर्एको बताएका छन ्। ९२ प्रत्ततित त्तिद्यालय 
प्रमखुहरूले परियत्ति त्तिक्षाले त्तिद्याथीहरूको त्तनयत्तमततामा सिुाि ल्याएको स्प� रूपमा स्िीकाि गिेका छन ् । 
त्तिद्यालय व्यिस्थापन सत्तमत्ततका अध्यक्षहरू, त्तिक्षकहरू, तथा स्रोत व्यत्तक्तहरू १०० प्रत्ततितले परियत्ति त्तिक्षा 
त्तलएको कक्षामा उपत्तस्थत ह न े त्तिद्याथीहरू बढी त्तनयत्तमत, समयपालक ि उििर्ात्तयत्िबोि भएका पाइएको 
प्रमात्तणत गिेका छन ्। 

 परियत्ति त्तिक्षाले त्तिद्याथीहरूमा ससुङ्गत्तठत िीिनिैली, त्तनिन्ति अभ्यास ि त्तनयत्तमत कायादन्ियनमा िोड 
त्तर्न्छ, िसले उनीहरूको िैत्तक्षक सफलता मात्र होइन, सामात्तिक िीिनमा पत्तन सकािात्मक परिितदन ल्याउुँछ 
।अनिुासन ि त्तनयत्तमतता कुन ैपत्तन िैत्तक्षक संस्थाको प्रगत्ततको मलू आिाि ह न ्। यस अध्ययनले स्प� र्खेाएको छ 
त्तक त्तिद्यालयीय तहमा बौद्द परियत्ति त्तिक्षा लाग ूह ुँर्ा त्तिद्याथीहरूमा आत्मत्तनयन्त्रण, त्ति�ाचाि, उििर्ात्तयत्िबोि, 
ि त्तनयत्तमतता िस्ता मलू्यहरूको बत्तलयो त्तिकास ह न्छ । यी गणुहरूले त्तिद्याथीलाई केिल एक सफल त्तिद्याथी मात्र 
होइन, उििर्ायी नागरिकका रूपमा पत्तन त्तनमादण गनद मद्दत पिुय्ाउुँछ । तसथद, परियत्ति त्तिक्षाको यस्तो अनकुिणीय 
प्रभािलाई अझ ैत्तिस्ताि गिी त्तिक्षाका अन्य तहमा पत्तन समािेि गरिन ुबतु्तद्दमानी ह नेछ । यसले नेपालको सम्पणूद 
त्तिक्षाप्रणालीमा नैत्ततकता, अनिुासन ि आत्मानिुासनको सदुृढ आिाि तयाि पानद सक्ने सम्भािना बोकेको छ । 

त्तशक्षण त्तसकाइमा प्रभाव  

 त्तिक्षण–त्तसकाइ प्रत्तिया कुनै पत्तन त्तिद्यालयको मलू लक्ष्य हो, िसको प्रभािकारिता त्तिद्याथीको समग्र 
िैत्तक्षक त्तिकास ि उपलत्तधिमा त्तनभदि िहन्छ । यस अध्ययनमा बौद्द परियत्ति त्तिक्षा प्राि गरििहकेा त्तिद्याथीहरूको 
त्तिद्यालय त्तिक्षामा कस्तो प्रभाि पिेको छ भन्न ेत्तिषयमा त्तिस्ततृ अनसुन्िान गरिएको छ । अध्ययनको र्ायिात्तभत्र 
िहकेा त्तित्तभन्न त्तिद्यालयका प्रिानाध्यापक (प्र.अ.), त्तिक्षक, त्तिद्याथी, ि त्तिद्यालय व्यिस्थापन सत्तमत्ततका 
अध्यक्षहरूसुँग प्रश्नािली, अन्तिादताद तथा फोकस समहु छलफल (FGD) माफद त तथ्य संकलन गरिएको हो । 

 उपलधि तथ्यांक ि प्रत्ततत्तियाहरूले र्खेाउुँछ त्तक परियत्ति त्तिक्षा त्तलइिहकेा त्तिद्याथीहरू अन्य त्तिद्याथीहरूको 
तुलनामा बढी आत्मानिुात्तसत, समयपालक, लगनिील ि आत्मप्रेरित छन,् िसको प्रत्यक्ष असि उनीहरूको 
िैत्तक्षक त्तसकाइमा पिेको र्ते्तखन्छ । अध्ययन अित्तिभि गरिएका आन्तरिक मलू्याङ्कन, त्रैमात्तसक पिीक्षण, िात्तषदक 
नत्ततिा, ि त्तिक्षकको मलू्याङ्कनबाट स्प� भयो त्तक परियत्ति त्तिक्षामा संलग्न त्तिद्याथीहरूको पढाइ नत्ततिा अन्य 
त्तिद्याथीहरूको तलुनामा औसत रूपमा उत्कृ� छ । यस पक्षमा १०० प्रत्ततित त्तिद्यालयका प्र.अ., त्तिक्षक, 
व्यिस्थापन सत्तमत्ततका अध्यक्ष ि परियत्ति त्तिद्याथीहरू स्ियंले सकािात्मक प्रत्ततत्तिया त्तर्एका छन ् । ५० प्रत्ततित 
स्रोत व्यत्तक्तहरूले पत्तन यस्तै आियका अनभुि प्रस्तुत गिेका छन ्। 

 साथै परियत्ति त्तिक्षामा संलग्न त्तिद्याथीहरूलाई खानत्तपन, बसोबास, लुगा, पाठ्यपसु्तक, र्तै्तनक उपभोग्य 
सामग्री िस्ता आिश्यकतालाई त्तिहािम ै त्तनःिलु्क रूपमा उपलधि गिाइन ेभएकाले उनीहरू िैत्तक्षक गत्ततत्तित्तिमा 
अत्तिक ध्यान केत्तन्रत गनद सक्षम र्ते्तखएका छन ् । त्यसको परिणामस्िरूप उनीहरू पढाइमा त्तनिन्तिता, समयको 
सर्पुयोग, ध्यान केत्तन्रत गन ेबानी, तथा गत्तहिो अध्ययन गन ेप्रेिणा पाउन ेगिेका छन ् । यसको उल्टो अिस्थामा, 
त्तिद्यालय त्तिक्षामा मात्र संलग्न िहकेा त्तिद्याथीहरू घिायसी काम, घिेल ु त्तिम्मेिािी, आत्तथदक अभाि तथा 
अध्ययनका लात्तग अनकूुल िाताििणको अभािका कािण त्तिक्षण–त्तसकाइमा सन्तोषिनक उपलत्तधि हात्तसल गनद 
असमथद र्ते्तखन्छन ्। 
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त्तसकाइ उपलत्तब्धमा प्रभाव  

 नेपाल बह िातीय, बह भात्तषक, बह सांस्कृत्ततक ि बह िात्तमदक र्िे हो । यहाुँको िात्तमदक त्तिक्षामा त्तित्तििता 
पाइन्छ, िसमा बौद्द त्तिक्षा पत्तन एक महत्िपणूद पक्ष हो । नेपाल त्तिश्विात्तन्तका अग्रर्तू भगिान गौतम बदु्दको 
िन्मभतू्तम भए तापत्तन यहाुँको मखु्यिािको त्तिक्षामा बौद्द त्तिक्षाको प्रभाि अपके्षाकृत न्यनू र्ते्तखन्छ । 

 िेिै नेपाली नागरिकहरू त्तहन्र् ूपिम्पिामा आिारित भएि िीिनयापन गन ेगिेकाले बौद्द िमदप्रत्तत आस्था ि 
अभ्यास गनेहरूको संख्या तुलनात्मक रूपमा कम र्ते्तखन्छ । ति पत्तछल्लो समय त्तित्तभन्न त्तिहािहरूले त्तनःिलु्क 
त्तिक्षा, आिास, भोिन तथा पाठ्यसामग्री उपलधि गिाउुँर् ैबौद्द त्तिक्षामा बालबात्तलकालाई आकत्तषदत गरििहकेा 
छन ् । यसले गर्ाद बौद्द त्तिक्षा आिदन गन े त्तिद्याथीहरूको सङ्ख्या त्तिस्तािै बत्तढिहकेो छ, िनु तथ्य अध्ययनमा 
संलग्न त्तिहािका गरुुज्य,ू भन्टेहरू ि अन्य स्रोत व्यत्तक्तहरूबाट पतु्त� भएको छ । 

 त्तिक्षक, त्तिद्यालय प्रमखु, त्तिद्याथी तथा स्रोत व्यत्तक्तहरूबाट प्राि प्रत्ततत्तियाबाट प्राि त्तनष्ट्कषद अनसुाि:१०० 
प्रत्ततित त्तिद्यालयका प्र.अ., स्रोत व्यत्तक्त ि परियत्ति त्तिद्याथीहरूले त्तसकाइ उपलत्तधिमा बौद्द त्तिक्षाको उल्लेखनीय 
प्रभाि िहकेो बताएका छन ् । ८३ प्रत्ततित त्तिद्यालय व्यिस्थापन सत्तमत्ततका अध्यक्ष ि त्तिक्षकहरूले पत्तन यस्तै 
सकािात्मक िािणा व्यक्त गिेका छन ् ।बौद्द त्तिक्षाको प्रभािले त्तिद्याथीहरूमा लगनिीलता, त्तमत्तहनते, िैयदता, 
अनिुासन, समयपालन, आत्मत्तनयन्त्रण, तथा ध्यान केत्तन्रत गन ेक्षमता त्तिकास गिेको र्ते्तखन्छ । साथै, त्तिहािको 
िैत्तक्षक िाताििण, र्तै्तनक अनिुात्तसत तात्तलका, समतू्तहक अध्ययन अभ्यास ि आन्तरिक प्रेिणा प्रणालीले 
त्तिद्याथीहरूको त्तसकाइ क्षमता उच्च बनाएको पाइन्छ । 

 परियत्ति त्तिक्षामा संलग्न त्तिद्याथीहरूले आफैं ले पत्तन त्तसकाइ उपलत्तधिको मखु्य कािण बौद्द त्तिहािमा प्राि 
भएको सकािात्मक, िान्त, व्यित्तस्थत, ि अध्ययनमतै्री िाताििण भएको बताएका छन ् । यस त्तिपिीत, त्तिद्यालय 
त्तिक्षामा मात्र संलग्न त्तिद्याथीहरूले घिमा अध्ययन गन ेअनकूुल िाताििण नपाएको, पारििारिक व्यस्तता, घिेल ु
त्तिम्मेिािी ि अध्ययनको उपयकु्त समयको अभाि भएको गनुासो गिेका छन ् । अतः अध्ययन त्तनष्ट्कषदले र्खेाउुँछ 
त्तक यत्तर् घिमा पत्तन बौद्द त्तिहाििस्तै अनिुात्तसत ि अध्ययन–मैत्री िाताििण त्तसिदना गनद सत्तकयो भने त्तसकाइ 
उपलत्तधिमा उल्लेखनीय सिुाि सम्भि छ । परियत्ति त्तिक्षा प्रणालीले त्तसकाइका दृत्त�ले त्तसिदना गिेको सफल 
अभ्यास ि िाताििण त्तिद्यालय त्तिक्षामा पत्तन अनकुिणीय बन्न सक्छ, िसले समग्र िैत्तक्षक गणुस्तिमा सिुाि 
ल्याउने सम्भािना िाख्र्छ ।गत्तहिो त्तिशे्लषणबाट स्प� ह न्छ त्तक बौद्द परियत्ति त्तिक्षाले त्तिद्यालय त्तिक्षाका मलू 
आिािहरू — अनिुासन, त्तनयत्तमतता, त्तिक्षण–त्तसकाइ प्रत्तिया, ि त्तसकाइ उपलत्तधिमा — सकािात्मक, गत्तहिो ि 
र्ीघदकालीन प्रभाि पािेको छ । यसले त्तिद्याथीको केिल िैत्तक्षक िीिनमा मात्र होइन, सामात्तिक व्यिहाि, नैत्ततक 
मलू्य ि समपदण भािमा समेत परिितदन ल्याएको छ । तसथद, परियत्ति त्तिक्षा ि त्तिद्यालय त्तिक्षा बीचको यो समन्िय 
भत्तिष्ट्यमा गणुस्तिीय त्तिक्षा प्रणाली त्तनमादणको एउटा आर्िद नमनूा बन्न सक्छ । 

लगनशीलतामा प्रभाव 

 मानि सभ्यताको प्रािम्भर्ते्तख त्तलएि ितदमानसम्म आइपगु्र्ा मानि समािले गिेका सब ैउपलत्तधिहरूको मलू 
आिाि लगनिीलता न ैहो । इत्ततहासले प्रमात्तणत गछद त्तक िनुसकैु यगुको िैज्ञात्तनक, सामात्तिक, सांस्कृत्ततक िा 
आध्यात्तत्मक प्रगत्ततहरू कुन ैआकत्तस्मकताको उपि नभई त्तनिन्ति अभ्यास, कठोि परिश्रम, िैयद ि अनिुासनको 
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त्तसकाइ उपलत्तब्धमा प्रभाव  

 नेपाल बह िातीय, बह भात्तषक, बह सांस्कृत्ततक ि बह िात्तमदक र्िे हो । यहाुँको िात्तमदक त्तिक्षामा त्तित्तििता 
पाइन्छ, िसमा बौद्द त्तिक्षा पत्तन एक महत्िपणूद पक्ष हो । नेपाल त्तिश्विात्तन्तका अग्रर्तू भगिान गौतम बदु्दको 
िन्मभतू्तम भए तापत्तन यहाुँको मखु्यिािको त्तिक्षामा बौद्द त्तिक्षाको प्रभाि अपके्षाकृत न्यनू र्ते्तखन्छ । 

 िेिै नेपाली नागरिकहरू त्तहन्र् ूपिम्पिामा आिारित भएि िीिनयापन गन ेगिेकाले बौद्द िमदप्रत्तत आस्था ि 
अभ्यास गनेहरूको संख्या तुलनात्मक रूपमा कम र्ते्तखन्छ । ति पत्तछल्लो समय त्तित्तभन्न त्तिहािहरूले त्तनःिलु्क 
त्तिक्षा, आिास, भोिन तथा पाठ्यसामग्री उपलधि गिाउुँर् ैबौद्द त्तिक्षामा बालबात्तलकालाई आकत्तषदत गरििहकेा 
छन ् । यसले गर्ाद बौद्द त्तिक्षा आिदन गन े त्तिद्याथीहरूको सङ्ख्या त्तिस्तािै बत्तढिहकेो छ, िनु तथ्य अध्ययनमा 
संलग्न त्तिहािका गरुुज्य,ू भन्टेहरू ि अन्य स्रोत व्यत्तक्तहरूबाट पतु्त� भएको छ । 

 त्तिक्षक, त्तिद्यालय प्रमखु, त्तिद्याथी तथा स्रोत व्यत्तक्तहरूबाट प्राि प्रत्ततत्तियाबाट प्राि त्तनष्ट्कषद अनसुाि:१०० 
प्रत्ततित त्तिद्यालयका प्र.अ., स्रोत व्यत्तक्त ि परियत्ति त्तिद्याथीहरूले त्तसकाइ उपलत्तधिमा बौद्द त्तिक्षाको उल्लेखनीय 
प्रभाि िहकेो बताएका छन ् । ८३ प्रत्ततित त्तिद्यालय व्यिस्थापन सत्तमत्ततका अध्यक्ष ि त्तिक्षकहरूले पत्तन यस्तै 
सकािात्मक िािणा व्यक्त गिेका छन ् ।बौद्द त्तिक्षाको प्रभािले त्तिद्याथीहरूमा लगनिीलता, त्तमत्तहनते, िैयदता, 
अनिुासन, समयपालन, आत्मत्तनयन्त्रण, तथा ध्यान केत्तन्रत गन ेक्षमता त्तिकास गिेको र्ते्तखन्छ । साथै, त्तिहािको 
िैत्तक्षक िाताििण, र्तै्तनक अनिुात्तसत तात्तलका, समतू्तहक अध्ययन अभ्यास ि आन्तरिक प्रेिणा प्रणालीले 
त्तिद्याथीहरूको त्तसकाइ क्षमता उच्च बनाएको पाइन्छ । 

 परियत्ति त्तिक्षामा संलग्न त्तिद्याथीहरूले आफैं ले पत्तन त्तसकाइ उपलत्तधिको मखु्य कािण बौद्द त्तिहािमा प्राि 
भएको सकािात्मक, िान्त, व्यित्तस्थत, ि अध्ययनमतै्री िाताििण भएको बताएका छन ् । यस त्तिपिीत, त्तिद्यालय 
त्तिक्षामा मात्र संलग्न त्तिद्याथीहरूले घिमा अध्ययन गन ेअनकूुल िाताििण नपाएको, पारििारिक व्यस्तता, घिेल ु
त्तिम्मेिािी ि अध्ययनको उपयकु्त समयको अभाि भएको गनुासो गिेका छन ् । अतः अध्ययन त्तनष्ट्कषदले र्खेाउुँछ 
त्तक यत्तर् घिमा पत्तन बौद्द त्तिहाििस्तै अनिुात्तसत ि अध्ययन–मैत्री िाताििण त्तसिदना गनद सत्तकयो भने त्तसकाइ 
उपलत्तधिमा उल्लेखनीय सिुाि सम्भि छ । परियत्ति त्तिक्षा प्रणालीले त्तसकाइका दृत्त�ले त्तसिदना गिेको सफल 
अभ्यास ि िाताििण त्तिद्यालय त्तिक्षामा पत्तन अनकुिणीय बन्न सक्छ, िसले समग्र िैत्तक्षक गणुस्तिमा सिुाि 
ल्याउने सम्भािना िाख्र्छ ।गत्तहिो त्तिशे्लषणबाट स्प� ह न्छ त्तक बौद्द परियत्ति त्तिक्षाले त्तिद्यालय त्तिक्षाका मलू 
आिािहरू — अनिुासन, त्तनयत्तमतता, त्तिक्षण–त्तसकाइ प्रत्तिया, ि त्तसकाइ उपलत्तधिमा — सकािात्मक, गत्तहिो ि 
र्ीघदकालीन प्रभाि पािेको छ । यसले त्तिद्याथीको केिल िैत्तक्षक िीिनमा मात्र होइन, सामात्तिक व्यिहाि, नैत्ततक 
मलू्य ि समपदण भािमा समेत परिितदन ल्याएको छ । तसथद, परियत्ति त्तिक्षा ि त्तिद्यालय त्तिक्षा बीचको यो समन्िय 
भत्तिष्ट्यमा गणुस्तिीय त्तिक्षा प्रणाली त्तनमादणको एउटा आर्िद नमनूा बन्न सक्छ । 

लगनशीलतामा प्रभाव 

 मानि सभ्यताको प्रािम्भर्ते्तख त्तलएि ितदमानसम्म आइपगु्र्ा मानि समािले गिेका सब ैउपलत्तधिहरूको मलू 
आिाि लगनिीलता न ैहो । इत्ततहासले प्रमात्तणत गछद त्तक िनुसकैु यगुको िैज्ञात्तनक, सामात्तिक, सांस्कृत्ततक िा 
आध्यात्तत्मक प्रगत्ततहरू कुन ैआकत्तस्मकताको उपि नभई त्तनिन्ति अभ्यास, कठोि परिश्रम, िैयद ि अनिुासनको 

प्रत्ततफलस्िरूप सम्भि भएका ह न ् । त्तयन ैगणुहरूको संगमलाई हामी लगनिीलताको नामले त्तचन्छौं । संसािमा 
भएका समस्त महान ्उपलत्तधिहरू, चाह ेती भौत्ततक त्तिकासका क्षेत्रमा ह न ्िा नैत्ततक/आध्यात्तत्मक उन्नत्ततमा, ती 
सब ैलगनिीलता त्तबना सम्भि ह न सक्र्नैन ् । भगिान ्गौतम बदु्दको िीिन नै यस कुिाको प्रत्यक्ष उर्ाहिण हो । 
उनले बाल्यकालर्ते्तख न ैआत्मानिुासन, त्तचन्तन, अिलोकन ि सािनाको अभ्यास गर् ैआत्मज्ञानको गत्तहिो मागद 
अिलम्बन गिे । बदु्दत्ि प्रात्तिका लात्तग उनले त्तनत्तिदकाि भािनासाथ त्तनिन्ति सािना गिे, कठोि परिश्रम गिे ि अनन्त 
िैयद िाखे । त्ततन ै त्तििेषताहरूको कािण उनले मानि िीिनको र्ःुख ि त्यसको त्तनिािणसम्बन्िी गत्तहिा सत्यहरू 
आत्मसात ्गनद सफल भए । ति उनले ज्ञान प्रात्तिमा मात्र सीत्तमत निही, समाि रूपान्तिणका लात्तग पत्तन अथक 
प्रयास गिे अनेकौ ुँ स्थानमा घमुी, िनसमहूहरूलाई उपर्िे त्तर्ई, त्तित्तभन्न अनयुायीहरू तयाि पािी ज्ञानको आलोक 
फैलाए । आि संसािका कैयौं भागहरूमा बदु्दको त्तिक्षाको प्रभाि िहन ुउनको लगनिीलता ि त्तनिन्तिताको प्रमाण 
हो । 

 यस सन्र्भदमा बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूमा र्ते्तखएको लगनिीलता अत्यन्त प्रिंसनीय 
छ । उनीहरू अध्ययनमा त्तनिन्तिता, समयको सर्पुयोग, अनिुासन ि आन्तरिक प्रेिणाका साथ संलग्न ह न ेगिेको 
पाइन्छ । त्तिद्यालयमा गरिएको अन्तिादताद, अिलोकन तथा अत्तभप्रिेणा प्रत्ततत्तिया त्तिशे्लषण गर्ाद बतु्तझन आएको छ 
त्तक यी त्तिद्याथीहरू आफ्नो अध्ययनमा अत्यन्त मनोयोगपिूदक त्तियािील छन ् । उनीहरूले अध्ययन मात्र होइन, 
कक्षाको गत्ततत्तित्तिमा सत्तिय सहभात्तगता िनाएका छन,् समयपालना, गहृकायद, समहूकायद िस्ता पक्षहरूमा 
उल्लेखनीय उर्ाहिण प्रस्तुत गिेका छन ्। त्तिद्यालयका प्रिानाध्यापक, व्यिस्थापन सत्तमत्ततका अध्यक्ष, स्रोत व्यत्तक्त 
त्तिक्षक ि त्तिद्याथीहरूमध्य ेझन्डै १०० प्रत्ततितले बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूबाट प्रेिणा प्राि 
भएको तथा उनीहरूको लगनिीलता अनकुिणीय िहकेो अत्तभव्यत्तक्त त्तर्एका छन ् । यस्ता त्तिद्याथीहरूले 
त्तिद्यालयमा सकािात्मक िैत्तक्षक िाताििण त्तनमादणमा महत्िपणूद योगर्ान त्तर्एको छ, िनु अन्य त्तिद्याथीहरूमा पत्तन 
उत्साह, प्रत्ततस्पिाद ि आत्मअनिुासन उत्पन्न गिाउन ेप्रेिक कािक बनेको र्ते्तखन्छ । 

अत्ततररक्त त्तियाकलापमा प्रभाव 

 त्तिक्षण त्तसकाइ प्रत्तिया केिल पाठ्यपसु्तक ि औपचारिक पठनपाठनमा मात्र सीत्तमत नभई समग्र व्यत्तक्तत्ि 
त्तिकासका त्तित्तिि पक्षहरूसुँग समते सम्बत्तन्ित ह न्छ । त्तिद्यालयहरूमा पाठ्यिमबाहकेका िािीरिक, मानत्तसक, 
सामात्तिक ि सांस्कृत्ततक गत्ततत्तित्तिहरूलाई समेट्न े अत्ततरिक्त त्तियाकलापहरूको भतू्तमकालाई हालको िैत्तक्षक 
अनसुन्िानले अत्यन्त महत्त्िपणूद मानेको छ । यस्ता गत्ततत्तििाहरूले त्तिद्याथीको आत्मत्तिश्वास, सहयोगी भािना, 
संिार्कौिल, नेततृ्ि क्षमता, आत्मअनिुासन ि त्तसिदनात्मकतामा उल्लेखनीय सिुाि ल्याउुँछ । यस अध्ययनमा 
बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरू अत्ततरिक्त त्तियाकलापहरूमा समेत अग्रणी भतू्तमकामा र्ते्तखएका 
छन ्। िार्त्तििार्, हात्तििीििाफ, नाचगान, त्तचत्रकला, कत्तिता, त्तनबन्ि लेखन तथा खेलकुर् िस्ता कायदिमहरूमा 
उनीहरूले सकृय सहभात्तगता िनाएका छन ् । त्तििेषगिी िार्त्तििार् तथा हात्तििीििाफ प्रत्ततयोत्तगतामा ती 
त्तिद्याथीहरूले उत्कृ� अंक ल्याउन सफल भएका छन ् । उनीहरूको प्रज्ञा, तकद ित्तक्त, स्मिणित्तक्त ि भािप्रिण 
प्रस्तुतीकिणले अन्य त्तिद्याथीहरूलाई समेत प्रभात्तित पािेको पाइन्छ । 

 िािीरिक स्िास्थ्य सदुृढ गनुदका साथै मानत्तसक सन्तुलन त्तिकास गनद यस्ता त्तियाकलापको भतू्तमकालाई 
अस्िीकाि गनद सत्तकन्न । परियत्ति त्तिक्षा प्राि त्तिद्याथीहरूले आफ्ना सािना, अनिुासन ि ध्यानमाफद त त्तिकास 
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गिेको मानत्तसक एकाग्रता तथा सहनिीलता अत्ततरिक्त त्तियाकलापहरूमा सहि र्ते्तखएको छ । त्तिद्यालयका 
त्तिक्षकहरूले पत्तन यस्ता त्तिद्याथीहरू अत्ततरिक्त त्तियाकलापमा त्तिम्मेिािीपिूदक प्रस्तुत ह न,े समयपालन गन ेि समहू 
कायदमा सहयोगी ह न ेप्रितृ्तिका कािण सहकमी त्तिद्याथीहरूका लात्तग प्रेिणार्ायी बनेको बताएका छन ्। 

 प्राि तथ्यहरूले स्प� रूपमा र्खेाउुँछ त्तक बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूको सङ्ख्या 
त्तिद्यालयीय त्तिक्षा अध्ययन गन े त्तिद्याथीहरूको तुलनामा थोिै भए तापत्तन गणुात्मक पक्षमा उनीहरूको प्रभाि 
अत्यन्त उल्लेखनीय छ । त्तिक्षण त्तियाकलापप्रत्ततको गम्भीिता, त्तनयत्तमत उपत्तस्थत्तत, समयपालन, गहृकायदमा 
त्तनिन्तिता ि व्यिहारिक अनिुासनका आिािमा परियत्ति त्तिक्षा प्राि त्तिद्याथीहरू अन्य त्तिद्याथीहरूभन्र्ा अगात्तड 
र्ते्तखएका छन ्।उनीहरूले पनुः कक्षा र्ोहोयादउन ेिा त्तिक्षामागद बीचम ैछोड्न ेसम्भािना अत्यन्त न्यनू िहकेो तथ्यले 
पत्तन परियत्ति त्तिक्षा प्रणालीको सकािात्मक प्रभािलाई पतु्त� गछद । यस्तो त्तिक्षा प्रणालीले त्तिद्याथीको मानत्तसक 
एकाग्रता, आत्मअनिुासन ि आत्मत्तनभदिता त्तिकासमा सहयोग पयुादइिहकेो र्ते्तखन्छ । यसका अत्ततरिक्त, उनीहरूले 
अत्ततरिक्त त्तियाकलापहरूमा सत्तिय सहभात्तगता िनाउन,ु त्तििेषगिी िार्त्तििार् ि हात्तििीििाफ प्रत्ततयोत्तगतामा 
िाम्रो प्रर्िदन गनुदले उनीहरूमा समग्र व्यत्तक्तत्ि त्तिकासको संकेत त्तर्न्छ ।यसबाहके, त्तिक्षण त्तसकाइ िाताििणप्रत्तत 
पत्तन उनीहरू अनकूुल र्ते्तखएका छन ् । उनीहरू पाठ्यसामग्री बझु्न सक्ने क्षमतामा सक्षम छन,् त्तिक्षकप्रत्ततको 
सम्मानभाि, सहपाठीहरूसुँगको सहयोगी सम्बन्ि ि कक्षामा र्खेाउन े सकािात्मक सहभात्तगताले उनीहरूलाई 
‘त्तसकाइमा अग्रगामी त्तिद्याथी’ को रुपमा प्रस्तुत गिेको छ । ति अन्य त्तिद्याथीहरूमाझ समान िैत्तक्षक िाताििणको 
कमी भएको, समान अिसि नपाएको अिस्था पत्तन पत्तहचान भएको छ, िसले िैत्तक्षक असमानताको प्रश्न उठाउुँछ 
।त्यसैले, बौद्द परियत्ति त्तिक्षा केिल आध्यात्तत्मक िा िात्तमदक अभ्यासमा सीत्तमत नभई एक समग्र िैत्तक्षक, 
मानत्तसक ि सामात्तिक रूपान्तिणको माध्यम बनेको र्ते्तखन्छ । यस्तो त्तिक्षाले अनिुासन, लगनिीलता, 
आत्मसंयम ि आत्मत्तिकासका आयामहरू समेट्न सक्न ेभएकाले अन्य त्तिद्यालयहरूले समेत यस्ता अभ्यासलाई 
त्तिद्यालय त्तिक्षासुँग िोड्ने सोच त्तिकास गनुद आिश्यक र्ते्तखन्छ । यस त्तकत्तसमको त्तिक्षा प्रणालीलाई प्रििदन गरिन ु
त्तिक्षाको समािेिी ि गणुस्तिीय त्तिकासका लात्तग मागदर्िदक त्तसद्द ह नसक्छ । 

त्तनष्कषष 

 यस अध्ययनले बौद्द परियत्ति त्तिक्षाको प्रभािलाई त्तिद्यालय त्तिक्षासुँग प्रत्यक्ष सम्बत्तन्ित त्तित्तभन्न पक्षहरूमा 
बह आयात्तमक रूपमा त्तिशे्लषण गर् ैयसको िैत्तक्षक, सामात्तिक, नैत्ततक, मनोिैज्ञात्तनक ि व्यिहारिक महत्त्िलाई 
उिागि गिेको छ । बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूको िैत्तक्षक अनभुि, अनिुासन, त्तनयत्तमतता, 
लगनिीलता, अत्ततरिक्त त्तियाकलापमा सहभात्तगता, कक्षागत सहभात्तगता, त्तसकाइ उपलत्तधि, ि सामात्तिक 
सम्बन्ििस्ता पक्षहरूमा अत्यन्त सकािात्मक प्रभाि र्ते्तखएको छ । त्तयनका व्यिहाि, अध्ययनप्रत्ततको दृत्त�कोण ि 
िीिनिैलीले त्तिद्यालयत्तभत्र मात्र ै होइन, बाह्य सामात्तिक परििेिमा समेत सकािात्मक प्रभाि पािेको पाइन्छ 
।सबैभन्र्ा पत्तहला, लगनिीलता को सन्र्भदमा हरे्ाद, बौद्द परियत्ति त्तिक्षा अध्ययन गन ेत्तिद्याथीहरूमा उच्च स्तिको 
आत्मत्तनयमन, लक्ष्यप्रत्ततको प्रत्ततबद्दता, ि आत्मत्तिकासप्रत्ततको गत्तहिो समझ र्ते्तखन्छ । मानि सभ्यताको 
सरुुिातर्ते्तख नै लगनिीलता मानि सफलताको मलूभतू कािक िहुँर् ैआएको छ । िैज्ञात्तनक आत्तिष्ट्काि, सात्तहत्तत्यक 
सिृनिीलता, िात्तमदक पिम्पिा, सामात्तिक रूपान्तिण िा नैत्ततक त्तिक्षा—यी सब ै क्षेत्रमा लगनिीलता त्तिना 
र्ीघदकालीन उपलत्तधि सम्भि ह ुँर्नै । बदु्दको िीिन, सािना ि त्तिक्षाको प्रसाि स्ियं त्यसको िीत्तित उर्ाहिण हो । 
बौद्द परियत्ति त्तिक्षा त्यही ऐत्ततहात्तसक पिम्पिाको त्तनिन्तिता हो, िसले अनिुासन, आत्मत्तचन्तन, परिश्रम ि 
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गिेको मानत्तसक एकाग्रता तथा सहनिीलता अत्ततरिक्त त्तियाकलापहरूमा सहि र्ते्तखएको छ । त्तिद्यालयका 
त्तिक्षकहरूले पत्तन यस्ता त्तिद्याथीहरू अत्ततरिक्त त्तियाकलापमा त्तिम्मेिािीपिूदक प्रस्तुत ह न,े समयपालन गन ेि समहू 
कायदमा सहयोगी ह न ेप्रितृ्तिका कािण सहकमी त्तिद्याथीहरूका लात्तग प्रेिणार्ायी बनेको बताएका छन ्। 

 प्राि तथ्यहरूले स्प� रूपमा र्खेाउुँछ त्तक बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूको सङ्ख्या 
त्तिद्यालयीय त्तिक्षा अध्ययन गन े त्तिद्याथीहरूको तुलनामा थोिै भए तापत्तन गणुात्मक पक्षमा उनीहरूको प्रभाि 
अत्यन्त उल्लेखनीय छ । त्तिक्षण त्तियाकलापप्रत्ततको गम्भीिता, त्तनयत्तमत उपत्तस्थत्तत, समयपालन, गहृकायदमा 
त्तनिन्तिता ि व्यिहारिक अनिुासनका आिािमा परियत्ति त्तिक्षा प्राि त्तिद्याथीहरू अन्य त्तिद्याथीहरूभन्र्ा अगात्तड 
र्ते्तखएका छन ्।उनीहरूले पनुः कक्षा र्ोहोयादउन ेिा त्तिक्षामागद बीचम ैछोड्न ेसम्भािना अत्यन्त न्यनू िहकेो तथ्यले 
पत्तन परियत्ति त्तिक्षा प्रणालीको सकािात्मक प्रभािलाई पतु्त� गछद । यस्तो त्तिक्षा प्रणालीले त्तिद्याथीको मानत्तसक 
एकाग्रता, आत्मअनिुासन ि आत्मत्तनभदिता त्तिकासमा सहयोग पयुादइिहकेो र्ते्तखन्छ । यसका अत्ततरिक्त, उनीहरूले 
अत्ततरिक्त त्तियाकलापहरूमा सत्तिय सहभात्तगता िनाउन,ु त्तििेषगिी िार्त्तििार् ि हात्तििीििाफ प्रत्ततयोत्तगतामा 
िाम्रो प्रर्िदन गनुदले उनीहरूमा समग्र व्यत्तक्तत्ि त्तिकासको संकेत त्तर्न्छ ।यसबाहके, त्तिक्षण त्तसकाइ िाताििणप्रत्तत 
पत्तन उनीहरू अनकूुल र्ते्तखएका छन ् । उनीहरू पाठ्यसामग्री बझु्न सक्ने क्षमतामा सक्षम छन,् त्तिक्षकप्रत्ततको 
सम्मानभाि, सहपाठीहरूसुँगको सहयोगी सम्बन्ि ि कक्षामा र्खेाउन े सकािात्मक सहभात्तगताले उनीहरूलाई 
‘त्तसकाइमा अग्रगामी त्तिद्याथी’ को रुपमा प्रस्तुत गिेको छ । ति अन्य त्तिद्याथीहरूमाझ समान िैत्तक्षक िाताििणको 
कमी भएको, समान अिसि नपाएको अिस्था पत्तन पत्तहचान भएको छ, िसले िैत्तक्षक असमानताको प्रश्न उठाउुँछ 
।त्यसैले, बौद्द परियत्ति त्तिक्षा केिल आध्यात्तत्मक िा िात्तमदक अभ्यासमा सीत्तमत नभई एक समग्र िैत्तक्षक, 
मानत्तसक ि सामात्तिक रूपान्तिणको माध्यम बनेको र्ते्तखन्छ । यस्तो त्तिक्षाले अनिुासन, लगनिीलता, 
आत्मसंयम ि आत्मत्तिकासका आयामहरू समेट्न सक्न ेभएकाले अन्य त्तिद्यालयहरूले समेत यस्ता अभ्यासलाई 
त्तिद्यालय त्तिक्षासुँग िोड्ने सोच त्तिकास गनुद आिश्यक र्ते्तखन्छ । यस त्तकत्तसमको त्तिक्षा प्रणालीलाई प्रििदन गरिन ु
त्तिक्षाको समािेिी ि गणुस्तिीय त्तिकासका लात्तग मागदर्िदक त्तसद्द ह नसक्छ । 

त्तनष्कषष 

 यस अध्ययनले बौद्द परियत्ति त्तिक्षाको प्रभािलाई त्तिद्यालय त्तिक्षासुँग प्रत्यक्ष सम्बत्तन्ित त्तित्तभन्न पक्षहरूमा 
बह आयात्तमक रूपमा त्तिशे्लषण गर् ैयसको िैत्तक्षक, सामात्तिक, नैत्ततक, मनोिैज्ञात्तनक ि व्यिहारिक महत्त्िलाई 
उिागि गिेको छ । बौद्द परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूको िैत्तक्षक अनभुि, अनिुासन, त्तनयत्तमतता, 
लगनिीलता, अत्ततरिक्त त्तियाकलापमा सहभात्तगता, कक्षागत सहभात्तगता, त्तसकाइ उपलत्तधि, ि सामात्तिक 
सम्बन्ििस्ता पक्षहरूमा अत्यन्त सकािात्मक प्रभाि र्ते्तखएको छ । त्तयनका व्यिहाि, अध्ययनप्रत्ततको दृत्त�कोण ि 
िीिनिैलीले त्तिद्यालयत्तभत्र मात्र ै होइन, बाह्य सामात्तिक परििेिमा समेत सकािात्मक प्रभाि पािेको पाइन्छ 
।सबैभन्र्ा पत्तहला, लगनिीलता को सन्र्भदमा हरे्ाद, बौद्द परियत्ति त्तिक्षा अध्ययन गन ेत्तिद्याथीहरूमा उच्च स्तिको 
आत्मत्तनयमन, लक्ष्यप्रत्ततको प्रत्ततबद्दता, ि आत्मत्तिकासप्रत्ततको गत्तहिो समझ र्ते्तखन्छ । मानि सभ्यताको 
सरुुिातर्ते्तख नै लगनिीलता मानि सफलताको मलूभतू कािक िहुँर् ैआएको छ । िैज्ञात्तनक आत्तिष्ट्काि, सात्तहत्तत्यक 
सिृनिीलता, िात्तमदक पिम्पिा, सामात्तिक रूपान्तिण िा नैत्ततक त्तिक्षा—यी सब ै क्षेत्रमा लगनिीलता त्तिना 
र्ीघदकालीन उपलत्तधि सम्भि ह ुँर्नै । बदु्दको िीिन, सािना ि त्तिक्षाको प्रसाि स्ियं त्यसको िीत्तित उर्ाहिण हो । 
बौद्द परियत्ति त्तिक्षा त्यही ऐत्ततहात्तसक पिम्पिाको त्तनिन्तिता हो, िसले अनिुासन, आत्मत्तचन्तन, परिश्रम ि 

ध्यानमाफद त त्तिद्याथीहरूलाई आत्मत्तिकासको पथमा अत्तघ बढाउुँछ । यस अध्ययनमा संलग्न त्तिद्यालयहरूमा 
परियत्ति त्तिक्षा अध्ययन गन ेत्तिद्याथीहरूको अध्ययनप्रत्ततको समपदण, कक्षामा त्तनयत्तमत उपत्तस्थत्तत, गहृकायद सम्पन्न 
गन ेर्ि, कक्षामा ध्यान केत्तन्रत गन ेक्षमता, त्तिक्षकको त्तनर्िेन पालन गन ेबानी, समहूगत काममा समािेि ह न ेि 
त्तिद्यालयको अनिुासनमा िहकेो समपदण अत्यन्त उल्लेखनीय र्ते्तखएको छ । त्तिद्यालयका प्रिानाध्यापक, त्तिक्षक, 
व्यिस्थापन सत्तमत्ततका अध्यक्ष, स्रोत व्यत्तक्त त्तिक्षक तथा त्तिद्याथीहरूबाट प्राि प्रत्ततत्तियाले समेत परियत्ति त्तिक्षा 
अध्ययन गन ेत्तिद्याथीहरू अत्यत्तिक अनिुात्तसत, मेहनती ि िान्त स्िभािका भएको कुिा पतु्त� गछद । झन्डै १०० 
प्रत्ततित त्तिक्षक ि व्यिस्थापकहरूले यस्तो त्तिद्याथीहरू अन्य त्तिद्याथीहरूको लात्तग प्रेिणाको स्रोत भएको भन्न े
िािणा व्यक्त गिेका छन ्। 

 त्यसैगिी, अत्ततरिक्त त्तियाकलाप को सन्र्भदमा पत्तन परियत्ति त्तिक्षा अध्ययन गने त्तिद्याथीहरू त्तििेष रूपमा 
अग्रणी र्ते्तखएका छन ् । ितदमान िैत्तक्षक त्तचन्तनले अत्ततरिक्त त्तियाकलापलाई केिल िैकत्तल्पक गत्ततत्तित्तिको 
रूपमा नत्तलई समग्र िैत्तक्षक प्रत्तियाको अत्तभन्न अङ्गको रूपमा त्तलन्छ । त्तिद्याथीको मानत्तसक सन्तुलन, सामात्तिक 
सहभात्तगता, अत्तभव्यत्तक्त कौिल, नेततृ्ि गणु, सिृनात्मकता ि समस्यासमािान क्षमताको त्तिकास यस्ता 
गत्ततत्तित्तिहरूबाट ह न े िैज्ञात्तनक तथ्यले प्रमात्तणत गिेको छ । यस अध्ययनका त्तिद्याथीहरूले िार्त्तििार्, 
हात्तििीििाफ, कत्तिता, नाचगान, त्तचत्रकला, खेलकुर् लगायतका त्तित्तिि अत्ततरिक्त त्तियाकलापहरूमा 
उत्साहपिूदक सहभात्तगता िनाएका छन ्। त्तििेष गिी िार्त्तििार् तथा हात्तििीििाफ प्रत्ततयोत्तगतामा उत्कृ� अङ्क 
ल्याउन,ु आफ्ना त्तिचािहरू प्रस्ट रूपमा अत्तभव्यक्त गनुद ि प्रत्ततस्पिादत्मक क्षमतामा र्ते्तखएको आत्मत्तिश्वासले 
उनीहरूको बौत्तद्दक क्षमतामा उल्लेखनीय ितृ्तद्द भएको र्ते्तखन्छ ।यसिी िैत्तक्षक गत्ततत्तित्ति मात्र होइन, व्यिहारिक ि 
सामात्तिक रूपमा समेत परियत्ति त्तिक्षा अध्ययन गने त्तिद्याथीहरूको सकािात्मक उपत्तस्थत्तत त्तिद्यालयको समग्र 
िैत्तक्षक िाताििणमा प्रभाि पान ेकािक बनेको र्ते्तखन्छ । त्तिक्षकहरूले अन्य त्तिद्याथीहरूमा समेत अनिुासन ि 
लगनिीलताको चतेना त्तिकत्तसत ह ुँर् ैगएको प्रत्ततत्तिया त्तर्एका छन ्। परियत्ति त्तिद्याथीहरूबाट उत्पन्न सकािात्मक 
स्पिाद ि प्रेिणाले त्तिद्यालयको समग्र िैत्तक्षक स्तिमा सिुाि ल्याउन सहयोग गिेको पाइन्छ । 

 अकोतफद , बौद्द परियत्ति त्तिक्षा अध्ययन गने त्तिद्याथीहरूमा पनुः कक्षा र्ोहोयादउन ेर्ि अत्यन्त न्यनू ह न,ु 
कक्षा छोड्न ेअिस्था नगण्य ह न ु ि त्तिक्षण त्तसकाइ त्तियाकलापमा सहभात्तगता अत्तिक ह निुस्ता तथ्यहरूले यो 
त्तिक्षा प्रणालीको व्यिहारिक प्रभािकारिता पतु्त� गर्दछ । यस्ता त्तिद्याथीहरू कक्षामा ध्यानपिूदक भाग त्तलन्छन,् 
त्तसकाइमा अन्य त्तिद्याथीहरूलाई सहयोग गछदन ्ि कक्षाको िैत्तक्षक उद्दशे्यप्रत्तत गम्भीि र्ते्तखन्छन ्। त्तयनको समपदण, 
त्तनयत्तमतता ि व्यिहािले कक्षामा सकािात्मक ऊिाद उत्पन्न गिाउुँछ, िसले त्तसकाइलाई अझ प्रभािकािी बनाउुँछ । 
ति यस अध्ययनले एक गम्भीि पक्ष पत्तन उिागि गिेको छ—अन्य त्तिद्याथीहरू सबैले समान त्तसकाइ िाताििण 
प्राि नगिेको तथ्य । िैत्तक्षक संसािन, समय व्यिस्थापन, मानत्तसक सन्तुलन, घिको सहयोग ि सामात्तिक समथदन 
िस्ता पक्षहरूमा असमानता िहकेो र्ते्तखन्छ । परियत्ति त्तिक्षा अध्ययन गन े त्तिद्याथीहरूलाई पिम्पिागत िास्त्रीय 
अनिुासनले त्तनमादण गिेको िीिनिैली, समयको मलू्य, आत्मत्तनयन्त्रण ि त्तिक्षाको गत्तहिो अथदबोि उपलधि भए 
तापत्तन अन्य त्तिद्याथीहरूमा यस्ता पक्षहरू सिक्त रूपमा उपत्तस्थत छैनन ्। यसले िैत्तक्षक समािेिीकिणको खाुँचो 
औलं्याउुँछ, िहाुँ सब ैत्तिद्याथीलाई समान अिसि, िाताििण ि प्रेिणा प्रर्ान गरिन ुिरुिी छ । 

 अन्ततः, बौद्द परियत्ति त्तिक्षा केिल िात्तमदक िा पिम्पिागत त्तिक्षाको रूपमा सीत्तमत नभई आितु्तनक 
त्तिद्यालय त्तिक्षासुँग घलुत्तमल ह न,े समन्िय ह न े ि पिूक भतू्तमकामा त्तियािील ह न सक्ने प्रभािकािी िैत्तक्षक 
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अभ्यास भएको त्तनष्ट्कषदमा पगु्न सत्तकन्छ । यसको त्तिक्षण प्रणालीले त्तिद्याथीको मानत्तसक, नैत्ततक, बौत्तद्दक ि 
सामात्तिक त्तिकासमा प्रत्यक्ष योगर्ान पिुय्ाउने क्षमता िाख्र्छ । यस्तो त्तिक्षा प्रणालीले समसामत्तयक समािको 
चनुौतीहरूसुँग िधु्न सक्ने, त्तिम्मेिाि, अनिुात्तसत ि आत्मत्तनभदि नागरिक त्तनमादण गनद महत्त्िपणूद भतू्तमका खेल्न 
सक्छ । यसकािण, त्तिद्यालय त्तिक्षामा परियत्ति त्तिक्षा अध्ययनको अभ्यासलाई प्रिद्ददन गनुदपन े आिश्यकता 
आिको िैत्तक्षक परिप्रेक्ष्यमा स्प� र्ते्तखन्छ । बौद्द परियत्ति त्तिक्षाबाट प्रेरित िैत्तक्षक मलू्यहरू—िस्तैः ध्यान, 
आत्मत्तचन्तन, संयम, सत्तहष्ट्णतुा, परिश्रम, ि सामात्तिक सेिा—लाई औपचारिक त्तिक्षासुँग समात्तहत गनुदले भािी 
पसु्ताको समनु्नत त्तनमादणमा योगर्ान त्तर्न सक्छ । नीत्तत त्तनमादताहरू, त्तिक्षकहरू, अत्तभभािकहरू ि सम्पणूद िैत्तक्षक 
समरु्ायले यस्ता अभ्यासलाई समािेिी, नैत्ततक ि व्यिहारिक त्तिक्षाको आिाित्तिला मान्र् ैत्तिद्यालय त्तिक्षाको नयाुँ 
त्तिमिद प्रािम्भ गनुद अत्यन्त आिश्यक छ ।त्यसैले, यो अध्ययन केिल बौद्द परियत्ति त्तिक्षाको प्रभािको त्तिशे्लषण 
मात्र नभई समकालीन त्तिक्षामा नैत्ततकता, अनिुासन, लगनिीलता ि व्यिहारिक ज्ञानको समन्िय कसिी गनद 
सत्तकन्छ भन्न े त्तर्िामा सोच्न उत्प्रेरित गन ेमहत्िपणूद र्स्तािेि बनेको छ । यसले भािी अनसुन्िान ि िैत्तक्षक 
अभ्यासको नयाुँ आिाि प्रर्ान गन ेसम्भािना बोकेको छ । 

सझुाव 

 यस अध्ययनको त्तनष्ट्कषदहरूका आिािमा बौद्द परियत्ति त्तिक्षाको त्तिद्यालय त्तिक्षामा प्रभािकािी रूपले 
एकीकिण गनद तथा यसको गणुस्ति सिुाि गनद बह पक्षीय, समत्तन्ित ि र्ीघदकालीन दृत्त�कोण आिश्यक र्ते्तखन्छ । 
त्तिक्षालाई समािेिी, मलू्यपिक ि व्यिहारिक बनाउन े उद्दशे्यले बौद्द परियत्ति त्तिक्षालाई िाज्यको औपचारिक 
िैत्तक्षक संिचनासुँग िोड्न आिश्यक नीत्तत तथा कायदिमहरू त्तनमादण गनद िरुिी छ । त्तििेषतः परियत्ति त्तिक्षा 
अध्ययन गन े त्तिद्याथीहरूमा र्ते्तखएको अनिुासन, लगनिीलता, त्तनयत्तमतता, सहभात्तगता ि नैत्ततक गणुहरूको 
आिािमा यस त्तिक्षालाई अन्य त्तिक्षासुँग समकक्षता त्तर्न ुत्तििेकसम्मत ह न्छ ।यस सन्र्भदमा, सबैभन्र्ा पत्तहले नीत्तत 
त्तनमादण को तहमा ठोस पहल आिश्यक छ । िाज्यले बौद्द परियत्ति त्तिक्षालाई पत्तन अन्य पिम्पिागत त्तिक्षाका 
समान र्िाद त्तर्ई बिेट त्तित्तनयोिन गनुद, त्तििेष कायदिमहरू सञ्चालन गनुद ि त्यसको कायादन्ियनका लात्तग र्क्ष 
िनित्तक्त परिचालन गनुद अत्यािश्यक छ । बौद्द त्तिक्षा सम्बन्िी नीत्तत त्तनमादण गर्ाद िैत्तक्षक योिना आयोग, प्रर्िे 
तथा स्थानीय तहका त्तिक्षा िाखा, त्तिल्ला त्तिक्षा अत्तिकािी (त्ति.त्ति.अ.), त्तिद्यालय त्तनिीक्षक, त्तिद्यालय 
व्यिस्थापन सत्तमत्तत, ि त्तिक्षकहरू बीच स्प� समन्िय आिश्यक ह न्छ । साथै, यस कायदको प्रभािकािी कायादन्ियन 
सतु्तनत्तश्चत गनद त्तनयत्तमत अनगुमन प्रणाली त्तिकास गनुद पत्तन अत्तनिायद छ । 

 बौद्द परियत्ति त्तिक्षालाई अझ प्रभािकािी बनाउन ेसन्र्भदमा त्तिक्षकको क्षमता अत्तभितृ्तद्द प्रमखु चनुौती हो । 
यसका लात्तग परियत्ति त्तिक्षा त्तर्न ेिनित्तक्तहरूलाई आितु्तनक त्तिक्षािास्त्रीय त्तसद्दान्त, मनोिैज्ञात्तनक दृत्त�कोण, 
बालमैत्री प्रत्तित्ति, ि समसामत्तयक त्तिक्षण त्तित्तिमाफद त तात्तलम त्तर्नपुछद । त्तििेष गिी बालकेत्तन्रत त्तिक्षण त्तित्ति, 
समािेिी त्तिक्षा, मलू्य त्तिक्षा, ि प्रेिणार्ायी त्तसकाइ प्रत्तियाको ज्ञान त्तर्ई त्तिद्यालय त्तिक्षासुँग परियत्ति त्तिक्षालाई 
एकीकृत गनद सत्तकन ेआिाि तयाि पानद सत्तकन्छ । साथै, बौद्दमागी समरु्ायहरूलाई हने ेसामात्तिक, सांस्कृत्ततक ि 
िात्तमदक दृत्त�कोणमा त्तिद्यमान लैङ्त्तगक ि सांस्कृत्ततक त्तिभेर् हटाउन समािमा व्यापक िैत्तक्षक सचेतना अत्तभितृ्तद्द 
कायदिमहरू सञ्चालन गनुदपछद । गैि-सिकािी संस्था (NGOs), सामरु्ात्तयक संघसंस्था, िात्तमदक संघहरू तथा 
स्थानीय समरु्ायहरूको सहकायदमा िैत्तक्षक चतेनाका कायदिमहरू सञ्चालन गरिनपुछद, िसले बौद्द त्तिक्षाको 
सामात्तिक स्िीकायदता बढाउुँछ ि यसलाई त्तिद्यालय त्तिक्षासुँग सन्तुत्तलत रूपमा समात्तहत गनद टेिा पिुय्ाउुँछ । 
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अभ्यास भएको त्तनष्ट्कषदमा पगु्न सत्तकन्छ । यसको त्तिक्षण प्रणालीले त्तिद्याथीको मानत्तसक, नैत्ततक, बौत्तद्दक ि 
सामात्तिक त्तिकासमा प्रत्यक्ष योगर्ान पिुय्ाउने क्षमता िाख्र्छ । यस्तो त्तिक्षा प्रणालीले समसामत्तयक समािको 
चनुौतीहरूसुँग िधु्न सक्ने, त्तिम्मेिाि, अनिुात्तसत ि आत्मत्तनभदि नागरिक त्तनमादण गनद महत्त्िपणूद भतू्तमका खेल्न 
सक्छ । यसकािण, त्तिद्यालय त्तिक्षामा परियत्ति त्तिक्षा अध्ययनको अभ्यासलाई प्रिद्ददन गनुदपन े आिश्यकता 
आिको िैत्तक्षक परिप्रेक्ष्यमा स्प� र्ते्तखन्छ । बौद्द परियत्ति त्तिक्षाबाट प्रेरित िैत्तक्षक मलू्यहरू—िस्तैः ध्यान, 
आत्मत्तचन्तन, संयम, सत्तहष्ट्णतुा, परिश्रम, ि सामात्तिक सेिा—लाई औपचारिक त्तिक्षासुँग समात्तहत गनुदले भािी 
पसु्ताको समनु्नत त्तनमादणमा योगर्ान त्तर्न सक्छ । नीत्तत त्तनमादताहरू, त्तिक्षकहरू, अत्तभभािकहरू ि सम्पणूद िैत्तक्षक 
समरु्ायले यस्ता अभ्यासलाई समािेिी, नैत्ततक ि व्यिहारिक त्तिक्षाको आिाित्तिला मान्र् ैत्तिद्यालय त्तिक्षाको नयाुँ 
त्तिमिद प्रािम्भ गनुद अत्यन्त आिश्यक छ ।त्यसैले, यो अध्ययन केिल बौद्द परियत्ति त्तिक्षाको प्रभािको त्तिशे्लषण 
मात्र नभई समकालीन त्तिक्षामा नैत्ततकता, अनिुासन, लगनिीलता ि व्यिहारिक ज्ञानको समन्िय कसिी गनद 
सत्तकन्छ भन्न े त्तर्िामा सोच्न उत्प्रेरित गन ेमहत्िपणूद र्स्तािेि बनेको छ । यसले भािी अनसुन्िान ि िैत्तक्षक 
अभ्यासको नयाुँ आिाि प्रर्ान गन ेसम्भािना बोकेको छ । 

सझुाव 

 यस अध्ययनको त्तनष्ट्कषदहरूका आिािमा बौद्द परियत्ति त्तिक्षाको त्तिद्यालय त्तिक्षामा प्रभािकािी रूपले 
एकीकिण गनद तथा यसको गणुस्ति सिुाि गनद बह पक्षीय, समत्तन्ित ि र्ीघदकालीन दृत्त�कोण आिश्यक र्ते्तखन्छ । 
त्तिक्षालाई समािेिी, मलू्यपिक ि व्यिहारिक बनाउन े उद्दशे्यले बौद्द परियत्ति त्तिक्षालाई िाज्यको औपचारिक 
िैत्तक्षक संिचनासुँग िोड्न आिश्यक नीत्तत तथा कायदिमहरू त्तनमादण गनद िरुिी छ । त्तििेषतः परियत्ति त्तिक्षा 
अध्ययन गन े त्तिद्याथीहरूमा र्ते्तखएको अनिुासन, लगनिीलता, त्तनयत्तमतता, सहभात्तगता ि नैत्ततक गणुहरूको 
आिािमा यस त्तिक्षालाई अन्य त्तिक्षासुँग समकक्षता त्तर्न ुत्तििेकसम्मत ह न्छ ।यस सन्र्भदमा, सबैभन्र्ा पत्तहले नीत्तत 
त्तनमादण को तहमा ठोस पहल आिश्यक छ । िाज्यले बौद्द परियत्ति त्तिक्षालाई पत्तन अन्य पिम्पिागत त्तिक्षाका 
समान र्िाद त्तर्ई बिेट त्तित्तनयोिन गनुद, त्तििेष कायदिमहरू सञ्चालन गनुद ि त्यसको कायादन्ियनका लात्तग र्क्ष 
िनित्तक्त परिचालन गनुद अत्यािश्यक छ । बौद्द त्तिक्षा सम्बन्िी नीत्तत त्तनमादण गर्ाद िैत्तक्षक योिना आयोग, प्रर्िे 
तथा स्थानीय तहका त्तिक्षा िाखा, त्तिल्ला त्तिक्षा अत्तिकािी (त्ति.त्ति.अ.), त्तिद्यालय त्तनिीक्षक, त्तिद्यालय 
व्यिस्थापन सत्तमत्तत, ि त्तिक्षकहरू बीच स्प� समन्िय आिश्यक ह न्छ । साथै, यस कायदको प्रभािकािी कायादन्ियन 
सतु्तनत्तश्चत गनद त्तनयत्तमत अनगुमन प्रणाली त्तिकास गनुद पत्तन अत्तनिायद छ । 

 बौद्द परियत्ति त्तिक्षालाई अझ प्रभािकािी बनाउन ेसन्र्भदमा त्तिक्षकको क्षमता अत्तभितृ्तद्द प्रमखु चनुौती हो । 
यसका लात्तग परियत्ति त्तिक्षा त्तर्न ेिनित्तक्तहरूलाई आितु्तनक त्तिक्षािास्त्रीय त्तसद्दान्त, मनोिैज्ञात्तनक दृत्त�कोण, 
बालमैत्री प्रत्तित्ति, ि समसामत्तयक त्तिक्षण त्तित्तिमाफद त तात्तलम त्तर्नपुछद । त्तििेष गिी बालकेत्तन्रत त्तिक्षण त्तित्ति, 
समािेिी त्तिक्षा, मलू्य त्तिक्षा, ि प्रेिणार्ायी त्तसकाइ प्रत्तियाको ज्ञान त्तर्ई त्तिद्यालय त्तिक्षासुँग परियत्ति त्तिक्षालाई 
एकीकृत गनद सत्तकन ेआिाि तयाि पानद सत्तकन्छ । साथै, बौद्दमागी समरु्ायहरूलाई हने ेसामात्तिक, सांस्कृत्ततक ि 
िात्तमदक दृत्त�कोणमा त्तिद्यमान लैङ्त्तगक ि सांस्कृत्ततक त्तिभेर् हटाउन समािमा व्यापक िैत्तक्षक सचेतना अत्तभितृ्तद्द 
कायदिमहरू सञ्चालन गनुदपछद । गैि-सिकािी संस्था (NGOs), सामरु्ात्तयक संघसंस्था, िात्तमदक संघहरू तथा 
स्थानीय समरु्ायहरूको सहकायदमा िैत्तक्षक चतेनाका कायदिमहरू सञ्चालन गरिनपुछद, िसले बौद्द त्तिक्षाको 
सामात्तिक स्िीकायदता बढाउुँछ ि यसलाई त्तिद्यालय त्तिक्षासुँग सन्तुत्तलत रूपमा समात्तहत गनद टेिा पिुय्ाउुँछ । 

 समािेिी पाठ्यिम त्तिकास पत्तन अत्यन्तै िरुिी पक्ष हो । परियत्ति त्तिक्षा अन्य त्तिषयहरूसुँग समन्िय गिेि 
त्तनमादण गरिएको पाठ्यिमले त्तिद्याथीहरूमा िीिनोपयोगी सीप, नैत्ततक मलू्य, संस्काि ि व्यिहारिक ज्ञानको 
त्तिकास गनद सक्छ । यस्तो पाठ्यिम त्तिकास गर्ाद िाज्यले सब ै समरु्ाय, िमद, संस्कृत्तत ि भाषा बोल्ने 
त्तिद्याथीहरूलाई ध्यानमा िाखेि आिश्यक सिुाि तथा समायोिन गनुदपछद । साथै, पाठ्यिमलाई स्थान त्तििेषको 
आिश्यकताअनसुाि लत्तचलो बनाउन ु िरुिी छ, तात्तक बौद्द त्तिक्षा नेपालका सब ै त्तिद्यालयमा पढाइन सक्न े
िाताििण बन्न सकोस ् । त्तिक्षण त्तसकाइ प्रत्तियालाई अझ प्रभािकािी बनाउन े सन्र्भदमा बालकेत्तन्रत, 
मनोिञ्िनात्मक ि समािेिी कक्षा िाताििणको त्तसिदना अत्तत आिश्यक र्ते्तखन्छ । परियत्ति त्तिद्याथीहरूका लात्तग 
त्तििेष रूपमा तयाि गरिएका त्तिक्षण त्तित्तिहरू िसमा ध्यान अभ्यास, समहू चचाद, नाटक/नाट्यत्तिक्षा, दृश्य/श्रव्य 
सामग्रीको प्रयोग ि स्थानीय संसािनको उपयोग सामले गरिनपुछद । यस्ता पद्दत्ततले त्तिद्याथीहरूको त्तिज्ञासा, 
त्तसिदनात्मकता ि सहभागी भािना अत्तभितृ्तद्द गछद । अकोतफद , कक्षा व्यिस्थापनलाई व्यित्तस्थत बनाउन 
त्तिद्यालयको भौत्ततक संिचना सिुाि गनुद, कक्षा कोठाहरूलाई बालमैत्री बनाउन,ु त्तसकाइ सामग्रीहरूको पयादि 
व्यिस्था गनुद ि त्तिक्षक–त्तिद्याथी सम्बन्िलाई सहयोगी बनाउन ुआिश्यक छ । परियत्ति त्तिद्याथीहरूमा र्ोहोरिन ेर्ि 
न्यनू तथा उपलत्तधि उच्च िहकेाले अन्य त्तिद्याथीहरूलाई पत्तन त्यस्तो त्तिक्षा प्रणालीमा भाग त्तलन प्रेिणा त्तर्न 
सत्तकन्छ । त्तिद्यालयका प्र.अ., व्यिस्थापन सत्तमत्तत, त्तनिीक्षक, स्रोत व्यत्तक्त तथा बदु्दमागी त्तिक्षक तथा बौद्द 
िमदप्रत्तत आस्था िाख्न ेबतु्तद्दिीिी िगदलाई िोि ि कायादन्ियन प्रत्तियामा सहभागी गिाउनपुछद । उनीहरूको अनभुि 
ि त्तिचािहरूलाई िैत्तक्षक योिना, अभ्यास ि मलू्याङ्कनमा उपयोग गनद सके प्रभािकािी परिणाम आउन सक्छ । 

 बौद्द परियत्ति त्तिक्षालाई त्तिद्यालय िीिनको स्िाभात्तिक त्तहस्सा बनाउनका लात्तग त्तनयत्तमत प्रार्थाना, ध्यान 
अभ्यास, तर्था सांथकृत्ततक कायािममा सहभात्तगता आिश्यक छ । त्तबहान १० बिे प्राथदनामा अत्तनिायद उपत्तस्थत्तत, 
िान्तत्तचि ध्यानको अभ्यास, तथा सांस्कृत्ततक सम्प्रेषणको त्तनत्तम्त आयोिना गरिन ेकायदिममा सहभागी गिाउन ु
त्तिद्याथीको आन्तरिक त्तिकासका लात्तग लाभर्ायक ह न्छ । यसले आत्मानिुासन, आत्मत्तिश्वास, ि सत्तहष्ट्णतुा 
िस्ता गणुहरू त्तिकास गनद सहयोग गर्दछ । अन्ततः, भत्तिष्ट्यमा बौद्द परियत्ति त्तिक्षाको अिस्था, व्यिस्थापन, 
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परियत्ति त्तिक्षाको अध्ययन गर् ैयसको र्ीघदकालीन प्रभाि मलू्याङ्कन गनुदपछद । यस्ता अनसुन्िानहरूले नीत्ततगत 
सिुािका लात्तग महत्िपणूद आिाि तयाि पानछेन ्। त्यसैले, बौद्द परियत्ति त्तिक्षालाई त्तिद्यालय त्तिक्षासुँग समायोिन 
गनद र्ीघदकालीन योिना, नीत्ततगत प्रत्ततबद्दता, स्रोत परिचालन, सामात्तिक स्िीकायदता, ि अनसुन्िानमतै्री दृत्त�कोण 
आिश्यक छ । यस त्तिक्षाले केिल बौद्द त्तिद्याथीहरूका लात्तग मात्र नभई समग्र नेपाली त्तिक्षा प्रणालीमा 
अनिुासन, मलू्य ि िीिनोपयोगी त्तिक्षा प्रिाह गनद सक्ने त्तििेषता बोकेकोले यसको प्रििदन सम्पणूद िैत्तक्षक 
परिप्रके्ष्यको त्तहतमा ह नेछ । 
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n]v;f/ 
cy{ efiffsf] dxTjk"0f{ kIf xf] . cy{ljxLg eflifs ;+/rgf 
Wjlgdfq x'g] ePsf] x'gfn] ;+:s[tdf cy{sf ;DaGwdf lj:t[t 
ljj]rgf ul/Psf] 5 . cy{sf] ljZn]if0fsf qmddf kb tyf 
kbfy{sf ;DaGwdf ljleGg wf/0ffx¿ cufl8 ;fl/Psf 5g\ . 
kb tyf kbfy{sf ;DaGwdf JoSt ePsf tL km/s wf/0ffx¿ 
g} cy{ ;DaGwL ;+:s[t cjwf/0ff xf] . c¿sf] Jojxf/af6 
l;Sg] j[4 Jojxf/, k|ToIf cg'ejaf6 l;Sg] Kf|ToIf,csf{sf] s'/f 
;'g]/ a'e\mg] cy{ cg'dfg, d"n cy{ 5f8]/ a'lemg] aflx/L cy{ 
cyf{klQ, bfz{lgssf] egfOaf6 a'lemg] cy{ cfKtjfSo, wft' 
;u{af6 a'lemg] cy{ Jofs/0f, ;'g]sf] a'em]sf] cfwf/df cy{sf] 
cg'dfg ug'{ pkdfg, zAbsf]zaf6 a'lemg] cy{ sf]if, 
k|s/0faf6 a'lemg] cy{ jfSoz]if, JofVofaf6 v'Ng] cy{ ljj[lt 
/ lgs6 kbsf] ;DaGwaf6 v'Ng] cy{ l;4kb;flGgWo 
cy{af]wsf cfwf/ x'g\ . Pp6f kbn] csf]{ kb /fVg] cj:yf 
cfsf+Iff, zAbx¿sf larsf] tfls{s ;';+ult of]Uotf, 
lgs6jtL{ cj:yfsf] JofVof ;lGglw / jStfsf] cfzo cg';f/ 
;|f]tfn] a'e\mg' tfTko{1fg cy{1fgsf ;t{ x'g\ . cy{sf] af]w / 
To;sf lgwf{/0fsf ;DaGwdf ePsf uxg lrGtgx¿ g} 
cy{;DaGwL ;+:s[t cjwf/0ff x'g\ . dLdf+;s, g}oflos / 
j}ofs/0f ;Dk|bfosf ljZn]ifsx¿n] ;+:s[t jfª\dodf 
cy{tTj;DaGwL cfcfk\mg} cjwf/0ffx¿ k|:t't u/]sf 5g\ .  

kl/ro 

 efiffsf Wjlgx¿ cfkm}+df cy{o'Qm x'Fb}gg\ . Wjlgx¿ ¿ksf] txdf k'u]kl5 dfq cy{e]bs 
PsfOsf ¿kdf k|:t't x'G5g\ . ¿kaf6 zAb, kbfjnL, pkjfSo, jfSo x'Fb} To;eGbf dflyNnf 
PsfOx¿ cy{o'Qm eflifs PsfOsf ¿kdf b]vfkb{5g\ . efiffsf] cy{ 5}g eg] To;sf] s'g} dxŒj 
/xFb}g . cy{ljgfsf] efiff lgik|f0f x'G5 / Tof] s]jn Wjlg jf cfjfheGbf a9L s]xL x'g ;Sb}g . 
cy{ efiffsf] cfTdf xf] . efiffnfO{ cy{af6 cnu /fVg] xf] eg] To;sf] s'g} cl:tTj /xFb}g . 
cy{lj1fgn] efiffsf] cy{kIfsf] ljZn]if0f ub{5 . cy{sf] If]q Jofks / lj:t[t 5 . eflifs 
cleJolQmsf] cy{ ¿kaf6 ;'? eO{ ;Íyg;Dd /xg] ePsfn] ¿k, zAb, kb, kbfjnL, pkjfSo, 
jfSo, cg'R5]b / ;Íygsf] cfk\mgf] cy{ x'G5 . ¿k–¿ksf] ;+of]hg eO{ h;/L ;+/rgfTds 
b[li6n] zAbsf] lgdf{0f x'G5 To;/L g} cy{sf] klg ;+of]hg x'Fb} hfG5 . ¿kn] d"n cy{sf] jxg 
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u/]sf] x'G5 / zAb / kbfjnLn] gflds / lqmofTds cy{ tyf pkjfSo / jfSon] cfwf/e"t cy{ 
/ ;ª\sygn] k"0f{ sygsf] jxg u/]sf x'G5g\ . 

 efiffdf cy{sf] cWoog k"jL{o / kfZrfTo b'a} tkm{ ePsf] 5 . k"jL{o cWoog ;+:s[t 
efiffdf s]lGb|t /x]sf] 5 eg] kfZrfTo cWoog c+u|]hL efiffdf s]lGb|t 5 . ;+:s[t efiffdf 
n]lvPsf ljljw u|Gyx/¿df cy{;DaGwL cjwf/0ff k|:t't ePsf 5g\ . ;+:s[t jfª\dodf 
cy{;DaGwL cjwf/0ff s] s;/L JoSt ePsf] 5 eGg] d"n ;d:ofdf s]lGb|t /xL cy{sf] ;+:s[t 
cjwf/0ff lg¿k0f ug]{ pb\b]Zon] of] n]v tof/ kfl/Psf] 5 .  

cWoog ljlw 

 k|:t't n]v k|fylds / låtLos ;|f]taf6 ;fdu|L ;ª\sng u/L tof/ kfl/Psf] 5 . cy{sf] 
;+:s[t cjwf/0ff lg¿k0f ug{sf nflu ;+:s[t jfª\do u|Gyx¿nfO{ k|fylds ;|f]t dflgPsf] 5 
eg] cy{sf af/]df rrf{ ul/Psf ;fdu|Lx¿nfO{ låtLos ;|f]t dflgPsf] 5 . o;qmddf ljleGg 
cg';Gwfg k|ltj]bg, k':ts, ljleGg lsl;dsf hg{n / kqklqsfdf k|sflzt n]vx¿af6 
;fduL ;ª\sng u/L ljZn]if0ffTds ljlwaf6 lgisif{ k|:t't ul/Psf] 5 . ;+:s[t cjwf/0ffnfO{ 
cfwf/ dfgL cy{ ljZn]if0fsf] cfwf/ k|:t't ul/Psf] 5 . 

cy{sf] ;+:s[t cjwf/0ff 

 cy{ zlSt zAbsf] cfjZos u'0f xf] . of] zAb / o;sf] cy{sf larsf] hLljt ;DaGwaf6 
kl/eflift x'g ;Sb5 . ha zAb ;'lgG5 To; ;Fu} To;sf] cy{ 1fg x'g hfG5 -l;4fGt 
d'StfjnL, k[=@^%_ . zAb;Fu x'g] cy{sf] o; lsl;dsf] ;DaGw / ;Gbe{af6 k|fKt 1fgsf 
ljifodf ;+:s[tsf ljb\jfgx¿n] lj:t[t rrf{ u/]sf 5g\ . o;df d'VotM dLdf+;s, g}oflos / 
j}ofs/0f ;Dk|bfodf zAbfy{ ;DaGwsf af/]df lj:t[t rrf{ ePsf] 5 .  

 dLdf+;sx¿sf cg';f/ zAbsf] cy{ zlSt ;xh ¿kdf zAbdf cfk}m x'G51 . zAb / 
cy{df ;Ton] s'g} k|efj kfb}{g . efiff ljgf ;dfh jf ;d'bfonfO{ a'‰g c;Dej 5 . xfdL 
xfd|f cleefjs jf cu|haf6 efiff l;Sb5f}+ . pgLx¿ htf h] l;sfpF5g\, Tot} ToxL l;S5f}+ . 
pgLx¿sf cufl8 k5fl8sf Jojxf/af6 l;Sb5f}+ . o;n] dfgj ;d'bfosf af/]df 1fg 
lbnfpF5 . JolStsf] k|efj zAbsf] cy{df kb}{g . dLdf+;sx¿ cflbdfgjn] klg c¿ s;}af6 
geO{ zAbaf6 g} cy{ jf tfTko{ l;s]sf] s'/f dfGb5g\ . o; cg';f/ JolStsf] k|efj zAbdf 
gkg]{ s'/f k|:6 x'g hfG5 . j}ofs/0fx¿ klg dLdf+;ssf b[li6sf]0fdf ;xdt 5g\ . pgLx¿ 
zAb / cy{sf] ;DaGwdf x'g] :yfoL u'0f zAbsf] k|rlnt k|of]uaf6 k|fKt x'g] l:jsf/ ub{5g\ . 
o;}n] zAbsf] k|of]uaf6 g} zAb / cy{sf] ;DaGw :yfoL aGb} hfG5 .  

 zAb / cy{sf larsf] ;xh ;+of]hgdf zAbsf] …of]UotfÚ n] e"ldsf v]Nb5 . zAb leq 
/x]sf] Ifdtfaf6 zAbfy{sf] JofVof x'g ;Sb5 . h;/L OlGb|o cyjf cg'e"ltsf cª\ux¿af6 
s'g s] xf] eGg] cg'e"lt jf 1fg x'g ;S5 To;/L g} zAbaf6 klg ;xh ¿kdf ljrf/ JoSt 
ug]{ zlSt k|fKt x'g ;Sb5 -jfSokbLo, t[tLo k[= @(_ .2  jf0fL ljrf/ ;Dk|]if0fsf] ;xh 
dfWod xf] . o;y{ s'g} klg zAbdf cy{ JoSt ug]{ ;xh zlSt x'G5 . of] zlSt k/Dk/fåf/f 

                                                 
1 cf}TklQs:t' zAb:ofy]{g ;DaGwM . 
2  OlGb|of0ff+ :jljifo]if' cgflbof]{Uotf oyf . cgflb/y}{M zAbfgf+ ;DaGwf] of]Uotf tyf .. 

;+:s[t jfª\dodf cy{tTj



143A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

u/]sf] x'G5 / zAb / kbfjnLn] gflds / lqmofTds cy{ tyf pkjfSo / jfSon] cfwf/e"t cy{ 
/ ;ª\sygn] k"0f{ sygsf] jxg u/]sf x'G5g\ . 

 efiffdf cy{sf] cWoog k"jL{o / kfZrfTo b'a} tkm{ ePsf] 5 . k"jL{o cWoog ;+:s[t 
efiffdf s]lGb|t /x]sf] 5 eg] kfZrfTo cWoog c+u|]hL efiffdf s]lGb|t 5 . ;+:s[t efiffdf 
n]lvPsf ljljw u|Gyx/¿df cy{;DaGwL cjwf/0ff k|:t't ePsf 5g\ . ;+:s[t jfª\dodf 
cy{;DaGwL cjwf/0ff s] s;/L JoSt ePsf] 5 eGg] d"n ;d:ofdf s]lGb|t /xL cy{sf] ;+:s[t 
cjwf/0ff lg¿k0f ug]{ pb\b]Zon] of] n]v tof/ kfl/Psf] 5 .  

cWoog ljlw 

 k|:t't n]v k|fylds / låtLos ;|f]taf6 ;fdu|L ;ª\sng u/L tof/ kfl/Psf] 5 . cy{sf] 
;+:s[t cjwf/0ff lg¿k0f ug{sf nflu ;+:s[t jfª\do u|Gyx¿nfO{ k|fylds ;|f]t dflgPsf] 5 
eg] cy{sf af/]df rrf{ ul/Psf ;fdu|Lx¿nfO{ låtLos ;|f]t dflgPsf] 5 . o;qmddf ljleGg 
cg';Gwfg k|ltj]bg, k':ts, ljleGg lsl;dsf hg{n / kqklqsfdf k|sflzt n]vx¿af6 
;fduL ;ª\sng u/L ljZn]if0ffTds ljlwaf6 lgisif{ k|:t't ul/Psf] 5 . ;+:s[t cjwf/0ffnfO{ 
cfwf/ dfgL cy{ ljZn]if0fsf] cfwf/ k|:t't ul/Psf] 5 . 

cy{sf] ;+:s[t cjwf/0ff 

 cy{ zlSt zAbsf] cfjZos u'0f xf] . of] zAb / o;sf] cy{sf larsf] hLljt ;DaGwaf6 
kl/eflift x'g ;Sb5 . ha zAb ;'lgG5 To; ;Fu} To;sf] cy{ 1fg x'g hfG5 -l;4fGt 
d'StfjnL, k[=@^%_ . zAb;Fu x'g] cy{sf] o; lsl;dsf] ;DaGw / ;Gbe{af6 k|fKt 1fgsf 
ljifodf ;+:s[tsf ljb\jfgx¿n] lj:t[t rrf{ u/]sf 5g\ . o;df d'VotM dLdf+;s, g}oflos / 
j}ofs/0f ;Dk|bfodf zAbfy{ ;DaGwsf af/]df lj:t[t rrf{ ePsf] 5 .  

 dLdf+;sx¿sf cg';f/ zAbsf] cy{ zlSt ;xh ¿kdf zAbdf cfk}m x'G51 . zAb / 
cy{df ;Ton] s'g} k|efj kfb}{g . efiff ljgf ;dfh jf ;d'bfonfO{ a'‰g c;Dej 5 . xfdL 
xfd|f cleefjs jf cu|haf6 efiff l;Sb5f}+ . pgLx¿ htf h] l;sfpF5g\, Tot} ToxL l;S5f}+ . 
pgLx¿sf cufl8 k5fl8sf Jojxf/af6 l;Sb5f}+ . o;n] dfgj ;d'bfosf af/]df 1fg 
lbnfpF5 . JolStsf] k|efj zAbsf] cy{df kb}{g . dLdf+;sx¿ cflbdfgjn] klg c¿ s;}af6 
geO{ zAbaf6 g} cy{ jf tfTko{ l;s]sf] s'/f dfGb5g\ . o; cg';f/ JolStsf] k|efj zAbdf 
gkg]{ s'/f k|:6 x'g hfG5 . j}ofs/0fx¿ klg dLdf+;ssf b[li6sf]0fdf ;xdt 5g\ . pgLx¿ 
zAb / cy{sf] ;DaGwdf x'g] :yfoL u'0f zAbsf] k|rlnt k|of]uaf6 k|fKt x'g] l:jsf/ ub{5g\ . 
o;}n] zAbsf] k|of]uaf6 g} zAb / cy{sf] ;DaGw :yfoL aGb} hfG5 .  

 zAb / cy{sf larsf] ;xh ;+of]hgdf zAbsf] …of]UotfÚ n] e"ldsf v]Nb5 . zAb leq 
/x]sf] Ifdtfaf6 zAbfy{sf] JofVof x'g ;Sb5 . h;/L OlGb|o cyjf cg'e"ltsf cª\ux¿af6 
s'g s] xf] eGg] cg'e"lt jf 1fg x'g ;S5 To;/L g} zAbaf6 klg ;xh ¿kdf ljrf/ JoSt 
ug]{ zlSt k|fKt x'g ;Sb5 -jfSokbLo, t[tLo k[= @(_ .2  jf0fL ljrf/ ;Dk|]if0fsf] ;xh 
dfWod xf] . o;y{ s'g} klg zAbdf cy{ JoSt ug]{ ;xh zlSt x'G5 . of] zlSt k/Dk/fåf/f 

                                                 
1 cf}TklQs:t' zAb:ofy]{g ;DaGwM . 
2  OlGb|of0ff+ :jljifo]if' cgflbof]{Uotf oyf . cgflb/y}{M zAbfgf+ ;DaGwf] of]Uotf tyf .. 

lglZrt -;Lldt_ ul/Psf] x'G5 -Znf]sjflQ{s k[= @@*_ .3 ljz]iftM zAb / o;sf] k|of]Stfsf 
lar :yfoL ;DaGw /x]sf] x'G5 .  

 of:sn] s]xL r/fx¿sf] gfds/0fdf zAbfg's[ltsf] tYonfO{ k|:t't u/]sf 5g\ .4 pgn] 
sfun] pRrf/0f ug]{ …sfF sfFÚ sf cfwf/df …sfsÚ zAb pTkfbg ePsf] dfg]sf 5g \ . o;n] zAb 
/ cy{sf lar ;DaGw /x]sf] s'/f k|dfl0ft ub{5 .  

 zAb / cy{sf larsf] ;xh-k|fs[lts_ ;DaGwsf] l;4fGtnfO{ g}oflosx¿ c:jLsf/ 
ub{5g\ . j}z]lifsx¿n] kf/Dkl/s cf/Desf] ;DaGw dfg]/ ljrf/ cufl8 ;f/]sf 5g\ . uf}tdn] 
kf/Dkl/s j}lzi6\oåf/f zAbsf] cy{ af]w ug{ ;lsG55 eg]sf 5g\ -Gofo;"q bf];|f], ! k[= %%_ . 
pgLx¿n] …;fdflhsMzAbfby{k|TooMÚ eg]/ zAb / cy{sf lar s'g} k|ToIf ;xh ;DaGw gePsf] 
k|dfl0ft u/]sf 5g\ -j}z]lifs;"q, ;ftf}F, @ k[= @)_ . o;df zAb / b]vfOPsf] j:t'df s'g} 
;DaGw 5}g eGg] pgsf] wf/0ff 5 . gb]lvg] j:t' eP klg Tof] k/Dk/f l;4 x'G5 . 

 ts{zf:qLx¿ zAb / cy{sf lar s'g} k|fs[lts ;DaGw ePsf] -cfuf] / tfk_ cfuf] zAb 
pRrf/0f x'gf;fy To;sf] zlSt …tfkÚ zAbdf x'g' kg]{ ts{ /fVb5g \ . ZfAb / cy{sf lar To; 
lsl;dsf] ;DaGw cg'e"t ug{ ;Sb}gf}+ . Pp6f zAbn] b]vfpg] j:t'sf] cl:tTj To;df /xg 
;Sb}g . …cfuf]Ú eGbf To;n] d'vdf kf]Nb}g, rSs' eGbf To;n] sf6\b}g, …dxÚ eGbf To;sf] 
u'lnof] d'vdf el/Fb}g . o;y{ zAb;Fu To;sf] cy{sf] k|ToIf ;DaGw 5}g -zfj/efio ;"q, k|yd 
! k[= %_ .6  

 k|frLg g}oflosx¿ / j}z]lifsx¿ zAb / j:t'sf larsf] ;+of]hg k|fs[lts lsl;dsf] 
geO{ kf/Dkl/s x'G5 / o;sf] pTklQ O{Zj/af6 ePsf] x'G5 eGg] dfGb5g\ -Gofo;"q, bf];|f], ! M 
%%_ . ts{ ;+u|xdf zlSt Pp6f k/Dk/f xf] / of] O{Zj/Lo lgdf{0f xf] elgPsf] 5 . o;} sf/0f 
vf; vf; lsl;dsf zAbx¿sf] vf; vf; of] cy{ xf] eg]/ a'lemG5 -ts{;+u|x, k[= #)_ . 
pQ/jtL{ g}oflosx¿ of] ;DaGw O{Zj/Lo k|]/0ffaf6 pTklQ ePsf] geO{ dfgjLo k|]/0ffaf6 
pTklQ ePsf] dfGb5g\ . pQ/jtL{ g}oflosx¿ zAbdf x'g] zlSt dfgj lgld{t xf]  
-l;4fGtd'StfjnL, k[=@^^_ eGb5g\ . ;ª\s]t -k/Dkl/s ;DaGw_ O{Zj/af6 yflnPdf :yfoL x'G5 
/ o;nfO{ clewf jf zlSt elgG5 . To;sf] ;DaGw :yfoL geO{ dflg;af6 yfngL ePsf] 
x'G5Ù To;nfO{ kl/efiff elgG5 -zAbzlSt k|sflzsf, k[=!@@_ . et[{xl/n] klg oL b'O{{{ lsl;dsf] 
;DaGw l:jsf/ u/L ;ª\s]tsf chflgs -:yfoL_ / cfw'lgs -gofF_ b'O{{{ lsl;d dfg]sf 5g . 
klxnf] -chflgs_ :yfoL d'Vo ;DaGw / kl5Nnf] k|fljlws ;Gbe{;Fu ;DalGwt x'G5, h'g 
ljlzi6Ls/0f ul/Psf] / k"0f{ kl/eflift ul/Psf] cy{ x'G5 -jfSokbLo, k[= ^#_ . of] ljleGg 
j}1flgs sfo{sf nflu n]vsåf/f cfljisf/ ul/Psf] x'G5 . sfd / ;f]rsf larsf] km/s o;df 
kfpg ;lsG5 . cd"t{ Wjlgut v08 cyjf efiffdf zAbsf] :d/0f u/fpg] Ifdtf km/s–km/s 

                                                 
3 ;jf{sf/kl/R5]BzSToy]{ jfrs]slk jf . 
  ;jf{sf/fy{lj1fg;dy]{ lgodM s[tM .. 
4 sfs Olt zAbfg's[ltM tb\ Obd\ zs'lgif' ax'nd\ . 
5 ;fdlosTjfR5Abfy{;+k|Too:o . 
6 :ofRr]by]{g ;DaGwM If'/df]bszAbf]Rrf/0f] d'v:o kftgk"/0f] :oftfd\ . 
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pRrf/0fx¿af6 x'g ;Sb5 . xfd|f] ;f]rleq /x]sf eflifs pRrf/x¿ Wjlg jf j0f{sf ¿kdf 
JoSt ePsf x'G5g\ . o;} u/L ;Gble{t cyjf cy{ eg]sf] klg afXo ¿kdf b]lvg] vf; 
j:t'eGbf km/s x'G5 . of] j:t'sf] cjwf/0ff cyjf ljsNk xf] . ljsNk eg]sf] dfgl;s ¿kdf 
j:t'n] lgdf{0f u/]sf] pTkfbg xf] . ljsNksf] cfwf/e"t kl/ro vlK6Psf ;Gbe{x¿af6 
n'sfOPsf] x'G5 . o;af6 g} cy{sf] af]w x'g hfG5 .  

cy{af]wsf cfwf/ 

 zAbsf] cfk\mgf] cy{ x'G5 . efiffsf] ;a}eGbf ;fgf] cy{o'St eflifs PsfO zAb xf] . 
;+:s[t cy{sf] cjwf/0ff cg';f/ zAb / To;n] a'emfpg] j:t'nfO{ x]/]/ ltgsf larsf] 
;DaGwsf cfwf/df efiffsf zAbfy{sf] 1fg x'g hfG5 -tTjlrGtfdl0f, k[= $*!_ . ;+:s[t 
cy{lj1fgdf zAbsf] cy{ 1fgsf qmddf cf7j6f ljlwx¿nfO{ cfwf/ dflgPsf] x'G5 . oL 
ljlwsf ;DaGwdf lgDgfg';f/ rrf{ ul/Psf] 5 M  

j[4 Jojxf/  

 cf7j6f ljlwdWo] of] ;aeGbf dxTTjk"0f{ 5 . jf:tljs hLjgnfO{ cjnf]sg u/]/ efiff / 
To;sf] cy{ l;Sg ;lsG5 . dLdf+;s k|efs/sf cg';f/ of] efiff l;sfOsf] Ps dfq ljlw xf] . 
of] lgb]{zfTds jfSosf txdf x'G5 . s'g} lsl;dsf b[Zout lqmofsnfkx¿ >f]tfsf ¿kdf /x]/ 
x]l/G5 . o:tf jfSox¿ efiffsf] l;sfOsf] ;xh ljlwsf ¿kdf /x]sf x'G5g\ . efiffsf] l;sfO 
jfSosf txaf6 dfq x'G5 . o;df lj6\:u]lG:6gn] zAbn] s;/L sfd u5{ eGg] s'/f s'g} 
JolStn] cGbfh gu/L To;sf] k|of]u x]/]/ To;af6 l;Sg] wf/0ff /fv]sf 5g\ -lj6\:u]lG:6g 
!(%#O{=, k[= $((_ . c¿sf] Jojxf/ x]/]/, a'em]/ To;sf] cy{af]w ug{ ;lsG5 .  

 sfd eO/x]sf cj:yfsf] cleJolSt jfSosf ¿kdf …sÚ n] …vÚ nfO{ eg]sf] / u/]sf] s'/f 
…uÚ n] x]b{5, ;'Gb5 / l;Sb5 . jfSosf] cy{ s] xf] eGg] s'/f jStf …sÚ n] eg]sf] s'/fnfO{ >f]tf 
…vÚ n] h] Jojxf/ ub{5, t];|f] JolStn] To; jfSosf] cy{ ToxL xf] eGg] a'‰b5 . o; cj:yfdf 
…vÚ n] u/]sf ;a} sfo{x¿ …sÚ n] eg]sf jfSosf] cy{ xf] eGg] a'lemG5 . To:tf lsl;dsf 
cjnf]sgx¿af6 / To;sf cy{af6 zAbsf] cy{ 1fg x'G5 . of] cy{1fg cjfkf]åfk k|lqmofaf6 
x'g] ub{5 . s'dfl/n e§n] o; ljlwdf k|ToIf -k|ToIf cg'e"lt_, cg'dfg -cGbfh_ / cyf{klQ -
cy{df jfwf_ u/L ltgj6f lglZrt tx x'G5eg]sf 5g\ -Znf]sjflQ{s, ;DaGwfIf]k, bzf}F cWofo, 
k[=!$)–!$!_ .  

k|ToIf  

 cfk"mn] k|ToIf ¿kdf kfPsf cg'ejx¿af6 k|fKt x'g] cy{ k|ToIf xf] . afnsn] jStfn] 
eg]sf s'/fx¿ ;'Gb5 / To;kl5 >f]tfsf lqmofsnfkx¿ x]b{5 . of] k|ToIf cg'e"lt xf]] . 

cg'dfg  

 jStfn] af]n]sf s'/f >f]tfn] ;'g]/ u/]sf sfdsf cfwf/df csf{n] a'e\mg] cy{ cg'dfg xf] . 
o;df afnsn] ToxfF ePsf] sfdsf] ;Gbe{ x]b{5 / >f]tfn] u/]sf lqmofsnfkx¿nfO{ elgPsf] 
cleJolStsf] cy{sf ¿kdf a'‰b5 .  

;+:s[t jfª\dodf cy{tTj
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pRrf/0fx¿af6 x'g ;Sb5 . xfd|f] ;f]rleq /x]sf eflifs pRrf/x¿ Wjlg jf j0f{sf ¿kdf 
JoSt ePsf x'G5g\ . o;} u/L ;Gble{t cyjf cy{ eg]sf] klg afXo ¿kdf b]lvg] vf; 
j:t'eGbf km/s x'G5 . of] j:t'sf] cjwf/0ff cyjf ljsNk xf] . ljsNk eg]sf] dfgl;s ¿kdf 
j:t'n] lgdf{0f u/]sf] pTkfbg xf] . ljsNksf] cfwf/e"t kl/ro vlK6Psf ;Gbe{x¿af6 
n'sfOPsf] x'G5 . o;af6 g} cy{sf] af]w x'g hfG5 .  

cy{af]wsf cfwf/ 

 zAbsf] cfk\mgf] cy{ x'G5 . efiffsf] ;a}eGbf ;fgf] cy{o'St eflifs PsfO zAb xf] . 
;+:s[t cy{sf] cjwf/0ff cg';f/ zAb / To;n] a'emfpg] j:t'nfO{ x]/]/ ltgsf larsf] 
;DaGwsf cfwf/df efiffsf zAbfy{sf] 1fg x'g hfG5 -tTjlrGtfdl0f, k[= $*!_ . ;+:s[t 
cy{lj1fgdf zAbsf] cy{ 1fgsf qmddf cf7j6f ljlwx¿nfO{ cfwf/ dflgPsf] x'G5 . oL 
ljlwsf ;DaGwdf lgDgfg';f/ rrf{ ul/Psf] 5 M  

j[4 Jojxf/  

 cf7j6f ljlwdWo] of] ;aeGbf dxTTjk"0f{ 5 . jf:tljs hLjgnfO{ cjnf]sg u/]/ efiff / 
To;sf] cy{ l;Sg ;lsG5 . dLdf+;s k|efs/sf cg';f/ of] efiff l;sfOsf] Ps dfq ljlw xf] . 
of] lgb]{zfTds jfSosf txdf x'G5 . s'g} lsl;dsf b[Zout lqmofsnfkx¿ >f]tfsf ¿kdf /x]/ 
x]l/G5 . o:tf jfSox¿ efiffsf] l;sfOsf] ;xh ljlwsf ¿kdf /x]sf x'G5g\ . efiffsf] l;sfO 
jfSosf txaf6 dfq x'G5 . o;df lj6\:u]lG:6gn] zAbn] s;/L sfd u5{ eGg] s'/f s'g} 
JolStn] cGbfh gu/L To;sf] k|of]u x]/]/ To;af6 l;Sg] wf/0ff /fv]sf 5g\ -lj6\:u]lG:6g 
!(%#O{=, k[= $((_ . c¿sf] Jojxf/ x]/]/, a'em]/ To;sf] cy{af]w ug{ ;lsG5 .  

 sfd eO/x]sf cj:yfsf] cleJolSt jfSosf ¿kdf …sÚ n] …vÚ nfO{ eg]sf] / u/]sf] s'/f 
…uÚ n] x]b{5, ;'Gb5 / l;Sb5 . jfSosf] cy{ s] xf] eGg] s'/f jStf …sÚ n] eg]sf] s'/fnfO{ >f]tf 
…vÚ n] h] Jojxf/ ub{5, t];|f] JolStn] To; jfSosf] cy{ ToxL xf] eGg] a'‰b5 . o; cj:yfdf 
…vÚ n] u/]sf ;a} sfo{x¿ …sÚ n] eg]sf jfSosf] cy{ xf] eGg] a'lemG5 . To:tf lsl;dsf 
cjnf]sgx¿af6 / To;sf cy{af6 zAbsf] cy{ 1fg x'G5 . of] cy{1fg cjfkf]åfk k|lqmofaf6 
x'g] ub{5 . s'dfl/n e§n] o; ljlwdf k|ToIf -k|ToIf cg'e"lt_, cg'dfg -cGbfh_ / cyf{klQ -
cy{df jfwf_ u/L ltgj6f lglZrt tx x'G5eg]sf 5g\ -Znf]sjflQ{s, ;DaGwfIf]k, bzf}F cWofo, 
k[=!$)–!$!_ .  

k|ToIf  

 cfk"mn] k|ToIf ¿kdf kfPsf cg'ejx¿af6 k|fKt x'g] cy{ k|ToIf xf] . afnsn] jStfn] 
eg]sf s'/fx¿ ;'Gb5 / To;kl5 >f]tfsf lqmofsnfkx¿ x]b{5 . of] k|ToIf cg'e"lt xf]] . 

cg'dfg  

 jStfn] af]n]sf s'/f >f]tfn] ;'g]/ u/]sf sfdsf cfwf/df csf{n] a'e\mg] cy{ cg'dfg xf] . 
o;df afnsn] ToxfF ePsf] sfdsf] ;Gbe{ x]b{5 / >f]tfn] u/]sf lqmofsnfkx¿nfO{ elgPsf] 
cleJolStsf] cy{sf ¿kdf a'‰b5 .  

cyf{klQ  

 d"n cy{ ga'emfO{ To;eGbf aflx/sf] cy{ a'emfpg] cj:yf cyf{klQ xf] . o;df afnsn] 
>f]tfsf lqmofsnfkx¿ cJofVo]o ePsf] hfGb5 . egfO / To;sf] cy{sf lardf ;Defljt 
;Tosf] ljrf/ To;eGbf aflx/ /xG5 . o;sf] d"n cy{eGbf aflx/ /x]/ cy{ JoSt x'g] cj:yf 
b]lvGf hfG5 -lj6\u]lG:6\g, !(@@O{= k[= $(*_ . cy{ lgwf{/0fdf of] cj:yf b]lvg hfG5 . …hxfh 
8'Ag'Ú df hxfh 8'a]sf] x'Fb}g, …cfFvf nfUg'Ú df cfFvf st} 6fFl;Psf] x'Fb}g . o;egbf leGg 
Jojxf/df h] u/]sf] b]lvG5, To;sf] cy{ ;f]xL ¿kdf a'lemG5 . 

 j}ofs/0f gfu]zn] o;nfO{ zAbsf] cy{ l;sfOsf] pko'St ljlw dfg]sf 5g\ . k|l;4 
g}oflos hubLzn] klg o;nfO{ zAbsf] cy{ l;Sg] klxnf] / ;aeGbf pko'St ljlwsf ¿kdf 
lnPsf 5g\ . pgn] efiffsf] jf:tljs hLjgsf] cjnf]sg x'g] dxTTjk"0f{ cfwf/ eg]sf 5g\ -
zAbzlSt k|sflzsf, k[=!)#_ . of] o:tf] tl/sf xf] ls h;af6 afnsn] ;fdfGo ¿kdf efiffsf] 
k|of]unfO{ cufl8 a9fpFb5 . of] efiff l;sfOsf] ;xh tl/sf xf] . ha xfdLnfO{ ljutsf 
;Gbe{n] k|efj kfb{5 eg] Pp6f efun] k'g/fljef{j -;Gbe{sf] 1fg_ dfq u/fpF5 . To;eGbf 
cufl8sf nflu lglZrt k|ltlqmof u/fpF5 -cNdfg, !(^@O{= k[= !)@_ . sfTofogn] cfˆgf] 
jflt{sdf zAb / cy{sf] ;DaGw zAbsf] k|of]uaf6 kfpg ;lsG5 eg]sf 5g\7 -Znf]sjflQ{s, 
k[=!$$_ .  
cfKt jfSo  

 s'g} zAbsf] cy{ Jojxf/af6 hfGg g;lsg] x'G5 . o; cj:yfdf bfz{lgs jf eSthgsf] 
egfOaf6 cy{ af]w x'g hfg] l:ylt /xG5 . o;df k|ToIf ¿kdf JoSt ePsf] egfO cufl8 
cfpF5 . o:tf] egfOn] ;a}sf] ljZjf; k|fKt ub{5 / ;a}n] To;nfO{ g} cy{sf ¿kdf lnG5g\ . 
o:tf] s;}sf] egfO g} cfKt jfSo xf] . c¿n] eg]sf] s'/f g} To;sf] cy{ x'g hfG5 . o;df 
efiffsf] l;sfO ;r]t / of]hgfa4 lsl;daf6 x'G5 -;'j]bL, @)&& k[= *#_ . cleefjsaf6 
ljleGg JolSt j:t' cflbnfO{ k|ToIftM lrgfpg] sfd x'G5 . of] cfdf xf], of] a'jf xf], of] efO 
xf], cflb . afnsn]] cfk"mn] b]v]sf JolSt / j:t'nfO{ ToxL ¿kdf a'‰b5 -Gofosf]z, k[= *^)_ . 
s'g}n] cflwsfl/s ¿kdf of] j:t'sf nflu of] elgG5 eg]/ s'g} cflwsfl/s JolStn] eg]df 
To;sf] cy{ ToxL ¿kdf a'lemG5 . cul:6gn] o; ;DaGwdf k|:6 JofVof u/]sf 5g\ . cfˆgf] 
sGk]mhG;df pgn] cfKt jfSosf ;DaGwdf k|:6 wf/0ff /fv]sf 5g\ -/fhf !(&&O{= k[= #% _ . 

Jofs/0f  

 wft', ;u{, zAb cflbsf] Jofs/0faf6 cy{ af]w x'g ;Sb5 . cy{ af]wdf Jofs/0fsf] 
dxTjk"0f{ :yfg x'G5 . zAb sf]zdf zAbsf ;a} ¿kx¿sf]] cy{ lbOPsf] x'Fb}g . ¿kfog x'g] ¿k 
tyf ltgsf e]bsf] hfgsf/Lsf nflu Jofs/0fsf] ;xfotf lnOG5 . efiffsf] lj:t[t 1fgsf 
nflu Jofs/0fn] Jofs/l0fs cy{ af]w u/fpFb5 . 6'Ssfsf] cy{ lgwf{/0fdf klg ;xr/ 
PsfOx¿sf] Jofs/l0fs ;DaGw yfxf kfpg' cfjZos x'g hfG5 .  

                                                 
7  l;4] zAbfy{;DaGw] ======. 
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pkdfg  

 cfk"mn] ;'g] a'em]sf efj jf cy{sf cfwf/df csf]{ cy{ cg'dfg ug'{ pkdfg xf] . 
pkdfgsf] cy{ ;fb[Zo xf] . sltko cy{sf] 1fg ;fb[Zoaf6 x'G5 . ufO{ b]v]sf cfwf/df 
lgnufO{ a'em\g ;lsG5 . 3/df /xg] ufO{ / p:t} ljz]iftf af]s]sf] ag hª\undf a:g] ufO{ 
lgnufO{ x'G5 . Pp6f j:t' b]v]sf cfwf/df csf]{ To:t} j:t' jf cy{sf] cg'dfg ul/G5 . o;df 
b[Zo j:t'sf cfwf/df cb[Zo j:t'sf] cjwf/0ff lgdf{0f ul/G5 . pkdfg x'gsf nflu s'g} 
ljifosf af/]df klxn] g} 1fg x'g' kb{5 . ;+;f/sf w]/} j:t'sf] 1fg pkdfg s} cfwf/df x'G5 . 
dLdf+;s / g}oflosx¿ k|df0fsf ¿kdf 1fg / cg'e"ltnfO{ lng] ub{5g\ . pgLx¿ Pp6fdf 
ePsf] cg'e"lt csf{df ;b{5 eGg] wf/0ff /fVb5g\ -/fhf, !(&&O{= k[= #)_ . …eft vfg'Ú df eft 
b[Zo j:t' xf] . o;s} cfwf/df xfjf, xG8/ h:tf zAbaf6 xfjf vfg', xG8/ vfg' h:tf 
6'Ssfx¿sf] cy{ af]w ug{ ;lsG5 .  

sf]z  

 zAb sf]zaf6 cy{ a'e\mg ;lsG5 . zAbfy{ 1fgsf nflu sf]z dxTjk"0f{ dfWod xf] . 
zAbsf] cy{ kIfnfO{ sf]zn] k|:6\ofpF5 . s'g zAbsf] k|of]u sxfF x'g ;S5 eGg] s'/f ;d]t 
sf]zn] k|:6 kfb{5 . sf]zdf ;Gbe{ cg';f/ k|of]u x'g ;Sg] w]/} zAbx¿ lbOPsf] x'G5 . tL 
zAbnfO{ ;Gbe{ cg';f/ leGg leGg lsl;daf6 cYof{pg ;lsG5 . sf]zdf cfzo cg'¿ksf] 
nfIfl0fs cy{nfO{ klg ;Í]t ul/Psf] x'G5 t/ To; cj:yfdf d'Vo cy{ aflwt x'G5 -/fhf, 
!(&&O{= k[= #!_ . 6'Ssf sf]zsf] k|of]uaf6 6'Ssfsf] cy{ a'e\mg ;lsG5 .  

jfSoz]if  

 k|s/0faf6 cy{ v'Ng' jfSoz]if xf] . zAbsf] ;lGbUw cy{ kl5Nnf jfSoaf6 a'e\mg ;lsG5 . 
jfSoz]ifn] k|s/0fnfO{ hgfpFb5 . zAbsf cg]s cy{ x'g] cj:yfdf cy{sf] lgwf{/0fsf nflu 
jfSoz]if dxTjk"0f{ ;fwg xf] . cufl8 k5fl8sf] ;Gbe{ x]/]/ To;sf] ;Gbef{y{ a'e\mg ;lsg] 
x'G5 . /; zAbnfO{ k|s/0f cg';f/ ljleGg cy{df cYof{pg ;lsG5 . …cfhsn ahf/ 8'Ngdf 
/; nfu]sf] 5Ú jfSodf cfPsf] …/; nfUg'Ú sf] cy{ l;ª \uf] k|s/0faf6 yfxf kfpg ;lsG5 . 
hfFu/ a9\g', ?lr nfUg', cfglGbt x'g' cflb o;sf] k|s/0f cy{ x'g ;Sb5 .  

ljj[lt  

 JofVofaf6 cy{ v'Ng] cj:yf ljj[lt xf] . sltko zAb o:tf x'G5g\ ls tL zAbsf] cy{ 
Ps zAbdf atfpg ;lsFb}g . tL zAbsf] cy{sf nflu JofVof ug{' kg]{ x'G5 . o:tf] JofVof 
zAbsf] kof{ojfrL zAbaf6 klg lbg ;lsG5 . o; ;DaGwdf kt~hlnn] zAbsf] cy{ ljz]iftM 
zª\sf nfu]sf zAbsf] JofVofaf6 v'Nb5 eg]sf 5g\ -/fhf, !(&& k[= #)_ . 6'Ssfsf] klg 
JofVofaf6 cy{ v'Ng ;Sb5 . pbfx/0fsf nflu …cfFvf v'Ng'Ú 6'Ssfsf] cy{ JofVofaf6 cem k|:6 
x'g ;S5 . …d}n] eg]sf s'/fn] xs{jL/sf] cfFvf v'Nof]Ú jfSodf k"j{ k|;ª \usf] JofVofaf6 …cfFvf 
v'Ng'Ú 6'Ssfsf] cy{ k|l:6g hfG5 .  

l;4kb ;flGgWo  

 k|l;4 zAbsf] ;flGgWoaf6 cy{ v'Ng' l;4kb ;flGgWo xf] . cufl8 k5fl8sf] ;Gbe{n] 
zAbsf] cy{ v'Ng hfG5 . cleJolStdf s'g} a]nf gofF zAb b]lvg ;Sb5 . o; cj:yfdf 

;+:s[t jfª\dodf cy{tTj
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pkdfg  

 cfk"mn] ;'g] a'em]sf efj jf cy{sf cfwf/df csf]{ cy{ cg'dfg ug'{ pkdfg xf] . 
pkdfgsf] cy{ ;fb[Zo xf] . sltko cy{sf] 1fg ;fb[Zoaf6 x'G5 . ufO{ b]v]sf cfwf/df 
lgnufO{ a'em\g ;lsG5 . 3/df /xg] ufO{ / p:t} ljz]iftf af]s]sf] ag hª\undf a:g] ufO{ 
lgnufO{ x'G5 . Pp6f j:t' b]v]sf cfwf/df csf]{ To:t} j:t' jf cy{sf] cg'dfg ul/G5 . o;df 
b[Zo j:t'sf cfwf/df cb[Zo j:t'sf] cjwf/0ff lgdf{0f ul/G5 . pkdfg x'gsf nflu s'g} 
ljifosf af/]df klxn] g} 1fg x'g' kb{5 . ;+;f/sf w]/} j:t'sf] 1fg pkdfg s} cfwf/df x'G5 . 
dLdf+;s / g}oflosx¿ k|df0fsf ¿kdf 1fg / cg'e"ltnfO{ lng] ub{5g\ . pgLx¿ Pp6fdf 
ePsf] cg'e"lt csf{df ;b{5 eGg] wf/0ff /fVb5g\ -/fhf, !(&&O{= k[= #)_ . …eft vfg'Ú df eft 
b[Zo j:t' xf] . o;s} cfwf/df xfjf, xG8/ h:tf zAbaf6 xfjf vfg', xG8/ vfg' h:tf 
6'Ssfx¿sf] cy{ af]w ug{ ;lsG5 .  

sf]z  

 zAb sf]zaf6 cy{ a'e\mg ;lsG5 . zAbfy{ 1fgsf nflu sf]z dxTjk"0f{ dfWod xf] . 
zAbsf] cy{ kIfnfO{ sf]zn] k|:6\ofpF5 . s'g zAbsf] k|of]u sxfF x'g ;S5 eGg] s'/f ;d]t 
sf]zn] k|:6 kfb{5 . sf]zdf ;Gbe{ cg';f/ k|of]u x'g ;Sg] w]/} zAbx¿ lbOPsf] x'G5 . tL 
zAbnfO{ ;Gbe{ cg';f/ leGg leGg lsl;daf6 cYof{pg ;lsG5 . sf]zdf cfzo cg'¿ksf] 
nfIfl0fs cy{nfO{ klg ;Í]t ul/Psf] x'G5 t/ To; cj:yfdf d'Vo cy{ aflwt x'G5 -/fhf, 
!(&&O{= k[= #!_ . 6'Ssf sf]zsf] k|of]uaf6 6'Ssfsf] cy{ a'e\mg ;lsG5 .  

jfSoz]if  

 k|s/0faf6 cy{ v'Ng' jfSoz]if xf] . zAbsf] ;lGbUw cy{ kl5Nnf jfSoaf6 a'e\mg ;lsG5 . 
jfSoz]ifn] k|s/0fnfO{ hgfpFb5 . zAbsf cg]s cy{ x'g] cj:yfdf cy{sf] lgwf{/0fsf nflu 
jfSoz]if dxTjk"0f{ ;fwg xf] . cufl8 k5fl8sf] ;Gbe{ x]/]/ To;sf] ;Gbef{y{ a'e\mg ;lsg] 
x'G5 . /; zAbnfO{ k|s/0f cg';f/ ljleGg cy{df cYof{pg ;lsG5 . …cfhsn ahf/ 8'Ngdf 
/; nfu]sf] 5Ú jfSodf cfPsf] …/; nfUg'Ú sf] cy{ l;ª \uf] k|s/0faf6 yfxf kfpg ;lsG5 . 
hfFu/ a9\g', ?lr nfUg', cfglGbt x'g' cflb o;sf] k|s/0f cy{ x'g ;Sb5 .  

ljj[lt  

 JofVofaf6 cy{ v'Ng] cj:yf ljj[lt xf] . sltko zAb o:tf x'G5g\ ls tL zAbsf] cy{ 
Ps zAbdf atfpg ;lsFb}g . tL zAbsf] cy{sf nflu JofVof ug{' kg]{ x'G5 . o:tf] JofVof 
zAbsf] kof{ojfrL zAbaf6 klg lbg ;lsG5 . o; ;DaGwdf kt~hlnn] zAbsf] cy{ ljz]iftM 
zª\sf nfu]sf zAbsf] JofVofaf6 v'Nb5 eg]sf 5g\ -/fhf, !(&& k[= #)_ . 6'Ssfsf] klg 
JofVofaf6 cy{ v'Ng ;Sb5 . pbfx/0fsf nflu …cfFvf v'Ng'Ú 6'Ssfsf] cy{ JofVofaf6 cem k|:6 
x'g ;S5 . …d}n] eg]sf s'/fn] xs{jL/sf] cfFvf v'Nof]Ú jfSodf k"j{ k|;ª \usf] JofVofaf6 …cfFvf 
v'Ng'Ú 6'Ssfsf] cy{ k|l:6g hfG5 .  

l;4kb ;flGgWo  

 k|l;4 zAbsf] ;flGgWoaf6 cy{ v'Ng' l;4kb ;flGgWo xf] . cufl8 k5fl8sf] ;Gbe{n] 
zAbsf] cy{ v'Ng hfG5 . cleJolStdf s'g} a]nf gofF zAb b]lvg ;Sb5 . o; cj:yfdf 

To;sf] cy{ af]wsf nflu zAb sf]z x]l//xg' kg]{ cfjZostf x'Fb}g . To; avt zAbsf] cufl8 
k5fl8sf] ;Gbe{af6 zAbfy{ af]w x'g hfG5 . 6'Ssfdf cfPsf kbsf] cy{ csf]{ kbsf] 
;flGgWoaf6 v'Nb5 . pbfx/0fsf nflu …d'lvofsL 5f]/Ln] cg}lts ;DaGw /fv]/ afa'sf] gfs 
sf6LÚ jfSodf cg}lts ;DaGwsf cfwf/df …gfs sf6LÚ sf] cy{ k|:6 x'g ;Sb5 .  

cy{1fgsf ;t{ 

 cy{ efiffsf] Pp6f dxTjk"0f{ ;Gbe{ xf] . o;sf] lgwf{/0f cfsfª\Iff, of]Uotf, ;lGglw, 
tfTko{ 1fg / cf;lQn] ub{5 . efiff ljifos ;ª\s]tx¿af6 jftlrtsf qmddf k"j{ ;Gbe{sf 
nflu cljefHo ;ª\s]tsf dfWodaf6 cy{ JoSt x'G5 . o; ;DaGwdf b]vfk/]sf] ;j{k|frLg 
;Gbe{ …cfsf+IffÚ sf] cjwf/0ff xf] . dLdf+;s ;Dk|bfoaf6 of] cjwf/0ff cufl8 cfPsf] xf] . 
jfSodf ePsf zAbx¿ jfSofTds ;Gbe{df s;/L cy{k"0f{ aGb5g\ eGg] s'/fdf ljZn]if0fx¿ 
ePsf 5g\ . zAbnfO{ Wjlg / ljrf/sf] :jtGq PsfOsf ¿kdf lng] xf] eg] jfSoleq 
zAbx¿nfO{ hf]8\g] cfwf/ zAbsf] cfˆgf] cy{ xf] . Tof] cy{;Fu zAbx¿nfO{ hf]8\g] / Pp6f 
jfSosf ¿kdf Nofpg] sfd x'G5 . efiffdf cfsf+Iff ;j{:jLsfo{ ljifo xf] . jfSosf] PsfOdf 
afFWgsf nflu ljleGg efu hf]8\g' cfsf+Iff xf], ts{ut Jojl:yttf of]Uotf xf], WjGofTds 
¿kn] Ps PsfO / csf]{ PsfOsf] lgs6tf ;f+lgWo xf] -/fhf, !(&&O{= k[= !%&_ . o;nfO{ 
dLdf+;sx¿n] klxn] g} / cGo ;Dk|bfosf ljrf/sx¿n] kl5 l:jsf/ u/]sf x'g\ .  

cfsf+Iff  

 jfSodf zAbx¿sf lar Ps zAbn] csf]{ zAb /fVg] cj:yf cfsf+Iff xf] . /fd eft ePkl5 
…vfG5Ú cfsf+Iff x'G5, …hfG5Ú sf] cfsf+Iff x'Fb}g . …hfG5Ú sf] cfsf+Iff eft;Fu x'Fb}g 3/;Fu x'G5– 
…/fd 3/ hfG5Ú, …/fd eft vfG5Ú x'G5 . …¿v eft vfG5Ú, …¿v 3/ hfG5Ú x'Fb}g, lsgeg] oL 
zAbsf lardf cfsf+Iff ldNb}g . jfSo k"/f x'gsf nflu of] cTofjZos cj:yf xf] . 

 cfsf+Iffsf ;DaGwdf jfSosf zAbx¿sf lar kf/:kl/s ck]Iff x'G5 . jfSosf zAbx¿sf 
larsf] ;DaGw ;a}eGbf klxn] dLdf+;sx¿n] cufl8 NofPsf x'g\ . zAbsf] :jtGqtfsf] 
cfjZostf ;d:t zAb cyjf jfSodf x'G5 eGg] s'/f ;'?b]lv g} j}ofs/0fx¿n] cufl8 ;fb}{ 
NofPsf x'g\ . o; ;DaGwdf kfl0flgn] zAb ;fdYo{o'St 5g\ eg] tL ;d:t zAb dfq /xg] 
dfg]sf 5g\ -O{Zj/rGb|, @))(O{= k[= !$*_ . of] ;fdYo{ zAb ;dLIfsx¿ w]/}n] k|of]u u/]sf 
5g\ . of] Jofk]Iff cyjf kf/:kl/s ;+of]hg cy{ lgwf{/0fsf ;DaGwdf x'G5 . of] cfsf+Iff zAbsf] 
glhs 5 h'g dLdf+;sx¿n] lbPsf 5g\ . c¿ s]xLn] ;fdYo{nfO{ PsfyL{efj cyjf cy{sf] 
Pstf dfg]sf 5g\ -dLdf+;f;"q, bf];|f] !M $%_ . leGg cy{ lbg] leGg–leGg zAbx¿ Pp6} 
;f]rsf lglDt k|of]u ul/Psf x'G5g\ . kl5 cfPsf] b[li6sf]0f h}ldgLo cy}{sTj;Fu t'ngLo 5 . 
h'g ;f]r jf cjwf/0ffsf] PsTj;Fu ;DalGwt 5 . clxn];Dd oL cj:yfnfO{ ;dfg b[li6n] 
x]l/Psf] kfOG5 . kt~hlnn] oL b'O{{{ b[li6sf]0fnfO{ k/:k/ lgif]wssf ¿kdf lnPsf 5g\ / 
PsfyL{efjsf b[li6sf]0faf6 Pp6fnfO{ l:jsf/]sf 5g\ . o; cg';f/ ;d:t zAbsf ¿kdf 
ltgsf] cfˆg} cy{ lbOPsf] 5 / ljlzi6 klxrfg b]vfOPsf] 5 . t/ csf]{ b[li6sf]0f cg';f/ 
cnu zAbx¿ cfˆg} cy{sf] cwLgdf /xL k/:k/ ;DalGwt x'G5g \ . xf/bQsf cg';f/ Jok]Iff / 
PsfyL{efj ;d:t zAbsf nflu cfjZos 5g\ . zAbx¿sf cy{ larsf] kf/:kl/s ;+of]hgsf] 
cefj ePb]lv zAbx¿ ;d:t cfsf/df l:jsfo{ 5}gg\ . s}o6n] oL b'a}nfO{ jfSosf] cj:yf / 
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;d:t zAbsf ¿kdf l:jsf/ ub{5g\ . pgn] Jofk]Iffdf ;df; x'Fb}g / PsfyL{ efjdf jfSo 
x'Fb}g eg]sf 5g\ -/fhf, !(&&O{= k[= !^@_ .  

 cå}t j]bfGt cg';f/ cfsf+Iff plTytfsf+Iff / pTyfKofsf+Iff u/L b'O{{{ lsl;dsf] b]vfOPsf] 
5 . plTytfsf+Iff zAbsf] jf:tljs / ;xh lsl;dsf] ck]Iff xf] . of] csf]{;Fu To;sf] ;f]r 
k"/f ug{sf lglDt cfpF5 . pTyfKofsf+Iff ;DefJo ck]Iff xf] . of] cfjZos k/]sf avt pTkGg 
x'g hfG5 -Gofosf]z, k[=!!#, j]bfGt kl/efiff $ k[= $- &_ . pbfx/0fsf nflu …ufO{ NofpmÚ 
jfSodf Pp6fn] k|Zg ug{ ;Sb5, …s:tf] lsl;dsf] ufO{ <Ú / o;sf/0fn] …ufO{Ú zAb ;Dejt 
ljz]if0fsf ¿kdf …;]tf]Ú cyjf …a'9f]Ú ;Fu cfpg ;S5 . ;DefJo ck]Iffx¿df k|of]u x'g ;Sg] 
;Defjgf /x]sf] x'G5 . cfsf+Iffn] jfSodf ePsf] zAb kf/:kl/s x'g} kg]{ s'/f 5'6\ofpF5 . o;y{ 
…;]tf] ufO{ NofpmÚ jfSodf …ufO{Ú zAb;Fu Pp6f ;DefJo ck]Iff ljz]if0fsf ¿kdf …;]tf]Ú ;Fu 
/x]sf] x'G5 .  

 cy{e]b u'0fjfb, cg'jfb / e"tfy{jfb u/L ltg lsl;dsf x'G5g\ .8cy{jfbn] lgZrofy{s / 
af]Nbf jf n]Vbf hf]8 ul/Psf jfSox¿sf] cy{ tyf jfSofTds ¿kdf lgif]wf1f ePsf 
jfSox¿sf] cy{ ;ª\s]t ub{5 . lgif]wf1f;Fu cy{jfbsf] ;DaGw To; jfSodf ePsf] zAb;Fu 
x'G5, h'g Pp6f v08sf ¿kdf /x]sf] x'G5 . o;nfO{ kb}sjfSotf elgG5 . t/ ha jfSo 
h'g cfˆgf] cy{df k"0f{ 5g\ / ;DaGwdf Ps} h:tf 5g\ To;df Pp6f k|d'v x'G5 / c¿ uf}0f jf 
cwLg x'G5g\ . To;nfO{ jfSofTds Pstfn] lgoGq0f ub{5 . of] jfSo}sjfSotf xf] .  

 k|l;4 j}ofs/0f gfu]zn] cfsf+IffnfO{ >f]tfsf] rfxgfsf] Pp6f v08 jf efu dfg]sf 5g\ . 
zAb ;'lg/xFbf o;sf] k"0f{ cy{ 1fgsf nflu jfSo leqsf zAbsf] ljrf/ hfGg' kb{5 . To;df 
JoSt ljrf/ To;sf] cy{;Fu ;DalGwt /xG5 . o;}n] cfsf+Iff >f]tf;Fu ;DalGwt x'G5 . 
cfsf+Iff jf ck]Iffn] jfSodf ePsf zAbx¿nfO{ dgf]j}1flgs b[li6n] geO{ Jofs/l0fs b[li6n] 
x]b{5 . of] jfSo k"0f{ x'gsf lglDt cfjZos x'G5 . kl5Nnf g}oflosx¿n] dgf]j}1flgs cfsf+Iff 
/ Jofs/l0fs cfsf+Iffsf lar leGgtf b]vfPsf 5g\ . pgLx¿n] cfsf+IffnfO{ jfSofTds 
cfjZos tTjsf ¿kdf lnPsf 5g\ . Pp6f zAb jfSodf csf]{ zAbsf nflu cfPsf] x'G5 . 
h;af6 jfSosf zAbx¿sf lar cGt;{DaGw b]lvg hfG59 eg]sf 5g\ -ts{;+u|x, k[=#), 
Gofosf]z, k[=!!#_ . Pp6f zAbn] csf]{ zAbnfO{ jfSofTds ¿kdf hf]8\g' cfsf+Iff xf] . o;n] 
jfSodf ePsf zAbx¿sf] jfSofTds ;DaGwnfO{ 1fgsf txdf k'¥ofpFb5 . g}oflosx¿ zAbsf 
lardf kf/:kl/s ck]Iff /xGf] s'/f l:jsf/ u5{g\ . zAbleq wft' / ;u{x¿df klg cfsf+Iff /xGf] 
wf/0ff /x]sf] 5 . 

of]Uotf  

 of]Uotf jfSosf zAbx¿sf larsf] kf/:kl/s ;';+u7gdf x'g] tfls{s ;';+ult cyjf d]n  
xf] . o;n] jfSosf] cy{  kIfsf] lgwf{/0f ub{5 . cg'ej;Fu d]n ePsf zAbx¿sf lar of]Uotf 
/xG5 . jfSosf] cy{nfO{ of]Uotfn] k"0f{tfdf k'/\ofpFb5 . of]Uotfn] kf/:kl/s ;+of]hgsf] 
;+ultsf nflu jfSodf zAbx¿sf] dfu ub{5 jf zAbx¿ vf]Hb5 eGg] wf/0ff zflnsgfysf] 

                                                 
8  u'0fjfb -cfnª\sfl/s egfO_, cg'jfb -klxn] hfg]sf]_, e"tfy{jfb -klxn] ghfg]sf] egfO_ . 
9  kbfy{;+;uf{gjudM k|fuefjM . 

;+:s[t jfª\dodf cy{tTj
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;d:t zAbsf ¿kdf l:jsf/ ub{5g\ . pgn] Jofk]Iffdf ;df; x'Fb}g / PsfyL{ efjdf jfSo 
x'Fb}g eg]sf 5g\ -/fhf, !(&&O{= k[= !^@_ .  

 cå}t j]bfGt cg';f/ cfsf+Iff plTytfsf+Iff / pTyfKofsf+Iff u/L b'O{{{ lsl;dsf] b]vfOPsf] 
5 . plTytfsf+Iff zAbsf] jf:tljs / ;xh lsl;dsf] ck]Iff xf] . of] csf]{;Fu To;sf] ;f]r 
k"/f ug{sf lglDt cfpF5 . pTyfKofsf+Iff ;DefJo ck]Iff xf] . of] cfjZos k/]sf avt pTkGg 
x'g hfG5 -Gofosf]z, k[=!!#, j]bfGt kl/efiff $ k[= $- &_ . pbfx/0fsf nflu …ufO{ NofpmÚ 
jfSodf Pp6fn] k|Zg ug{ ;Sb5, …s:tf] lsl;dsf] ufO{ <Ú / o;sf/0fn] …ufO{Ú zAb ;Dejt 
ljz]if0fsf ¿kdf …;]tf]Ú cyjf …a'9f]Ú ;Fu cfpg ;S5 . ;DefJo ck]Iffx¿df k|of]u x'g ;Sg] 
;Defjgf /x]sf] x'G5 . cfsf+Iffn] jfSodf ePsf] zAb kf/:kl/s x'g} kg]{ s'/f 5'6\ofpF5 . o;y{ 
…;]tf] ufO{ NofpmÚ jfSodf …ufO{Ú zAb;Fu Pp6f ;DefJo ck]Iff ljz]if0fsf ¿kdf …;]tf]Ú ;Fu 
/x]sf] x'G5 .  

 cy{e]b u'0fjfb, cg'jfb / e"tfy{jfb u/L ltg lsl;dsf x'G5g\ .8cy{jfbn] lgZrofy{s / 
af]Nbf jf n]Vbf hf]8 ul/Psf jfSox¿sf] cy{ tyf jfSofTds ¿kdf lgif]wf1f ePsf 
jfSox¿sf] cy{ ;ª\s]t ub{5 . lgif]wf1f;Fu cy{jfbsf] ;DaGw To; jfSodf ePsf] zAb;Fu 
x'G5, h'g Pp6f v08sf ¿kdf /x]sf] x'G5 . o;nfO{ kb}sjfSotf elgG5 . t/ ha jfSo 
h'g cfˆgf] cy{df k"0f{ 5g\ / ;DaGwdf Ps} h:tf 5g\ To;df Pp6f k|d'v x'G5 / c¿ uf}0f jf 
cwLg x'G5g\ . To;nfO{ jfSofTds Pstfn] lgoGq0f ub{5 . of] jfSo}sjfSotf xf] .  

 k|l;4 j}ofs/0f gfu]zn] cfsf+IffnfO{ >f]tfsf] rfxgfsf] Pp6f v08 jf efu dfg]sf 5g\ . 
zAb ;'lg/xFbf o;sf] k"0f{ cy{ 1fgsf nflu jfSo leqsf zAbsf] ljrf/ hfGg' kb{5 . To;df 
JoSt ljrf/ To;sf] cy{;Fu ;DalGwt /xG5 . o;}n] cfsf+Iff >f]tf;Fu ;DalGwt x'G5 . 
cfsf+Iff jf ck]Iffn] jfSodf ePsf zAbx¿nfO{ dgf]j}1flgs b[li6n] geO{ Jofs/l0fs b[li6n] 
x]b{5 . of] jfSo k"0f{ x'gsf lglDt cfjZos x'G5 . kl5Nnf g}oflosx¿n] dgf]j}1flgs cfsf+Iff 
/ Jofs/l0fs cfsf+Iffsf lar leGgtf b]vfPsf 5g\ . pgLx¿n] cfsf+IffnfO{ jfSofTds 
cfjZos tTjsf ¿kdf lnPsf 5g\ . Pp6f zAb jfSodf csf]{ zAbsf nflu cfPsf] x'G5 . 
h;af6 jfSosf zAbx¿sf lar cGt;{DaGw b]lvg hfG59 eg]sf 5g\ -ts{;+u|x, k[=#), 
Gofosf]z, k[=!!#_ . Pp6f zAbn] csf]{ zAbnfO{ jfSofTds ¿kdf hf]8\g' cfsf+Iff xf] . o;n] 
jfSodf ePsf zAbx¿sf] jfSofTds ;DaGwnfO{ 1fgsf txdf k'¥ofpFb5 . g}oflosx¿ zAbsf 
lardf kf/:kl/s ck]Iff /xGf] s'/f l:jsf/ u5{g\ . zAbleq wft' / ;u{x¿df klg cfsf+Iff /xGf] 
wf/0ff /x]sf] 5 . 

of]Uotf  

 of]Uotf jfSosf zAbx¿sf larsf] kf/:kl/s ;';+u7gdf x'g] tfls{s ;';+ult cyjf d]n  
xf] . o;n] jfSosf] cy{  kIfsf] lgwf{/0f ub{5 . cg'ej;Fu d]n ePsf zAbx¿sf lar of]Uotf 
/xG5 . jfSosf] cy{nfO{ of]Uotfn] k"0f{tfdf k'/\ofpFb5 . of]Uotfn] kf/:kl/s ;+of]hgsf] 
;+ultsf nflu jfSodf zAbx¿sf] dfu ub{5 jf zAbx¿ vf]Hb5 eGg] wf/0ff zflnsgfysf] 

                                                 
8  u'0fjfb -cfnª\sfl/s egfO_, cg'jfb -klxn] hfg]sf]_, e"tfy{jfb -klxn] ghfg]sf] egfO_ . 
9  kbfy{;+;uf{gjudM k|fuefjM . 

/x]sf] 5 . ;+ultk"0f{ zAbx¿ k|fKt cg'ejaf6 JoSt x'G5g\ . …pm kfgLn] leh]sf] 5Ú -ko;f 
l;+rlt_ jfSodf cy{sf] of]Uotf 5 . lelhg] s'/f ;fdfGotof emf]n j:t' h:t} kfgLaf6 x'g] 
ub{5 . ToxfF lelhg] ljrf/ / kfgL;Fu s'g} c;ª\ult 5}g . t/ …pm cfuf]n] leh]sf] 5Ú -clUggf 
l;+rlt_ h:tf jfSodf of]Uotf jf ;+ult 5}g . lelhg] ljrf/ cfuf]sf u'0f;Fu d]n vfFb}g . 
cfuf] / leHg' zAbsf] of]Uotf 5}g -zf:qL, !($%O{= k[= @%&_ .  

;lGglw 

 ;fdfGotof jfSodf ePsf kbx¿sf] lgs6jtL{ cj:yfsf] ;fdfGo JofVof ;lGglw jf 
cf;lQ xf] . zAbx¿sf larsf] of] lgs6tf zAbx¿sf larsf] cljefHo qmldstf xf] h'g Ps 
csf]{sf] ;fdLKotfdf /xG5 . zAbx¿sf] nfdf] b'/Ln] 1fgsf] pTkfbg x'g ;Sb}g / To;df s'g} 
klg lsl;dsf] cGt;{DaGw /xFb}g . cfsf+Iff / of]Uotf eP tfklg kbx¿sf larsf] ;lGglw 5}g 
eg] cleJolSt cy{k"0f{ x'Fb}g .  

 k"j{jtL{ g}oflosx¿sf cg';f/ zAbsf] cy{sf] k'g;{Dof]hg x'g' kb{5 . cg'e"ltn] cy{sf] 
k'g;+{of]hg u/fpFb5 . cg'e"lt Ifl0fs x'G5 . cnu–cnu zAbx¿sf] cy{ k'g;{+of]hg ug{sf 
lgldQ cg'e"ltsf] cfjZostf kb{5 . cy{x¿ ;+of]hg u/]/ Pp6f l;ª\uf] cy{ agfpg'kg]{ x'G5 .  

 k|efs/ ;Dk|bfosf dLdf+;sx¿ cfjZos cy{sf] k|flKtsf lglDt nf]k ePsf] zAbsf] cy{ 
cg'dfg u/]/ zAb cjut ug'{eGbf cfjZos cy{ tTsfn cg'dfg ug'{ jf ljt/0f ug'{ ;lhnf] 
x'g hfG5 eGg] s'/fdf ljZjf; ub{5g\ . pgLx¿ ePsf] zAbnfO{ ;Gbe{df ljt/0f x'g ;Sg] 
zAbsf] cy{sf ¿kdf lnG5g\ . ;Gbe{n] eGg vf]h]sf] cy{ yfxf ePkl5 zAbsf] cl:tTjsf 
ljifodf cg'dfg ul//xg' s'g} cfjZos kb}{g . cy{sf af/]df OR5f /fv]/ cy{ a'e\mg ;lsG5 
zAbsf af/]df xf]Og . o; afx]s pgLx¿ cy{sf] :d/0fsf nflu n'Kt zAbsf] pkl:ylt s'g} 
cfjZos 5}g eGg] 7fGb5g\ -jfSofy{dft[sfj[lQ, k[=*_ . To; lsl;dsf ;a} cj:yfx¿df 
n's]s]f cy{ x'G5, jf:tljs zAb xf]Og, Tof] g} ToxfF ljt/0f x'g ;Sb5 eGg] k|efs/sf] ts{ 
/x]sf] 5 . o;nfO{ …cyf{Wofxf/Ú b[li6sf]0fsf ¿kdf a'e\mg ;lsG5 . cy{ a'e\mgsf nflu 
;+1fgsf w]/} pkfox¿ 5g\ h:t} cg'e"lt / lg0f{o . o;y{ …efF8f]Ú sf] ljifodf p7 \g] ljrf/ 
o;nfO{ b]vfPkl5 dfq x'G510 -cU8]g / l/r8{;\ !(#^ k[= $$!_ . h] b]lvPsf] jf ;'lgPsf] 5 
To; afx]s a'e\mg / JofVof ug{ g;lsg] x'G5 . o;y{ b]jbQnfO{ x]/]/, h;nfO{ hflgPsf] 5 Tof] 
hLljt 5, pm 3/df 5}g, p;sf] pkl:ylt aflx/ ePsf] cg'dfg ul/Psf] 5 . of] ;'lgPsf] 5 
ls b]jbQ h'g df]6f] 5, lbpF;f]df vfFb}g, oxfF cg'dfg ul/Psf] 5 pm /ftdf vfG5 . o:tf 
cj:yfx¿df tYosf] lgif]w cfjZos 5 . b'O{{{j6f hfg]sf tYox¿sf] JofVof ug{sf nflu h'g 
k|:6 ¿kdf lj/f]wfef;k"0f{ 5 . zj/n] b'O{{{ k|sf/sf] cyf{klQ k|:tfj u/]sf 5g\– b[i6fy{klQ -h'g 
b]lvPsf] 5 To;k|lt lgif]w_ / >'tfy{klQ -h'g ;'lgPsf] 5, To;k|lt lj/f]w_ .  

tfTko{1fg 
 jStfn] h] s'/f JoSt ug]{ cfzosf lglDt eflifs pRrf/ ub{5, >f]tfn] pxL ¿kdf a'e\mg' 
g} To;sf] cy{ xf] -yf]d;, !($(O{= k[= !#)_ . ;/ P= ufl8{g/n] s'g} klg jfSo jf kbfjnLsf] 
                                                 
10  zAb:o}jfGjofx{Tjfb\ åf/d\ cflj|otfd\ Olt 
   zAbfWofxf/ Pj :ofb\ Olt Pj+ dfb[zf+ dtd\ . 
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cy{ eg]sf] jStfsf] OR5f s] df 5, Tof] >f]tfåf/f af]w ug'{nfO{ dfg]sf 5g\ -ufl8{g/, !(@@O{= 
k[= #^!_ . leGg–leGg lsl;dsf] dgf]j}1flgs ;Gbe{sf nflu pxL ;ª\s]t k|of]u ug{ ;lsG5 . 
Pp6} s'/fnfO{ klg km/s–km/s sf]0faf6 JoSt ug{ ;lsG5 -ufl8{g/, !(%!O{= k[= %@_ .  

 jStfsf] cfzonfO{ s'/fsfgLsf ;Gbe{df dxTj lbg] s]xL g}oflosx¿n] ;fdfGo jfSo 
;d]tdf klg zAbn] lbg] cy{ g} Tof] j:t' xf] eg]sf 5g\ . …efF8f] NofpmÚ -36d\ cfgo_ jfSodf 
…efF8f]Ú n] lbg] cy{ g} efF8f] zAbsf ljifodf JoSt jStfsf] cfzo xf] . jStfsf] cfzo c¿ g} 
x'g] xf] eg] zAbn] nIf0ff a'emfpg ;Sb5 eGg] pgLx¿sf] wf/0ff /x]sf] 5 . o; cj:yfdf 
zAbsf] zlSt b]lvG5 -Gofosf]z, k[= #@&_ . o;n] >f]tfnfO{ nIf0ffsf ;Gbe{df a'e\mg k|]l/t 
ub{5 . o;y{ …u+ufdf 3/ 5Ú jfSodf zAbsf] cy{ geP/ jStfsf] dfgl;stf JoSt ePsf] 
x'G5 . o;n] u+ufsf] lsgf/df 3/ ePsf] s'/f JoSt u/]sf] 5 . Pp6fn] eg]sf] zAbsf] cfzo 
csf{n] a'e\mg' kb{5 . s] eGg vf]lhPsf] xf] To; ljifodf kf/:kl/s cy{ af]w x'g' cfjZos 5 -
cU8]g / l/r8{;\, !(#^O{= k[=!*@_ . 

 g}oflos / dLdf+;sx¿sf b[li6sf]0fsf] leGgtf jfSosf] cy{ lgwf{/0fdf jStfsf] 
dfgl;stf;Fu ;DalGwt /x]sf] 5 . pgLx¿sf lardf b]lvg] k|:6 leGgtf efiffsf dfWodaf6 
1fg k|fKt ug{ ;lsG5 eGg]df 5 . g}oflosx¿sf cg';f/ zAb 1fgsf] ;fwgsf ¿kdf / s'g} 
dxfg JolStsf] egfO jf cfKt pkb]zsf ¿kdf cfPsf] x'G511 -Gofo;"q, k|yd, ! M &_ .  

 jStfn] a'emfpg vf]h]sf] cy{ cg'¿k Pp6f zAbn] csf]{ zAb jf c¿ zAbx¿ lnP/ 
cfPsf] x'G5 -Gofosf]z, k[=#@&_ . …5f]/f] cfPsf] 5– /fhfsf]– dflg;x¿ x6\b5g\Ú -cod\ Plt 
k'qf]/f1fk'?iff]ck;fo{tfd\_ of] jStfsf] dfgl;stfsf] 1fg xf] . o;df …/fhfsf]Ú ;Fu} …k'qÚ / 
…k'?ifÚ cfsf+Iffaf6 ldn]/ ag]sf] 5 . cyf{t\ cfsf+Iff cg'¿k /fhf, k'q / k'?if zAb 5gf]6 
ePsf 5g\ . Pp6f zAb;Fu ;a} zAbsf] geO{ vf; zAbsf] dfq ;DaGw /x]sf] x'G5 . 

 u+u]zf]kfWofo / ljZjgfyn] klg tfTko{sf] 1fgnfO{ cnu p2]Zosf lglDt cfjZos rf}yf] 
s'/f dfg]sf 5g\ . pgn] cfsf+Iff, of]Uotf / ;lGglw;Fu} tfTko{sf] klg af]w x'g'kg]{ wf/0ff 
cufl8 NofPsf 5g\ . pgLx¿n]] jStfn] k|:t't u/]sf] cy{nfO{ tfTko{ dfg]sf 5g\ . cGo 
g}oflosx¿n] tfTko{nfO{ cfsf+Iff, of]Uotf / ;+lglw;Fu} /fv]sf 5g\ . tfTko{s} sf/0fn] cfsf+Iff, 
of]Uotf / ;+lglwn] sfo{ ub{5g\ eGg] pgLx¿sf] wf/0ff /x]sf] 5 -l;4fGt d'StfjnL, k[=#)#_ .  
 g}oflosx¿sf] dt cg';f/ pRrf/ ul/Psf] zAbsf] cy{ eg]sf] >f]tfnfO{ a'emfpgsf nflu 
jStfn] hf]8 lbPsf] ljifo xf] . egfO p2]Zod"ns x'G5 / >f]tfn] s]xL a'e\mof] eg] dfq cy{k"0f{ 
aGb5 . jStfn] JoSt ug{ rfx]sf] s'/f >f]tfdf ;~r/0f x'g' kb{5 .  

 syg :jefj}n] p2]Zod"ns x'G5 . l;s]sf -k9]sf_ dflg;x¿ cfˆgf] ljrf/nfO{ ;+of]lht 
¿kdf JoSt x'g] u/L k|of]u ub{5g\ . zAbx¿sf] ;flGgWosf] k|of]uaf6 jStfn] To;sf] 
cleJolSt lbG5 . clGjtflewfg l;4fGtn] tfTko{sf] l:jsf/ ub{5 . clewfn] d'Vo cy{ lbG5, 
jfSosf] km/s cy{ clewf;Fu} tfTko{af6 v'Ng hfG5 . t/ clelxtfGjo l;4fGt cg';f/ clewf 
zlStdf zAbsf] cy{dfq} JoSt x'g ;Sb5 . km/s lsl;dsf] cy{ nIf0ff zlStaf6 JoSt x'G5 . 

                                                 
11  cfKtf]kb]zM zAbM . 

;+:s[t jfª\dodf cy{tTj
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cy{ eg]sf] jStfsf] OR5f s] df 5, Tof] >f]tfåf/f af]w ug'{nfO{ dfg]sf 5g\ -ufl8{g/, !(@@O{= 
k[= #^!_ . leGg–leGg lsl;dsf] dgf]j}1flgs ;Gbe{sf nflu pxL ;ª\s]t k|of]u ug{ ;lsG5 . 
Pp6} s'/fnfO{ klg km/s–km/s sf]0faf6 JoSt ug{ ;lsG5 -ufl8{g/, !(%!O{= k[= %@_ .  

 jStfsf] cfzonfO{ s'/fsfgLsf ;Gbe{df dxTj lbg] s]xL g}oflosx¿n] ;fdfGo jfSo 
;d]tdf klg zAbn] lbg] cy{ g} Tof] j:t' xf] eg]sf 5g\ . …efF8f] NofpmÚ -36d\ cfgo_ jfSodf 
…efF8f]Ú n] lbg] cy{ g} efF8f] zAbsf ljifodf JoSt jStfsf] cfzo xf] . jStfsf] cfzo c¿ g} 
x'g] xf] eg] zAbn] nIf0ff a'emfpg ;Sb5 eGg] pgLx¿sf] wf/0ff /x]sf] 5 . o; cj:yfdf 
zAbsf] zlSt b]lvG5 -Gofosf]z, k[= #@&_ . o;n] >f]tfnfO{ nIf0ffsf ;Gbe{df a'e\mg k|]l/t 
ub{5 . o;y{ …u+ufdf 3/ 5Ú jfSodf zAbsf] cy{ geP/ jStfsf] dfgl;stf JoSt ePsf] 
x'G5 . o;n] u+ufsf] lsgf/df 3/ ePsf] s'/f JoSt u/]sf] 5 . Pp6fn] eg]sf] zAbsf] cfzo 
csf{n] a'e\mg' kb{5 . s] eGg vf]lhPsf] xf] To; ljifodf kf/:kl/s cy{ af]w x'g' cfjZos 5 -
cU8]g / l/r8{;\, !(#^O{= k[=!*@_ . 

 g}oflos / dLdf+;sx¿sf b[li6sf]0fsf] leGgtf jfSosf] cy{ lgwf{/0fdf jStfsf] 
dfgl;stf;Fu ;DalGwt /x]sf] 5 . pgLx¿sf lardf b]lvg] k|:6 leGgtf efiffsf dfWodaf6 
1fg k|fKt ug{ ;lsG5 eGg]df 5 . g}oflosx¿sf cg';f/ zAb 1fgsf] ;fwgsf ¿kdf / s'g} 
dxfg JolStsf] egfO jf cfKt pkb]zsf ¿kdf cfPsf] x'G511 -Gofo;"q, k|yd, ! M &_ .  

 jStfn] a'emfpg vf]h]sf] cy{ cg'¿k Pp6f zAbn] csf]{ zAb jf c¿ zAbx¿ lnP/ 
cfPsf] x'G5 -Gofosf]z, k[=#@&_ . …5f]/f] cfPsf] 5– /fhfsf]– dflg;x¿ x6\b5g\Ú -cod\ Plt 
k'qf]/f1fk'?iff]ck;fo{tfd\_ of] jStfsf] dfgl;stfsf] 1fg xf] . o;df …/fhfsf]Ú ;Fu} …k'qÚ / 
…k'?ifÚ cfsf+Iffaf6 ldn]/ ag]sf] 5 . cyf{t\ cfsf+Iff cg'¿k /fhf, k'q / k'?if zAb 5gf]6 
ePsf 5g\ . Pp6f zAb;Fu ;a} zAbsf] geO{ vf; zAbsf] dfq ;DaGw /x]sf] x'G5 . 

 u+u]zf]kfWofo / ljZjgfyn] klg tfTko{sf] 1fgnfO{ cnu p2]Zosf lglDt cfjZos rf}yf] 
s'/f dfg]sf 5g\ . pgn] cfsf+Iff, of]Uotf / ;lGglw;Fu} tfTko{sf] klg af]w x'g'kg]{ wf/0ff 
cufl8 NofPsf 5g\ . pgLx¿n]] jStfn] k|:t't u/]sf] cy{nfO{ tfTko{ dfg]sf 5g\ . cGo 
g}oflosx¿n] tfTko{nfO{ cfsf+Iff, of]Uotf / ;+lglw;Fu} /fv]sf 5g\ . tfTko{s} sf/0fn] cfsf+Iff, 
of]Uotf / ;+lglwn] sfo{ ub{5g\ eGg] pgLx¿sf] wf/0ff /x]sf] 5 -l;4fGt d'StfjnL, k[=#)#_ .  
 g}oflosx¿sf] dt cg';f/ pRrf/ ul/Psf] zAbsf] cy{ eg]sf] >f]tfnfO{ a'emfpgsf nflu 
jStfn] hf]8 lbPsf] ljifo xf] . egfO p2]Zod"ns x'G5 / >f]tfn] s]xL a'e\mof] eg] dfq cy{k"0f{ 
aGb5 . jStfn] JoSt ug{ rfx]sf] s'/f >f]tfdf ;~r/0f x'g' kb{5 .  

 syg :jefj}n] p2]Zod"ns x'G5 . l;s]sf -k9]sf_ dflg;x¿ cfˆgf] ljrf/nfO{ ;+of]lht 
¿kdf JoSt x'g] u/L k|of]u ub{5g\ . zAbx¿sf] ;flGgWosf] k|of]uaf6 jStfn] To;sf] 
cleJolSt lbG5 . clGjtflewfg l;4fGtn] tfTko{sf] l:jsf/ ub{5 . clewfn] d'Vo cy{ lbG5, 
jfSosf] km/s cy{ clewf;Fu} tfTko{af6 v'Ng hfG5 . t/ clelxtfGjo l;4fGt cg';f/ clewf 
zlStdf zAbsf] cy{dfq} JoSt x'g ;Sb5 . km/s lsl;dsf] cy{ nIf0ff zlStaf6 JoSt x'G5 . 

                                                 
11  cfKtf]kb]zM zAbM . 

of] cy{ tfTko{1fgaf6 v'Ng hfG5 . cfsf+Iff, of]Uotf / ;lGglw ltg tYosf lardf tfTko{n] 
cy{sf] alnof] cfwf/ ylklbG5 . o;df jStfsf] cfzosf] cfwf/ /xG5 . o;}nfO{ g} 
tfTko{j[lQsf ¿kdf lnOG5 . k"j{jtL{ g}oflosx¿ tfTko{j[lQ / pQ/jtL{ g}oflosx¿ …;+;u{ 
dof{bfÚ sf ¿kdf tfTko{1fgnfO{ lnG5g\ .  

lgisif{ 

 ;+:s[tdf zAbfy{sf ljifodf lj:t[t rrf{ ePsf] 5 . ljleGg ;Dk|bfoleq /x]/ kb tyf 
kbfy{sf ;DaGwdf km/s wf/0ffx¿ k|:t't u/L cy{sf] ;+:s[t cjwf/0ff ag]sf] k|:6 x'G5 . zAb 
/ o;sf] cy{sf larsf] hLljt ;DaGwaf6 cy{ zlSt kl/eflift x'g] x'gfn] To;af6 JoSt x'g] 
tfTko{ g} cy{ xf] . zAb;Fu x'g] cy{sf] ;DaGw / ;Gbe{af6 k|fKt x'g] 1fgaf6 cy{af]w x'g] 
s'/fdf ;+:s[tsf ljb\jfgx¿ ;xdt 5g\ . vf;u/L dLdf+;s / g}oflosx¿n] k|:t't u/]sf] 
cy{;DaGwL wf/0ff g} ;+:s[t cy{sf] cjwf/0ff dflgPsf] 5 . o;y{ ;a} ljrf/sf ;Dk|bfox¿ 
cy{sf] k|of]ud"ns kl/efiff l:jsf/ ub{5g\ . j[lQ cyjf zAbsf] sfo{ g} o;sf] ;f]r jf 
ljrf/;Fusf] ;DaGw xf] . o; lsl;dsf] ;DaGwnfO{ zAbsf] zlSt :yfoLs/0fsf ¿kdf a'‰g 
;lsG5 . o;n] ;f]r -ljrf/_ nfO{ k|s6 ub{5 . dLdf+;sx¿n] klg o:tf] zlStnfO{ cnu >]0fL 
jf kbfy{sf ¿kdf lnP/ l:jsf/ u/]sf 5g\ eg] g}oflosx¿n] o;sf] cfwf/ k/Dk/f;Fu hf]8]sf 
5g\ . oBlk af}l4:6x¿n] klg zAb / ljsNk -dfgl;s laDj_ sf larsf] ;DaGw l:jsf/ 
u/]sf 5g\ / b'O{{{ JolSt jf ;d"xsf lar k/:k/ Ps csf{sf] Jojxf/df ;xdt x'g] ;DaGwnfO{ 
lrgfPsf 5g\ . zAb pRrf/0f ubf{ To;df pTkGg x'g] ljsNkx¿;Fu cy{sf] ;DaGw /xG5 .  

 jf:tljs hLjgnfO{ cjnf]sg u/]/ efiff / To;sf] cy{ l;Sg' j[4 Jojxf/ xf] . cfk"mn] 
k|ToIf ¿kdf kfPsf cg'ejx¿af6 k|fKt x'g] cy{ k|ToIf xf] . jStfn] af]n]sf s'/f >f]tfn] ;'g]/ 
u/]sf sfdsf cfwf/df csf{n] a'e\mg] cy{ cg'dfg xf] . d"n cy{ ga'emfO{ To;eGbf aflx/sf] 
cy{ a'emfpg] cj:yf cyf{klQ xf] . s'g} zAbsf] cy{ Jojxf/af6 hfGg g;lsg] x'G5 . o; 
cj:yfdf bfz{lgs jf eSthgsf] egfOaf6 cy{ af]w x'g hfg] l:ylt /xG5 . wft', ;u{, zAb 
cflbsf] Jofs/0faf6 cy{ af]w x'g ;Sb5 . cfk"mn] ;'g] a'em]sf efj jf cy{sf cfwf/df csf]{ 
cy{ cg'dfg ug'{ pkdfg xf] . zAb sf]zaf6 cy{ a'e\mg ;lsG5 . zAbfy{ 1fgsf nflu sf]z 
dxTjk"0f{ dfWod xf] . zAbsf] cy{ kIfnfO{ sf]zn] k|:6\ofpF5 . k|s/0faf6 cy{ v'Ng' jfSoz]if 
xf] . zAbsf] ;lGbUw cy{ kl5Nnf jfSoaf6 a'e\mg ;lsG5 . jfSoz]ifn] k|s/0fnfO{ hgfpFb5 . 
JofVofaf6 cy{ v'Ng] cj:yf ljj[lt xf] . sltko zAb o:tf x'G5g\ ls tL zAbsf] cy{ Ps 
zAbdf atfpg ;lsFb}g . tL zAbsf] cy{sf nflu JofVof ug{' kg]{ x'G5 . k|l;4 zAbsf] 
;flGgWoaf6 cy{ v'Ng' l;4kb ;flGgWo xf] . cufl8 k5fl8sf] ;Gbe{n] zAbsf] cy{ v'Ng 
hfG5 . cleJolStdf s'g} a]nf gofF zAb b]lvg ;Sb5 . jfSodf zAbx¿sf lar Ps zAbn] 
csf]{ zAb /fVg] cj:yf cfsf+Iff xf] . cfsf+Ifflagf jfSo k"/f x'g ;Sb}g . jfSosf nflu of] 
cTofjZos cj:yf xf] . of]Uotf jfSosf zAbx¿sf larsf] kf/:kl/s ;';+u7gdf x'g] tfls{s 
;';+ult cyjf d]n  xf] . o;n] jfSosf] cy{  kIfsf] lgwf{/0f ub{5 . cg'ej;Fu d]n ePsf 
zAbx¿sf lar of]Uotf /xG5 . jfSosf] cy{nfO{ of]Uotfn] k"0f{tfdf k'/\ofpFb5 . jfSodf ePsf 
kbx¿sf] lgs6jtL{ cj:yfsf] ;fdfGo JofVof ;lGglw jf cf;lQ xf] . zAbx¿sf larsf] of] 
lgs6tf zAbx¿sf larsf] cljefHo qmldstf xf] h'g Ps csf]{sf] ;fdLKotfdf /xG5 . 
jStfn] h] s'/f JoSt ug]{ cfzosf lglDt eflifs pRrf/ ub{5, >f]tfn] pxL ¿kdf a'e\mg' g} 
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To;sf] cy{ xf] . o;}n] j[4 Jojxf/, k|ToIf, cg'dfg, cyf{klQ, cfKtjfSo, sf]z, Jofs/0f, 
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j;', la= l8= -;Dkf=_ -!(@#O{_, j}z]lifs;"q, Onfxfjfb M kfl0flg clkm;, e'jg]Zj/L cf>d . 
zdf{, u'?r/0fb]j -!(!$O{=_, zAbzlQm k|sflzsf, snsQf M snsQf ljZjljBfno k|]; .  
;'j]bL ;lvz/0f -@)&&_ cy{lj1fg, Zj]tf ;'j]bL M ¿kGb]xL . 
Bhatta, A. (1951). Tarkasamgraha, S. Kupuswami Sastri (ed). Madras: Madrash 

University. 
Bhatta, K. (1983). Slokavarttika. (G. Jha ed.), Delhi : Sri Satguru Publications. 
Dharmarajadhavarindra. (1942). Vedantaparibhasa. Madras: Adyar Library Series 

(ALS). 
Gangesopadhaya.  (1882). Tattvachintamani. Calcutta : BI 98.  
Gardiner, A.H. (1922). The definition of the word and the sentence, British 

Journal of Philosophy,  pp 360-370.  Oxford Oxford University press. 
Gardiner, A.H. (1951). The Theory of Speech and Language. Oxford: Oxford 

University Press. 
Gautama. (1922). Nyayasutra. (With the bhashya by Batsayana). Poona: 

Allumunai Samskrit Series (ASS).  
Jagadisa. (1934). Sabdasaktiprakasika. Benares : Kashi Smskrit Series (KSS).  
Jaimini. (1929). Mimamsasutra. Poona : Adyar Samskrit Series (ASS).  
Jhalakikara. (1928). Nyayakosh. (Dictionary of Technical Terms of Indian 

Phylosophy), ed. by Abhayankar, Poona: Bombay Samskrit and Prakrit 
Series (BSS). 

Nyayapanchanana, B. (1951). Siddhantamuktavali. Benares: Kashi Sanskrit Series 
(KSS).  

Raja, K. K. (1977). Indian Theories of Meaning. Madras: Adhyar Library and 
Research Centre. 

Sabar. (1929). Sabarbhasyasutra. Poona: Bhandarkar Oriental Research Centre. 
Shastri, K. (1986). Primer of Indian Logic. Madras: University of Madras. 
Thomas. (1949). The definition of the word and sentence. British Journal of 

Philosophy, pp 130-160. London: Continuum.  
Ulmann, S. (1962). Semantics. An Introduction to the Science of Meaning.Oxford: 

Blackwell. 
Wittgenstein, L. (1953). Philosophical Investigations. New York: Macmillan. 

;+:s[t jfª\dodf cy{tTj



153A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

To;sf] cy{ xf] . o;}n] j[4 Jojxf/, k|ToIf, cg'dfg, cyf{klQ, cfKtjfSo, sf]z, Jofs/0f, 
pkdfg, jfSoz]if, ljj[lt / l;4kb;flGgWo cy{af]wsf cfwf/ / cfsf+Iff, of]Uotf, ;lGglw / 
tfTko{1fgnfO{ cy{1fgsf ;t{ x'g\ .  

;Gbe{;fdu|L ;"rL 

lkNnfO{, /f3jg -;Dkf=_ -!(&!O{_, jfSokbLo, lbNnL M df]tLnfn jgf/;Lbf; . 
efu{j, bofgGb -;Dkf=_ -!(&*O{_, cGgDe§k|0fLt ts{ ;+u|x, lbNnL M df]tLnfn jgf/;Lbf; . 
ld>, ;Jo;flr -;Dkf=_ -!(@#O{_, Znf]sjflQ{s= snsQf M snsQf o'lgel;{6L ;+:s[t l;l/h .  
j;', la= l8= -;Dkf=_ -!(@#O{_, j}z]lifs;"q, Onfxfjfb M kfl0flg clkm;, e'jg]Zj/L cf>d . 
zdf{, u'?r/0fb]j -!(!$O{=_, zAbzlQm k|sflzsf, snsQf M snsQf ljZjljBfno k|]; .  
;'j]bL ;lvz/0f -@)&&_ cy{lj1fg, Zj]tf ;'j]bL M ¿kGb]xL . 
Bhatta, A. (1951). Tarkasamgraha, S. Kupuswami Sastri (ed). Madras: Madrash 

University. 
Bhatta, K. (1983). Slokavarttika. (G. Jha ed.), Delhi : Sri Satguru Publications. 
Dharmarajadhavarindra. (1942). Vedantaparibhasa. Madras: Adyar Library Series 

(ALS). 
Gangesopadhaya.  (1882). Tattvachintamani. Calcutta : BI 98.  
Gardiner, A.H. (1922). The definition of the word and the sentence, British 

Journal of Philosophy,  pp 360-370.  Oxford Oxford University press. 
Gardiner, A.H. (1951). The Theory of Speech and Language. Oxford: Oxford 

University Press. 
Gautama. (1922). Nyayasutra. (With the bhashya by Batsayana). Poona: 

Allumunai Samskrit Series (ASS).  
Jagadisa. (1934). Sabdasaktiprakasika. Benares : Kashi Smskrit Series (KSS).  
Jaimini. (1929). Mimamsasutra. Poona : Adyar Samskrit Series (ASS).  
Jhalakikara. (1928). Nyayakosh. (Dictionary of Technical Terms of Indian 

Phylosophy), ed. by Abhayankar, Poona: Bombay Samskrit and Prakrit 
Series (BSS). 

Nyayapanchanana, B. (1951). Siddhantamuktavali. Benares: Kashi Sanskrit Series 
(KSS).  

Raja, K. K. (1977). Indian Theories of Meaning. Madras: Adhyar Library and 
Research Centre. 

Sabar. (1929). Sabarbhasyasutra. Poona: Bhandarkar Oriental Research Centre. 
Shastri, K. (1986). Primer of Indian Logic. Madras: University of Madras. 
Thomas. (1949). The definition of the word and sentence. British Journal of 

Philosophy, pp 130-160. London: Continuum.  
Ulmann, S. (1962). Semantics. An Introduction to the Science of Meaning.Oxford: 

Blackwell. 
Wittgenstein, L. (1953). Philosophical Investigations. New York: Macmillan. 

sIff 9 / 10 sf] jt{dfg g]kfnL kf&\oqmdk|lt lzIfssf cg'ej 
 

gf/fo0fk|;fb kGy, lkPr8L 
a'6jn ax'd'vL SofDk;, lqe'jg ljZjljBfno 

Od]n M panthanarayan25@gmail.com 
Orcid ID: https://orcid.org/ 0009-0006-0535-1151 

 

n]v hfgsf/L 
zJbs''l~h M lqmofsnfk, kf7\os|d, 
ljBfyL{d}qL, z}lIfs p2]Zo, lzIf0f 
ljlw, 
Received: 10 June 2024 
Reviewed: 10 November 2024 
Accepted: 20 November 2024 
DOI: 
https://doi.org/10.3126/snprcj.
v5i1.83492 
Copyright 2024 © Author(s) 

n]v;f/ 
k|:t't n]v sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt 
lzIfssf cg'ejdf s]lG›t /x]sf] 5 . o; n]vsf] d 'Vo p2]Zo 
lzIfssf wf/0ffsf cfwf/df sIff ( / !) sf] jt{dfg g]kfnL 
kf7\os|dk|lt lzIfssf cg'ej s]s:tf 5g\ eGg] k|fl1s 
lh1f;fsf] vf]hL, klxrfg tyf ljZn]if0f ug'{ /x]sf] 5 . o;sf 
nflu u'0ffTds 9fFrf, 36gf cg'ej k4lt / lgdf{0fjfbL 
l;4fGtsf] pkof]u ul/Psf] 5 . o; n]vdf ul/Psf] :ynut 
cWoogcg';f/ p2]Zok"0f{ gd'gf 5gf]6sf cfwf/df ?kGb]xL 
lhNnfsf kfFrcf]6f ljBfnodf g]kfnL cWofkg ug]{ b;hgf 
lzIfs 5gf]6 u/L cw{;+/rgfTds cGt/jftf{sf cfwf/df tYo 
;ª\sng ul/Psf 5g\ . låtLos ;|f]tsf ¿kdf k':tsfnoLo 
sfo{af6 ;}4flGts ;fdu|L ;ª\sng u/L pSt tYox¿nfO{ 
j0f{gfTds 9ª\un] ljZn]if0f u/L ;ª \slnt tYoaf6 cfzo 
lgdf{0f u/L k|fl1s lh1f;fsf cfwf/df lgisif{df k'luPsf] 5 . 
lzIfsn] atfPcg';f/ kf7\os|dnfO{ ljBfyL{sf z}lIfs tyf 
dgf]j}1flgs :t/cg';f/ ;do;fk]If x'g] u/L efifflzIf0f 
l;sfO;Fu ;DalGwt kf7\os|d lgdf{0f, kf7\o;fdu|L 5gf]6 / 
:t/0f ug{'kg]{ b]lvG5 . vf; u/L lj=;+= @)&* sf] dfWolds 
g]kfnL kf7\oqmd;Fu} g]kfnL l;sfO k|lqmofnfO{ k|fof]lus, 
Jojl:yt, cGt/ls|ofTds / efifflzIf0fsf] dd{ cg's"n 
agfpg vf]lhPsf] 5 . d"ntM lzIfs s]lG›t lzIf0f 
ljBfyL{d}qL l;sfO ;xhLs/0fsf] pkof]utkm{ s]lG›t xF'b} 
cfPsf] lgisif{ lgsflnPsf] 5 . sIff ( / !) sf] jt{dfg 
g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lGb|t of] n]v sIff 
( / !) sf] jt{dfg g]kfnL kf7\os|d l;sfO ;xhLs/0f 
k|lqmofnfO{ Jojl:yt u/fpg pkof]uL x'g] b]lvG5 . o; 
cWoogaf6 o; If]qdf /xL cGj]if0f ug{ rfxg] ljBfyL{, lzIfs 
tyf cg';Gwfgstf{nufotnfO{ ;}4flGts cjwf/0ff u|x0f ug{ 
/ To;sf] pkof]u u/L ljZn]if0f ug{ dbt k'Ug] ck]Iff ul/Psf] 
5 .   
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kl/ro 

 g]kfn ljleGg hfthflt, efiffefifL / ;d'bfosf] ;dli6 ¿k xf] . /fli6«o hgu0fgf @)&* 
cg';f/ g]kfnsf] hg;ª\Vof @ s/f]8 (! nfv ^$ xhf/ %&* /x]sf] 5 -s]tlj= /fli6«o 
hgu0fgf @)&*_ . g]kfnsf] ;+ljwfg, @)&@ sf] efu ! wf/f ^ / & sf ;fy} efu # sf] wf/f 
#! / #@ df g]kfndf ePsf efiff;DaGwL Joj:yf ul/Psf] 5 . ;+ljwfgsf] wf/f & df b]jgfu/L 
lnlkdf n]lvg] g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf] efiff x'g] elgPsf] 5 . g]kfnL efiff 
clen]vsf ¿kdf lj=;+= !)#* sf] bfd'kfnsf] ;pkfn c8}n] n]v]sf] kfOPsf] clen]vaf6 hf/L 
clen]vsf cfwf/df ePsf] kfOG5 -9sfn, @)^&,k[= #@$_ . g]kfnsf] Oltxf;df P3f/f}F 
ztfAbLb]lv g]kfnL efiffsf] k|of]u x'Fb} cfP tfklg lj=;+= !#!@ sf] lznfn]vaf6 o;sf] lnlvt 
¿k k|fKt ePsf] kfOG5 . o;kl5 S|mdzM g]kfnL efiffn] /fi6«efiff, ;femf ;Dks{ efiff, lzIff, 
;~rf/ tyf k|zf;gsf] dfWod efiff aGfL cGt/f{li6«o :t/;Dd Jofks ePsf] 5 . 

 kf7Øj|md cª\u|]hL efiffdf k|o'St sl/s 'ndsf] g]kfnL ¿kfGt/0f xf] . of] Nofl6g efiffsf] 
s'/]/ zAbaf6 Jo'TklQ ePsf] xf] . o;sf] cy{ bf}8sf] d}bfg eGg] x'G5 . kf7Øj|mdnfO{ lgwf{l/t 
p2]Zo;Dd k'¥ofpg] wfjgdfu{sf ¿kdf klg lnOG5 . o;n] l;ª\uf] z}lIfs sfo{j|mdsf] 
k|ltlglwTj u/]sf] x'G5 . s'g} vf; tx k"/f u/]kZrft\ k|fKt ug{'kg]{ p2]Zo, cfjZos z}lIfs 
;fdu|L, lzIf0f l;sfO lj|mofsnfk / d"Nofª\sg rqm h:t} lg/Gt/ 3'Db5g\ . To;}n] o;nfO{ 
z}lIfs sfo{j|mdsf] k"0f{ sfo{;"rL jf lj:tfl/t of]hgfa4 sfo{j|md elgG5 . o;n] lzIffsf 
/fli6«o, txut, sIffut tyf ljifout p2]ZonfO{ k|ltlalDat u/]sf] x'G5 . kf7Øj|md s] 
k9fpg], s;nfO{ k9fpg], s'g kf7Øj:t' k9fpg] tyf s:tf z}lIfs ;fdu|L k|of]u ug]{ egL 
ljifolj1, cleefjs, lzIfs, ljBfyL{;d]tsf] ;+nUgtfdf lgdf{0f ul/G5 .  

 kf7Øj|md Ps Jojl:yt z}Ifl0fs of]hgf xf] . o;df p2]Zo, ljifoj:t', lzIf0f 
lj|mofsnfk, d"Nofª\sg, lzIf0f ;fdu|L tyf k"/s ;fdu|L Jojl:yt ¿kdf lgb]{zg ul/Psf] 
x'G5 . kf7Øj|md lzIf0f l;sfOsf] of]hgfa4 sfo{j|md xf] . o;n] lsg k9fpg], s] k9fpg], slt 
k9fpg] / s;/L k9fpg] eGg] s'/fsf] ;}4flGts lgb]{zg u/]sf] x'G5 . o;n] lzIf0f l;sfOsf 
j|mddf cyjf lzIf0fsf cGtdf ul/g] /rgfTds Pjd\ ;d;fdlos d"Nofª\sg  k|lj|mofsf] 
lgb]{zg;d]t lbPsf] x'G5 . To;}n] of] z}lIfs sfo{nfO{ ;dli6 / of]hgfa4 9ª\un] p2]Zo k|fKt 
ug{ tof/ ul/Psf] lj:t[t of]hgf xf] . o;n] z}lIfs cg'ej, lzIf0f l;sfO lj|mofsnfk, l;sfO 
jftfj/0f / l;Sg] JolStnfO{ ;d]6\b5 . of] sIffleq / aflx/ agfOg] ;Dk"0f{ z}lIfs sfo{j|mdsf] 
Jofks Pjd\ lj:t[t of]hgfa4 b:tfj]h xf] .  

 kf7Øj|mdn] hlt;'s} /fd|f p2]Zox¿ / cfsif{s kf7Øj:t' 5gf]6 u/] klg ha;Dd lzIf0f 
l;sfOdf ;kmn ¿kdf ptfg{ ;lsFb}g, ta;Dd kf7Øj|mdsf nIo k"/f x'g ;Sb}gg\ . 
kf7Øj|mdnfO{ Jojxfl/s agfpg pko'St z}lIfs k|lj|mofsf] pNn]v ul/Psf] x'G5 . o;sf nflu 
JofVofg, k|Zgf]Q/, 5nkmn, ;d"xsfo{, kl/of]hgf, gf6sLs/0fh:tf lj|mofsnfk lzIf0f k|lj|mof 
jf ljlwleq ;d]l6Psf x'G5g\ . of] nufgL, k|lj|mof / k|ltkmn ;a}nfO{ ;d]6]/ lgdf{0f ul/Psf] 
x'G5 . o;df z}lIfs p2]Zo lgwf{/0f ug]{, p2]Zocg';f/sf] ljifoj:t' 5gf]6 ug]{, lzIf0fljlw, 
;fdu|L / d"Nofª\sg k|ljlw pNn]v ul/Psf] x'G5 .  

sIff ( / !) sf] jt{dfg g]kfnL kf&\oqmdk|lt lzIfssf cg'ej
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kl/ro 

 g]kfn ljleGg hfthflt, efiffefifL / ;d'bfosf] ;dli6 ¿k xf] . /fli6«o hgu0fgf @)&* 
cg';f/ g]kfnsf] hg;ª\Vof @ s/f]8 (! nfv ^$ xhf/ %&* /x]sf] 5 -s]tlj= /fli6«o 
hgu0fgf @)&*_ . g]kfnsf] ;+ljwfg, @)&@ sf] efu ! wf/f ^ / & sf ;fy} efu # sf] wf/f 
#! / #@ df g]kfndf ePsf efiff;DaGwL Joj:yf ul/Psf] 5 . ;+ljwfgsf] wf/f & df b]jgfu/L 
lnlkdf n]lvg] g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf] efiff x'g] elgPsf] 5 . g]kfnL efiff 
clen]vsf ¿kdf lj=;+= !)#* sf] bfd'kfnsf] ;pkfn c8}n] n]v]sf] kfOPsf] clen]vaf6 hf/L 
clen]vsf cfwf/df ePsf] kfOG5 -9sfn, @)^&,k[= #@$_ . g]kfnsf] Oltxf;df P3f/f}F 
ztfAbLb]lv g]kfnL efiffsf] k|of]u x'Fb} cfP tfklg lj=;+= !#!@ sf] lznfn]vaf6 o;sf] lnlvt 
¿k k|fKt ePsf] kfOG5 . o;kl5 S|mdzM g]kfnL efiffn] /fi6«efiff, ;femf ;Dks{ efiff, lzIff, 
;~rf/ tyf k|zf;gsf] dfWod efiff aGfL cGt/f{li6«o :t/;Dd Jofks ePsf] 5 . 

 kf7Øj|md cª\u|]hL efiffdf k|o'St sl/s 'ndsf] g]kfnL ¿kfGt/0f xf] . of] Nofl6g efiffsf] 
s'/]/ zAbaf6 Jo'TklQ ePsf] xf] . o;sf] cy{ bf}8sf] d}bfg eGg] x'G5 . kf7Øj|mdnfO{ lgwf{l/t 
p2]Zo;Dd k'¥ofpg] wfjgdfu{sf ¿kdf klg lnOG5 . o;n] l;ª\uf] z}lIfs sfo{j|mdsf] 
k|ltlglwTj u/]sf] x'G5 . s'g} vf; tx k"/f u/]kZrft\ k|fKt ug{'kg]{ p2]Zo, cfjZos z}lIfs 
;fdu|L, lzIf0f l;sfO lj|mofsnfk / d"Nofª\sg rqm h:t} lg/Gt/ 3'Db5g\ . To;}n] o;nfO{ 
z}lIfs sfo{j|mdsf] k"0f{ sfo{;"rL jf lj:tfl/t of]hgfa4 sfo{j|md elgG5 . o;n] lzIffsf 
/fli6«o, txut, sIffut tyf ljifout p2]ZonfO{ k|ltlalDat u/]sf] x'G5 . kf7Øj|md s] 
k9fpg], s;nfO{ k9fpg], s'g kf7Øj:t' k9fpg] tyf s:tf z}lIfs ;fdu|L k|of]u ug]{ egL 
ljifolj1, cleefjs, lzIfs, ljBfyL{;d]tsf] ;+nUgtfdf lgdf{0f ul/G5 .  

 kf7Øj|md Ps Jojl:yt z}Ifl0fs of]hgf xf] . o;df p2]Zo, ljifoj:t', lzIf0f 
lj|mofsnfk, d"Nofª\sg, lzIf0f ;fdu|L tyf k"/s ;fdu|L Jojl:yt ¿kdf lgb]{zg ul/Psf] 
x'G5 . kf7Øj|md lzIf0f l;sfOsf] of]hgfa4 sfo{j|md xf] . o;n] lsg k9fpg], s] k9fpg], slt 
k9fpg] / s;/L k9fpg] eGg] s'/fsf] ;}4flGts lgb]{zg u/]sf] x'G5 . o;n] lzIf0f l;sfOsf 
j|mddf cyjf lzIf0fsf cGtdf ul/g] /rgfTds Pjd\ ;d;fdlos d"Nofª\sg  k|lj|mofsf] 
lgb]{zg;d]t lbPsf] x'G5 . To;}n] of] z}lIfs sfo{nfO{ ;dli6 / of]hgfa4 9ª\un] p2]Zo k|fKt 
ug{ tof/ ul/Psf] lj:t[t of]hgf xf] . o;n] z}lIfs cg'ej, lzIf0f l;sfO lj|mofsnfk, l;sfO 
jftfj/0f / l;Sg] JolStnfO{ ;d]6\b5 . of] sIffleq / aflx/ agfOg] ;Dk"0f{ z}lIfs sfo{j|mdsf] 
Jofks Pjd\ lj:t[t of]hgfa4 b:tfj]h xf] .  

 kf7Øj|mdn] hlt;'s} /fd|f p2]Zox¿ / cfsif{s kf7Øj:t' 5gf]6 u/] klg ha;Dd lzIf0f 
l;sfOdf ;kmn ¿kdf ptfg{ ;lsFb}g, ta;Dd kf7Øj|mdsf nIo k"/f x'g ;Sb}gg\ . 
kf7Øj|mdnfO{ Jojxfl/s agfpg pko'St z}lIfs k|lj|mofsf] pNn]v ul/Psf] x'G5 . o;sf nflu 
JofVofg, k|Zgf]Q/, 5nkmn, ;d"xsfo{, kl/of]hgf, gf6sLs/0fh:tf lj|mofsnfk lzIf0f k|lj|mof 
jf ljlwleq ;d]l6Psf x'G5g\ . of] nufgL, k|lj|mof / k|ltkmn ;a}nfO{ ;d]6]/ lgdf{0f ul/Psf] 
x'G5 . o;df z}lIfs p2]Zo lgwf{/0f ug]{, p2]Zocg';f/sf] ljifoj:t' 5gf]6 ug]{, lzIf0fljlw, 
;fdu|L / d"Nofª\sg k|ljlw pNn]v ul/Psf] x'G5 .  

 kf7Øj|mdn] lzIf0f ;fdu|L / lzIf0f lj|mofsnfksf] lgb]{zg u/]sf] x'G5 . o;n] lzIf0f 
l;sfOsf j|mddf cyjf lzIf0fsf] cGtdf ul/g] /rgfTds Pjd\ ;d;fdlos d"Nofª\sg 
k|lj|mofsf] lgb]{zg;d]t lbPsf] x'G5 . o;n] ljifoj:t'sf] dxŒjcg';f/ kf7Ø;do / 
cª\sef/sf] ;}4flGts lgb]{zg, z}lIfs sfo{nfO{ of]hgfa4 9ª\un] p2]Zo k|fKt ug{ tof/ 
ul/Psf] lj:t[t of]hgf / z}lIfs cg'ej, lzIf0f l;sfO lj|mofsnfk, l;sfO jftfj/0f / l;Sg] 
JolStnfO{ ;d]6\b5 . 

 efiff ljrf/, efjsf] afxs / l;k xf] . eflifs l;k lzIf0f cEof; tyf k|of]udf cfwfl/t 
x'G5 . txut ¿kdf ljBfyL{n] ug{'kg]{ eflifs l;kcfh{gsf lglDt ul/g] lj|mofsnfk efiff 
kf7Øj|mdcGtu{t kb{5g\ . of] s'g} sIff jf :t/df lbOg] zAb1fg, Jofs/0f1fg, df}lvs Pjd\ 
lnlvt /rgfsf}zn, af]wcleJolSt, ;+jfb, efif0f tyf clegoh:tf jftf{nfk;Gbe{, 
lj|mofsnfk / k|lzIf0fsf nflu tof/ kfl/Psf] sfo{j|mdsf] ;ª\ul7t ¿k xf] . o;n] efiff 
l;sfOsf ;Gbe{df lzIfsnfO{ lgb]{zg;d]t u/]sf] x'G5 . o;leq eflifs tŒj Jofs/0f, 
j0f{ljGof;, zAblgdf{0f tyf jfSo, j}rfl/s tŒj, ;flxlTos ljwf, pkljwfx¿, df}lvs tyf 
lnlvt cleJolStsf pkljwfx¿ ;dfj]z ePsf x'G5g\ . To;}n] of] efifflzIf0fsf ;'lglZrt 
p2]Zo;Dd k'Ugsf nflu to ul/Psf] Pp6f Jofks, Jojl:yt tyf of]hgfa4 uf]/]6f] xf] . 
efifflzIf0fsf ck]lIft p2]Zo xfl;n u/fpg ;du| efiff l;sfO cg'ejx¿sf] lbUbz{g k|:t't 
ul/Psf] x'G5 . of] l;kd"ns, k|of]u / cEof;df s]lGb|t x'G5 .  

 efiff kf7Øj|md efiff l;sfOsf nflu cyf{t\ eflifs l;k cfh{gsf lglDt nlIft p2]Zo 
xfl;n ug{ ul/g] ;Dk"0f{ k|of; xf] . efiff l;k ePsfn] eflifs l;k lzIf0f cEof; tyf 
k|of]udf cfwfl/t x'G5 . efiff kf7Øj|md ljBfyL{n] txut ¿kdf ug'{kg]{ eflifs l;k cfh{gsf 
lglDt ul/g] lj|mofsnfk xf] . of] eflifs l;kcGt{ut vf; sIff jf :t/df lbOg] zAb1fg, 
Jofs/0f 1fg, df}lvs tyf lnlvt cleJolSt, /rgf sf}zn, af]w tyf cleJolSt, ;+jfbfTds 
cleJolSt, efif0f tyf clego cflb jftf{nfk ;Gbe{ jf lj|mofsnfk lzIf0f k|lzIf0fsf nflu 
tof/ kfl/Psf] z}lIfs sfo{j|mdsf] ;Ël7t ¿k xf] . 

 efiff kf7Øj|md efiff l;sfOsf nflu ljBfyL{n] of]hgfcg';f/ nlIft ljGb'df k'¥ofpg 
lgb]{zg Pjd\ dfu{k|z:t ug]{ cfwf/ xf] . o;df ljifoj:t'nfO{ k|d'v ;fWo gdfgL ;fwg dfq 
dflgG5 . o;leq eflifstŒj -Jofs/0f / j0f{ljGof;_ j}rfl/s tŒj -ljrf/ jf efj_ ;flxTosf 
ljwf tyf pkljwfx¿ / df}lvs tyf lnlvt cleJolStsf pkljwfx¿ ;dfj]z ul/Psf 
x'G5g\ . eflifs l;k tyf ;demsf] ljsf; u/fpg] ;Gbe{df efiff kf7Øj|mddf ;a}eGbf klxn] 
zLif{s /flvPsf] x'G5 .  

 kf7Øf+z zLif{sleq kf7Ø zLif{s, kf7Øf+zsf] k|s[lt -;}4flGts jf k|of]ufTds s] xf]_, 
k"0ff{ª\s, pQL0ff{ª\s, jif{ -k|yd, bf];|f], t];|f] s'g xf]_, kf7Øf+z ;ª\Vof tyf ;dofjlw -3G6L_ 
nufot ;dfj]z ul/Psf x'G5g\ . of] k7\of+zsf] cu|| jf cufl8sf] efu xf] . kf7Øj|mddf 
kf7Øf+zsf] kl/ro lbOPsf] x'G5 . o;df klg kf7Øj|md s'g tx jf :t/ kf/ u/]sf, s'g txdf 
cWoog ug]{ ljBfyL{sf lglDt / s] k|of]hgsf lglDt tof/ kfl/Psf] xf] eGg] s'/f kl/roleq 
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pNn]v ul/Psf] x'G5 . ;DalGwt kf7Øj|md k"/f u/]kZrft\ ljBfyL{df s]–s:tf 1fg, l;k tyf 
clej[lQsf] ljsf; x'G5 eGg] s'/f pNn]v ul/Psf] x'G5 .  

 g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf] efiff xf] . z}Ifl0fs ls|ofsnfk, ;fdflhs 
;f+:s[lts Jojxf/, cGt/eflifs Jojxf/, ;~rf/, k|zf;g, k|ljlw tyf df}lvs / lnlvt 
Jojxf/sf] k|d'v dfWod g]kfnL efiff /lxcfPsf] 5 . ljZjsf ljleGg b]zdf 5l/P/ /x]sf 
g]kfnL tyf g]kfnL d"nsf efiffefifL klg oxL g]kfnL efiff k|of]u u5{g\ . o;sf] k|of]u If]qdf 
klg Jofks j[l4 ePsf] 5 .  

 g]kfnL efiffsf] k|of]u bf];|f] efiffsf ¿kdf ;d]t x'Fb} cfPsf] 5 . bf];|f] efiffsf ¿kdf 
g]kfnL lzIf0fsf] dxŒj a9\b} uPsf] 5 . g]kfnL efiffsf dfWodaf6 l;sfO ;Ifdtf clejl4 
ug'{ tyf df}lvs / lnlvt ¿kdf o;sf] ;Dk]if0f Ifdtfsf] ljsf; ug{ cfjZos 5 . ljBfno 
txdf g]kfnL efifflzIf0fsf] p2]Zo ljBfyL{sf eflifs bIftf clejl4sf ;fy} cGo ljifosf] 
k7gkf7gsf] dfWodnfO{ ;xof]u u/L af]w tyf cleJolSt kIfsf] ljsf; u/fpg ' /x]sf] 5 .  

 g]kfnL efiff kf7\os|d tyf kf7\ok':tssf] ljsf;S|mdnfO{ x]bf{ lj=;+= !(%* df 
b]jzdz]/n] vf]n]sf efiff kf7\zfnfdf cIf/fª\s lzIff kf7\ok':tsaf6 ljBfnodf g]kfnL 
efiffn] k|j]z kfPsf] kfOG5 . lj=;+= !(() df uf]vf{ efiff k|sflzgL ;ldltsf] :yfkgfkl5 efiff 
kf7zfnfsf nflu lzz'af]lwgL tyf uf]/vf lzIffh:tf kf7\ok':ts k|sfzg ePkl5 efiff 
kf7\ok':tssf ¿kdf g]kfnLnfO{ ;dfj]z ul/Psf] kfOG5 . lj=;+= !(() ;fndf P;=Pn=;L= 
af]8{sf] :yfkgfkl5 dfWolds txdf klg g]kfnL efiff kf7\ok':tsn] P]lR5s ljifosf ¿kdf 
;dfj]z eP/ cWoog cWofkgdf ;xof]u k'¥ofPsf] kfOG5 . lj=;+= @))* ;fndf cfP/ 
dfWolds txdf clgjfo{ g]kfnL ljifo ;dfj]z ul/Psf] kfOG5 . To;kl5 ;do;fk]If ¿kdf 
g]kfnL efiffsf kf7\oS|md tyf kf7\ok':ts kl/jt{g x'Fb} cfPsf 5g\ . u'?s'n lzIff k4ltaf6 
;'? ePsf] g]kfnsf] lzIff ljsf;df g]kfnL efiff lzIf0fsf] cf}krfl/s cf/De efiff kf7zfnf -
lj=;+= !(%* sf] ;'?jft;Fu} ePsf] kfOG5 -clwsf/L, @)^#,k[=#_ . efiffkf7\oqmd efiff 
l;sfO;Fu ;DalGwt Jojl:yt z}lIfs of]hgf xf] . o;df ;dflji6 cfjZos cËdWo] lzIf0f 
l;sfO ;xhLs/0f k|lqmofn] efiff kf7\oqmdsf lgwf{l/t p2]ZonfO{ pknlAwd"ns agfpg 
;xof]u u5{ . efiff kf7\oqmddf ;dflji6 sfo{snfk ljBfyL{sf] ?lr, :t/, Ifdtf / pgLx¿sf 
eflifs cg'ej;Fu ;DalGwt x'g'k5{ . l;sfO ;xhLs/0fdf l;sf?sf] z}Ifl0fs / dgf]j}1flgs 
kIfnfO{ ljz]if Vofn ug{'k5{ -e§/fO{ / cGo, @)&$,k[=(_ . eflifs ;Lk ljsf; ug{] p2]Zon] 
/flvPsf cEof;x¿ d"n kf7;Fu ;DalGwt / :ki6 x'g'sf ;fy} klxrfgfTds -;}4flGts_ geO{ 
k|of]ufTds x'g' /fd|f] 7flgG5 -9'ª\u]n / bfxfn, @)&$,k[=!@%_ . efiff kf7\ok':ts vf; tx / 
sIffsf ljBfyL{sf ?lr, Ifdtf, rfxgf tyf cfjZostfnfO{ Wofg lbP/ ;DalGwt ljifosf 
lj1x¿åf/f tof/ kfl/Psf] x'G5 . o;sf] lgdf{0f ljBfyL{x¿df efiffsf ;'gfO, af]nfO, k9fO / 
n]vfO u/L rf/ l;ksf] ljsf; ug]{ x]t'n] ul/Psf] x'G5 . efiff kf7\ok':tsdf 1fgeGbf Hofbf 
;LknfO{ hf]8 lbOG5 -e08f/L / kf]v/]n, @)&%, k[=@$)_ . efiffsf] n]Vo ¿k b[ZofTds x'G5 . 
o;n] 1fglj1fgsf pknlAwnfO{ o'uf}Fo'u;Dd ;'/lIft /fvL ;Eotfsf] ljsf;df ;xof]u 
k'¥ofPsf] x'G5 . o; n]vdf sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejsf] 

sIff ( / !) sf] jt{dfg g]kfnL kf&\oqmdk|lt lzIfssf cg'ej
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pNn]v ul/Psf] x'G5 . ;DalGwt kf7Øj|md k"/f u/]kZrft\ ljBfyL{df s]–s:tf 1fg, l;k tyf 
clej[lQsf] ljsf; x'G5 eGg] s'/f pNn]v ul/Psf] x'G5 .  

 g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf] efiff xf] . z}Ifl0fs ls|ofsnfk, ;fdflhs 
;f+:s[lts Jojxf/, cGt/eflifs Jojxf/, ;~rf/, k|zf;g, k|ljlw tyf df}lvs / lnlvt 
Jojxf/sf] k|d'v dfWod g]kfnL efiff /lxcfPsf] 5 . ljZjsf ljleGg b]zdf 5l/P/ /x]sf 
g]kfnL tyf g]kfnL d"nsf efiffefifL klg oxL g]kfnL efiff k|of]u u5{g\ . o;sf] k|of]u If]qdf 
klg Jofks j[l4 ePsf] 5 .  

 g]kfnL efiffsf] k|of]u bf];|f] efiffsf ¿kdf ;d]t x'Fb} cfPsf] 5 . bf];|f] efiffsf ¿kdf 
g]kfnL lzIf0fsf] dxŒj a9\b} uPsf] 5 . g]kfnL efiffsf dfWodaf6 l;sfO ;Ifdtf clejl4 
ug'{ tyf df}lvs / lnlvt ¿kdf o;sf] ;Dk]if0f Ifdtfsf] ljsf; ug{ cfjZos 5 . ljBfno 
txdf g]kfnL efifflzIf0fsf] p2]Zo ljBfyL{sf eflifs bIftf clejl4sf ;fy} cGo ljifosf] 
k7gkf7gsf] dfWodnfO{ ;xof]u u/L af]w tyf cleJolSt kIfsf] ljsf; u/fpg ' /x]sf] 5 .  

 g]kfnL efiff kf7\os|d tyf kf7\ok':tssf] ljsf;S|mdnfO{ x]bf{ lj=;+= !(%* df 
b]jzdz]/n] vf]n]sf efiff kf7\zfnfdf cIf/fª\s lzIff kf7\ok':tsaf6 ljBfnodf g]kfnL 
efiffn] k|j]z kfPsf] kfOG5 . lj=;+= !(() df uf]vf{ efiff k|sflzgL ;ldltsf] :yfkgfkl5 efiff 
kf7zfnfsf nflu lzz'af]lwgL tyf uf]/vf lzIffh:tf kf7\ok':ts k|sfzg ePkl5 efiff 
kf7\ok':tssf ¿kdf g]kfnLnfO{ ;dfj]z ul/Psf] kfOG5 . lj=;+= !(() ;fndf P;=Pn=;L= 
af]8{sf] :yfkgfkl5 dfWolds txdf klg g]kfnL efiff kf7\ok':tsn] P]lR5s ljifosf ¿kdf 
;dfj]z eP/ cWoog cWofkgdf ;xof]u k'¥ofPsf] kfOG5 . lj=;+= @))* ;fndf cfP/ 
dfWolds txdf clgjfo{ g]kfnL ljifo ;dfj]z ul/Psf] kfOG5 . To;kl5 ;do;fk]If ¿kdf 
g]kfnL efiffsf kf7\oS|md tyf kf7\ok':ts kl/jt{g x'Fb} cfPsf 5g\ . u'?s'n lzIff k4ltaf6 
;'? ePsf] g]kfnsf] lzIff ljsf;df g]kfnL efiff lzIf0fsf] cf}krfl/s cf/De efiff kf7zfnf -
lj=;+= !(%* sf] ;'?jft;Fu} ePsf] kfOG5 -clwsf/L, @)^#,k[=#_ . efiffkf7\oqmd efiff 
l;sfO;Fu ;DalGwt Jojl:yt z}lIfs of]hgf xf] . o;df ;dflji6 cfjZos cËdWo] lzIf0f 
l;sfO ;xhLs/0f k|lqmofn] efiff kf7\oqmdsf lgwf{l/t p2]ZonfO{ pknlAwd"ns agfpg 
;xof]u u5{ . efiff kf7\oqmddf ;dflji6 sfo{snfk ljBfyL{sf] ?lr, :t/, Ifdtf / pgLx¿sf 
eflifs cg'ej;Fu ;DalGwt x'g'k5{ . l;sfO ;xhLs/0fdf l;sf?sf] z}Ifl0fs / dgf]j}1flgs 
kIfnfO{ ljz]if Vofn ug{'k5{ -e§/fO{ / cGo, @)&$,k[=(_ . eflifs ;Lk ljsf; ug{] p2]Zon] 
/flvPsf cEof;x¿ d"n kf7;Fu ;DalGwt / :ki6 x'g'sf ;fy} klxrfgfTds -;}4flGts_ geO{ 
k|of]ufTds x'g' /fd|f] 7flgG5 -9'ª\u]n / bfxfn, @)&$,k[=!@%_ . efiff kf7\ok':ts vf; tx / 
sIffsf ljBfyL{sf ?lr, Ifdtf, rfxgf tyf cfjZostfnfO{ Wofg lbP/ ;DalGwt ljifosf 
lj1x¿åf/f tof/ kfl/Psf] x'G5 . o;sf] lgdf{0f ljBfyL{x¿df efiffsf ;'gfO, af]nfO, k9fO / 
n]vfO u/L rf/ l;ksf] ljsf; ug]{ x]t'n] ul/Psf] x'G5 . efiff kf7\ok':tsdf 1fgeGbf Hofbf 
;LknfO{ hf]8 lbOG5 -e08f/L / kf]v/]n, @)&%, k[=@$)_ . efiffsf] n]Vo ¿k b[ZofTds x'G5 . 
o;n] 1fglj1fgsf pknlAwnfO{ o'uf}Fo'u;Dd ;'/lIft /fvL ;Eotfsf] ljsf;df ;xof]u 
k'¥ofPsf] x'G5 . o; n]vdf sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejsf] 

vf]hL ul/Psf] 5 . g]kfnL kf7\os|d tyf efifflzIf0fsf] k/Dk/f / k|j[lQsf] hfgsf/L;lxt 
jt{dfgdf g]kfnL efiff kf7\oqmd tyf ;f]xLcg's"nsf kf7\oj:t' lgwf{/0f / k|:t'tLs/0f x'Fb} 
cfPsf 5g\ . k|f/lDes cj:yf lj=;+= @)@* clw, @)@* kl5 jt{dfg;Dd cfOk'Ubf g]kfnL 
efiff kf7\os|d, lzIf0fsf] cj:yf vf]hd"ns /x]sf 5g\ . To;}n] o; k|sf/sf] cg';Gwfg o;k"j{ 
ePsf] gkfOPsf] / ePsf cWoogx¿ klg ;}4flGts k|s[ltsf ePsfn] cg';Gwfgdf kof{Kt 
cGt/fn b]lvG5 . o;af6 cg';Gwfgsf] cf}lrTo klg :ki6 x'G5 . To;}n] o; n]vdf sIff ( / 
!) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejsf] cWoogdf ;Lldt ul/Psf] 5 . o; 
n]vsf] p2]Zo sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ej;Fu ;DalGwt 
log} k|fl1s lh1f;fdf s]lG›t sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf 
cg'ejsf] vf]hL tyf ;fGble{stf s] xf] eGg] k|fl1s lh1f;fdf s]lGb|t /x]sf] 5 .  

cWoog ljlw / k|lqmof 

 k|:t't n]v sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lG›t 
/x]sf] 5 . cWoogsf nflu p2]Zok"0f{ gd'gf 5gf]6sf cfwf/df ?kGb]xL lhNnfdf /x]sf 
kfFrcf]6f dfWolds ljBfnox¿ sflnsfdfgj1fg df=lj=, /fdfk '/ df=lj=, sflGt df=lj=, 
plh/l;+x df=lj= / l;¢]Zj/ nfns'df/L df=lj=u/L hDdf kfFrcf]6f ljBfnodf g]kfnL ljifo 
cWofkg ug]{ hDdf b;hgf ;"rs lzIfs 5gf]6 u/L ;xefuL u/fOPsf] 5 . 5gf]6 ul/Psf 
lzIfsx¿nfO{ lzIfs Ps, lzIfs b'O{, lzIfs tLg, lzIfs rf/, lzIfs kfFr u/L s|dzM lzIfs 
b; u/L ;ª\s]t ul/Psf] 5 . oxL ;ª\s]tsf cfwf/df klxn] sIff ( / !) sf] jt{dfg g]kfnL 
kf7\os|dk|lt lzIfssf ;femf wf/0ff k|:t't u/L lzIfssf cg'ej pNn]v ul/Psf 5g\ . 
o;s|ddf g]kfnL ljifo lzIfs;Fu e]63f6 u/L AnL / 6]n/ -;g\ @))@_ n] eg]em}F cw{;+/rgf 
k|s[ltsf] cGt/jftf{ u/L tYo ;ª\sng ul/Psf 5g\ . o;s|ddf cg';Gwfgsf] g}lts kIfnfO{ 
Wofg lbO{ ljifo lzIfssf] gfd pNn]v gu/L ;ª\s]tsf cfwf/df pgLx¿sf wf/0ff k|:t't 
ul/Psf 5g\ . o;sf nflu cfjZos ;fdu|L låtLos ;|f]taf6 klg ;ª\sng ul/Psf 5g\ . 
ljZn]if0ffTds ljlwdf cfwfl/t o; n]vdf k':tsfnoLo sfo{af6 ;fdu|L ;ª\sng u/L 
;DalGwt ;}4flGts u|GynfO{ ;|f]t;fdu|Lsf ¿kdf pkof]u ul/Psf 5g\ . u'0ffTds k|s[ltsf] 
o; n]vdf sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejsf] tYok/s 
ljZn]if0f ul/Psf] 5 .  

;}4flGts kof{wf/ 

 k|:t't n]v sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lGb|t 
/x]sf] 5 . o; n]vdf leuf]T:sLåf/f k|ltkflbt ;fdflhs lgdf{0fjfbL l;åfGtnfO{ dgf]j}1flgs 
lkofh]sf] ;+1fgfTds dgf]lj1fgs cfwf/af6 ljsl;t gjLg l;4fGt dflgPsf] 5 . of] l;4fGt 
lzIf0f l;sfO / dgf]lj1fgsf If]qdf gofF ;f]r, gofF lgdf{0f, gofF lrGtg, gofF cg'ej, gofF 
ljlw, gofF 1fg, gofF l;k, gofF ljsf;, gofF d"No / gofF Jojxf/sf] w/f]x/sf ¿kdf 
k|lt:yflkt 5 -kf}8]n, ;g\ @)!*, k[= @*_ . afnsdf ;+:s[ltsf] ljsf; s|dzM ;fdflhs / 
JolQmut txdf b]lvG5 . of] s|d klxnf JolQm JolQmsf lardf / kl5 uP/ cfkm}Fleq ljsl;t 
xG5 -leuf]T:sL, ;g\ !(&*, k[= %&_ . o; l;4fGtcg';f/ afnaflnsfdf cfkm" PSn}n] k|fKt ug]{ 
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1fg / l;keGbf jo:s, cu|h jf ;fyL;Fusf] ;ª\utn] k|fKt ug]{ 1fg / l;ksf] dfqf a9L x'G5 
-Sofd]/f]g, ;g\ @))!, k[= %@*_ . o:t} lgdf{0fjfbL l;4fGtn] l;sfOnfO{ ;/rgfTds 6]jfsf 
¿kdf lnFb} l;sfO ;b}j /rgfjfbdf cfwfl/t x'G5 eGg] dfGotf /fv]sf] 5, h'g ;Dk|]if0f 
l;4fGtsf] glhs 5 -h' / a|fpg, ;g\ @)!%, k[= #%_ . o;sf cfwf/df cfkm"eGbf cu|h, lj1, 
lzIfs, ;fyL;Fusf] ;ª\ut / ;xsfo{n] l;sfOdf 6]jf k'¥ofPsf] x 'G5 . o;} cfwf/df lzIfs 
lzIf0f l;sfOsf nflu ;xof]uL, dfu{bz{s / ;xhstf{sf ¿kdf /xG5g\ . o; l;4fGtn] 
efiffnfO{ cGt/ls|of ug]{ k|fylds tl/sf dfGb5 / sIffsf]7fdf x'g] ;xsfo{d"ns l;sfOnfO{ 
dxŒj lbPsf] 5 -:of]dljg, ;g\ @)!^, k[= %$_ . ltdLn] eGof} eg] d lj;{G5', ltdLn] b]vfof} 
eg] d ;DemG5' / ltdLn] u/fof} eg] d l;S5' eGg] a]Ghfldgsf] egfO -zdf{, @)^(,k[=#)_ nfO{ 
cfwf/ dfGbf k|efjsf/L l;sfO ;xhLs/0fdf lzIf0f ;fdu|Lsf] k|of]u clgjfo{ x 'G5 . 
;xof]ufTds l;sfOnfO{ hf]g l8j]n] 1fg lgdf{0f ug]{ pQd pkfo eg]sf 5g\ . o;df 
l;sf?lar kof{Kt 5nkmnsf ;fy ;fdu|Lsf] cfbfg k|bfg x'G5 -l8ldl6«Pl8; PG8 sDa/]ln; -
;g\ @))^, k[= (_ . o;/L ;xefuLlar of]hgflgdf{0fsf cfwf/df pTk|]/0ff;lxt ;xh l;sfO 
x'G5 / tTsfn kof{Kt k[i7kf]if0f k|fKt x'G5 . o;df d}n] s] l;s]F / s] l;sfPF eGg] 
cfTdk|ltljDjg k|fKt x'G5 .  

5nkmn tyf kl/0ffd 

 k|:t't cWoog sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lG›t 
/x]sf] 5 . o;sf nflu cGtjf{tf{sf dfWodaf6 b;hgf g]kfnL efiff lzIfsn] lbPsf pQ/nfO{ 
cfwf/ dfgL ltgsf] ljZn]if0f u/L lgisif{ k|:t't ul/Psf] 5 . cGtjf{tf{ dfu{bz{gdf ;f]lwPsf 
d'Vo df}lvs k|ZgnfO{ g} lyd dfg]/ ltgsf] ljZn]if0f u/L 5nkmn ul/Psf] 5 . o; n]vdf 
sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejnfO{ ;d]l6Psf 5g\ . 

 lzIfs Pssf cg';f/ kf7\oj|mdsf] ljsf;, kl/dfh{g tyf cBfjlws ug]{ sfo{ lg/Gt/ 
rln/xg] k|ljmof ePsfn] kl/jlt{t ;Gbe{, cWoogcg';Gwfgsf k|ltj]bg, lzIfs, k|fWofks, 
ljBfyL{, al4hLljnufot ;/f]sf/jfnf lgsfoaf6 k|fKt ; 'emfj, k|ltlj|mof, ;ª\3;ª\u7gsf 
; 'emfj, ;~rf/sf dfWod / gful/s ;dfhaf6 kf7\oj|mdnfO{ ;fGble{s tyf ;dfj]zL agfpg] 
k|fKt ;Nnfxsf cfwf/df /fli6«o kf7\oj|md k|f¿k, @)&^ tof/ eO{ g]kfn ;/sf/af6 ljBfno 
txsf] kf7\oj|md @)&* :jLs[lt ePsf] xf] .   

 lzIfs b'O{sf cg';f/ /fli6«o kf7\oj|md k|f¿kn] lgb]{z u/]sf] ljBfno txsf] kf7\oj|md 
;+/rgf Pjd\ kf7\oj|md ljsf;sf dfu{bz{s l;¢fGt, 1fgsf] lj:tf/ tyf l;h{gf, ;]jfIf]qdf 
a9]sf] k|lt:kwf{, /fhgLlts, ;fdflhs / cflys If]qdf cfPsf kl/jt{gn] kf7\oj|md 
kl/dfh{gsf] cfjZostf cf}FNofPcg ';f/ ljBfno lzIffnfO{ ;fdflhs Gofodf cfwfl/t ;d[¢ 
/fi6«lgdf{0fsf nflu ;Ifd / k|lt:kwL{ gful/s tof/ ug{ ;xof]u ug]{ dfWodsf ¿kdf ljsf; 
ug]{ b[li6sf]0f /x]sf] 5 . dfWolds lzIffn] ljBfyL{df 1fgsf] vfhL u/L l;sfO / jf:tljs 
hLjglar ;DaGw :yflkt ug{, l;4fGt tyf Jojxf/sf] ;dGjo ug{, 1fg, l;k / IfdtfnfO{ 
cBfjlws ug]{ ;Ifdtf ljsf; u/fpg ] ck]Iff /fv]sf] 5 . o;} u/L lzIffn] clwsf/, :jtGqtf 
/ ;dfgtfsf] k|j{wg ug{, cfkm\gf st{Jok|lt ;r]t x'g], :j:y hLjgz}nLsf] cEof; ug{, 

sIff ( / !) sf] jt{dfg g]kfnL kf&\oqmdk|lt lzIfssf cg'ej



159A Peer Reviewed SNPRC Journal          Vol. 5,  December 2024

1fg / l;keGbf jo:s, cu|h jf ;fyL;Fusf] ;ª\utn] k|fKt ug]{ 1fg / l;ksf] dfqf a9L x'G5 
-Sofd]/f]g, ;g\ @))!, k[= %@*_ . o:t} lgdf{0fjfbL l;4fGtn] l;sfOnfO{ ;/rgfTds 6]jfsf 
¿kdf lnFb} l;sfO ;b}j /rgfjfbdf cfwfl/t x'G5 eGg] dfGotf /fv]sf] 5, h'g ;Dk|]if0f 
l;4fGtsf] glhs 5 -h' / a|fpg, ;g\ @)!%, k[= #%_ . o;sf cfwf/df cfkm"eGbf cu|h, lj1, 
lzIfs, ;fyL;Fusf] ;ª\ut / ;xsfo{n] l;sfOdf 6]jf k'¥ofPsf] x 'G5 . o;} cfwf/df lzIfs 
lzIf0f l;sfOsf nflu ;xof]uL, dfu{bz{s / ;xhstf{sf ¿kdf /xG5g\ . o; l;4fGtn] 
efiffnfO{ cGt/ls|of ug]{ k|fylds tl/sf dfGb5 / sIffsf]7fdf x'g] ;xsfo{d"ns l;sfOnfO{ 
dxŒj lbPsf] 5 -:of]dljg, ;g\ @)!^, k[= %$_ . ltdLn] eGof} eg] d lj;{G5', ltdLn] b]vfof} 
eg] d ;DemG5' / ltdLn] u/fof} eg] d l;S5' eGg] a]Ghfldgsf] egfO -zdf{, @)^(,k[=#)_ nfO{ 
cfwf/ dfGbf k|efjsf/L l;sfO ;xhLs/0fdf lzIf0f ;fdu|Lsf] k|of]u clgjfo{ x 'G5 . 
;xof]ufTds l;sfOnfO{ hf]g l8j]n] 1fg lgdf{0f ug]{ pQd pkfo eg]sf 5g\ . o;df 
l;sf?lar kof{Kt 5nkmnsf ;fy ;fdu|Lsf] cfbfg k|bfg x'G5 -l8ldl6«Pl8; PG8 sDa/]ln; -
;g\ @))^, k[= (_ . o;/L ;xefuLlar of]hgflgdf{0fsf cfwf/df pTk|]/0ff;lxt ;xh l;sfO 
x'G5 / tTsfn kof{Kt k[i7kf]if0f k|fKt x'G5 . o;df d}n] s] l;s]F / s] l;sfPF eGg] 
cfTdk|ltljDjg k|fKt x'G5 .  

5nkmn tyf kl/0ffd 

 k|:t't cWoog sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lG›t 
/x]sf] 5 . o;sf nflu cGtjf{tf{sf dfWodaf6 b;hgf g]kfnL efiff lzIfsn] lbPsf pQ/nfO{ 
cfwf/ dfgL ltgsf] ljZn]if0f u/L lgisif{ k|:t't ul/Psf] 5 . cGtjf{tf{ dfu{bz{gdf ;f]lwPsf 
d'Vo df}lvs k|ZgnfO{ g} lyd dfg]/ ltgsf] ljZn]if0f u/L 5nkmn ul/Psf] 5 . o; n]vdf 
sIff ( / !) sf] jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejnfO{ ;d]l6Psf 5g\ . 

 lzIfs Pssf cg';f/ kf7\oj|mdsf] ljsf;, kl/dfh{g tyf cBfjlws ug]{ sfo{ lg/Gt/ 
rln/xg] k|ljmof ePsfn] kl/jlt{t ;Gbe{, cWoogcg';Gwfgsf k|ltj]bg, lzIfs, k|fWofks, 
ljBfyL{, al4hLljnufot ;/f]sf/jfnf lgsfoaf6 k|fKt ; 'emfj, k|ltlj|mof, ;ª\3;ª\u7gsf 
; 'emfj, ;~rf/sf dfWod / gful/s ;dfhaf6 kf7\oj|mdnfO{ ;fGble{s tyf ;dfj]zL agfpg] 
k|fKt ;Nnfxsf cfwf/df /fli6«o kf7\oj|md k|f¿k, @)&^ tof/ eO{ g]kfn ;/sf/af6 ljBfno 
txsf] kf7\oj|md @)&* :jLs[lt ePsf] xf] .   

 lzIfs b'O{sf cg';f/ /fli6«o kf7\oj|md k|f¿kn] lgb]{z u/]sf] ljBfno txsf] kf7\oj|md 
;+/rgf Pjd\ kf7\oj|md ljsf;sf dfu{bz{s l;¢fGt, 1fgsf] lj:tf/ tyf l;h{gf, ;]jfIf]qdf 
a9]sf] k|lt:kwf{, /fhgLlts, ;fdflhs / cflys If]qdf cfPsf kl/jt{gn] kf7\oj|md 
kl/dfh{gsf] cfjZostf cf}FNofPcg ';f/ ljBfno lzIffnfO{ ;fdflhs Gofodf cfwfl/t ;d[¢ 
/fi6«lgdf{0fsf nflu ;Ifd / k|lt:kwL{ gful/s tof/ ug{ ;xof]u ug]{ dfWodsf ¿kdf ljsf; 
ug]{ b[li6sf]0f /x]sf] 5 . dfWolds lzIffn] ljBfyL{df 1fgsf] vfhL u/L l;sfO / jf:tljs 
hLjglar ;DaGw :yflkt ug{, l;4fGt tyf Jojxf/sf] ;dGjo ug{, 1fg, l;k / IfdtfnfO{ 
cBfjlws ug]{ ;Ifdtf ljsf; u/fpg ] ck]Iff /fv]sf] 5 . o;} u/L lzIffn] clwsf/, :jtGqtf 
/ ;dfgtfsf] k|j{wg ug{, cfkm\gf st{Jok|lt ;r]t x'g], :j:y hLjgz}nLsf] cEof; ug{, 

tfls{s ljZn]if0f u/L lg0f{o ug{, j}1flgs ljZn]if0fsf cfwf/df JolSt, ;dfh / /fi6«sf] lbuf] 
ljsf;df ;l/s x'g] gful/s tof/ ug{ ;xof]u ug]{ ck]Iff /fv]sf] 5 .  

 lzIfs tLgsf cg';f/ lzIffsf] ck]Iff g}lts cfr/0f k|bz{g ug{, ;fdflhs ;b\efjk|lt 
;+j]bgzLn x'g], kof{j/0fLo ;Gt 'ngk|lt ;+j]bgzLn x'g], åGå Joj:yfkg ub}{ lbuf] zflGtsf 
nflu k|lta4 /xg, cfw 'lgs 1fg, l;k tyf ;~rf/ k|ljlwsf] k|of]u ug{, :jfjnDaL / 
Joj;fod'vL l;ksf] cEof; ug]{ ;Ifdtfsf] ljsf; ug]{ ck]Iff /fv]sf] 5 . lzIffsf] sfo{lbzf 
eg]sf] /fi6«, /fli6«otf / /fli6«o cfbz{sf] ;Ddfg ug{, ;dfh :jLsf{o cfr/0f / sfo{ 
;+:sltsf] cjnDag ug{, ;lxi0f'efj /fVg, l;h{gzLn, sNkgfzLn, pBdzLn Pjd\ pRr ;f]r 
/ cfbz{df cfwfl/t Jojxf/ ug{, ;d;fdlos r 'gftLsf] ;kmn Joj:yfkg ug{nufotsf 
ljz]iftfn] o'St :jfjnDaL, b]zeSt, kl/jt{gd 'vL, lrGtgzLn Pjd\ ;dfj]zL ;dfhlgdf{0fdf 
of]ubfg ug{ ;Sg] ;Ifd gful/s tof/ ug '{ xf] . To;}n] o;sf nflu sIff ( / !) sf 
kf7\oj|md ;+/rgfnfO{ k 'gM ;+/lrt ug{ /fli6«o kf7\oj|md ljsf; tyf d "Nofª\sg kl/ifb\af6 
clGtd ¿k lbO{ g]kfn ;/sf/af6 :jLs[t ePsf] /fli6«o kf7\oj|md k|f¿k, @)&^ nfO{ cfwf/ 
dfgL dfWolds tx -sIff ( / !)_ sf ljleGg ljifosf kf7\oj|md tf]lsPsf ljBfnodf 
k/LIf0f u/L k/LIf0fsf k[i7kf]if0f ;d]6L of] kf7ojmd ljsf; ul/Psf xf] .  

 lzIfs rf/sf cg';f/ kf7\oj|mdsf] klxnf] v08df dfWolds lzIff - sIff ( / !)_ 
kf7\oj|md @)&* sf] kl/ro tyf ;+/rgf ;dfj]z ul/Psf] 5 . o;df lzIffsf /fli6«o p2]Zo, 
txut ;Ifdtf tyf kf7\oj|mdsf ;du| ;+/rgf ;dfj]z ul/Psf 5g\ . bf];|f] v08df clgjf{o 
ljifosf kf7\oj|md ;dfj]z ul/Psf 5g\ . o;n] ljifout l;sfO pknlAw, ljifoj:t, lzIf0f 
l;sfOsf nflUf cfjZos ljlw÷k|ljlw tyf d "Nofª\sgsf kIfnfO{ klg dfu{lgb]]{z u/sf] 5 . 
lzIf0f l;sfO lj|mofsnfk ;~rfng ubf{ ljBfyL{s]lGb|t / afnd}qL lzIf0f ljlw ckgfpg 'kg]{ 
ljifo pNn]v ul/Psf] 5 . ljBfyL{sf] ;xeflutfdf of]hgf lgdf{0f, kl/of]hgf sfo{, If]q e|d0f, 
;d:of ;dfwfg, vf]hd "ns cWoog, k|jt{gd'vL lzIf0f k¢ltnfO{ lzIf0f l;sfOsf ljlwsf 
¿kdf sfof{Gjog ug'{kg]{ / l;sfOnfO{ s]Gb|laGb ' dfgL lzIf0f l;sfO lj|mofsnfk ;~rfng 
ug'{kg]{ pNn]v ul/Psf] 5 . ;a} k|sf/sf l;sfO cfjZostf / rfxgf ePsf -ckfª\utf ePsf, 
czSt, c;xfo, sdhf]/_ ljBfyLnfO{ ;d]6\g] u/L sIffdf ;dfjzL lzIf0f k|ljmof ckgfpg 'kg]{, 
l;sfOnfO{ s]Gb|laGb ' dfgL l;sfO ;xhLs/0f lj|mofsnfk ;~rfng ug '{kg]{, ljBfyL{sf 
;xeflutfdf of]hgf lgdf{0f, kl/of]hgf tyf k|of]ufTds sfo{, If]q ed0f, ;d:of ;dfwfg, 
cfljisf/d'vL cWoog, k|jt{gd 'vL lzIf0f k4ltnfO{ l;sfO ;xhLs/0f ljlwsf ¿kdf 
sfofGjog ug{ / l;sfO k|lj|mof ;4flGts kIfdf eGbf a9L u/]/ l;Sg cj;/ k|bfg ug{ 
lj|mofsnfkdf cfwfl/t x'g'kg]{ / ug'{kg]{ ljifo pNn]v ul/Psf] 5 .  

 lzIfs kfFrsf cg';f/ lzIfsn] ;xhstf{, pTk|]/s, k|jw{s / vf]hstf{sf ¿kdf e "ldsf 
lgjf{x ug'{kg]{, k7gkf7gdf ;~rf/ k|ljlwnfO{ pknAw ;fwg, ;|f]t / cfjZostfcg ';f/ 
pkof]u ug{, ;a} k|sf/sf l;sfO cfjZostf / rfxgf ePsf -ckfª\utf ePsf, czSt, 
c;xfo, sdhf]/_ ljBfyLnfO{ ;d]6\g] u/L sIffdf ;dfj]zL l;sfO ;xhLs/0f k|lj|mof 
ckgfpg'kg]{, ljBfyL d "Nofª\sg k|lj|mof ljBfno txdf ljBfyL{ pknlAw d "Nofª\sgsf nflu 
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lgdf{0ffTds jf lzIf0f l;sfOsf s|ddf ul/g] lg/Gt/ d "Nofª\sg k|lj|mof cjnDag u/L l;sfO 
; 'wf/sf nflu lg/Gt/ k[i7kf]if0f k|bfg ul/g] / cfjlws jf lg0f{ofTds d "Nofª\sg k|lj|mofnfO{ 
cjnDag u/L ljBfyLsf l;sfO:t/ lgwf{/0f ug '{kg]{ ljifo pNn]v ul/Psf] 5 .  

 lzIfs 5sf cg';f/ cfGtl/s d"Nofª\sgsf] d'Vo p2]Zo ljBfyLsf l;sfO :t/df ; 'wf/ 
ug'{ ePsfn] o;sf nflu lzIfsn] ljBfyL{sf JolStut l;sfO pknlAwsf cfwf/df k6s k6s 
l;sfO cj;/ k|bfg ug'{kg]{, ljBfno txsf] cfGtl/s d "Nofª\sgdf sIffut l;sfO 
;xhLs/0fsf cleGg cª\usf ¿kdf u[xsfo{, sIffsfo{, k|of]ufTds tyf kl/of]hgf sfo{, 
;fd'bflos sfo{, sfo{ k|:t 'tLs/0f, cltl/St lj|mofsnfk, PsfO k/LIff, dfl;s tyf q}dfl;s 
k/LIffh:tf d"Nofª\sgsf ;fwgsf] k|of]u ug{ ;lsg] / o:tf d "Nofª\sgdf ljBfyL{sf] Go"gtd 
l;sfO pknlAw ;'lglZrt ub}{ l;sfO pknlAwsf tYout clen]v (Evidence based 
Record) /fvL l;sfO cj:yf olsg u/L ; 'wf/fTds tyf pkrf/fTds l;sfOaf6 ; 'wf/ ug]{ 
kIfdf hf]8 lbg'k5{ . ljz]if l;sfO cfjZostf ePsf ljBfyL{sf nflu ljifo lzIfsn] g} 
pko'St k|lj|mof ckgfO{ d "Nofª\sg ug'{kg]{ s'/f pNn]v ub}{ cfGtl/s d "Nofª\sgsf] glthfnfO{ 
clen]vLs/0f u/L ljifout kf7\oj|mddf tf]lsPcg ';f/ lglZrt ef/ cfGtl/s d"Nofª\sgsf 
¿kdf cfjlws d"Nofª\sgdf ;dfj]z ul/g] s'/f pNn]v 5 .  

 lzIfs ;ftsf cg';f/ lgdf{0ffTds d"Nofª\sgaf6 k|fKt glthfsf cfwf/df cfGtl/s 
d"Nofª\sg / clGtd÷afxo k/LIffsf glthfsf cfwf/df tf]lsPsf] ef/ ;dfj]z u/L ljBfyL{sf] 
lg0f{ofTds d"Nofª\sg ul/g] Joj:yf ldnfOPsf] 5 . cfGtl/s d"Nofª\sgsf ¿kdf 
lgdf{0ffTds d"Nofª\sgaf6 k|fKt tf]lsPcg';f/sf ef/sf] d"Nofª\sg cfjlws d"Nofª\sgdf 
;dfj]z ul/g] s'/f pNn]v 5 . cfGtl/s d"Nofª\sgsf tl/sfdf ljifout ljljwtf x 'g ;Sg] 
eP klg lgDglnlvt kIfsf] d "Nofª\sg ;a} ljifodf ;dfj]z ul/g] s'/f pNn]v 5 . 

 lzIfs cf7sf cg';f/ sIff ;xeflutfsf] d "Nofª\sgsf lglDt ljBfyL{sf] lgoldttf -
pkl:ylt_ / sIff lj|mofsnfkdf ;xeflutfsf] clen]vsf cfwf/df ul/Psf] d "Nofª\sg ul/g] 
s'/f pNn]v 5 . q}dfl;s k/LIffx¿sf cª\ssf cfwf/df k|fKt cª\ssf af/]df klxnf] q}dfl;s 
cjlwe/df k7gkf7g ePsf ljifoj:t'af6 klxnf] k/LIff ;~rfng ul/g] 5 eg] klxnf] / bf];|f] 
q}dfl;s cjlwe/df k7gkf7g ePsf ljifoj:t 'af6 bf];|f] q}dfl;s k/LIff ;~rfng ul/g] s '/f 
pNn]v 5 . 

 lzIfs gf}sf cg';f/ k|of]ufTds tyf kl/of]hgf sfo{sf] d "Nofª\sgsf ;Gbe{df 
k|of]ufTds, ;}4flGts tyf cGo kIfsf d "Nofª\sgsf] ef/, ljlw tyf ;fwg ;DalGwt ljifosf 
kf7\oj|mddf pNn]v ePcg';f/ x'g'kg]{ / ;4flGts kIfsf d "Nofª\sgsf nflu ljlzi6Ls/0f 
tflnsfsf cfwf/df x 'g] Joj:yf ldnfOPsf] 5 . k/LIffdf ljz]if l;sfO cfjZostf ePsf 
ljBfyL{nfO{ s]xL vf; vf; ljifodf c¿ ;fwf/0f ljBfyLnfO{ lbOg] k|ZgeGbf cnu k|Zgaf6 
jf cGo pko'St tl/sfaf6 d"Nofª\sg ug'{kg]{ 5 . ljz]if cfjZostf ePsf ljBfyL{sf nflu 
k/LIffsf] ;do yk ug ;lsg] 5 . ljBfyL{ d"Nofª\sg ubf{ lzIfsn] ckfª\utf ePsf / ljz]if 
l;sfO cfjZostf ePsf ljBfyL{sf nflu pkoSt x'g] d"Nofª\sg k|ljmof ckgfpg 'kg]{ 5 . 
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lgdf{0ffTds jf lzIf0f l;sfOsf s|ddf ul/g] lg/Gt/ d "Nofª\sg k|lj|mof cjnDag u/L l;sfO 
; 'wf/sf nflu lg/Gt/ k[i7kf]if0f k|bfg ul/g] / cfjlws jf lg0f{ofTds d "Nofª\sg k|lj|mofnfO{ 
cjnDag u/L ljBfyLsf l;sfO:t/ lgwf{/0f ug '{kg]{ ljifo pNn]v ul/Psf] 5 .  

 lzIfs 5sf cg';f/ cfGtl/s d"Nofª\sgsf] d'Vo p2]Zo ljBfyLsf l;sfO :t/df ; 'wf/ 
ug'{ ePsfn] o;sf nflu lzIfsn] ljBfyL{sf JolStut l;sfO pknlAwsf cfwf/df k6s k6s 
l;sfO cj;/ k|bfg ug'{kg]{, ljBfno txsf] cfGtl/s d "Nofª\sgdf sIffut l;sfO 
;xhLs/0fsf cleGg cª\usf ¿kdf u[xsfo{, sIffsfo{, k|of]ufTds tyf kl/of]hgf sfo{, 
;fd'bflos sfo{, sfo{ k|:t 'tLs/0f, cltl/St lj|mofsnfk, PsfO k/LIff, dfl;s tyf q}dfl;s 
k/LIffh:tf d"Nofª\sgsf ;fwgsf] k|of]u ug{ ;lsg] / o:tf d "Nofª\sgdf ljBfyL{sf] Go"gtd 
l;sfO pknlAw ;'lglZrt ub}{ l;sfO pknlAwsf tYout clen]v (Evidence based 
Record) /fvL l;sfO cj:yf olsg u/L ; 'wf/fTds tyf pkrf/fTds l;sfOaf6 ; 'wf/ ug]{ 
kIfdf hf]8 lbg'k5{ . ljz]if l;sfO cfjZostf ePsf ljBfyL{sf nflu ljifo lzIfsn] g} 
pko'St k|lj|mof ckgfO{ d "Nofª\sg ug'{kg]{ s'/f pNn]v ub}{ cfGtl/s d "Nofª\sgsf] glthfnfO{ 
clen]vLs/0f u/L ljifout kf7\oj|mddf tf]lsPcg ';f/ lglZrt ef/ cfGtl/s d"Nofª\sgsf 
¿kdf cfjlws d"Nofª\sgdf ;dfj]z ul/g] s'/f pNn]v 5 .  

 lzIfs ;ftsf cg';f/ lgdf{0ffTds d"Nofª\sgaf6 k|fKt glthfsf cfwf/df cfGtl/s 
d"Nofª\sg / clGtd÷afxo k/LIffsf glthfsf cfwf/df tf]lsPsf] ef/ ;dfj]z u/L ljBfyL{sf] 
lg0f{ofTds d"Nofª\sg ul/g] Joj:yf ldnfOPsf] 5 . cfGtl/s d"Nofª\sgsf ¿kdf 
lgdf{0ffTds d"Nofª\sgaf6 k|fKt tf]lsPcg';f/sf ef/sf] d"Nofª\sg cfjlws d"Nofª\sgdf 
;dfj]z ul/g] s'/f pNn]v 5 . cfGtl/s d"Nofª\sgsf tl/sfdf ljifout ljljwtf x 'g ;Sg] 
eP klg lgDglnlvt kIfsf] d "Nofª\sg ;a} ljifodf ;dfj]z ul/g] s'/f pNn]v 5 . 

 lzIfs cf7sf cg';f/ sIff ;xeflutfsf] d "Nofª\sgsf lglDt ljBfyL{sf] lgoldttf -
pkl:ylt_ / sIff lj|mofsnfkdf ;xeflutfsf] clen]vsf cfwf/df ul/Psf] d "Nofª\sg ul/g] 
s'/f pNn]v 5 . q}dfl;s k/LIffx¿sf cª\ssf cfwf/df k|fKt cª\ssf af/]df klxnf] q}dfl;s 
cjlwe/df k7gkf7g ePsf ljifoj:t'af6 klxnf] k/LIff ;~rfng ul/g] 5 eg] klxnf] / bf];|f] 
q}dfl;s cjlwe/df k7gkf7g ePsf ljifoj:t 'af6 bf];|f] q}dfl;s k/LIff ;~rfng ul/g] s '/f 
pNn]v 5 . 

 lzIfs gf}sf cg';f/ k|of]ufTds tyf kl/of]hgf sfo{sf] d "Nofª\sgsf ;Gbe{df 
k|of]ufTds, ;}4flGts tyf cGo kIfsf d "Nofª\sgsf] ef/, ljlw tyf ;fwg ;DalGwt ljifosf 
kf7\oj|mddf pNn]v ePcg ';f/ x'g'kg]{ / ;4flGts kIfsf d "Nofª\sgsf nflu ljlzi6Ls/0f 
tflnsfsf cfwf/df x 'g] Joj:yf ldnfOPsf] 5 . k/LIffdf ljz]if l;sfO cfjZostf ePsf 
ljBfyL{nfO{ s]xL vf; vf; ljifodf c¿ ;fwf/0f ljBfyLnfO{ lbOg] k|ZgeGbf cnu k|Zgaf6 
jf cGo pko'St tl/sfaf6 d"Nofª\sg ug'{kg]{ 5 . ljz]if cfjZostf ePsf ljBfyL{sf nflu 
k/LIffsf] ;do yk ug ;lsg] 5 . ljBfyL{ d"Nofª\sg ubf{ lzIfsn] ckfª\utf ePsf / ljz]if 
l;sfO cfjZostf ePsf ljBfyL{sf nflu pkoSt x'g] d"Nofª\sg k|ljmof ckgfpg 'kg]{ 5 . 

ljBfyL{sf] l;sfO pknlAwsf] d "Nofª\sg ubf{ cIf/fª\sg k4ltnfO{ pkof]u ul/g] s '/f pNn]v 
ul/Psf] 5 .  

 lzIfs b;sf cg';f/ kf7\oj|md d"Nofª\sg kf7\oj|mdsf] d "Nofª\sgsf cfwf/sf ¿kdf 
ljBfyL{sf] pknlAw :t/, lzIfssf] sfo{ ;Dkfbg :t/, k7g kf7gdf pkof]u ul/Psf] ;do, 
ljBfyL{sf] j}olSts tyf ;fdflhs Jojxf/ / k|efj, cleefjs tyf ;dfhsf l;sfOk|ltsf 
ck]Iff / k|ltlj|mof, ;/f]sf/jfnfsf] ljBfnok|ltsf] wf/0ff pko 'St kIfdf ;d]tsf cfwf/df 
k|To]s kfFr jif{df kf7\oj|mdsf] d"Nofª\sg ul/g] / o;f] ubf{ JolSt, kl/jf/ / ;dfhdf k/]sf] 
k|efj ;d]tnfO{ x]l/g] s'/f pNn]v ul/Psf] 5 .  

 o;/L jt{dfg kf7\os|ddf k|To]s ljifout kf7\os|ddf kl/ro, txut ;Ifdtf, sIffut 
l;sfO pknlAw, ljifoj:t'sf] If]q / s|d, k|of]ufTds tyf kl/of]hgfsfo{cGtu{tsf ;DefJo 
ls|ofsnfksf pbfx/0f, If]q tyf PsfOut sfo{3G6f, ljBfyL{ d "Nofª\sg tyf k|ls|of pNn]v 
ul/Psf] 5 . g]kfnL efiffsf] kf7\os|d eflifs l;kut ;Ifdtfdf cfwfl/t 5 . o;df 
;IfdtfnfO{ ;'gfO, af]nfO, k9fO / n]vfOh:tf eflifs l;kut ;Ifdtfdf ljt/0f ul/Psf] 5 . 
o;n] g]kfnL efiffsf dfWodaf6 ;dfhsf cfly{s, ;fdflhs / ;f+:s[lts ax 'ntfsf] ;Ddfg 
ug]{ nIo /fv]sf] 5 . o; nIonfO{ k|fKt ug{sf nflu kf7\oj:t'nfO{ ;+of]hg ul/Psf] 5 . 
o;sf nflu l;k / ljwfsf] s|dnfO{ Joj:yfkg ul/Psf] 5 . o;df lgwf{l/t ;Ifdtf xfl;n 
ug]{ vfnsf eflifs l;k /flvPsf 5g\ . l;k ljsf;sf ;fwgsf ¿kdf ljleGg ljwf tyf 
pkljwfx¿ /flvPsf 5g\ . ljwfut k|s[ltsf cfwf/df pko 'St efifftŒjsf] ;+of]hg ul/Psf] 
5 . g]kfnL efiff kf7\os|dnfO{ Jofjxfl/s agfpg txut ;Ifdtf, sIffut l;sfO pknlAw, 
ljifoj:t'sf] If]q / j|md, l;sfO ;xhLs/0f k|ls|of tyf d "Nofª\sgnfO{ ;d]l6Psf] 5 . 
kf7\os|ddf g]kfnL efifflzIf0fnfO{ ;do;fk]If agfpg ljifout cf}lrTo, kf7\os|ddf /x]sf 
d'Vo ljz]iftf tyf :j¿knfO{ ljz]if Wofg lbOPsf] 5 . ljifout ¿kdf ck]lIft 1fg, l;k, 
clej[lQ, d "No / sfo{tTk/tfnfO{ ;d]l6Psf 5g\ . o;sf nflu l;sfO ;antf, l;sfOsf] :t/ 
/ To;sf] sfof{Gjgsf ¿kdf l;sfO ;IfdtfnfO{ ljlzi6Ls/0f u/L l;sfO pknlAwsf ¿kdf 
/flvPsf 5g\ . l;sfO pknlAwsf] :t/0f tyf cfwf/e"t tx / dflyNnf sIff;Fusf] nDaLo 
;Gt'ng;d]tsf cfwf/df ljifoj:t'sf] If]q / s|d lgwf{/0f ul/Psf] 5 . ljifout ljlzi6kg / 
df}lnstfnfO{ ;d]6L l;sfO ;xhLs/0fsf ljlw tyf k|ls|of, eflifs l;k Pjd\ z}nLsf 
dfWodaf6 lgdf{0ffTds / lg0f{ofTds d "Nofª\sg ljlw tyf k|ls|of pNn]v u/L ljBfyL{ 
d"Nofª\sgnfO{ Jojl:yt ul/Psf] 5 .  

kf7\os|dk|ltsf ;femf wf/0ffsf] ljZn]if0f  

 dfWolds lzIff -sIff ( / !)_ @)&* cg';f/ g]kfnL ljifosf] cWoogkZrft ljBfyL{df 
xfl;n x'g] ;Ifdtfx¿sf ¿kdf b]v]sf, ;'g]sf, k9]sf, l;s]sf / cg 'ej u/]sf ljifoj:t'sf] 
df}lvs / lnlvt cleJolSt, df]}lvs, lnlvt Pjd\ ;~rf/ dfWodaf6 k|;f/0f x'g] ljifoj:t'sf] 
af]w / cleJolSt, kf7ut ;Gbe{sf] klxrfg, 36gf, rl/q / kl/j]zsf] af]w / k|:t'lt, 
;fdflhs, ;f+:s[lts tyf Jofjxfl/s cleJolStdf cfwfl/t n]Vfg, cGt/eflifs / ;f+:slts 
d"Nok|lt ;r]ttfk"0f{ eflifs Jojxf/ k|bz{g, vf]h / kl/of]hgfnfO{ k|:t't ug]{ eflifs Ifdtf 
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ljsf;, k|of]hg / kl/j]zcg';f/ efiffsf] k|of]u, g]kfnL efiffsf] Jofjxfl/s ljz]iftfsf] klxrfg 
/ :t/Lo ¿ksf] k|of]u, eflifs sfo{;Dkfbgdf sNkgfTds, cg'dfgfTds, tfls{s, 
cGt/lj|mofTds, l;h{gfTds / ;dfnf]rgfTds l;ksf] pkof]u lgwf{/0f ul/Psf 5g\ . 

 l;sfO ;xhLs/0f lgwf{l/t ;Ifdtf / sIffut l;sfO pknlAw xfl;n ug{sf nflu 
lzIfs / ljBfyL{n] ljifoj:t 'df cfwfl/t eO{ ug]{ ls|ofsnfk ePsfn] efifflzIf0f ljifoj:t'sf 
dfWodaf6 ;'gfO, af]nfO, k9fO / n]vfOh:tf eflifs l;kx¿sf] lzIf0f xf] . kf7\os|dn] lgb]{z 
u/]sf ljleGg ljwfut If]qnfO{ > 'ltaf]w, zAbf]Rrf/0f, k7gaf]w, df}lvs / lnlvt cleJolSt, 
zAbe08f/, efifftŒj / j0f{ljGof;ut cEof;sf nflu pkof]u ul/Psf] 5 . l;sfO ;xhLs/0f 
eflifs l;k, ;+/rgf / zAbe08f/sf] x:tfGt/0fdf cfwfl/t x'G5 . ljBfyL{ s]lGb|t eP/ ul/g] 
efiffsf] l;sfO ;xhLs/0f JolStut / ;fd "lxs cEof;df cfwfl/t ePsfn] lzIfsn] 
ljBfyLnfO{ kof{Kt cj;/ pknAWf u/fO{ clek|]/0ffd"ns tyf ;Gbe{df cfwfl/t eO{ eflifs 
ls|ofsnfk u/fpg ;lsG5 . l;sfOsf l;4fGt / dgf]j}1flgs kIf cg ';/0f u/L l;sfO 
;xhLs/0f x'G5 . lzIfsn] eflifs bIftf j[l4 ug{ / l;sfOk|lt cg '/fuL agfpg ;xhstf{sf] 
e"ldsf lgjf{x u/fpg'k5{ . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 eflifs l;k l;sfOsf] k|efjsfl/tf pTk|]/0ffTds l;sfO ;xhLs/0f k|ls|ofdf lgwf{l/t 
x'G5 . l;sfO ;xhLs/0f k|ls|of 5gf]6 ubf{ ;Ifdtf tyf l;sfO pknlAwx¿, ljifoj:t 'sf] 
:j¿k, ljBfyL{ dgf]lj1fg, Ifdtf / ?lr, ;|f]t ;fwgsf] pknAwtf, ljBfno jftfj/0f / 
l;sfO ;xhLs/0f cj:yfh:tf kIfdf Wofg k'¥ofOPsf] 5 . efiff l;sfO k|ls|ofsf] 
k|efjsfl/tf / pknlAw l;sfO ls|ofsnfkåf/f lgwf{l/t x'G5g\ . oL lj|mofsnfksf] lgdf{0f / 
k|of]uaf6 g} lzIfsn] cfkm\gf] lzIf0f sf}zn k|bz{g ug{, l;k x:tfGt/0f ug{ / kf7\os|dsf] 
;xL sfof{Gjog ug{ ;S5g\ . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 ; 'gfO l;kcGtu{t j0f{ / jfSoljebLs/0f, noaf]w, > 'ltn]v, > 'lt/rgf, ; 'gfOsf 
cfwf/df a'Fbfl6kf]6, > 'ltaf]w, kf7sf] ; 'gfOsf cfwf/df k|Zglgdf{0f, cg'dfg, j:t' jf 
36gfj0f{gh:tf ls|ofsnfk u/fpg ;lsGf] ePsfn] af]nfO l;kcGtu{t s'/fsfgL, 5nkmn, 
k|Zgf]Q/, j:t'j0f{g, syfsyg, 36gfj0f{g, jfbljjfb, jSt[tf, clego / gf6sLs/0fh:tf 
ls|ofsnfk u/fpg ;lsG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 .  

 k9fO l;kcGtu{t ;:j/ / df}gk7g, k7g ultsf] dfkg, zAbfy{af]w tyf 
k7gaf]wcGtu{t k|Zgf]Q/, cg'dfg, ;+/rgf j0f{g, ;f/f+z, k|Zgsf] lgdf{0f, 36gfj0f{g / 
ldnfgh:tf ls|ofsnfk u/fpg ;lsG5 . n]vfO l;kcGtu{t cg'n]vg, >'ltn]vg, cg'ej 
j0f{g, j:t' tyf 36gfsf j0f{g, ofqfj0f{g, k|Zgf]Q/ n]vg, a'Fbfl6kf]6, efjlj:tf/ jf JofVof, 
;f/f+z n]vg, cgR5]b n]vg, lgAfGw n]vg, k|ltj]bg n]vg, ;+jfb n]vg, ljleGGf ljifo If]qsf 
Jofjxfl/s n]vg / ljleGg ljwfdf l;h{gfTDfs n]vgnufotsf ls|ofsnfk u/fpg ;lsG5 . 
o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 syf lzIf0fsf] p2]Zo ljBfyL{x¿df sygfTds cleJolSt l;ksf] ljsf; ug '{ ePsfn] 
cfVofgfTds kf7 efiff lzIf0fsf ;fwg x'g\ . gkfnL efiff kf7\os|ddf lognfO{ ;'gfO, af]nfO, 
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ljsf;, k|of]hg / kl/j]zcg';f/ efiffsf] k|of]u, g]kfnL efiffsf] Jofjxfl/s ljz]iftfsf] klxrfg 
/ :t/Lo ¿ksf] k|of]u, eflifs sfo{;Dkfbgdf sNkgfTds, cg'dfgfTds, tfls{s, 
cGt/lj|mofTds, l;h{gfTds / ;dfnf]rgfTds l;ksf] pkof]u lgwf{/0f ul/Psf 5g\ . 

 l;sfO ;xhLs/0f lgwf{l/t ;Ifdtf / sIffut l;sfO pknlAw xfl;n ug{sf nflu 
lzIfs / ljBfyL{n] ljifoj:t 'df cfwfl/t eO{ ug]{ ls|ofsnfk ePsfn] efifflzIf0f ljifoj:t'sf 
dfWodaf6 ;'gfO, af]nfO, k9fO / n]vfOh:tf eflifs l;kx¿sf] lzIf0f xf] . kf7\os|dn] lgb]{z 
u/]sf ljleGg ljwfut If]qnfO{ > 'ltaf]w, zAbf]Rrf/0f, k7gaf]w, df}lvs / lnlvt cleJolSt, 
zAbe08f/, efifftŒj / j0f{ljGof;ut cEof;sf nflu pkof]u ul/Psf] 5 . l;sfO ;xhLs/0f 
eflifs l;k, ;+/rgf / zAbe08f/sf] x:tfGt/0fdf cfwfl/t x'G5 . ljBfyL{ s]lGb|t eP/ ul/g] 
efiffsf] l;sfO ;xhLs/0f JolStut / ;fd "lxs cEof;df cfwfl/t ePsfn] lzIfsn] 
ljBfyLnfO{ kof{Kt cj;/ pknAWf u/fO{ clek|]/0ffd"ns tyf ;Gbe{df cfwfl/t eO{ eflifs 
ls|ofsnfk u/fpg ;lsG5 . l;sfOsf l;4fGt / dgf]j}1flgs kIf cg ';/0f u/L l;sfO 
;xhLs/0f x'G5 . lzIfsn] eflifs bIftf j[l4 ug{ / l;sfOk|lt cg '/fuL agfpg ;xhstf{sf] 
e"ldsf lgjf{x u/fpg'k5{ . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 eflifs l;k l;sfOsf] k|efjsfl/tf pTk|]/0ffTds l;sfO ;xhLs/0f k|ls|ofdf lgwf{l/t 
x'G5 . l;sfO ;xhLs/0f k|ls|of 5gf]6 ubf{ ;Ifdtf tyf l;sfO pknlAwx¿, ljifoj:t 'sf] 
:j¿k, ljBfyL{ dgf]lj1fg, Ifdtf / ?lr, ;|f]t ;fwgsf] pknAwtf, ljBfno jftfj/0f / 
l;sfO ;xhLs/0f cj:yfh:tf kIfdf Wofg k'¥ofOPsf] 5 . efiff l;sfO k|ls|ofsf] 
k|efjsfl/tf / pknlAw l;sfO ls|ofsnfkåf/f lgwf{l/t x'G5g\ . oL lj|mofsnfksf] lgdf{0f / 
k|of]uaf6 g} lzIfsn] cfkm\gf] lzIf0f sf}zn k|bz{g ug{, l;k x:tfGt/0f ug{ / kf7\os|dsf] 
;xL sfof{Gjog ug{ ;S5g\ . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 ; 'gfO l;kcGtu{t j0f{ / jfSoljebLs/0f, noaf]w, > 'ltn]v, > 'lt/rgf, ; 'gfOsf 
cfwf/df a'Fbfl6kf]6, > 'ltaf]w, kf7sf] ; 'gfOsf cfwf/df k|Zglgdf{0f, cg'dfg, j:t' jf 
36gfj0f{gh:tf ls|ofsnfk u/fpg ;lsGf] ePsfn] af]nfO l;kcGtu{t s'/fsfgL, 5nkmn, 
k|Zgf]Q/, j:t'j0f{g, syfsyg, 36gfj0f{g, jfbljjfb, jSt[tf, clego / gf6sLs/0fh:tf 
ls|ofsnfk u/fpg ;lsG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 .  

 k9fO l;kcGtu{t ;:j/ / df}gk7g, k7g ultsf] dfkg, zAbfy{af]w tyf 
k7gaf]wcGtu{t k|Zgf]Q/, cg'dfg, ;+/rgf j0f{g, ;f/f+z, k|Zgsf] lgdf{0f, 36gfj0f{g / 
ldnfgh:tf ls|ofsnfk u/fpg ;lsG5 . n]vfO l;kcGtu{t cg'n]vg, >'ltn]vg, cg'ej 
j0f{g, j:t' tyf 36gfsf j0f{g, ofqfj0f{g, k|Zgf]Q/ n]vg, a'Fbfl6kf]6, efjlj:tf/ jf JofVof, 
;f/f+z n]vg, cgR5]b n]vg, lgAfGw n]vg, k|ltj]bg n]vg, ;+jfb n]vg, ljleGGf ljifo If]qsf 
Jofjxfl/s n]vg / ljleGg ljwfdf l;h{gfTDfs n]vgnufotsf ls|ofsnfk u/fpg ;lsG5 . 
o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 syf lzIf0fsf] p2]Zo ljBfyL{x¿df sygfTds cleJolSt l;ksf] ljsf; ug '{ ePsfn] 
cfVofgfTds kf7 efiff lzIf0fsf ;fwg x'g\ . gkfnL efiff kf7\os|ddf lognfO{ ;'gfO, af]nfO, 

k9fO / n]vfOsf dfWodsf ¿kdf /flvPsf] 5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 
5 . 

 cfVofgfTds kf7sf] lzIf0fdf syf>j0f, syfsyg, ;+/rgf klxrfg, syflgdf{0f, ;:j/ 
tyf df}gk7g, ;+/rgf klxrfg, k7gaf]w, k|Zgf]Q/, rl/qlrq0f, kfqt'ngf, a'Fbfl6kf]6, JofVof, 
;f/f+z, 36gfs|d ldnfg, syf;f/, gofF zAbsf] pRrf/0f, cy{af]w / k|of]u, cg'n]vg, 
> 'ltn]vg / l;h{gfTds n]vgh:tf ls|ofsnfk u/fpg ;lsG5 . o; kf7\os|ddf oL ljifodf 
Wofg k'¥ofOPsf] 5 . 

 noa4 kf7sf] d'Vo k|of]hg noaf]w, efjaf]w / pRrf/0f l;ksf] ljsf; u/fpg' xf] . 
o;df noo'St ;:j/jfrg, ;+/rgf klxrfg, efj klxrfg, k|Zgf]Q/, ;f/f+z, efjfy{, 
uB¿kfGt/0f, k|Zglgdf{0f, ;Gb]z u|x0f, cy{af]w / k|of]u Pjd\ efjlj:tf/;Fu ;DalGwt 
ls|ofsnfk u/fpg ;lsG5 . cfjZostfcg';f/ cg's/0ffTds / l;h{gfTds nvgtk{m cg '/fuL 
agfpg ;lsG5 . o; kf7\os|ddf oL ljifodf Wofg k'¥ofOPsf] 5 . 

 hLjgL lzIf0fsf] d'Vo k|of]hg efiffsf df}lvs tyf lnlvt af]w tyf cleJolSt Ifdtfsf] 
ljsf; u/fpg' xf] . JolStj[Q j0f{g ug]{ l;ksf] ljsf; u/fO ;:j/ tyf df}gk7g, k7gaf]w, 
k|Zgf]Q/, a'Fbfl6kf]6, JofVof, ;f/f+z, 36gfs|d ldnfg, gofF zAbsf] pRrf/0f, cy{af]w / k|of]u, 
cg'n]vg, >'ltn]vg, cg's/0ffTds / :jtGq n]vgh:tf ljm|ofsnfk u/fpg ;lsG5 . o; 
kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 lgaGw lzIf0fsf] d'Vo k|of]hg ljBfyL{df uBfTds cleJolSt, af]w Ifdtf / uBfTds 
lnlvt cleJolSt Ifdtfsf] ljsf; u/fpg' xf] . lgaGwdf cfwfl/t eP/ eflifs l;k ljsf;sf 
cEof; u/fpFbf ;:j/ tyf df}gk7g, ;+/rgf klxrfg, k7gaf]w, k|Zgf]Q/, 5nkmn / JofVof 
u/fpg ;lsG5 . o;sf ;fy} a'Fbfl6kf]6, JofVof, ;f/f+z, k|Zglgdf0f, zAbsf] pRrf/0f, cy{af]w 
/ k|of]u, cg'n]vg, >'ltn]vg / :jtGq n]vgh:tf ls|ofsnfk u/fpg ;lsG5 . o; 
kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 ¿ks lzIf0fsf] d'Vo k|of]hg sYo cleJolStut Ifdtfsf] ljsf; u/fpg' xf] . o;sf 
nflu lglb{i6 ;+jfb, jfbljjfb, jSt[tfnfO{ kl/l:ylt, kfq / efjfg's"n jfrg, clego / 
e"ldsflgjf{xsf] cEof; u/fpg ;lsG5 . sYo cleJolSt Ifdtfsf] d"n 36s xfpefp, :j/sf] 
cf/f]x cj/f]x, cf3ft, ult, oltsf] Vofn ug{ nufpg ;lsG5 . o:tf kf7sf] cEof; u/fpFbf 
;:j/ tyf df}gk7g, ;+/rgf klxrfg, zAbsf] pRrf/0f, cy{af]w / k|of]u, k|Zglgdf{0f, 
k|Zgf]Q/, s'/fsfgL, efjklxrfg, ;+jfbk|lt, > 'ltn]vg / :jtGq n]vg, ;+jfb, jfbljjfb, 
jSt[tfsf] cg's/0f n]vgh:tf ls|ofsnfk u/fpg ;lsG5 . kf7\os|ddf oL ljifodf Wofg 
k'¥ofOPsf] 5 . 

 Jofjxfl/s n]vg n]Vo ls|ofsnfk ePsfn] o;cGtu{t lr7L, lgj]bg, lgdGq0ff, lj1fkg, 
;dj]bgf, awfO{, e/kfO{nufot n]vgsf cEof; u/fpg ;lsG5 . logsf] lzIf0f ubf{ lbOPsf 
Jofjxfl/s n]vgnfO{ gd 'gfsf ¿kdf pkof]u u/L ltgsf ;+/rgf, 9fFrf / z}nL;d]tsf] cEof; 
u/fpg ;lsG5 . o;sf ;fy} k|Zg lgdf{0f, zAbsf] pRrf/0f, cy{af]w / k|of]u, kTo 'Q/ n]vg, 



164

cg 's/0f / :jtGq Jofjxfl/s n]vgh:tf ls|ofsnfk u/fpg ;lsG5 . o; kf7\os|ddf oL 
ljifodf Wofg k'¥ofOPsf] 5 . 

 eflifs ;+/rgfsf] d'Vo k|of]hg afnaflnsfnfO{ efiffsf] z'4 k|of]uk|lt clek|l/t u/fpg' 
xf] . o;sf nflu eflifs ;+/rgfnfO{ kf7;Fu hf]8]/ ;xhLs/0f ls|ofsnfk u/fpg ;lsG5 . 
pbfx/0f / k|of]usf cfwf/df ;Da4 kf7leqaf6 lgodsf] vfhL ug{ pT;'stf hufpg 
;lsG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 Jofs/0f, j0f{ljGof; / n]Vo lrGxgsf] l;sfO ;xhLs/0f ubf{ /rgf / k|of]usf 
dfWodaf6 ug'{ pko'St x'G5 . efiff ;b}j ;Gbe{df dfq ;fy{s x'g] / ;Gbe{/rgf, kf7 jf 
;ª\sygaf6 dfq k|:t't x'g] xFbf pko{'St lsl;dsf eflifs ;+/rgfnfO{ :jtGq ¿kdf geO{ 
kf7 jf /rgfsf cfwf/df lzIf0f / ;f]xL cfwf/df d"Nofª\sg ug{ ;lsG5 . o; kf7\os|ddf oL 
ljifodf Wofg k'¥ofOPsf] 5 . 

 Effiffsf] dxŒjk"0f{ 36s zAbe08f/ xf] . o;cGtu{t zAb pRrf/0f, cy{af]w / k|of]u;Fu 
;fGbl{e{s ls|ofsnfk u/fpg ;lsG5 . o;df kf7df k|o'St zAbnfO{ s]Gb|laGb' dfgL ljleGg 
ljifoIf]qsf zAbe08f/sf] ljsf; u/fpg] b[li6sf]0f /flvPsf] x'G5 . To;}n] zAbsf ljleGg 
cy{;DaGw / ;Gbe{k"0f{ k|of]udf hf]8 lbOG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 
5 . 

 ax'af}l4stfdf ljBfyL{sf ?lr, OR5f / rfxgfsf cfwf/df lzIf0f ug{ ;lsG5 . ljBfyL{df 
/x]sf eflifs, tfls{s, b[ZofTDfs, zf/Ll/s ultaf]ws, ;fª\uLlts, cfGtl/s, cGt/j}olSts, 
k|fs[ltsnufotsf af}l4stfsf cfwf/df ls|ofsnfk / ;fdu|L tof/ kf/L lzIf0f ug{ ;lsG5 . 
of] l;sfO of]hgfdf cfwfl/t l;sfO xf] . o;n] JolStut / ;xsfof{Tds l;sfOdf hf]8 
lbG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 efifflzIf0fsf ;fwgsf ¿kdf /x]sf kf7 jf ljwf ;fdflhs / ;f+:slts kf7 x'g\ . oL 
kf7sf dfWodaf6 ljBfyL{df ;dfnf]rgfTds l;sfOsf] ljsf; u/fpg ;lsG5 . ;gfO / 
k9fOaf6 ljrf/ lgdf{0f x'g', ltgnfO{ JoSt ug{ l;k ljsf; x'g', ljZn]if0f Ifdtf, 
k|ltlaDafTds l;sfO, k|ltljmof tyf b[li6sf]0fnfO{ df}lvs / lnlvt ¿kdf JoSt ug{, p2]Zo 
lgdf{0f, ;+/rgf ;ª\sng, ;kmntfsf tŒjx¿sf] d"Nofª\sg ug{ ;Sg', l;h{gf, ;Dkfbg, ;f/ 
n]vg, ;ª\u7g, ;+Zn]if0f / of]hgflgdf{0f ug{';Ddsf lj|mofsnfk ;dfnf]rGffTds l;k ePsfn] 
l;sfO ;xhLs/0fdf oL k|lj|mofnfO{ klg l;sfOs} cª\usf ¿kdf pkof]u ul/G5 . o; 
kf7\os|ddf oL ljifodf Wofg k'¥ofOPsf] 5 . 

 JolStut ;lj|motfdf l;sfO lge{/ ub{5 . l;sfO pkNflAwdf cfwfl/t l;sfO tyf 
;d:ofdf cfwfl/t l;sfOsf dfWodaf6 ljBfyL{ s]lGb|t l;sfO k|lj|mofnfO{ sIffdf 
cfjZostfcg';f/ k|of]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 . o;sf nflu ;d"x / JolStut 
sfo{x¿ lbg], k|:t'tLs/0f ug{ nufpg], cfjZostfcg';f/ lzIfsn] ;xof]u ug]{, l;sfO 
pknlAwdf cfwfl/t eP/ ;'gfO, af]nfO, k9fO / n]vfOsf] cEof; ug'{ u/fpg' kg]{ s'/f pNn]v 
ul/Psf] 5 . o;sf cltl/St eflifs v]n, 5nkmn, eflifs v]n, cGt/lj|mof, kl/of]hgf sfo{, 
l6kf]6 n]vg, b}lgsL n]vgnufotsf sfo{ u/fP/;d]t ljBfyL{ s]lGb|t lzIf0f ug'{kb{5 . 

sIff ( / !) sf] jt{dfg g]kfnL kf&\oqmdk|lt lzIfssf cg'ej
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cg 's/0f / :jtGq Jofjxfl/s n]vgh:tf ls|ofsnfk u/fpg ;lsG5 . o; kf7\os|ddf oL 
ljifodf Wofg k'¥ofOPsf] 5 . 

 eflifs ;+/rgfsf] d'Vo k|of]hg afnaflnsfnfO{ efiffsf] z'4 k|of]uk|lt clek|l/t u/fpg' 
xf] . o;sf nflu eflifs ;+/rgfnfO{ kf7;Fu hf]8]/ ;xhLs/0f ls|ofsnfk u/fpg ;lsG5 . 
pbfx/0f / k|of]usf cfwf/df ;Da4 kf7leqaf6 lgodsf] vfhL ug{ pT;'stf hufpg 
;lsG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 Jofs/0f, j0f{ljGof; / n]Vo lrGxgsf] l;sfO ;xhLs/0f ubf{ /rgf / k|of]usf 
dfWodaf6 ug'{ pko'St x'G5 . efiff ;b}j ;Gbe{df dfq ;fy{s x'g] / ;Gbe{/rgf, kf7 jf 
;ª\sygaf6 dfq k|:t't x'g] xFbf pko{'St lsl;dsf eflifs ;+/rgfnfO{ :jtGq ¿kdf geO{ 
kf7 jf /rgfsf cfwf/df lzIf0f / ;f]xL cfwf/df d"Nofª\sg ug{ ;lsG5 . o; kf7\os|ddf oL 
ljifodf Wofg k'¥ofOPsf] 5 . 

 Effiffsf] dxŒjk"0f{ 36s zAbe08f/ xf] . o;cGtu{t zAb pRrf/0f, cy{af]w / k|of]u;Fu 
;fGbl{e{s ls|ofsnfk u/fpg ;lsG5 . o;df kf7df k|o'St zAbnfO{ s]Gb|laGb ' dfgL ljleGg 
ljifoIf]qsf zAbe08f/sf] ljsf; u/fpg] b[li6sf]0f /flvPsf] x'G5 . To;}n] zAbsf ljleGg 
cy{;DaGw / ;Gbe{k"0f{ k|of]udf hf]8 lbOG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 
5 . 

 ax'af}l4stfdf ljBfyL{sf ?lr, OR5f / rfxgfsf cfwf/df lzIf0f ug{ ;lsG5 . ljBfyL{df 
/x]sf eflifs, tfls{s, b[ZofTDfs, zf/Ll/s ultaf]ws, ;fª\uLlts, cfGtl/s, cGt/j}olSts, 
k|fs[ltsnufotsf af}l4stfsf cfwf/df ls|ofsnfk / ;fdu|L tof/ kf/L lzIf0f ug{ ;lsG5 . 
of] l;sfO of]hgfdf cfwfl/t l;sfO xf] . o;n] JolStut / ;xsfof{Tds l;sfOdf hf]8 
lbG5 . o; kf7\os|ddf oL ljifodf Wofg k '¥ofOPsf] 5 . 

 efifflzIf0fsf ;fwgsf ¿kdf /x]sf kf7 jf ljwf ;fdflhs / ;f+:slts kf7 x'g\ . oL 
kf7sf dfWodaf6 ljBfyL{df ;dfnf]rgfTds l;sfOsf] ljsf; u/fpg ;lsG5 . ;gfO / 
k9fOaf6 ljrf/ lgdf{0f x'g', ltgnfO{ JoSt ug{ l;k ljsf; x'g', ljZn]if0f Ifdtf, 
k|ltlaDafTds l;sfO, k|ltljmof tyf b[li6sf]0fnfO{ df}lvs / lnlvt ¿kdf JoSt ug{, p2]Zo 
lgdf{0f, ;+/rgf ;ª\sng, ;kmntfsf tŒjx¿sf] d"Nofª\sg ug{ ;Sg', l;h{gf, ;Dkfbg, ;f/ 
n]vg, ;ª\u7g, ;+Zn]if0f / of]hgflgdf{0f ug{';Ddsf lj|mofsnfk ;dfnf]rGffTds l;k ePsfn] 
l;sfO ;xhLs/0fdf oL k|lj|mofnfO{ klg l;sfOs} cª\usf ¿kdf pkof]u ul/G5 . o; 
kf7\os|ddf oL ljifodf Wofg k'¥ofOPsf] 5 . 

 JolStut ;lj|motfdf l;sfO lge{/ ub{5 . l;sfO pkNflAwdf cfwfl/t l;sfO tyf 
;d:ofdf cfwfl/t l;sfOsf dfWodaf6 ljBfyL{ s]lGb|t l;sfO k|lj|mofnfO{ sIffdf 
cfjZostfcg';f/ k|of]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 . o;sf nflu ;d"x / JolStut 
sfo{x¿ lbg], k|:t'tLs/0f ug{ nufpg], cfjZostfcg';f/ lzIfsn] ;xof]u ug]{, l;sfO 
pknlAwdf cfwfl/t eP/ ;'gfO, af]nfO, k9fO / n]vfOsf] cEof; ug'{ u/fpg' kg]{ s'/f pNn]v 
ul/Psf] 5 . o;sf cltl/St eflifs v]n, 5nkmn, eflifs v]n, cGt/lj|mof, kl/of]hgf sfo{, 
l6kf]6 n]vg, b}lgsL n]vgnufotsf sfo{ u/fP/;d]t ljBfyL{ s]lGb|t lzIf0f ug'{kb{5 . 

cfjZostfg';f/ æd u5'{, xfdL u/f}F, ltdL u/Æ sf] l;sfO /0fgLlt pkof]u u/L ;xsfof{Tds 
eflifs lj|mofsnfk u/fpg'kg]{ s'/f pNn]v ul/Psf] 5 . lzIfsn] cfkm\gf] lzIf0f sf}zn k|bz{g 
ug{, ljBfyL{df ck]lIft eflifs l;k ljsf; ug{ / kf7Øj|mdsf] ;xL sfof{Gjog ug{ 
lgDgfg';f/sf ;xhLs/0f k|lj|mofx¿ klg pkof]u ug{ ;Sg] s'/f pNn]v ul/Psf] 5 . 

 l;sfO ;fdu|LnfO{ sIffdf k|yd k6s k|:t't ug{' k|:t'tLs/0f xf] . o;df gofF zAb, 
Jofs/l0fs PsfO, sfo{d"ns eflifs PsfO, ;'gfO, af]nfO, k9fO / n]vfO ;fdu|L jf To;sf 
gd'gf kf7 cflbsf] k|:t'tLs/0f ul/G5 . k|:t'tLs/0fsf nflu pbfx/0f k|:t't ubf{ ljBfyL{sf] 
cg'ej, kl/j]z, kf7Øk':tsnufotsf ;fdu|LnfO{ pkof]u ug'{kg]{ s '/f pNn]v ul/Psf] 5 . 

 cEof;df klxn] k|:t'tLs/0f ul/Psf ;fdu|Lx¿sf af/]df cEof; ug{ nufOG5 / 
pgLx¿sf] eflifs Ifdtf / ;Dk|]if0fsf] ljsf;sf nflu ljleGGf sfo{x¿ lbOG5 . efiff lzIf0fdf 
ljBfyL{nfO{ lgolGqt / lglZrt ;Gbe{df cfwfl/t eP/ kof{Kt cEof; u/fpg'k5{ . o;n] 
pgLx¿df gofF eflifs PsfOsf] k|of]udf cfTdljZjf; a9fpg] ePsfn] ;f]xLcg ';f/ ug'{kg]{ 
s'/f pNn]v ul/Psf] 5 . 

 pTkfbg ljBfyL{ s]lGb|t lj|mofsnfk xf] . o; lj|mofsnfkdf ljBfyL{ :jtGq ¿kdf Gf} 
eflifs PsfOsf] pTkfbg ug{ ;Ifd x'G5 . ;'?df lzIfssf] ;xof]udf / kl5 :jtGq lsl;dn] 
efiffsf ljleGg ¿kx¿sf] pTkfbg x'g] x'Fbf :jtGq efiff l;sfOsf ¿kdf o; r/0fnfO{ 
lnOG5 . o; r/0fdf lzIfsn] eflifs v]n, e"ldsf clego, k"0f{ zf/Ll/s lj|mof, ;ª\syg 
lgdf{0f, 5nkmn / cGt/lj|mof, ;"rgf ;Dk|]if0f, lgisif{0f, ;f/f+z, k7gaf]w k|Zgf]Q/, :jtGq 
n]vg h:tf sfo{sf cfwf/df ljBffyL{sf] ;Ifdtfsf] k/LIf0f ug'{kg]{ s'/f pNn]v ul/Psf] 5 . 

;xhLs/0f k|lj|mofdf zLif{s tyf ;Gbe{sf cfwf/df k"jf{g'dfg, sYo efiffsf] pkof]u, >Job[Zo 
;fdu|Lsf] k|of]u, s'/fsfgL, 5nkmn / lgisif{ h:tf eflifs lj|mofsnfk ug{'k5{ . o; ljlwnfO{ 
;'gfO tyf af]nfO l;k l;sfOdf k|of]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 . o;df gd'gf k|bz{g / 
;xcEof;, tYo, tYofª\s, kfq, 36gf, ;Gbe{, kl/j]z, cg'dfgnufotsf ljifoIf]qdf cfwfl/t 
k|Zg / pQ/ lgdf{0f tyf k|of]u, JolStut tyf ;fd"lxs wf/0ff jf lgisif{ lgdf{0f h:tf 
eflifs lj|mofsnfk ug{'k5{ . o;nfO{ efiff lzIf0fcGtu{t eflifs l;k, zAbe08f/ / 
cleJolStsf] lzIf0fsf nflu k|of]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 .  

 zf/Ll/s lj|mof÷clego +j]ufTds efjnfO{ Vofn u/L z/L/sf cª\u ultzLn agfP/ 
;Gbe{cg';f/ k|of]u ug'{ k"0f{ zf/Ll/s lj|mof jf clego xf] . o; ;xhLs/0f k|lj|mofdf of]hgf 
lgdf{0f -pb\3f]if0f, e"ldsf clego_, ljifoIf]q, zLif{s, gf6s, kfq, 36gfsf] 5gf]6, JolStut 
jf ;fd"lxs k|:t'lt, efiffz}nLsf] 5gf]6 tyf pkof]u, 5nkmn, d"Nofª\sg / k[i7kf]if0f h:tf 
eflifs lj|mofsnfk ug'{kg]{ s'/f pNn]v ul/Psf] 5 . o;nfO{ efiff lzIf0fcGtu{t eflifs l;k, 
zAbe08f/ / cleJolStsf] lzIf0fsf nflu k|of]u ug'{k5{ . o;df JolSt, hf]8L, ;fgf] ;d"x / 
a[xt\ ;d"xdf ;'gfO / 5nkmn, gd'gf jfrg / cg's/0f, t'ngf, ljZn]if0f, d"Nofª\sg / 
lgisif{sf] df}lvs k|:t'tLs/0f h:tf eflifs lj|mofsnfk ug'{kg]{ s '/f pNn]v ul/Psf] 5 . 

 :jfWofo / 5nkmn o;cGtu{t ;fdu|L 5gf]6, cWoog, wf/0ff jf ljrf/ lgdf{0f, 
;Gbe{ut pkof]u h:tf eflifs lj|mofsnfk ug{'k5{ . o;nfO{ k9fO, n]vfO, zAbe08f/ / 
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cleJolStsf] lzIf0fsf nflu k|of]u ug'{k5{ . o;nfO{ :jk7g, o'un k7g / ;d"x k7g u/L 
5nkmn ug'{k5{ . o;sf j|mddf syf ;'Gg], eGg] tyf nofTds zAbaf]w, kfq, 36gf, sfo{sf] 
af]w, ;f/ lgdf{0f, k'gs{yg, kfq kl/jt{gaf6 gofF kf7 lgdf{0fsf] cEof; ug]{ h:tf eflifs 
lj|mofsnfk ug'k5{ . o;nfO{ efiff lzIf0fcGtu{t eflifs l;k, zAbe08f/ / cleJolStsf] 
lzIf0fsf nflu k|of]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 .  

 k|of]ufTds tyf vf]h sfo{ ljBfyL{sf] l;h{gfTds Ifdtf ljsf;;Fu ;DalGwt 5 . 1fg / 
l;knfO{ ljBfyL{sf] wf/0ff, cg'ej, cg'e"lt / cfjZostfcg';f/ k|of]u ug]{ :jtGq lj|mofsnfk 
g} k|of]ufTds sfo{ xf] . o; lj|mofsnfkdf ljBfyL{n] ljleGGf z}nLdf lgAfGw, ;+jfb, syf, 
sljtf cflbsf] n]vg nufot ljleGg k|sf/sf ;ª\sygsf] lgdf{0f ub{5g\ . o;cGtu{t eflifs 
tyf ;~rf/ut ;d:of jf k|Zgsf] k|:t'lt, vf]hsfo{ jf tl/sfaf/] 5nkmn, lgb]{lzt jf :jtGq 
¿kdf ljBfyL{åf/f vf]h, :ynut cjnf]sg / k|:t'lt, 5nkmn / k[i7kf]if0f h:tf eflifs 
lj|mofsnfk ug{'k5{ . o;nfO{ efiff lzIf0fcGtu{t eflifs l;k, zAbe08f/ / cleJolStsf] 
lzIf0fsf nflu k|of]u ug'{k5{ . pko'St l;sfO ;xhLs/0f ubf{ klxnf] tyf bf];|f]efifL 
ljBfyL{sf] l;sfO ult, :t/ / eflifs cEof;df ;xhtfsf nflu ljleGg ;fGble{s ljlwsf] 
5gf]6 tyf pkof]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 .  

 d"Nofª\sgsf dfWodaf6 ljBfyL{n] efiff l;sfOsf j|mddf k|fKt u/]sf 1fg, l;k / 
clej[l4sf] n]vfhf]vf ul/G5 . l;sfO ;xhLs/0fsf j|mddf ljBfyL{ d"Nofª\sg lg/Gt/ 
rln/xg] k|lj|mof xf] . ljBfyL{ d"Nofª\sgdf cfGtl/s / afx|o b'j} lsl;dsf k|lj|mof cjnDag 
ug'{k5{ . d"Nofª\sgn] d"ntM ljBfyL{sf] eflifs l;k -;'gfO, af]nfO, k9fO / n]vfO_, eflifs 
;+/rgf / zAbe08f/sf] l;sfO pknlAw :t/nfO{ b]vfpg] s'/f pNn]v ul/Psf] 5 . cfGtl/s 
d"Nofª\sgnfO{ l;sfO ;xhLs/0f k|lj|mofsf j|mddf pkof]u ug'{k5{ . o;sf] d'Vo p2]Zo 
ljBfyL{sf l;sfO ;d:ofnfO{ ;dod} kQf nufO{ l;sfOdf ;'wf/ Nofpg' xf] . ljBfyL{sf 
JolStut l;sfO pknlAwsf cfwf/df cfGtl/s d"Nofª\sg k|lj|mof ;~rfng ug'{kg]{ lgb]{z 
ul/Psf] 5 . cfGtl/s d"Nofª\sgdf sIffsfo{, u[xsfo{, JolStut tyf ;d"xsfo{, k|of]ufTds 
sfo{, l;h{gfTds sfo{, kl/of]hgf sfo{, eflifs l;k;Da4 ;x÷cltl/St lj|mofsnfk, 
cleefjs ;Dks{, 36gfj[Q clen]v, ljB'tLo ;~rf/ dfWodaf6 pko'St ;fdu|Lsf] ;ª\sng 
/ k|:t'lt h:tf ljleGg ;fwgx¿nfO{ pkof]u ug{ ;lsG5 . o;af6 k|fKt glthfnfO{ 
clen]vLs/0f u/L cleefjsnfO{ ;f]sf] hfgsf/L u/fpg'k5{ . cfGtl/s d"Nofª\sgnfO{ 
cfGtl/s d"Nofª\sg;Fu cGt/;DalGwt u/fpg'k5{ . k|To]s z}lIfs ;qsf cGTodf clGtd 
k/LIffdfkm{t afx|o d"Nofª\sg ug'{k5{ . afx|o d"Nofª\sgaf6 ljBfyL{sf] k9fO / n]vfOsf] 
pknlAw :t/ lgwf{/0f ;~rfng ug'{kg]{ lgb]{z ul/Psf] 5 .  

 afx|o d"Nofª\sg ubf{ cfGtl/s d"Nofª\sgsf] glthfnfO{ ;d]t cfwf/ dfg]/ :t/ lgwf{/0f 
/ sIff]Gglt ul/G5 . afx|o d"Nofª\sgsf nflu cfGtl/s d"Nofª\sg d"Nofª\sgaf6 @%Ü / 
afx\o d"Nofª\sgaf6 &%Ü cª\s ef/ lgwf{/0f ul/Psf] 5 . cfGtl/s d"Nofª\sgsf] @%Ü 
k|ltzt ef/ cfGtl/s d"Nofª\sgsf ¿kdf ;dfj]z ul/Psf] 5 . cfGtl/s d"Nofª\sgnfO{ 
clen]vLs/0fnfO{ hf]8 lbOPsf] 5 . k|To]s ljBfyL{sf] sfo{;~rlosfnfO{ cBfjlws u/L 
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cleJolStsf] lzIf0fsf nflu k|of]u ug'{k5{ . o;nfO{ :jk7g, o'un k7g / ;d"x k7g u/L 
5nkmn ug'{k5{ . o;sf j|mddf syf ;'Gg], eGg] tyf nofTds zAbaf]w, kfq, 36gf, sfo{sf] 
af]w, ;f/ lgdf{0f, k'gs{yg, kfq kl/jt{gaf6 gofF kf7 lgdf{0fsf] cEof; ug]{ h:tf eflifs 
lj|mofsnfk ug'k5{ . o;nfO{ efiff lzIf0fcGtu{t eflifs l;k, zAbe08f/ / cleJolStsf] 
lzIf0fsf nflu k|of]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 .  

 k|of]ufTds tyf vf]h sfo{ ljBfyL{sf] l;h{gfTds Ifdtf ljsf;;Fu ;DalGwt 5 . 1fg / 
l;knfO{ ljBfyL{sf] wf/0ff, cg'ej, cg'e"lt / cfjZostfcg';f/ k|of]u ug]{ :jtGq lj|mofsnfk 
g} k|of]ufTds sfo{ xf] . o; lj|mofsnfkdf ljBfyL{n] ljleGGf z}nLdf lgAfGw, ;+jfb, syf, 
sljtf cflbsf] n]vg nufot ljleGg k|sf/sf ;ª\sygsf] lgdf{0f ub{5g\ . o;cGtu{t eflifs 
tyf ;~rf/ut ;d:of jf k|Zgsf] k|:t'lt, vf]hsfo{ jf tl/sfaf/] 5nkmn, lgb]{lzt jf :jtGq 
¿kdf ljBfyL{åf/f vf]h, :ynut cjnf]sg / k|:t'lt, 5nkmn / k[i7kf]if0f h:tf eflifs 
lj|mofsnfk ug{'k5{ . o;nfO{ efiff lzIf0fcGtu{t eflifs l;k, zAbe08f/ / cleJolStsf] 
lzIf0fsf nflu k|of]u ug'{k5{ . pko'St l;sfO ;xhLs/0f ubf{ klxnf] tyf bf];|f]efifL 
ljBfyL{sf] l;sfO ult, :t/ / eflifs cEof;df ;xhtfsf nflu ljleGg ;fGble{s ljlwsf] 
5gf]6 tyf pkof]u ug'{kg]{ s'/f pNn]v ul/Psf] 5 .  

 d"Nofª\sgsf dfWodaf6 ljBfyL{n] efiff l;sfOsf j|mddf k|fKt u/]sf 1fg, l;k / 
clej[l4sf] n]vfhf]vf ul/G5 . l;sfO ;xhLs/0fsf j|mddf ljBfyL{ d"Nofª\sg lg/Gt/ 
rln/xg] k|lj|mof xf] . ljBfyL{ d"Nofª\sgdf cfGtl/s / afx|o b'j} lsl;dsf k|lj|mof cjnDag 
ug'{k5{ . d"Nofª\sgn] d"ntM ljBfyL{sf] eflifs l;k -;'gfO, af]nfO, k9fO / n]vfO_, eflifs 
;+/rgf / zAbe08f/sf] l;sfO pknlAw :t/nfO{ b]vfpg] s'/f pNn]v ul/Psf] 5 . cfGtl/s 
d"Nofª\sgnfO{ l;sfO ;xhLs/0f k|lj|mofsf j|mddf pkof]u ug'{k5{ . o;sf] d'Vo p2]Zo 
ljBfyL{sf l;sfO ;d:ofnfO{ ;dod} kQf nufO{ l;sfOdf ;'wf/ Nofpg' xf] . ljBfyL{sf 
JolStut l;sfO pknlAwsf cfwf/df cfGtl/s d"Nofª\sg k|lj|mof ;~rfng ug'{kg]{ lgb]{z 
ul/Psf] 5 . cfGtl/s d"Nofª\sgdf sIffsfo{, u[xsfo{, JolStut tyf ;d"xsfo{, k|of]ufTds 
sfo{, l;h{gfTds sfo{, kl/of]hgf sfo{, eflifs l;k;Da4 ;x÷cltl/St lj|mofsnfk, 
cleefjs ;Dks{, 36gfj[Q clen]v, ljB'tLo ;~rf/ dfWodaf6 pko'St ;fdu|Lsf] ;ª\sng 
/ k|:t'lt h:tf ljleGg ;fwgx¿nfO{ pkof]u ug{ ;lsG5 . o;af6 k|fKt glthfnfO{ 
clen]vLs/0f u/L cleefjsnfO{ ;f]sf] hfgsf/L u/fpg'k5{ . cfGtl/s d"Nofª\sgnfO{ 
cfGtl/s d"Nofª\sg;Fu cGt/;DalGwt u/fpg'k5{ . k|To]s z}lIfs ;qsf cGTodf clGtd 
k/LIffdfkm{t afx|o d"Nofª\sg ug'{k5{ . afx|o d"Nofª\sgaf6 ljBfyL{sf] k9fO / n]vfOsf] 
pknlAw :t/ lgwf{/0f ;~rfng ug'{kg]{ lgb]{z ul/Psf] 5 .  

 afx|o d"Nofª\sg ubf{ cfGtl/s d"Nofª\sgsf] glthfnfO{ ;d]t cfwf/ dfg]/ :t/ lgwf{/0f 
/ sIff]Gglt ul/G5 . afx|o d"Nofª\sgsf nflu cfGtl/s d"Nofª\sg d"Nofª\sgaf6 @%Ü / 
afx\o d"Nofª\sgaf6 &%Ü cª\s ef/ lgwf{/0f ul/Psf] 5 . cfGtl/s d"Nofª\sgsf] @%Ü 
k|ltzt ef/ cfGtl/s d"Nofª\sgsf ¿kdf ;dfj]z ul/Psf] 5 . cfGtl/s d"Nofª\sgnfO{ 
clen]vLs/0fnfO{ hf]8 lbOPsf] 5 . k|To]s ljBfyL{sf] sfo{;~rlosfnfO{ cBfjlws u/L 

Joj:yfkg ug'{kg]{ s'/fdf hf]8 lbOPsf] 5 . ljljw kIfdf tf]lsPcg';f/sf] ef/sf] cª\s 
cfGtl/s d"Nofª\sgsf ¿kdf ;dfj]z ul/Psf] 5 . o;cg ';f/ pkl:ylt / sIff ;xeflutf #, 
;'gfO / af]nfO !), l;h{gfTds sfo{, kl/of]hgf sfo{ / k|:t'lt ^ / q}dfl;s k/LIff ^ u/L 
hDdf @% cª\s lgwf{/0f ul/Psf] 5 . plNnlvt sfo{ ubf{ lzIfsn] lgDgfg';f/sf sfo{ / 
ltgsf] lj:t[tLs/0fnfO{ pkof]u ug{ ;Sg] Joj:yf ldnfOPsf] 5 . plNnlvt If]qut 
lqmofsnfk lgoldt l;sfO ;xhLs/0fs} qmddf u/fpg], pQm lqmofsnfknfO{ cfGtl/s 
d"NofÍg;Fu cGt/;DalGwt u/L To;sf] clen]v klg /fVg'kg]{ / pQm clen]vsf] 
lqmofsnfk;Fu} afxo d"NofÍgdf ;d]t pkof]u ug{'kg]{ Joj:yf ldnfOPsf] 5 . plNnlvt sfo{ 
ubf{ lzIfsn] lgDgfg';f/sf sfo{ / ltgsf] lj:t[tLs/0fnfO{ pkof]u ug{ ;Sg] Joj:yf 
ldnfOPsf] 5 .  

 sIff ;xeflutf, l;h{gf÷kl/of]hgf sfo{, ;'gfO / af]nfO, pkl:ylt / sIff ;xeflutf, 
kl/of]hgf sfo{ / l;h{gfTds sfo{ tyf / k|:t'lt, >'ltaf]w÷n]vg / ;'gfO kf7df cfwfl/t 
n]vg, ljBfyL{sf] b}lgs xflh/L clen]v / sIffut l;sfO ;xeflutf, eflifs l;k ljsf; 
;Da4 lnlvt tyf df}lvs k|:t'lt, lgb]{zgdf cfwfl/t jf :jtGj /rgf, >'ltn]vg, ;'gfOsf 
cfwf/df k|Zgf]Q/, zAbaf]w, cy{af]w, ;Gbe{af]w, ;'gfO kf7df ePsf kf7\o;fdu|L ;'gfOsf 
cfwf/df k|Zgf]Q/ n]vg, df}lvs k|ltlqmof tyf j0f{g, s'g} ;fGble{s ljifoj:t' jf lrq lbO{ 
:ki6tf, z}nL, eflifs :t/, z'4f]Rrf/0f, ult, olt, no / xfpefp;lxt df}lvs k|ltlqmof tyf 
j0f{g, syfsyg, 36gf, kfq / kl/j]zsf] j0f{g, lglb{i6 eflifs k|sfo{df cfwfl/t ;+jfb, 
df}lvs j0f{g / k|ltlqmof /x]sf 5g\ . afXo d"NofÍgdf clGtd k/LIffsf] ef/ &% k|ltzt x'g] 
/ k|To]s k/LIffdf k|Zg ;f]Wbf z}lIfs ;qsf] ;'?b]lv k9fO ePsf ;a} kf7x¿af6 ;d]l6Psf] 
x'g'kg]{ pNn]v ul/Psf] 5 . k/LIffdf ljz]if u/]/ 1fg / af]w, k|of]u / pRr bIftfdf cfwfl/t 
x'g] / kf7\oqmdn] lgwf{/0f u/]sf p2]Zocg'¿k ljBfyL{x¿n] 1fg, l;k, clej[lQ k|fKt u/] 
gu/]sf] d"NofÍg u/L To;sf] cfwf/df k|df0fLs/0f ul/g] ;fy} clGtd k/LIffsf] k|Zgkq 
kf7\oqmd ljsf; s]+G›n] tof/ u/]sf] ljlzi6Ls/0f tflnsfnfO{ cfwf/ dfgL lgdf{0f ul/g'kg]{ 
Joj:yf ul/Psf] 5 . 

lgisif{ 

 lj=;+= @)@* k"j{sf] g]kfnL efiff l;sfO k|lqmof Jojl:yt, of]hgfa4, j}1flgs / ljBfyL{ 
s]lG›t x'g ;s]g . lj=;+= @)@* sf] /fli6«o lzIff k4lt of]hgf;Fu} g]kfnL efifflzIf0f;Fu 
;DalGwt kf7\oqmd, kf7\ok':tssf] lgdf{0f eO{ ;f]xLcg's"n k7gkf7g x 'Fb} cfPsf 5g\ . lj=;+= 
@)@* kl5 lzIfssf nflu lbOPsf cNksfnLg / bL3{sfnLg, ;]jfsfnLg jf k "j{ ;]jfsfnLg 
tflnd, lzIffzf:q ;ª\sfosf] :yfkgf / lzIfssf] pTkfbgh:tf ultljlwn] g]kfnL efiff 
l;sfOdf s|dz M j}1flgstf, afndgf]lj1fg / Jojl:yt cWoog cWofkg k|ls|of ;~rfng 
x'Fb} cfPsf 5g\ . lj=;+= @)#*, lj=;+= @)$(, lj=;+= @)%% / lj=;= @)^$, @)&! / @)&* 
sf dfWolds g]kfnL efiff kf7\oqmd / ;f]cg's"nsf] l;sfO ;xhLs/0f;DaGwL lgb]{zgn] klg 
g]kfnL efiff sIffdf l;sfO ;xhLs/0f k|lqmofdf s|dz M ;'wf/ ub}{ g]kfnL efifflzIf0fsf] dd{ 
/ efjgf cg's"n x'Fb} cfPsf] 5 . kl5Nnf] ;do lj=;+= @)&* sf] dfWolds g]kfnL kf7\oqmdsf] 
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sfof{Gjog;Fu} ljBfno lzIf0fnfO{ l;sf?d}qL, l;ks]lG›t / k|of]hgk/s agfpg vf]lhPsf] 5 . 
xfn cfP/ ;"rgf k|ljlw Od]n, OG6/g]6 :nfO8n, PcfOufotsf] k|of]un] g]kfnL efiff 
l;sfOsdf ;"rgf k|ljlwsf] k|of]u ;xh ePsf] 5 . efiff kf7\os|dnfO{ ljljwtfd"ns, ?lrk"0f{ 
/ p2]Zod"ns agfpg yflnPsf] 5 . jt{dfg kf7\oqmdn] lzIf0fnfO{ cem ;kmn, k|efjsf/L, 
Jofjxfl/s / p2]Zod"ns agfpg efifflzIfsdf efifflzIf0fk|ltsf] wf/0ffdf :ki6tf, 
hjfkmb]lxtf tyf l;sf?df o; cg's"nsf] nugzLntf cfjZos ePsf] lgisif{ lgsflnPsf] 
5 . of] cWoog jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lG›t /x]sf] 5 . of] cWoog 
g]kfnL kf7\os|dk|lt uxg cWoog ug{ rfxg] lzIfs, ljBfyL{ tyf cg';Gwfgstf{sf nflu 
nfebfoL x'g] b]lvG5 . o;} u/L kf7\of+z lgdf{0f tyf kl/dfh{gsf ;Gbe{df ;d]t pkof]uL x'g] 
5 . ;fy} o; cWoogn] lglb{i6 ljBfno txsf kf7\oqmd tyf kf7x¿sf] d"Nofª\sg ug{;d]t 
;lsg] cfwf/ k|bfg ug]{ 5 . 

;Gbe{;fdu|L ;"rL 

clwsf/L, x]dfª\u/fh -@)^#_= g]kfnL efifflzIf0fM s]xL kl/k|]Ifo tyf k¢lt= ljBfyL{ k':ts 
e08f/ . 

clwsf/L, x]dfª\u/fh -@)^%_= g]kfnL efifflzIf0f= sf7df8fF} k':ts e08f/ . 

clgjfo{ g]kfnL :yfoL ;ldlt -@)^^_= clgjfo{ g]kfnL lzIf0f lgb]{lzsf= ;femf k|sfzg . 

clgjfo{ g]kfnL :yfoL ;ldlt -@)*)_= g]kfnL ;flxlTos /rgf -kl/jlt{t rf}yf] ;+:s=_= ;femf 
k|sfzg . 

9sfn, zflGtk|;fb -@)^$_= efiff kf7\oqmd, kf7\ok':ts tyf lzIf0f k4lt= cS;kmf]8{ 
OG6/g];gn klAns];g .  

kf7\oqmd ljsf; s]Gb| -ljleGg ;do_= k|fylds, lgDg dfWolds tyf dfWolds g]kfnL 
kf7\oqmd= hgs lzIff ;fdu|L s]Gb| . 

kf7\oj|md ljsf; s]Gb| -@)&*_= dfWolds lzIff -sIff ( / !)_ kf7\oj|md @)&* . 

e08f/L, kf/;dl0f -@)^)_, k|fylds txsf ljBfyL{sf] cfwf/e"t g]kfnL zAbe08f/sf] lg¿k0f, 
lkPr=8L, zf]wk|aGw, lq=lj= .  

l/r8{\;, Hofs ;L= / lyof]8f]/ P;= /f]h;{ -;g\ !(*&_, ofk|f]h]h PG8 d]y8\; Og Nofª\Uj]h 
l6lrª, nG8g M SoflDa|h o'lgel;{6L k|]; . 

l/e;{, 8ANo'=Pd= -;g\ !(*!_= l6lrª km/]g Nofª\Uj]h l:sN; -bf];|f]=;+:s=_= l;sfuf] o'lgel;{6L 
k|]; .  

nD;fn, /fdrGb| / cGo -@)^^_= kf7\oqmd, kf7\ok':ts tyf lzIf0f k¢lt= e'F8L k|sfzg . 

zdf{, s]bf/k|;fb -!((%_= c lqml6sn OefNo'P;g ckm lb k|fOd/L n]en ueGd{]G6 6]S:6 a'S; 
ckm lb g]kfnL Nofª\Uj]h, lkPr=8L= zf]wk|aGw, lq=lj=lj=, sLlt{k'/ .  

zdf{, s]bf/k|;fb / kf}8]n dfwjk|;fb -@)^)_= g]kfnL efiff / ;flxTo lzIf0f= Go' lx/f a'S; 
OG6/k|fOh]h .  
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sfof{Gjog;Fu} ljBfno lzIf0fnfO{ l;sf?d}qL, l;ks]lG›t / k|of]hgk/s agfpg vf]lhPsf] 5 . 
xfn cfP/ ;"rgf k|ljlw Od]n, OG6/g]6 :nfO8n, PcfOufotsf] k|of]un] g]kfnL efiff 
l;sfOsdf ;"rgf k|ljlwsf] k|of]u ;xh ePsf] 5 . efiff kf7\os|dnfO{ ljljwtfd"ns, ?lrk"0f{ 
/ p2]Zod"ns agfpg yflnPsf] 5 . jt{dfg kf7\oqmdn] lzIf0fnfO{ cem ;kmn, k|efjsf/L, 
Jofjxfl/s / p2]Zod"ns agfpg efifflzIfsdf efifflzIf0fk|ltsf] wf/0ffdf :ki6tf, 
hjfkmb]lxtf tyf l;sf?df o; cg's"nsf] nugzLntf cfjZos ePsf] lgisif{ lgsflnPsf] 
5 . of] cWoog jt{dfg g]kfnL kf7\os|dk|lt lzIfssf cg'ejdf s]lG›t /x]sf] 5 . of] cWoog 
g]kfnL kf7\os|dk|lt uxg cWoog ug{ rfxg] lzIfs, ljBfyL{ tyf cg';Gwfgstf{sf nflu 
nfebfoL x'g] b]lvG5 . o;} u/L kf7\of+z lgdf{0f tyf kl/dfh{gsf ;Gbe{df ;d]t pkof]uL x'g] 
5 . ;fy} o; cWoogn] lglb{i6 ljBfno txsf kf7\oqmd tyf kf7x¿sf] d"Nofª\sg ug{;d]t 
;lsg] cfwf/ k|bfg ug]{ 5 . 

;Gbe{;fdu|L ;"rL 

clwsf/L, x]dfª\u/fh -@)^#_= g]kfnL efifflzIf0fM s]xL kl/k|]Ifo tyf k¢lt= ljBfyL{ k':ts 
e08f/ . 

clwsf/L, x]dfª\u/fh -@)^%_= g]kfnL efifflzIf0f= sf7df8fF} k':ts e08f/ . 

clgjfo{ g]kfnL :yfoL ;ldlt -@)^^_= clgjfo{ g]kfnL lzIf0f lgb]{lzsf= ;femf k|sfzg . 

clgjfo{ g]kfnL :yfoL ;ldlt -@)*)_= g]kfnL ;flxlTos /rgf -kl/jlt{t rf}yf] ;+:s=_= ;femf 
k|sfzg . 

9sfn, zflGtk|;fb -@)^$_= efiff kf7\oqmd, kf7\ok':ts tyf lzIf0f k4lt= cS;kmf]8{ 
OG6/g];gn klAns];g .  

kf7\oqmd ljsf; s]Gb| -ljleGg ;do_= k|fylds, lgDg dfWolds tyf dfWolds g]kfnL 
kf7\oqmd= hgs lzIff ;fdu|L s]Gb| . 

kf7\oj|md ljsf; s]Gb| -@)&*_= dfWolds lzIff -sIff ( / !)_ kf7\oj|md @)&* . 

e08f/L, kf/;dl0f -@)^)_, k|fylds txsf ljBfyL{sf] cfwf/e"t g]kfnL zAbe08f/sf] lg¿k0f, 
lkPr=8L, zf]wk|aGw, lq=lj= .  

l/r8{\;, Hofs ;L= / lyof]8f]/ P;= /f]h;{ -;g\ !(*&_, ofk|f]h]h PG8 d]y8\; Og Nofª\Uj]h 
l6lrª, nG8g M SoflDa|h o'lgel;{6L k|]; . 

l/e;{, 8ANo'=Pd= -;g\ !(*!_= l6lrª km/]g Nofª\Uj]h l:sN; -bf];|f]=;+:s=_= l;sfuf] o'lgel;{6L 
k|]; .  

nD;fn, /fdrGb| / cGo -@)^^_= kf7\oqmd, kf7\ok':ts tyf lzIf0f k¢lt= e'F8L k|sfzg . 

zdf{, s]bf/k|;fb -!((%_= c lqml6sn OefNo'P;g ckm lb k|fOd/L n]en ueGd{]G6 6]S:6 a'S; 
ckm lb g]kfnL Nofª\Uj]h, lkPr=8L= zf]wk|aGw, lq=lj=lj=, sLlt{k'/ .  

zdf{, s]bf/k|;fb / kf}8]n dfwjk|;fb -@)^)_= g]kfnL efiff / ;flxTo lzIf0f= Go' lx/f a'S; 
OG6/k|fOh]h .  

r'nL pkGof;sf] ;f/j:t' 
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n]v;f/ 
k|:t't n]vdf pkGof;sf/ ;?eStåf/f lnlvt r'nL -@)^)_ 
pkGof;nfO{ ;f/j:t';DaGwL cjwf/0ffsf cfwf/df ljZn]if0f 
ul/Psf] 5 . o; n]vdf r'nL pkGof;nfO{ k|fylds ;|f]tsf] 
;fdu|Lsf ¿kdf pkof]u ul/Psf] 5 . pkGof;sf] ljZn]if0fsf 
nflu cfjZos ;}4flGts cjwf/0ff lgdf{0fsf nflu pkof]u 
ul/Psf ;Gbe{k':ts tyf r'nL pkGof;sf af/]df ul/Psf 
;dLIff g} o; n]vdf låtLos ;|f]tsf ;fdu|L ag]sf 5g\ . 
o; n]vdf pkof]u ul/Psf b'j} ;|f]tsf ;fdu|L ;ª \sng 
k':tsfno sfo{af6 ul/Psf] 5 . r'nL pkGof;df lxdfn 
cf/f]x0fsf lj|mofsnfknfO{ dflg;sf] hLjgsf] nIo k|flKtsf] 
;Gbe{ hf]l8Psf] 5 . lxdfnsf] r'nLsf] prfO gfKgsf nflu 
s7f]/ ldlxg]t cfjZos k/] h:t} hLjgnfO{ klg r'nLsf] 
lzv/df k'¥ofpgsf nflu cys ldlxg]tsf] cfjZostf k5{ 
eGg] ljifo o; pkGof;df cfPsf] 5 . pkGof;df hLjgnfO{ 
lxdfnsf ljljw ;Gbe{;Fu hf]8\b} lxdfn / hLjgsf lardf 
tfbfTDo vf]Hg] k|oTg ul/Psfn] 5 . oxfF hLjg clg lxdfn 
b'j}nfO{ ;kmntfsf] lzv/df k'¥ofpg] cfwf/ g} ldlxg]t jf 
s7f]/ ;fwgf xf] eGg] ljifo :yflkt ul/Psf] 5 . lg/Gt/ 
;fwgf, s7f]/ kl/>d / ;ª \3if{af6 lxdfnsf ;of}F r'nLsf] 
prfO e]6\6fpg ;lsP h:t} clj>fGt ofqfaf6 g} dflg;sf] 
hLjgsf pRr pknlAw xTofpg ;lsG5 eGg] d"n ;f/j:t' 
o; pkGof;df cleJoSt 5 ._ 

ljifokl/ro 

 ;flxTosf/ ;?eStsf] hGd @)!@ ;fndf kf]v/fsf] afuahf/ eGg] 7fpFdf ePsf] xf] . 
pgsf Ps clegjsf] cfTdsyf -@)$$_, 5f]/L a|Xdf08 -@)$&_, ofdfun -@)%$_ h:tf 
syf;ª\u|x k|sflzt ePsf 5g\ eg] kfuna:tL -@)$*_, t?gL v]tL -@)%#_, ;do qf;bL  
-@)%*_, r'nL -@)^)_ h:tf cf}kGofl;s s[lt ;fj{hlgs ePsf 5g\ . ax'cfoflds 
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JolStTjsf wgL ;?eStn] g]kfnL ;flxTonfO{ ljlzi6 of]ubfg lbPafkt ljleGg ul/dfdo 
;flxlTos ;Ddfg tyf k'/:sf/ klg k|fKt u/]sf 5g\ . pgsf /rgfdf ;fdflhs, P]ltxfl;s / 
j}1flgs ljifoj:t'sf] pkof]u ul/Psf] x'G5 . pgnfO{ g]kfnL ;flxTodf k|of]ujfbL 
pkGof;sf/sf ¿kdf lnOG5 . pgsf /rgfdf ;fdflhs kL8f, ljZjo'4hGo ;d:of, k'FhLjfbL 
ljZj gLltsf c;/ h:tf /fli6«o cGt/f{li6«o ljifoj:t'nfO{ pkof]u ul/Psf] 5 . j}1flgs 
ljifoj:t'nfO{ :j}/sNkgfsf] ;fFrf]df /fv]/ lrGtgsf] n]kg ug]{ ;?eStsf /rgfdf dfgj 
;Eotfk|lt lrGtf, ef}ltsjfbL j}1flgs b[li6sf]0f, ljz[ª\vntf / d"NoxLgtfk|lt cfj|mf]z / 
zflGt ;'/Iff tyf k|ultsf] sfdgf ug]{ rfxgf k|s6 ePsf] x'G5 . logsf /rgfn] hLjgsf] 
lg:;f/tf / z"GotfnfO{ ljifosf ¿kdf u|x0f u/]sf x'G5g\ . ;?eSt cl:tTjjfbL 
lj;ª\ultjfbL hLjg bz{gnfO{ af}l4s / sfJofTds efiffsf dfWodaf6 k|:t't ug{] n]vs x'g\ .  

 ljleGg ljwfdf km/s k|of]usf sf/0f cfkm\gf] ljz]if klxrfg agfpg ;kmn ;?eStsf] 
gjLg k|of]usf ¿kdf /x]sf] r'nL lxdfn cf/f]x0f;Fu ;DalGwt ljifodf /rgf ul/Psf] 
n3'pkGof; xf] . lxdfn cf/f]x0fsf ljz]if ;Gbe{sf cfwf/df hLjg ljifos ;TonfO{ 
lrgfpg] p2]Zosf ;fy /rgf ul/Psf] r'nL j}rfl/s pkGof; klg xf] . r'nL pkGof;df 
k|s[lt / dfgj hLjgsf lardf tfbfTDo vf]Hg] k|oTg ul/Psf] 5 . ljrf/ s'g} klg s[ltsf] 
hLjg xf] . ;flxlTos s[ltsf] d"No g} s[ltdf k|s6 ePsf] ljrf/sf cfwf/df lg?lkt ePsf] 
x'G5 . s[ltdf ;lGglxt snfut d"No dfkgsf] cfwf/ g} ;flxlTos s[ltdf cleJoSt ljrf/ 
xf] . s[ltdf n]vssf] ljrf/ g} hLjgbz{g jf d"n p2]Zo tyf ;f/j:t'sf ¿kdf k|s6 ePsf] 
x'G5 . o; n]vdf ;?eStåf/f /lrPsf]r'nL pkGof;df cleJoSt d"n ljrf/ jf ;f/j:t' 
klxrfgnfO{ d'Vo k|fl1s ;d:ofsf ¿kdf /fvL s[ltdf cleJoSt ;f/j:t' lg¿k0f ug'{nfO{ 
d'Vo p2]Zo agfOPsf] 5 . ;?eStsf]r'nL pkGof;sf af/]df k|z:t cWoog ePsf 5g\ 
tyflk o; pkGof;sf] ;f/j:t'sf af/]df cWoog ePsf]   kfOFb}g . :gfts txsf] 
kf7\oj|mddf ;dfj]z ul/Psf] r'nL pkGof;sf] ;f/j:t'sf af/]df lj:t[t cWoog ul/g] 
ePsfn] ljBfyL{ tyf lh1f;' kf7ssf nflu of] n]v lgs} pkof]uL aGg] 5 .  

cWoogljlw 

 k|:t't n]vdf ;?eStåf/f lnlvt r'nL pkGof;df k|s6 ePsf] ;f/j:t'sf af/]df 
cWoog ul/Psf] 5 . of] cWoog s[ltsf] ljZn]if0f u/L To;df cleJoSt ePsf] ;f/j:t'sf 
af/]df cWoog ul/Psf] 5 . o; n]vdf u'0ffTds cg';Gwfgsf dfkb08sf] pkof]u ul/Psf] 5 . 
o; n]vdf k|fylds tyf låtLos ;|f]tsf ;fdu|L pkof]u ul/Psf] 5 . o; n]vdf ;?eStåf/f 
lnlvt r'nL pkGof;nfO{ k|fylds ;|f]tsf] ;fdu|Lsf ¿kdf pkof]u ul/Psf] 5 . pkGof;sf] 
;f/j:t';DaGwL cjwf/0ff lgdf{0fsf nflu k|of]u ul/Psf s[lt ;Gbe{;fdu|L tyf r'nL 
pkGof;sf ul/Psf ljZn]if0fnfO{ låtLos ;|f]tsf ¿kdf pkof]u ul/Psf] 5 . ;f/j:t'sf] 
l;4fGtsf cfwf/df s[ltsf] ljZn]if0f u/L lgisif{;Dd k'luPsf] 5 . o; n]vdf s[ltk7g / kf7 
ljZn]if0fsf] 9fFrfsf cfwf/df r'nL pkGof;sf] ljZn]if0f u/L ;f/j:t' lg¿k0f ul/Psf] 5 . 
o; n]vdf u'0ffTds cg';Gwfgsf dfkb08 k|of]u u/L ;f/j:t';DaGwL cjwf/0ffsf cfwf/df 
s[lt ljZn]if0f u/]/ cyf{kg ul/Psf] 5 .   

r'nL pkGof;sf] ;f/j:t
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JolStTjsf wgL ;?eStn] g]kfnL ;flxTonfO{ ljlzi6 of]ubfg lbPafkt ljleGg ul/dfdo 
;flxlTos ;Ddfg tyf k'/:sf/ klg k|fKt u/]sf 5g\ . pgsf /rgfdf ;fdflhs, P]ltxfl;s / 
j}1flgs ljifoj:t'sf] pkof]u ul/Psf] x'G5 . pgnfO{ g]kfnL ;flxTodf k|of]ujfbL 
pkGof;sf/sf ¿kdf lnOG5 . pgsf /rgfdf ;fdflhs kL8f, ljZjo'4hGo ;d:of, k'FhLjfbL 
ljZj gLltsf c;/ h:tf /fli6«o cGt/f{li6«o ljifoj:t'nfO{ pkof]u ul/Psf] 5 . j}1flgs 
ljifoj:t'nfO{ :j}/sNkgfsf] ;fFrf]df /fv]/ lrGtgsf] n]kg ug]{ ;?eStsf /rgfdf dfgj 
;Eotfk|lt lrGtf, ef}ltsjfbL j}1flgs b[li6sf]0f, ljz[ª\vntf / d"NoxLgtfk|lt cfj|mf]z / 
zflGt ;'/Iff tyf k|ultsf] sfdgf ug]{ rfxgf k|s6 ePsf] x'G5 . logsf /rgfn] hLjgsf] 
lg:;f/tf / z"GotfnfO{ ljifosf ¿kdf u|x0f u/]sf x'G5g\ . ;?eSt cl:tTjjfbL 
lj;ª\ultjfbL hLjg bz{gnfO{ af}l4s / sfJofTds efiffsf dfWodaf6 k|:t't ug{] n]vs x'g\ .  

 ljleGg ljwfdf km/s k|of]usf sf/0f cfkm\gf] ljz]if klxrfg agfpg ;kmn ;?eStsf] 
gjLg k|of]usf ¿kdf /x]sf] r'nL lxdfn cf/f]x0f;Fu ;DalGwt ljifodf /rgf ul/Psf] 
n3'pkGof; xf] . lxdfn cf/f]x0fsf ljz]if ;Gbe{sf cfwf/df hLjg ljifos ;TonfO{ 
lrgfpg] p2]Zosf ;fy /rgf ul/Psf] r'nL j}rfl/s pkGof; klg xf] . r'nL pkGof;df 
k|s[lt / dfgj hLjgsf lardf tfbfTDo vf]Hg] k|oTg ul/Psf] 5 . ljrf/ s'g} klg s[ltsf] 
hLjg xf] . ;flxlTos s[ltsf] d"No g} s[ltdf k|s6 ePsf] ljrf/sf cfwf/df lg?lkt ePsf] 
x'G5 . s[ltdf ;lGglxt snfut d"No dfkgsf] cfwf/ g} ;flxlTos s[ltdf cleJoSt ljrf/ 
xf] . s[ltdf n]vssf] ljrf/ g} hLjgbz{g jf d"n p2]Zo tyf ;f/j:t'sf ¿kdf k|s6 ePsf] 
x'G5 . o; n]vdf ;?eStåf/f /lrPsf]r'nL pkGof;df cleJoSt d"n ljrf/ jf ;f/j:t' 
klxrfgnfO{ d'Vo k|fl1s ;d:ofsf ¿kdf /fvL s[ltdf cleJoSt ;f/j:t' lg¿k0f ug'{nfO{ 
d'Vo p2]Zo agfOPsf] 5 . ;?eStsf]r'nL pkGof;sf af/]df k|z:t cWoog ePsf 5g\ 
tyflk o; pkGof;sf] ;f/j:t'sf af/]df cWoog ePsf]   kfOFb}g . :gfts txsf] 
kf7\oj|mddf ;dfj]z ul/Psf] r'nL pkGof;sf] ;f/j:t'sf af/]df lj:t[t cWoog ul/g] 
ePsfn] ljBfyL{ tyf lh1f;' kf7ssf nflu of] n]v lgs} pkof]uL aGg] 5 .  

cWoogljlw 

 k|:t't n]vdf ;?eStåf/f lnlvt r'nL pkGof;df k|s6 ePsf] ;f/j:t'sf af/]df 
cWoog ul/Psf] 5 . of] cWoog s[ltsf] ljZn]if0f u/L To;df cleJoSt ePsf] ;f/j:t'sf 
af/]df cWoog ul/Psf] 5 . o; n]vdf u'0ffTds cg';Gwfgsf dfkb08sf] pkof]u ul/Psf] 5 . 
o; n]vdf k|fylds tyf låtLos ;|f]tsf ;fdu|L pkof]u ul/Psf] 5 . o; n]vdf ;?eStåf/f 
lnlvt r'nL pkGof;nfO{ k|fylds ;|f]tsf] ;fdu|Lsf ¿kdf pkof]u ul/Psf] 5 . pkGof;sf] 
;f/j:t';DaGwL cjwf/0ff lgdf{0fsf nflu k|of]u ul/Psf s[lt ;Gbe{;fdu|L tyf r'nL 
pkGof;sf ul/Psf ljZn]if0fnfO{ låtLos ;|f]tsf ¿kdf pkof]u ul/Psf] 5 . ;f/j:t'sf] 
l;4fGtsf cfwf/df s[ltsf] ljZn]if0f u/L lgisif{;Dd k'luPsf] 5 . o; n]vdf s[ltk7g / kf7 
ljZn]if0fsf] 9fFrfsf cfwf/df r'nL pkGof;sf] ljZn]if0f u/L ;f/j:t' lg¿k0f ul/Psf] 5 . 
o; n]vdf u'0ffTds cg';Gwfgsf dfkb08 k|of]u u/L ;f/j:t';DaGwL cjwf/0ffsf cfwf/df 
s[lt ljZn]if0f u/]/ cyf{kg ul/Psf] 5 .   

;f/j:t';DaGwL cjwf/0ff 

 s'g} klg s[ltdf n]vssf cg'ej, sNkgf tyf wf/0ff g} ljrf/sf ¿kdf cPsf x'G5g\ . 
pkGof; cfVofg k|wfg ljwf xf], To;}n] s[ltdf 36gf, syfj:t' tyf kfqsf dfWodaf6 ljrf/ 
k|s6 ePsf] x'G5 . cg'ej g} 1fg jf ljrf/sf] ;|f]t xf] -ld>, ;g\ !((*, k[=!@#_ . s'g} klg 
/rgfdf ljrf/ n]vssf] s[lt n]vgsf] p2]Zo ag]/ k|s6 ePsf] x'G5 . n]vsLo sNkgf, cg'ej 
tyf wf/0ff g} ljrf/ ag]/ cfPsf x'G5g\ . n]vsLo ljrf/sf] lgdf{0f kl/jf/, ;dfh, lzIff, 
/fhgLlt, lj1fg, k|ljlw cflb kIfaf6 x'G5 -k|l>t, @)^^, k[=#)&_ . s'g} klg n]vsn] cfkm}F;Fu 
jf s'g} cGo JolSt;Fu ;+jfb ug{] j|mddf ljrf/ hGdG5 . s'g} syfdf cfTdfem}F cGtlg{lxt 
cfwf/e"t wf/0ff jf ljrf/ dfGotf g} ;f/j:t' xf] ->]i7, @)&(, k[=   #(_ . n]vssf] ljrf/ g} 
s[ltdf ;f/j:t'sf ¿kdf cleJoSt ePsf] x'G5 . ;f/j:t'sf] cy{ o;sf] ljifo geP/ o;df 
k|o'St s]Gb|Lo ljrf/ xf] -a/fn, @)^(, k[= (@_ . s'g} klg /rgfsf dfWodaf6 cleJoSt x'g] 
d"n ljrf/ g} ;f/j:t'sf ¿kdf k|s6 ePsf]  x'G5 .  

 ;flxlTos s[ltdf cleJoSt ePsf] ;f/j:t'n] s[ltsf] d'Vo ;f/ k|:t't u/]sf] x'G5 . 
;f/j:t' k|:t'tLs/0fsf ljleGg tl/sf x'G5g\ . n]vsn] cfkm\gf /rgfdf ;f/j:t' 
k|:t'tLs/0fsf nflu ljleGg k4lt cjnDag u/]sf] x'G5 . ;f/j:t' clewfTds, cGof]lStd"ns 
jf k|tLsfTds 9fFrfdf /x]sf] x'G5 ->]i7, @)%&, k[= !@_ . n]vsn] cfkm\gf] wf/0fnfO{ g} 
;f/j:t' agfPsf] x'G5 . s'g} s[ltdf ;f/j:t' gf6sLs[t jf cfu|xLs[t ;+/rgfdf k|:t't u/]sf] 
x'G5 ->]i7, @)%&, k[= !@_ . oL b'O{dWo] gf6sLs[t k4ltnfO{ ;flxTo n]vgsf j|mddf a9L 
dxŒj     lbOG5 . s[ltdf n]vsn] gf6sLs/0f u/]/ k|:t't u/]sf] ;f/j:t' lgs} k|efjsf/L x'g] 
u5{ . n]vsn] s[ltdf lbg vf]h]sf ljrf/sf txx¿ kf7sn] pKsfpg ;S5 / ;f}Gbo{af]w u5{ -
a/fn / P6d, @)%*, k[=$!_ . To;}n] s'g} klg s[ltsf] d"n cfzo, ljrf/ jf b[li6sf]0fsf 
¿kdf ;f/j:t' cfPsf] x'G5 . syfsf] ;f/sf ¿kdf ;+j]bgfsf] k|:t'lt ePsf] x'G5 -cof{n, 
@)%(, k[=*_ . pkGof;df vf; u/L ;fdflhs ;d:of / j}olSts hLjgdf ljleGg kIfsf] 
lj:t[t cWoog x'gfn] To;df lrlqt hLjg / ;d:ofx¿ oyftYo j0f{g dfq geP/ ltgLx¿n] 
hLjgk|lt pkGof;sf/sf] s'g} ljlzi6 b[li6sf]0fnfO{ k|s6 u/]sf x'G5g\ -k|wfg, @)^!, k[=     
!!_ . n]vs ;dfhsf s'g kIf;Fu a9L k|efljt 5 / s'g kIf;Fu a9L ;+j]bgzLn 5, Tof] kIf 
g} ;|i6fsf] ljrf/sf ¿kdf pkGof;df cfPsf] x'G5 .  

 s'g} klg s[ltsf] k7gaf6 k|fKt d"n ;Gb]z g} ;f/j:t'sf ¿kdf cfPsf] x'G5 . pkGof;df 
ljsl;t u/]/ k|flKtk"0f{ cj:yf;Dd k'¥ofOPsf] s]Gb|Lo PsLs[t wf/0ff, hLjgb[li6, ;Gb]z, 
;f/tŒj, ljrf/ g} ;f/j:t' xf] / o;nfO{ pkGof;sf/n] gf6sLs/0f u/]/ ;fwf/0fLs[t 
cj:yfdf k'¥ofPsf] x'G5 -a/fn / P6d, @)^&, k[= @!*_ . o;}n] hLjgsf Jofks cg'e"lt g} 
pkGof;df ljrf/ eP/ cleJoSt x'G5g\ . o'uLg / ljZjkl/j]zsf Jofks d"Nox¿, kf/bzL{ / 
hLjgd'vL b[li6sf]0fx¿ pkGof; l;h{gfsf If0fdf ;|i6fsf] ljrf/ ag]/ kfqsf cfr/0fdf 
k|If]lkt ePsf x'G5g\ . of] Pp6f hLjgbz{g klg xf] -;'j]bL, @)^$, k[= @^_ . j:t', cfr/0f, 
kl/j]z, åGåsf ;ª\ultaf6 pkGof;sf] lgld{lt x'G5 / o;} ;ª\ultaf6 JoSt x'g] ;|i6fsf] 
kl/kSj c7f]6 g} pkGof;sf] ljrf/ kIf xf] . l;h{gfsf] d"n k|of]hg ;f}Gbo{sf] ;[li6 ug'{ xf] / 
of] g}ltstf tyf cfgGbsf] ;lDd>0faf6 ;Dej x'G5 -zdf{, @)^#, k[= $)*_ . pkGof;sf] 
k|of]hg cfgGbk|flKt, gLlt;f]kIf cfgGb, nf]sdª\un, ;d;flos oyfy{sf] pb\3f6g cflb xf] . 
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pkGof; jt{dfg o'u hLjgsf ljljw /x:onfO{ ;xhtfsf ;fy k|sfz kfg]{ oyf{s]Gb|L, 
sNkgfo'St / dfgjtfjfbL uBfVofg xf] / o;df ;[hgfTds snfsf cg]s ¿ksf] pkof]u 
;Dej 5 -kf}8]n, @)^*, k[= ^_ . o; n]vdf d"ntM r'nL  pkGof;df k|:t't ePsf] ;f/j:t' 
k|:t't ul/Psf] 5 . o;sf nflu pkGof;sf] syfj:t' k|:t't u/L To;}sf cfwf/df cleJol~ht 
d"n ljrf/ jf ;f/j:t' lg¿k0f ug{] sfo{ ul/Psf] 5 . 

kl/0ffd / 5nkmn 

 ;?eStåf/f lnlvt r'nL -@)^)_ pkGof; dflg;sf] hLjgsf ljljw kIf pb\3f6g u/L 
/lrPsf] s[lt xf] . lxdfn cf/f]x/0fsf ljljw ;Gbe{nfO{ dflg;sf] hLjgsf cg]sg cfofd;Fu 
hf]8]/ hLjgsf ;/ntf, hl6ntf tyf Jofjxfl/stfnfO{ cf}kGofl;s ;Gbe{af6 :ki6 kfl/Psf] 
r'nL dflg;sf] nIo ag]sf] x'G5 eGg] s'/f pkGof;df cfPsf] 5 . r'nL pkGof;sf] /rgfsf 
;Gbe{df ;?eStsf] :jLsf/f]lSt o:tf] /x]sf] 5 M 

æc;n k|]/0ffaf6 c;n ;flxTosf] /rgf g]kfnL ;flxTosf] dfq xf]Og, ljZj ;flxTos} 
Ps ;d[4 k/Dk/f xf] . o; k[i7e"lddf d}n] b cf]N8 Dofg PG8 b ;Låf/f k|]l/t eO{ 
r'nLsf] /rgf u/]F . x]ldª j]l;t ljzfn ;d'› lyof], pgn] ;d'›df hLjgsf] 
;ª\3if{ufyf /rgf u/] . dl;t dxfg\ lxdfn lyof], d}n] lxdfndf hLjgsf] ;ª\3if{ufyf 
/rgf u/]F . t/ oL b'O{ ;ª\3if{ufyfdf k|]/0ffhGo ;dfgtfafx]s leGgtfx¿ Tolt g} 5g\ 
hlt ;d'› / lxdfnlar x'G5g \Æ -r'nL, @)^), ;fk]If_ . 

 r'nL pkGof; kof{j/0fLo s[ltsf ¿kdf l;lh{t ePsf] 5 . o;df dflg;sf] hLjgnfO{ 
lxdfn cf/f]x0fsf ;Gbe{;Fu hf]l8Psf] 5 . o; s[ltn] g]kfnL pkGof; k/Dk/fdf csf]{ 9f]sf 
p3fl/lbPsf] 5 . r'nL pkGof;df cleJoSt ePsf] ;f/j:t'sf] ;dLIff o; n]vdf ul/Psf] 5 .  

r'nL pkGof;sf] ;f/j:t'  

 ;?eStsf] r'nL pkGof;df lxdfn cf/f]x0fsf] ljifonfO{ dflg;n] hLjgdf nIo k|fKt 
ug{sf nflu ug{] ;ª\3if{;Fu ;DalGwt agfOPsf] 5 . xfd|f] b]z g]kfndf ljZjsf ;jf]{Rr cf7 
lxdz[ª\vnf k5{g\ . xfd|f] b]z g]kfn log} lxdz[ª\vnfsf sf/0f lxdfnL /fi6«sf ¿kdf kl/lrt 
/x]sf] 5 . rfFbL h:t} 6lNsPsf log} lxdfn g} xfdL g]kfnLsf] klxrfg klg ag]sf 5g\ . o:tf] 
lxdz[ª\vnfn] el/k"0f{ b]zdf lxdfnL ;Gbe{nfO{ ;d]6]/ ;flxTo n]Vg] k4ltsf] ljsf; gePsf] 
;Gbe{nfO{ kl/k'i6tf k|bfg ug]{ p2]Zon] clek|]l/t eO{ r'nL pkGof;sf] /rgf ul/Psf] ;Gbe{ 
s[ltdf cleJoSt ePsf] 5 -r'nL, @)^), ;fk]If_ . g]kfnL pkGof; hut\df gofF k|j[lQ af]s]/ 
r'nL pkGof; cfPsf] 5 .  

 r'nL pkGof;df cfPsf] ljifosf] d'Vo If]q eg]s} lxdfn cf/f]x0fsf] ;Gbe{ xf] . hDdf &) 
k[i7df ;+/lrt r'nL n3' pkGof;sf ¿kdf g} /x]sf] 5 . o;nfO{ n3' pkGof; l;4 ug{ ;lsg] 
ljleGg cfwf/ /x]sf 5g\ . ljZjsf] ;jf]{Rr lzv/ ;u/dfyf cf/f]x0fsf] ;Gbe{nfO{ dfgj 
hLjgsf] nIo k|flKtsf] ofqf;Fu ;DalGwt agfpFb} r'nL pkGof; /rgf ul/Psf] 5 . 
pkGof;sf] k|f/De pm kfqn] lxdfn cf/f]x0fsf] ofqf;Fu} ePsf]  5 . pkGof;df Psflt/ lxdfn 
cf/f]x0fsf] ;Gbe{ kfOG5 eg] csf{lt/ hLjg ljifos ;Tosf] cleJolSt kfOG5 .  

 r'nL pkGof;df lxdfn cf/f]x0fsf] d"n ljifo ;Gbe{; “u /fv]/ dfgj hLjgsf] nIo 
k|flKtsf j|mddf cfOkg]{ ;d:ofx¿ k|:t't ub}{ hLjgnfO{ lrgfpg] k|oTg ul/Psf] 5 . o; 

r'nL pkGof;sf] ;f/j:t
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pkGof; jt{dfg o'u hLjgsf ljljw /x:onfO{ ;xhtfsf ;fy k|sfz kfg]{ oyf{s]Gb|L, 
sNkgfo'St / dfgjtfjfbL uBfVofg xf] / o;df ;[hgfTds snfsf cg]s ¿ksf] pkof]u 
;Dej 5 -kf}8]n, @)^*, k[= ^_ . o; n]vdf d"ntM r'nL  pkGof;df k|:t't ePsf] ;f/j:t' 
k|:t't ul/Psf] 5 . o;sf nflu pkGof;sf] syfj:t' k|:t't u/L To;}sf cfwf/df cleJol~ht 
d"n ljrf/ jf ;f/j:t' lg¿k0f ug{] sfo{ ul/Psf] 5 . 

kl/0ffd / 5nkmn 

 ;?eStåf/f lnlvt r'nL -@)^)_ pkGof; dflg;sf] hLjgsf ljljw kIf pb\3f6g u/L 
/lrPsf] s[lt xf] . lxdfn cf/f]x/0fsf ljljw ;Gbe{nfO{ dflg;sf] hLjgsf cg]sg cfofd;Fu 
hf]8]/ hLjgsf ;/ntf, hl6ntf tyf Jofjxfl/stfnfO{ cf}kGofl;s ;Gbe{af6 :ki6 kfl/Psf] 
r'nL dflg;sf] nIo ag]sf] x'G5 eGg] s'/f pkGof;df cfPsf] 5 . r'nL pkGof;sf] /rgfsf 
;Gbe{df ;?eStsf] :jLsf/f]lSt o:tf] /x]sf] 5 M 

æc;n k|]/0ffaf6 c;n ;flxTosf] /rgf g]kfnL ;flxTosf] dfq xf]Og, ljZj ;flxTos} 
Ps ;d[4 k/Dk/f xf] . o; k[i7e"lddf d}n] b cf]N8 Dofg PG8 b ;Låf/f k|]l/t eO{ 
r'nLsf] /rgf u/]F . x]ldª j]l;t ljzfn ;d'› lyof], pgn] ;d'›df hLjgsf] 
;ª\3if{ufyf /rgf u/] . dl;t dxfg\ lxdfn lyof], d}n] lxdfndf hLjgsf] ;ª\3if{ufyf 
/rgf u/]F . t/ oL b'O{ ;ª\3if{ufyfdf k|]/0ffhGo ;dfgtfafx]s leGgtfx¿ Tolt g} 5g\ 
hlt ;d'› / lxdfnlar x'G5g \Æ -r'nL, @)^), ;fk]If_ . 

 r'nL pkGof; kof{j/0fLo s[ltsf ¿kdf l;lh{t ePsf] 5 . o;df dflg;sf] hLjgnfO{ 
lxdfn cf/f]x0fsf ;Gbe{;Fu hf]l8Psf] 5 . o; s[ltn] g]kfnL pkGof; k/Dk/fdf csf]{ 9f]sf 
p3fl/lbPsf] 5 . r'nL pkGof;df cleJoSt ePsf] ;f/j:t'sf] ;dLIff o; n]vdf ul/Psf] 5 .  

r'nL pkGof;sf] ;f/j:t'  

 ;?eStsf] r'nL pkGof;df lxdfn cf/f]x0fsf] ljifonfO{ dflg;n] hLjgdf nIo k|fKt 
ug{sf nflu ug{] ;ª\3if{;Fu ;DalGwt agfOPsf] 5 . xfd|f] b]z g]kfndf ljZjsf ;jf]{Rr cf7 
lxdz[ª\vnf k5{g\ . xfd|f] b]z g]kfn log} lxdz[ª\vnfsf sf/0f lxdfnL /fi6«sf ¿kdf kl/lrt 
/x]sf] 5 . rfFbL h:t} 6lNsPsf log} lxdfn g} xfdL g]kfnLsf] klxrfg klg ag]sf 5g\ . o:tf] 
lxdz[ª\vnfn] el/k"0f{ b]zdf lxdfnL ;Gbe{nfO{ ;d]6]/ ;flxTo n]Vg] k4ltsf] ljsf; gePsf] 
;Gbe{nfO{ kl/k'i6tf k|bfg ug]{ p2]Zon] clek|]l/t eO{ r'nL pkGof;sf] /rgf ul/Psf] ;Gbe{ 
s[ltdf cleJoSt ePsf] 5 -r'nL, @)^), ;fk]If_ . g]kfnL pkGof; hut\df gofF k|j[lQ af]s]/ 
r'nL pkGof; cfPsf] 5 .  

 r'nL pkGof;df cfPsf] ljifosf] d'Vo If]q eg]s} lxdfn cf/f]x0fsf] ;Gbe{ xf] . hDdf &) 
k[i7df ;+/lrt r'nL n3' pkGof;sf ¿kdf g} /x]sf] 5 . o;nfO{ n3' pkGof; l;4 ug{ ;lsg] 
ljleGg cfwf/ /x]sf 5g\ . ljZjsf] ;jf]{Rr lzv/ ;u/dfyf cf/f]x0fsf] ;Gbe{nfO{ dfgj 
hLjgsf] nIo k|flKtsf] ofqf;Fu ;DalGwt agfpFb} r'nL pkGof; /rgf ul/Psf] 5 . 
pkGof;sf] k|f/De pm kfqn] lxdfn cf/f]x0fsf] ofqf;Fu} ePsf]  5 . pkGof;df Psflt/ lxdfn 
cf/f]x0fsf] ;Gbe{ kfOG5 eg] csf{lt/ hLjg ljifos ;Tosf] cleJolSt kfOG5 .  

 r'nL pkGof;df lxdfn cf/f]x0fsf] d"n ljifo ;Gbe{; “u /fv]/ dfgj hLjgsf] nIo 
k|flKtsf j|mddf cfOkg]{ ;d:ofx¿ k|:t't ub}{ hLjgnfO{ lrgfpg] k|oTg ul/Psf] 5 . o; 

pkGof;df lxdfn cf/f]x0f hlQs} si6s/ clg r'gf}tLk"0f{ dflg;sf] hLjgsf] ofqf klg /x]sf] 
5 eGg] s'/fnfO{ ljleGg b[i6fGtsf dfWodaf6 k'li6 ul/Psf] 5 . 6f9faf6 x]bf{ lxdfn cf/f]x/0f 
;fdfGo nfu] klg glhsaf6 lgofNbf lgs} si6s/ x'g] u5{ To:t} dflg;sf] hLjg klg k/af6 
hlt ;'Gb/ / cfsif{s x'G5 glhsaf6 Tolt cfsif{s x'Fb}g eGg] s'/fnfO{ lxdfnsf] ofqfaf6 
:ki6 kfl/Psf] 5 . xfdL hf]sf]xL hLjgnfO{ ;Eo, eJo clg ;'dw'/ agfpg rfxg] JolSt 
hLjgsf vt/f;Fu v]Ng ;Sg'k5{ eGb} hLjgnfO{ klg vt/fsf] v]nsf ¿kdf lrgfpg] sfo{ 
o; pkGof;df ul/Psf] 5 . kl/>dlagfsf] hLjg rfxg] dflg;n] slxNo} klg ;kmntfsf 
;'dw'/ l;F9L r9\g ;Sb}g eGb} hf]lvdo'St hLjgdf g} ;kmntfsf ld7f kmn kfpg ;lsg] 
ljrf/ o; pkGof;df k|s6 ePsf] 5 . 

 r'nL pkGof;df cl:tTjjfbL hLjgb[li6sf cfwf/df lxdfn cf/f]x0fsf ;Gbe{ / hLjgsf 
nIo k|flKtsf nflu ul/g] si6s/ kl/>dsf ;Gbe{nfO{ ;DalGwt agfP/ b]vfpg] sfo{ ul/Psf] 
5 . ;u/dfyf cf/f]x0fsf nflu cfpg] yf]/} dflg;n] dfq ;kmn cf/f]x0fsf] dw'/ :jfb lng 
kfP h:t} o; wtL{df hlGdPsf yf]/} dflg;n] dfq cfkm\gf] hLjg ;kmn ePsf] cg'e"ltdf 
/dfpg kfp“5g\ eGg] cToGt} cfsif{s / oyfy{k/s cleJolSt o; pkGof;df lbOPsf] 5 -
;'j]bL / cGo, @)*), k[= @$$_ . hLjgsf sl7g ofqf PSn} to u/] h:t} lxdfn cf/f]x0fsf] 
k|of; klg PSn} ul/g'k5{ eGg] efjgfaf6 k|]l/t eO{ pm kfqn] lxdfn cf/f]x0fsf] sfo{ k|f/De 
u/]sf] ljifoaf6 r'nL pkGof; cufl8 a9]sf] 5 . lxdfn / hLjg b'j} hf]lvdaf6 cufl8 a9\g] 
ePsfn] hf]lvd jf vt/fx¿sf] ;fdgfaf6 g} lxdfnsf] ;kmn cf/f]x0f eP h:t} ;ª \3if{zLn 
hLjgaf6 g} nIo k|flKt x'g] b[9 c7f]6sf ;fy pm kfq lxdfn cf/f]x0fdf lgl:sPsf] ljifo o; 
pkGof;df kfOG5 . lxdfn ;kmn cf/f]xLsf nflu dfq xf] eg] hLjg klg ;ª\3if{ u/]/ cufl8 
a9\g ;Sg]nfO{ dfq xf] eGg] ljrf/n] o; pkGof;df :yfg kfPsf] 5 .  

 r'nL pkGof;df dflg;sf] hLjgnfO{ ljjztfn] el/Psf] ofqfsf ¿kdf lrq0f ul/Psf] 
5 . dflg;sf] hLjgsf] csf]{ gfd ljjztf xf] t/ ljjztf eg] lhGbuL xf]Og eGb} dflg;n] of] 
hLjg ljjztfsf laraf6 latfpg'kg]{ s'/f o; pkGof;df JoSt ul/Psf] 5 . dflg;sf] 
hLjgdf b'Mv 5, t/ b'Mv g} hLjg xf]Og lsgeg] kl/>daf6 hLjgsf] ;'Gb/ kl/efiff agfpg 
;lsG5 eGb} ;ª\3if{n] el/Psf] hLjgdf ;kmntf cfkm}F k|fKt x'G5 eGg] s'/f o; pkGof;df 
b]vfOPsf] 5 . lxdfndf hf]lvd /x] h:t} dflg;sf] hLjg klg hf]lvdn] el/Psf] x'G5 eGg] 
s'/fnfO{ pkGof;df k'li6 o;/L k'li6 ul/Psf] 5 . ælxdfndf hf]lvdx¿ x'G5g\ . hLjgdf 
lxdfnx¿ x'G5g\ . hLjg eg]sf] hf]lvdx¿sf] Ps ;'Gb/ sljtf xf] . hf]lvdb]lv t;{g]x¿ ;w}F 
s'¿k sljtf /rgf ub{5g\\Æ - r'nL, @)^), k[= !@_ .  

 dflg;n] hLjgdf ;kmntf kfpgsf nflu hf]lvd df]Ng} k5{, hf]lvdaf6 g} ;'Gb/ /rgf 
lgdf{0f x'g ;Sg] ljrf/ r'nL pkGof;df cleJoSt ePsf] 5 . o; pkGof;df lxdfnsf] df};d 
kl/jt{gzLn x'G5, t/ dflg;sf] efUo df};d h:t} kl/jt{g x'g ;Sb}g eGg] s'/f pNn]v ub}{ 
dflg; s'g} nIo jf p2]Zoaf6 lgb]{lzt x'g] / hLjgdf nIo gePsf] dflg; d[t a/fa/ x'g] 
ljifonfO{ ljleGg ;Gbe{ / b[i6fGtsf dfWodaf6 :ki6 kfl/Psf] 5 . o;}u/L pkGof;df 
dflg;n] cj;/sf] vf]hL cjZo ug'{k5{ t/ cj;/ dfq vf]Hg]n] s'g} nIo k|fKt ug{ ;Sb}g 
eGg] s'/fnfO{ pkGof;sf] egfOn] o;/L :ki6 kf/]sf] 5 M æslt dfG5]sf] hLjg /fd|f] df};dsf] 
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k|tLIff ubf{ub}{ TolQs} laT5g\ . /fd|f] df};d /fd|f] s'/f xf] t/ /fd|f] df};dsf] k|tLIff u/L a:g' 
dfq} /fd|f] s'/f xf]OgÆ -r'nL, @)^), k[= @&_ . 

 dflg;n] df}sf s'/]/ dfq sfd ug{] xf]Og a? kl/l:yltcg';f/ k|lts"n df};d;Fu h'w]/ 
klg sfd ug{] ;fdYo{ /fVg'k5{ eGg] s'/fnfO{ r'nL pkGof;df ljrf/sf ¿kdf k|:t't ul/Psf] 
5 . dflg; ljj]szLn k|f0fL ePsfn] cfkm\gf] nIo / uGtJosf] af6f] cfkm}F agfP/ cufl8 a9\g} 
k5{ eGb} cGo k|f0fLn] eGbf dflg;n] k|fKt u/]sf] ljz]if Ifdtf g} nIo lgwf{/0f ;fdYo{ ePsf] 
s'/fnfO{ o; pkGof;df lxdfn cf/f]x0f ljifos ljljw ;Gbe{af6 :ki6 kfl/Psf] 5 . dflg;sf] 
hLjg b'Mv, si6 / b'3{6gfn] el/Psf] 5, o:tf 8/nfUbf b'3{6gfaf6 aRb} sd{zLn af6f]af6 
cufl8 a9\g] JolStn] g} ;kmntfsf lzv/x¿ r'Dg ;S5 eGg] d"n cfzonfO{ lxdfn r9\bfsf 
ljljw k|;ª\uaf6 :ki6 kfb}{ cfkm" lx“8\g] af6f] cfkm}F lgdf{0f ug]{ ;fdYo{ k|To]s dflg;df 
/xg'k5{ eGg] ljrf/ o; pkGof;df k|s6 x'g k'u]sf] 5 . o; pkGof;df ;ª\3if{zLn tyf 
OR5fzlSt ePsf] dflg;n] cfkm\gf] hLjgdf ;kmntf kfpg ;S5 eGg] s'/f k'li6 pkGof;sf] 
c+zn] o;/L u/]sf] 5 M æhLjgdf slt dfG5] yf]/} yf]/} kl/>d u/L w]/} w]/} cf/fd vf]H5g\ . 
hLjgdf slt dfG5] cN5L aGgs} nflu hGd5g\, To;}n] hLjgsf ;'gf}nf cj;/x¿nfO{ zq'tf 
b[li6n] x]5{g\ . lxdfn r9\g]nfO{ o:tf] s'/f ;'xfp“b}g . cN5Ln] lxdfn r9\b}gÆ -r'nL, @)^), k[= 
#)_ . 

 kl/>dL dflg;n] g} ;kmntfsf l;F9L ;lhn} r9]sf x'G5g\ eGg] s'/fsf] k'li6 ug{sf nflu 
pkGof;df dflysf] c+z cfPsf] 5 . hLjgdf ;u/dfyf h:t} pRr nIo lnP/ cufl8 a9\g'k5{ 
t/ /fd|f] of]hgfsf] lgdf{0f ePg eg] ;u/dfyf r9\g] /x/ /x/df g} ;Lldt /xg ;S5 eGg] 
s'/f o; pkGof;df ljrf/ ag]/ cfPsf] 5 . To;}n] /fd|f of]hgf agfP/ cufl8 ga9\g] xf] eg] 
;kgf ;kgf g} /xG5, To;n] jf:tljs :j¿k k|fKt ug{ ;Sb}g eGg] s'/f o; pkGof;sf 
dfWodaf6 :ki6 kfl/Psf] 5 . cfTdljZjf; / lg0f{o ug{ ;Sg] ;fdYo{af6 g} hLjgsf lxdfn 
cf/f]x0f x'g] u5{g\ eGb} dflg;n] hLjgdf s}of}F uNtL u5{ / ltg} uNtLaf6 kf7 l;s]/ 
hLjgnfO{ ;jf]{Rrtfdf n}hfg] k|of; ug'{k5{ eGg] u/]/ l;Sg'kg{] k|of]ujfbL lrGtg o; 
pkGof;df cleJoSt ePsf] 5 . nIo k|flKtsf] ofqfdf cufl8 a9\bf dflg; slxNo} efj's 
aGg'x'“b}g, cfkm" k"0f{ ofqfdf lj|mofzLn /xg'k5{ / cfTdljZjf;, w}o{ / lg0f{o Ifdtf ePsf] 
dflg; g} cufl8 k'Ug ;S5 eGg] s'/fnfO{ tnsf] pkGof;sf] c+zn] k'li6 u/]sf] 5 M 

p;nfO{ yfxf x'G5, hLjgsf] lxdfn r9\g Ps Ps kfOnf cl3 ;fg'{k5{ . hf]l;t 
cfTdljZjf;, w}o{ / lg0f{o ug]{ Ifdtf 5}g, p;n] slxNo} lxdfn r9\g ;Sb}g . 
lxdfnsf] dxŒj ga'em\g]x¿ ;lhnf] lxdfnsf] vf]hLdf  nfU5g\ . lxdfnx¿ slxNo} 
;lhnf x' “b}gg\ . of] t cN5Lsf] lbjf :jKg dfq} xf] . -r'nL, @)^), k[=$)_  

 lxdfn h:t} dflg;sf] hLjgsf nIo klg ;lhn} e]l6Fb}gg\ / cN5Ln] g t lxdfn g} 
r9\g ;S5 g t hLjgsf] nIo g} k|fKt ug{ ;S5 eGg] s'/fnfO{ o; pkGof;df b]vfOPsf] 5 . 
/fd|f] cj;/sf] k|tLIff ub}{ a;]sf w]/} dflg;n] hLjgnfO{ Joy{df ;dfKt kf/]sf 5g\ eGb} 
k|s[lt; “u h'w]/ cfkm\gf ljjztf / afWotfnfO{ ;dfKt kfb}{ cufl8 a9]sf dflg; g} ;kmntfsf 
r'nLdf kfOnf /fVg ;s]sf 5g\ eGg] ljrf/ o; pkGof;df cleJoSt ePsf] 5 . cfkm\gf] 
Ifdtf / bIftfnfO{ lrg]/ dflg;n] sfd ug'{k5{ / cfkm"n] u/]sf sfddf ljZjf; ug{ ;Sof] eg] 

r'nL pkGof;sf] ;f/j:t
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k|tLIff ubf{ub}{ TolQs} laT5g\ . /fd|f] df};d /fd|f] s'/f xf] t/ /fd|f] df};dsf] k|tLIff u/L a:g' 
dfq} /fd|f] s'/f xf]OgÆ -r'nL, @)^), k[= @&_ . 

 dflg;n] df}sf s'/]/ dfq sfd ug{] xf]Og a? kl/l:yltcg';f/ k|lts"n df};d;Fu h'w]/ 
klg sfd ug{] ;fdYo{ /fVg'k5{ eGg] s'/fnfO{ r'nL pkGof;df ljrf/sf ¿kdf k|:t't ul/Psf] 
5 . dflg; ljj]szLn k|f0fL ePsfn] cfkm\gf] nIo / uGtJosf] af6f] cfkm}F agfP/ cufl8 a9\g} 
k5{ eGb} cGo k|f0fLn] eGbf dflg;n] k|fKt u/]sf] ljz]if Ifdtf g} nIo lgwf{/0f ;fdYo{ ePsf] 
s'/fnfO{ o; pkGof;df lxdfn cf/f]x0f ljifos ljljw ;Gbe{af6 :ki6 kfl/Psf] 5 . dflg;sf] 
hLjg b'Mv, si6 / b'3{6gfn] el/Psf] 5, o:tf 8/nfUbf b'3{6gfaf6 aRb} sd{zLn af6f]af6 
cufl8 a9\g] JolStn] g} ;kmntfsf lzv/x¿ r'Dg ;S5 eGg] d"n cfzonfO{ lxdfn r9\bfsf 
ljljw k|;ª\uaf6 :ki6 kfb}{ cfkm" lx“8\g] af6f] cfkm}F lgdf{0f ug]{ ;fdYo{ k|To]s dflg;df 
/xg'k5{ eGg] ljrf/ o; pkGof;df k|s6 x'g k'u]sf] 5 . o; pkGof;df ;ª\3if{zLn tyf 
OR5fzlSt ePsf] dflg;n] cfkm\gf] hLjgdf ;kmntf kfpg ;S5 eGg] s'/f k'li6 pkGof;sf] 
c+zn] o;/L u/]sf] 5 M æhLjgdf slt dfG5] yf]/} yf]/} kl/>d u/L w]/} w]/} cf/fd vf]H5g\ . 
hLjgdf slt dfG5] cN5L aGgs} nflu hGd5g\, To;}n] hLjgsf ;'gf}nf cj;/x¿nfO{ zq'tf 
b[li6n] x]5{g\ . lxdfn r9\g]nfO{ o:tf] s'/f ;'xfp“b}g . cN5Ln] lxdfn r9\b}gÆ -r'nL, @)^), k[= 
#)_ . 

 kl/>dL dflg;n] g} ;kmntfsf l;F9L ;lhn} r9]sf x'G5g\ eGg] s'/fsf] k'li6 ug{sf nflu 
pkGof;df dflysf] c+z cfPsf] 5 . hLjgdf ;u/dfyf h:t} pRr nIo lnP/ cufl8 a9\g'k5{ 
t/ /fd|f] of]hgfsf] lgdf{0f ePg eg] ;u/dfyf r9\g] /x/ /x/df g} ;Lldt /xg ;S5 eGg] 
s'/f o; pkGof;df ljrf/ ag]/ cfPsf] 5 . To;}n] /fd|f of]hgf agfP/ cufl8 ga9\g] xf] eg] 
;kgf ;kgf g} /xG5, To;n] jf:tljs :j¿k k|fKt ug{ ;Sb}g eGg] s'/f o; pkGof;sf 
dfWodaf6 :ki6 kfl/Psf] 5 . cfTdljZjf; / lg0f{o ug{ ;Sg] ;fdYo{af6 g} hLjgsf lxdfn 
cf/f]x0f x'g] u5{g\ eGb} dflg;n] hLjgdf s}of}F uNtL u5{ / ltg} uNtLaf6 kf7 l;s]/ 
hLjgnfO{ ;jf]{Rrtfdf n}hfg] k|of; ug'{k5{ eGg] u/]/ l;Sg'kg{] k|of]ujfbL lrGtg o; 
pkGof;df cleJoSt ePsf] 5 . nIo k|flKtsf] ofqfdf cufl8 a9\bf dflg; slxNo} efj's 
aGg'x'“b}g, cfkm" k"0f{ ofqfdf lj|mofzLn /xg'k5{ / cfTdljZjf;, w}o{ / lg0f{o Ifdtf ePsf] 
dflg; g} cufl8 k'Ug ;S5 eGg] s'/fnfO{ tnsf] pkGof;sf] c+zn] k'li6 u/]sf] 5 M 

p;nfO{ yfxf x'G5, hLjgsf] lxdfn r9\g Ps Ps kfOnf cl3 ;fg'{k5{ . hf]l;t 
cfTdljZjf;, w}o{ / lg0f{o ug]{ Ifdtf 5}g, p;n] slxNo} lxdfn r9\g ;Sb}g . 
lxdfnsf] dxŒj ga'em\g]x¿ ;lhnf] lxdfnsf] vf]hLdf  nfU5g\ . lxdfnx¿ slxNo} 
;lhnf x' “b}gg\ . of] t cN5Lsf] lbjf :jKg dfq} xf] . -r'nL, @)^), k[=$)_  

 lxdfn h:t} dflg;sf] hLjgsf nIo klg ;lhn} e]l6Fb}gg\ / cN5Ln] g t lxdfn g} 
r9\g ;S5 g t hLjgsf] nIo g} k|fKt ug{ ;S5 eGg] s'/fnfO{ o; pkGof;df b]vfOPsf] 5 . 
/fd|f] cj;/sf] k|tLIff ub}{ a;]sf w]/} dflg;n] hLjgnfO{ Joy{df ;dfKt kf/]sf 5g\ eGb} 
k|s[lt; “u h'w]/ cfkm\gf ljjztf / afWotfnfO{ ;dfKt kfb}{ cufl8 a9]sf dflg; g} ;kmntfsf 
r'nLdf kfOnf /fVg ;s]sf 5g\ eGg] ljrf/ o; pkGof;df cleJoSt ePsf] 5 . cfkm\gf] 
Ifdtf / bIftfnfO{ lrg]/ dflg;n] sfd ug'{k5{ / cfkm"n] u/]sf sfddf ljZjf; ug{ ;Sof] eg] 

dfq p;n] ;kmntf k|fKt ug{ ;S5 eGb} ;ª\3if{do ofqfaf6 g} dfgj hLjgn] ;kmntfsf 
;f]kfg lgdf{0f ug{ ;Sg] wf/0ff o; pkGof;df k|s6 ePsf] 5 . 

 ;u/dfyf h:t} hLjgdf r9\g'kg]{ r'nLx¿ cg]sg 5g\ / o:tf r'nLx¿ ;a} vt/fn] 
el/k"0f{ 5g\, o:tf vt/fo'St r'nLaf6 g} hLjg ag]sf] x'G5, To:tf r'nL kf/ ug]{ nIo 
dflg;df /xg'k5{ eGb} ljleGg cj/f]wn] cndn kfg{ vf]h] klg :ki6 nIo lnP/ cufl8 a9] 
hLjgsf r'nLx¿ ;lhn} gfKg ;lsG5 eGg] ljrf/ pkGof;df o;/L k|s6 ePsf] 5 M  

pm pT;flxt eO{ ;u/dfyfsf] r'nL x]5{ . ;u/dfyfsf] r'nL b]lv “b}g . p;nfO{ km]l/ 
cfZro{ nfU5 . t/ of] cfZro{ p;nfO{ ;'vb eg] nfUg ;Sb}g . kl5 pm cg'ej 
u5{ . ;u/dfyfsf] r'nL gb]lvg' eg]sf] ;u/dfyfsf] r'nL gx'g' xf]Og . hLjgsf 
r'nLx¿ klg o:t} x'G5g\ . tL b]lv “b}gg\ . t/ hLjgsf r'nLx¿ gb]lvg'sf] cy{ 
hLjgsf r'nLx¿ gx'g' xf]Og . hLjgsf nIox¿ gb]lvg'sf] cy{ hLjgsf nIox¿ 
gx'g' xf]Og . -r'nL, @)^), k[= %!_ 

 dflg;sf] hLjgdf cgGt nIo 5g\ / tL nIo k|fKt ug{sf nflu dflg; ;w}F lj|mofzLn 
ePsf] x'G5 eg] sltko dflg;sf] hLjgsf nIo c:ki6 klg x'g ;S5g\ t/ nIo c:ki6 
x'g'eg]sf] nIo g} gx'g' xf]Og eGb} b[Zofb[Zo ;a} s'/f k|flKtsf nflu dflg;n] ;ª\3if{ ug'{kg{] 
wf/0ffr'nL pkGof;sf] d'Vo ljrf/sf ¿kdf cleJoSt ePsf] 5 . w]/} dflg; hLjgdf lg0f{o 
lng g;s]/ kZrfQfksf] e'd/Ldf lklN;“b} cfPsf 5g\, lg0f{o ug{ g;Sg' clgl0f{t eO{ a:g' 
dflg;sf] ;a}eGbf 7'nf] sdhf]/L xf] eGb} hLjgnfO{ /fd|f]; “u ga'em]sf] dflg;n] dfq hLjg;Fu 
zq'tf /fv]sf] x'G5 / lxdfnnfO{ ga'em]sf] dflg;n] klg lxdfn;Fu zq'tf lnPsf] x'G5 eGg] s'/f 
o; pkGof; o;/L k|s6 ePsf] 5 M æPp6f vt/fkl5 csf]{ vt/f . vt/fx¿sf] nfdf] 
l;nl;nf . hLjg eg]sf] oxL xf] . lxdfn eg]sf] oxL xf] . lxdfn ga'em\g]x¿ lxdfnnfO{ zq'tf 
k"j{s b[li6n] x]5{g\ . hLjg ga'em\g]x¿ hLjgnfO{ zq'tfk"j{s b[li6n] x]5{g\Æ -r'nL, @)^), k[= 
%@_ 

 r'nL pkGof;df lxdfn / hLjgnfO{ ;Fu;Fu} /fv]/ ljZn]if0f ul/Psf] 5 . dflg;sf] hLjg 
klg lxdfn h:t} hf]lvd g} hf]lvdn] 9flsPsf] x'g] s'/f o; pkGof;sf] d'Vo ljrf/sf ¿kdf 
cleJoSt ePsf] 5 . hLjgsf] dxŒj ga'em]sf dflg;n] o;nfO{ zq'tfsf] efjn] x]5{g\ t/ 
hLjgsf] ;'Gb/tf a'em]sf dflg;n] o;sf] ;Demgf u5{g\ eGb} ;ª\3if{zLn hLjgsf] ;dy{g o; 
pkGof;df ul/Psf] 5 . o; pkGof;df ;u/dfyf If]qdf lbgfg'lbg a9\b} uPsf] kmf]xf]/nfO{ 
b]vfP/ o;n] bL3{sfnLg ¿kdf kfg{] k|efjsf af/]df klg lrq0f ul/Psf] 5 . lxpFdf kmflnPsf] 
h}ljs kmf]xf]/;d]t lr;f]sf sf/0f ;8\b}g, To;/L nfk/afxL ub}{ hfg] xf] eg] s]xL jif{kl5 
;u/dfyf klg kmf]xf]/sf] r'r'/f]df kl/0ft x'g ;S5 -P6d, @)&), k[= !(!_ eGg] lrGtf k|s6 
ul/Psf] 5 . o; pkGof;df st} g st} k|fs[lts ;Dkbfdflysf] cltj|md0f dfgjLo hLjgsf 
nflu lgs} 3fts aGg ;S5 eGg] kof{j/0fLo r]tgf klg cleJoSt ePsf] kfOG5 . k|fs[lts 
;|f]t;fwgsf] cTolws bf]xgsf sf/0f dflg;n] ;ª \s6 ef]Ug'kg{] lbg l56} cfpg] ljifo klg o; 
pkGof;df cfPsf] 5 .  

 r'nL pkGof;df :ki6 nIo ePkl5 hLjg / d/0fsf] k|Zgn] dflg;nfO{ xnrn agfpg 
;Sb}g eGb} k|To]s dflg;n] cfkm\gf] hLjgnfO{ JolStut lsl;dn] ef]u]sf] x'G5 / hLjgdf 
nIo k|fKt ug'{ dflg;sf] hLjgsf] p2]Zo /xG5 eGg] s'/f k'li6 ul/Psf] 5 . To;}n] w]/}eGbf 
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w]/} r'nL r9\g' dflg;sf] hLjgsf] nIo /x]sf] x'G5 eGg] s'/f pkGof;df cfPsf] 5 . dflg;sf] 
hLjgdf r'nL r9\g' eg]sf] cf]n{g' klg xf], To;}n] hLjgdf dflg;n] PstkmL{ ;f]rfO dfq 
af]s]/ lxF8\g'x'Fb}g eGb} PstkmL{ ;f]rfOn] dflg;nfO{ c;kmntfdf b'3{l6t agfOlbg] ljrf/ o; 
pkGof;df kfOG5 . ljZjsf 7'nf ;Eotf / Oltxf;sf] ljgfz PstkmL{ ;f]rfOaf6 dfq ePsf] 
xf] eGb} lxdfn r9\bf jf cf/f]x0f ubf{ k5fl8sf k':tfsf nflu dfu{ lgdf{0f klg ul/g'kg{] 
ljrf/ pkGof;df k|s6 ePsf] 5 M æp;nfO{ cfef; x'G5, dfG5]n] hLjgdf ultnf kblrXg 
5f]8] eg] tL cfkm\g} nflu / c¿sf nflu klg dfu{bz{s aGg ;S5g\Æ -r'nL, @)^), k[= ^^_ . 

 r'nL pkGof;n] dflg; lglZrt p2]Zosf ;fy b[9OR5f af]s]/ cufl8 a9\g] dflg;n] 
cg]s afwf / c8\rgx¿sf] ;fdgf klg ug'{k5{ eGb} lg/Gt/ ;ª\3if{af6 g} hLjgsf uf]/]6f 
lgdf{0f ug{ ;lsg] ljrf/ k|s6 u/]sf] 5 . dflg;n] ;ª\3if{sf] kl/0fltsf ¿kdf k|fKt u/]sf] 
nIodf r'k nfu]/ a:g'x'Fb}g / p;leqsf cgGt OR5fzlQm, ;fx;, nugzLntfaf6 dfq 
dfG5]n] cfˆgf] hLjgsf] r'nL r'Dg ;S5 eGg] ljrf/ pkGof;df JoQm ePsf] 5 -Gof}kfg], 
@)&*, k[= %#–%$_ . lxdfnsf r'nL c;ª \Vo /x] h:t} dflg;sf] hLjgdf klg cul0ft r'nL 
cfpg] ePsfn] Pp6f dfq pknlAwnfO{ ;kmntf dfg]/ a:g gx'g] wf/0ff o; pkGof;df 
cfPsf]  5 . s7f]/ r'nLsf] ofqf tfSg]n] hLjgsf cg]s ;ª\3if{ / sl7gfO ef]Ug'k5{ clg dfq 
;kmntf k|fKt ug{ ;lsG5 eGg] ljrf/ JoSt ul/Psf] 5 -yfkf, ;g\ @)@), cu:6 @@_ . o; 
pkGof;df ;ª\3if{af6 dfq ;kmntf k|fKt ug{ ;lsg] wf/0ff JoSt ePsf] 5 . ;u/dfyf 
cf/f]x0fdf h:t} dfgj hLjgdf klg cg]s k|sf/sf ;d:of / ;ª\s6 cfpg ;S5g\ tyflk 
To;nfO{ a'l4dQfk"j{s kG5fpFb} lg/Gt/ cl3 a9\g] dflg; g} ;a} If]qdf ;kmn x'g ;S5 . 
;ª\3if{sf s|ddf JolStn] ;xfbt k|fKt u/] klg dflg;sf] dfgjtf / p;sf] dxfgtf slxNo} 
gdg]{ ljrf/ pkGof;sf] d"n wf/sf ¿kdf k|jflxt ePsf] 5 . r'nL cf/f]x0f pQ]hgfn] xf]Og, 
ljj]s / a'l4n] ;Dej 5, lxdfneGbf zfGt / ;'Gb/ 7fpF k[YjLdf st} 5}g clg hLjgdf 
;kmntf klg a'l4dQfk"0f{ ls|ofaf6 dfq ;Dej 5 eGg] s'/f pkGof;df JoSt ul/Psf] 5 . 
dfgjsf] Oltxf; k|s[lt;Fusf] ;Demf}tf geO{ ;ª\3if{sf] Oltxf; xf], ofqf kmf]xf]/L :jfy{sf] v]n 
geO{ kljq ljZjf; / ;dk{0fsf] pkh xf] tyf hLjg / d[To', l;4fGt / Jojxf/, dg / 
z/L/larsf] ;Gt'ng g} r'nL jf hLjgsf] ;kmntf xf] eGg] ljrf/ d'Vo ¿kdf k|s6 ePsf] 5 
-yfkf, ;g\ @)@), cu:6 @@_ . To;}n] lxdfn xf];\ of hLjgdf s|]Dkf]g kfOnf rfNg'k5{, 
;'/lIft jf ;kmntfsf] ofqf ug'{k5{ eGg] cfzo o; pkGof;df cleJoSt ePsf] 5 . 

 ;?eQmsf] r'nL pkGof;df hLjghut\;DaGwL ;f]rfO, wf/0ff, cg'ej tyf hLjg bz{g 
cleJoQm ePsf 5g\ . dfgjsf] hLjg p2]ZoljxLg x'g'x'Fb}g, dfl;n] cfkm\gf] p2]Zo cfk}mF 
klxrfg ug{ ;Sg'k5{, hLjgnfO{ ;kmntfsf] r'nLdf k'¥ofpgsf nflu lgs} ;d:of Pjd\ 
;ª\3if{ em]Ng'kg{] x'G5 clg ;kmntfsf] v';LnfO{ l6sfO /fVgsf nflu klg k|oTgzLn aGg'k5{ 
eGg] hLjg ljifos ;Tosf] pTvgg o; pkGof;df ul/Psf] 5 . s'g} p2]Zo af]s]/ ;d:ofnfO{ 
lrb}{ ;ª\3if{ u/]df nIo k|fKt ug{ ;lsg] cfzo o; pkGof;df k|s6 ePsf] 5 . d[To' 
cjZoDefjL 5 t/ d[To'sf] qf;af6 ql;t eO{ dxfg\ sfo{ jf hLjgsf] p2]Zo k|flKtsf] ofqf 
ljrlnt u/fpg'x'Fb}g eGb} pkGof;sf/n] hLjgdf ;d:ofx¿ cfOk5{g\ t/ To;nfO{ 
;fjwfgLk"j{s kG5fpFb} cfkm\gf] nIolt/ al9/xg'k5{ eGg] d"n ljrf/ pkGof;df JoSt ePsf] 
5 -n'O6]n, ;g\ @)!!, cS6f]a/ !(_ . dflg;n] cfkm\gf nflu dfq geP/ efjL ;Gtltsf nflu 
klg s]xL dxŒjk"0f{ sfd ul/lbg'k5{ eGg] ljrf/ pkGof;df k|s6 ePsf] kfOG5 .  
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w]/} r'nL r9\g' dflg;sf] hLjgsf] nIo /x]sf] x'G5 eGg] s'/f pkGof;df cfPsf] 5 . dflg;sf] 
hLjgdf r'nL r9\g' eg]sf] cf]n{g' klg xf], To;}n] hLjgdf dflg;n] PstkmL{ ;f]rfO dfq 
af]s]/ lxF8\g'x'Fb}g eGb} PstkmL{ ;f]rfOn] dflg;nfO{ c;kmntfdf b'3{l6t agfOlbg] ljrf/ o; 
pkGof;df kfOG5 . ljZjsf 7'nf ;Eotf / Oltxf;sf] ljgfz PstkmL{ ;f]rfOaf6 dfq ePsf] 
xf] eGb} lxdfn r9\bf jf cf/f]x0f ubf{ k5fl8sf k':tfsf nflu dfu{ lgdf{0f klg ul/g'kg{] 
ljrf/ pkGof;df k|s6 ePsf] 5 M æp;nfO{ cfef; x'G5, dfG5]n] hLjgdf ultnf kblrXg 
5f]8] eg] tL cfkm\g} nflu / c¿sf nflu klg dfu{bz{s aGg ;S5g\Æ -r'nL, @)^), k[= ^^_ . 

 r'nL pkGof;n] dflg; lglZrt p2]Zosf ;fy b[9OR5f af]s]/ cufl8 a9\g] dflg;n] 
cg]s afwf / c8\rgx¿sf] ;fdgf klg ug'{k5{ eGb} lg/Gt/ ;ª\3if{af6 g} hLjgsf uf]/]6f 
lgdf{0f ug{ ;lsg] ljrf/ k|s6 u/]sf] 5 . dflg;n] ;ª\3if{sf] kl/0fltsf ¿kdf k|fKt u/]sf] 
nIodf r'k nfu]/ a:g'x'Fb}g / p;leqsf cgGt OR5fzlQm, ;fx;, nugzLntfaf6 dfq 
dfG5]n] cfˆgf] hLjgsf] r'nL r'Dg ;S5 eGg] ljrf/ pkGof;df JoQm ePsf] 5 -Gof}kfg], 
@)&*, k[= %#–%$_ . lxdfnsf r'nL c;ª \Vo /x] h:t} dflg;sf] hLjgdf klg cul0ft r'nL 
cfpg] ePsfn] Pp6f dfq pknlAwnfO{ ;kmntf dfg]/ a:g gx'g] wf/0ff o; pkGof;df 
cfPsf]  5 . s7f]/ r'nLsf] ofqf tfSg]n] hLjgsf cg]s ;ª\3if{ / sl7gfO ef]Ug'k5{ clg dfq 
;kmntf k|fKt ug{ ;lsG5 eGg] ljrf/ JoSt ul/Psf] 5 -yfkf, ;g\ @)@), cu:6 @@_ . o; 
pkGof;df ;ª\3if{af6 dfq ;kmntf k|fKt ug{ ;lsg] wf/0ff JoSt ePsf] 5 . ;u/dfyf 
cf/f]x0fdf h:t} dfgj hLjgdf klg cg]s k|sf/sf ;d:of / ;ª\s6 cfpg ;S5g\ tyflk 
To;nfO{ a'l4dQfk"j{s kG5fpFb} lg/Gt/ cl3 a9\g] dflg; g} ;a} If]qdf ;kmn x'g ;S5 . 
;ª\3if{sf s|ddf JolStn] ;xfbt k|fKt u/] klg dflg;sf] dfgjtf / p;sf] dxfgtf slxNo} 
gdg]{ ljrf/ pkGof;sf] d"n wf/sf ¿kdf k|jflxt ePsf] 5 . r'nL cf/f]x0f pQ]hgfn] xf]Og, 
ljj]s / a'l4n] ;Dej 5, lxdfneGbf zfGt / ;'Gb/ 7fpF k[YjLdf st} 5}g clg hLjgdf 
;kmntf klg a'l4dQfk"0f{ ls|ofaf6 dfq ;Dej 5 eGg] s'/f pkGof;df JoSt ul/Psf] 5 . 
dfgjsf] Oltxf; k|s[lt;Fusf] ;Demf}tf geO{ ;ª\3if{sf] Oltxf; xf], ofqf kmf]xf]/L :jfy{sf] v]n 
geO{ kljq ljZjf; / ;dk{0fsf] pkh xf] tyf hLjg / d[To', l;4fGt / Jojxf/, dg / 
z/L/larsf] ;Gt'ng g} r'nL jf hLjgsf] ;kmntf xf] eGg] ljrf/ d'Vo ¿kdf k|s6 ePsf] 5 
-yfkf, ;g\ @)@), cu:6 @@_ . To;}n] lxdfn xf];\ of hLjgdf s|]Dkf]g kfOnf rfNg'k5{, 
;'/lIft jf ;kmntfsf] ofqf ug'{k5{ eGg] cfzo o; pkGof;df cleJoSt ePsf] 5 . 

 ;?eQmsf] r'nL pkGof;df hLjghut\;DaGwL ;f]rfO, wf/0ff, cg'ej tyf hLjg bz{g 
cleJoQm ePsf 5g\ . dfgjsf] hLjg p2]ZoljxLg x'g'x'Fb}g, dfl;n] cfkm\gf] p2]Zo cfk}mF 
klxrfg ug{ ;Sg'k5{, hLjgnfO{ ;kmntfsf] r'nLdf k'¥ofpgsf nflu lgs} ;d:of Pjd\ 
;ª\3if{ em]Ng'kg{] x'G5 clg ;kmntfsf] v';LnfO{ l6sfO /fVgsf nflu klg k|oTgzLn aGg'k5{ 
eGg] hLjg ljifos ;Tosf] pTvgg o; pkGof;df ul/Psf] 5 . s'g} p2]Zo af]s]/ ;d:ofnfO{ 
lrb}{ ;ª\3if{ u/]df nIo k|fKt ug{ ;lsg] cfzo o; pkGof;df k|s6 ePsf] 5 . d[To' 
cjZoDefjL 5 t/ d[To'sf] qf;af6 ql;t eO{ dxfg\ sfo{ jf hLjgsf] p2]Zo k|flKtsf] ofqf 
ljrlnt u/fpg'x'Fb}g eGb} pkGof;sf/n] hLjgdf ;d:ofx¿ cfOk5{g\ t/ To;nfO{ 
;fjwfgLk"j{s kG5fpFb} cfkm\gf] nIolt/ al9/xg'k5{ eGg] d"n ljrf/ pkGof;df JoSt ePsf] 
5 -n'O6]n, ;g\ @)!!, cS6f]a/ !(_ . dflg;n] cfkm\gf nflu dfq geP/ efjL ;Gtltsf nflu 
klg s]xL dxŒjk"0f{ sfd ul/lbg'k5{ eGg] ljrf/ pkGof;df k|s6 ePsf] kfOG5 .  

 r'nL pkGof;df dflg;sf] hLjgsf ljleGg cfofddf k|:t't ul/Psf] 5 . o; pkGof;df 
cfPsf] ;f/j:t' clewfTds lsl;daf6 g} cleJoSt ePsf] 5 . lxdfn cf/f]x0fsf ;Gbe{;Fu 
dflg;sf] hLjgnfO{ cGt;{DalGwt agfOPsfn] klg oxfF cfPsf] ;f/j:t' clewfTds g} /x]sf] 
5 . r'nL pkGof;df cfPsf] r'nLnfO{ Psflt/ lxdfnsf] r'r'/f]sf ¿kdf lrq0f ul/Psf] 5 eg] 
csf{lt/ dflg;sf] hLjgsf] ;kmntf;Fu hf]l8Psf] 5 . lxdfnsf] r'nLdf r9\gsf nflu ug'{kg{] 
;ª\3if{ h:t} hLjgdf ;kmntfsf] lzv/ r9\g klg To:t} ldlxg]tsf] cfjZostf kg{] ljifo o; 
pkGof;df cf}FNofOPsf] 5 . ;xf;, cfF6 tyf lglZrt ljlwnfO{ k5\ofP/ lxdfn cf/f]x0fnfO{ 
;kmn agfpg ;lsP h:t} ldlxg]t, nugzLntf, lg/Gt/ ;fwgf, hf];, hfFu/, pT;fxs} sf/0f 
hLjgnfO{ klg d"Nojfg\ agfpg ;lsG5 eGg] tYo ;f/j:t'sf ¿kdf pkGof;df k|s6 ePsf] 
5 . lxdfnsf r'nL cgGt eP h:t} dflg;sf] hLjgsf rfxgf klg c;Lldt x'G5g\ . Pp6f 
r'nL kf/ u/]kl5 csf]{ r'nL b]lvP h:t} Pp6f nIo k|fKt ug{]lalQs} csf]{ nIo klg dflg;sf 
cufl8 cfOk'U5 eGg] zfZjt ;TonfO{ lgs} cfsif{s / snfTds lsl;daf6 pkGof;df k|:t't 
ul/Psf] 5 . pkGof;df dflg;sf] hLjgsf ljifodf /flvPsf ;a} wf/0ff zfZjt lsl;dsf 
5g\, o;}n] pkGof;sf] ;f/j:t' klg ;a} dflg;sf nflu pkof]uL x'g] zfZjt g} /x]sf] 5 . 
hLjgsf] jf:tljstfnfO{ ljleGg b[i6fGtsf dfWodaf6 kl/k'li6 ug{] cfzo /x]sf] o; 
pkGof;df ;f/j:t'nfO{ gf6sLs/0f u/L lgs} cfsif{s ¿kdf k|:t't ul/Psf] 5 . k|f/Deb]lv 
clGtd;Ddsf ;a} cf}kGofl;s cleJolStdf ;f/j:t' 3f]n]/ k|:t't ul/Psf] 5 .  

lgisif{ 

 pkGof;sf/ ;?eStåf/f lnlvt r'nL pkGof; lxdfn cf/f]x/0f / hLjgnfO{ Ps}7fpFdf 
/fvL dflg;sf] hLjgsf leqL /x:o vf]tNg] p2]Zosf ;fy /rgf ul/Psf] pTs[i6 s[lt xf] . 
o; pkGof;df ;u/dfyf r9\g] cfwf/ lzlj/b]lv o;sf] r'nL;Ddsf] d'Vo kbdfu{nfO{ 
lrgfOPsf] 5 . ;u/dfyf g]kfnLsf] dfq geO{ ljZjs} ;jf]{Rr lzv/ xf] . ljZjsf] dfy ag]sf] 
;u/dfyfsf] ;]/f]km]/f]df /x]sf] lxdfnL ;f}Gbo{ tyf lxdfn r9\g] j|mddf ef]Ug'kg{] hf]lvdo'St 
cj:yfnfO{ ljifoa4 u/L r'nL pkGof;sf] /rgf ul/Psf] 5 . pkGof;df Psflt/ lxdfn 
cf/f]x/0f ubf{ ef]Ug'kg{] cj:yf b]vfOPsf] 5 eg] csf{lt/ hLjgnfO{ ;kmn agfpgsf nflu 
ug'{kg{] sfdnfO{ klg b]vfpg] k|oTg ul/Psf] 5 . pkGof;df lxdfnsf c;ª\Vo r'nL /x] h:t} 
dflg;sf] hLjgsf klg c;Lldt r'nL /xG5g\ eGb} Pp6f r'nL r9]kl5 csf]{ r'nL b]lvP h:t} 
Pp6f nIo k|fKt ePkl5 tTsfn} csf]{ nIo cufl8 cfpg] u5{ eGg] b]vfOPsf] 5 . r'nL 
pkGof;df dflg;sf] hLjgnfO{ ;ª\3if{ kof{osf ¿kdf lrgfpFb} cfF6, ;xf;, of]hgfa4 sfd / 
lg/Gt/ ;fwgfaf6 lxdfnsf] r'nL r9\g ;lsG5 / o:t} s7f]/ kl/>daf6 g} hLjgsf] r'nL 
klg e]l6g] u5{ eGg] s'/f b]vfOPsf] 5 . pkGof;df ;3g syfj:t'sf t'ngfdf hLjg ljifos 
ljrf/ k|s6 ePsf 5g\ . lxdfnsf] r9fOnfO{ hLjgsf] ;ª\3if{;Fu ;DalGwt agfpFb} /rgf 
ul/Psf] pkGof;n] hLjgnfO{ ;ª \3if{sf] kof{osf ¿kdf lrgfPsf]  5 . o; pkGof;df 
dflg;sf] efUo lxdfnL df};d h:t} lg/Gt/ kl/jt{gzLn x'G5 eGg] s'/f pNn]v ub}{ b'j}df 
uNtL ug{ kfOFb}g elgPsf] 5 . pkGof;df dflg;sf] hLjg;Fu ;DalGwt zfZjt ;f/j:t'nfO{ 
gf6sLs[t 9fFrfdf k|:t't ul/Psf] 5 . ;/n efiffz}nLdf ;+/lrt o; pkGof;df k|ToIf ¿kdf 
lxdfn cf/f]x0f;Fu ;DalGwt ljifo cfPsf] eP klg k|sf/fGt/n] dflg;sf] hLjg ljifos ;To 
:ki6 kfl/Psf] 5 .  
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;Gbe{ ;fdu|L;"rL 

cof{n, e}/j -@)%(_, ;femf syf, b;f}F ;+:s=, ;femf k|sfzg . 

P6d, g]q -@)&)_, cGtlj{ifos ;dfnf]rgf, Pstf a'S; . 

yfkf, bLgaxfb'/ -;g\ @)@), cu:6 @@_, ;¿eQm r'nL pkGof;, https://dinthapa.com.np. 
cjnf]sg ldlt M @)*!÷)%÷!) . 

Gof}kfg], bLks -@)&*_, r'nL pkGof;sf] ;f/j:t', k|1fg, ^-!_M $#–
%% https://doi.org/10.3126/pragyan.v6i1.54695 

kf}8]n, lji0f'k|;fb -@)^*_, pkGof; ;dfnf]rgf -k|j[lQ / ljZn]if0f_, e'F8Lk'/f0f k|sfzg .  

k|wfg, s[i0frGb|l;+x -@)^!_, g]kfnL pkGof; / pkGof;sf/, rf}yf]] ;+:s=, ;femf k|sfzg . 

k|l>t, df]bgfy -@)^^_, b]jsf]6fsf jfª\dodf j}rfl/s ljsf;, e[s'6L, k"0ff{ª\s %, k[=#)^ —
#!@ .  

a/fn, s[i0fxl/ / P6d, g]q -@)%*_, pkGof; l;4fGt / g]kfnL pkGof;, bf];|f] ;+:s=, ;femf 
k|sfzg . 

a/fn, s[i0fxl/ / P6d, g]q -@)^&_, g]kfnL syf / pkGof;, cS;kmf]8{ OG6/g];gn 
klAns];g . 

a/fn, s[i0fxl/ -@)^(_, syf l;4fGt, Pstf a'S; . 

ld>, ;eflht -;g\ !((*_, sf+6sf bz{g, pQ/k|b]z lxGbL ;+:yfg .  

n'O6]n, vu]Gb|k|;fb -@)^(_, g]kfnL pkGof;sf] Oltxf;, g]kfn k|1f k|lti7fg . 

n'O6]n, nLnf -;g\ @)!! cS6f]a/ !(_, j}rfl/s pkGof; r'nL, ;dsfnLg ;flxTo, 
https://www.samakalinsahitya.com/sahitya/details/3547, cjnf]sg ldltM 
@)*!÷)%÷!! . 

zdf{, df]xg/fh -@)^#_, ;dsfnLg ;dfnf]rgf l;4fGt / k|of]u, bf];|f] ;+:s, cS;kmf]8{ 
OG6/g];gn klAns];g .  

>]i7, bof/fd -@)%&_, g]kfnL syf efu $, ;femf k|sfzg . 

>]i7, bof/fd -@)&(_, clegj syfzf:q, bf];|f] ;+:s=, ;femf k|sfzg . 

;?eSt -@)^)_, r'nL, kmfOg lk|G6 PgcfO;L . 

;?eSt -@)^(, >fj0f %_, r'nL n]Vbf===, sflGtk'/ sf];]nL, https:// ekantipur.com.koseli. 
cjnf]sg ldlt M @)*!÷)%÷!@ . 

;'j]bL, s]zj, zflns/fd kf}8\ofn / k|]dk|;fb ltjf/L -@)*)_, clgjfo{ g]kfnL, cl:dtf a'S; 
klAn;/ PG8 l8l:6«Ao'6;{ k|f=ln= . 

;'j]bL, /fh]Gb| -@)^$_, g]kfnL pkGof; M k/Dk/f / k|j[lQ, bf];|f] ;+:s=, ;femf k|sfzg . 

r'nL pkGof;sf] ;f/j:t
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klAns];g . 

a/fn, s[i0fxl/ -@)^(_, syf l;4fGt, Pstf a'S; . 
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n]v;f/ 
Effiff Jofs/0fdf cfwfl/t x'G5 . ;+;f/sf h'g;'s} efiffdf 
lgod /x]sf] x'G5 . oxL lgoddf cfwfl/t k4lt g} efiffsf] 
Jofs/0f xf] . eflifs Jofs/0fdf Jofs/l0fs sf]l6 /x]sf] x'G5 . 
efiffdf lnª\u, jrg, k'?if, sfn, kIf, efj, jfRo k]|/0ffy{s 
sf]l6 /x]sf x'G5g\ . Jofs/l0fs sf]l6sf cfwf/df eflifs 
Joj:yfsf] cWoog ljZn]if0f x'G5 . h'DnL efiff / jfh'/]nL 
efiff aLrsf] Jofs/l0fs sf]l6ut Joj:yfsf] cWoog ul/Psf] 
o; n]vdf lnª\u, jrg, k'?ifut cfwf/df b'O{ efiffsf] 
cWoog ul/Psf] 5 . h'DnL / jfh'/]nL efiffdf Jofs/l0fs 
Joj:yf s:tf] /x]sf] 5 < h'DnL / jfh'/]nL efiffdf sf]l6ut 
;dfgtf / leGgtf s] s:tf] 5 < o; cWoogsf] d'Vo ;d:of 
xf] . h'DnL jfh'/]nL efiffsf] Jofs/l0fs Joj:yfsf] cWoog 
ug'{, h'DnL jfh'/]nL efiffsf] sf]l6ut ;dfgtf / leGgtf 
klxNofpg' o; cWoogsf] p2]Zo /x]sf] 5 . tYof+s ;+sng 
;|f]tdf k|fylds / låtLo ;|f]tsf] pkof]u u/L If]qut / 
k':tsfno ljlwsf] k|of]u ul/Psf] o; cWoogdf h'DnL / 
jfh'/]nL efiffdf /x]sf] sf]l6ut Joj:yfdf s]xL ;dfgtf / 
leGgtfsf] l:ylt /x]sf] 5 . 

kl/ro 

 s0ff{nL k|b]zsf] h'Dnf lhNnfdf af]lng] efiff h'DnL efiff xf] . ;'b'/klZrd k|b]zsf] jfh'/f 
lhNnfdf af]lng] efiff jfh'/]nL efiff xf] . oL b'O{ k|b]zsf b'O{ efiffdf /x]sf] Jofs/l0fs 
sf]l6ut Joj:yfsf] cWoog ul/g' cfjZos /x]sf] 5 . ;'Gbf p:t} ;'lgg], af]Nbf p:t} dflgg] 
t/ zAb k|of]uut, sf]l6ut Joj:yfdf s] slt ;dfgtf / leGgtf /x]sf] 5 . of] cWoog 
cg';Gwfgsf] If]q ePsfn] o; n]vsf cfwf/df h'DnL afh'/]nL efiffsf] Jofs/l0fs sf]l6ut 
Joj:yfsf] uxg cWoog ljZn]if0f ul/Psf] 5 . h'DnL / jfh'/]nL efiff g]kfnsf kxf8L d"nsf 
efiff x'g\ . h'Dnf / jfh'/fsf] /xg;xg, efiff, ;+:s[lt, ;+:sf/, /Lltl/jfh rfn rng ldNg 
hfG5 . efiffut ?kdf oL b'O{ efiffaLrsf] ;dfgtf / leGgtfsf] cWoog cfjZos 5 . o;} 
ljifo If]qdf cfwfl/t eP/ h'DnL jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfsf] 
cg';GwfgfTds sfo{ o; n]vaf6 k|:t't ul/Psf] 5 . h'DnL efiffsf] Jofs/l0fs sf]l6ut 
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Joj:yf s:tf] /x]sf] 5 < jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf s:tf] /x]sf] 5 <h'DnL 
/ jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfdf ;dfgtf / leGgtf s] s:tf] /x]sf] 5 < 
plNnlvt cg';GwfgfTds k|Zgx? o; cg';Gwfgdf b]lvPsf ;d:ofx? x'g\ . 

cg';Gwfgsf] p2]Zo 

 o; cg';GwfgfTds n]vsf] d'Vo p2]Zo h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut 
Joj:yfsf] cWoog ug'{ xf] .  

 s= h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfsf] cWoog ug'{, 

 v= h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut ;dfgtf / leGgtfsf] vf]hL ug'{ . 

cWoog ljlw 

 o; cg';GwfgfTds n]vsf] d'Vo cWoog ljlw If]qut e|d0f ljlw /x]sf] 5 . 
j0f{gfTds,t'ngfTds ljZn]if0ffTds cfwf/df h'DnL / jfh'/]nL efiffsf] cWoog ul/Psf] 5 . 
h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfsf] cWoogdf of] cg';GwfgfTds n]v 
s]lGb|t /x]sf] 5 . Jofs/l0fs sf]l6ut Joj:yf cGtu{t lnª\u, jrg, k'?ifut Joj:yfdf dfq 
of] cWoog ;Lldt /x]sf] 5 . k|fylds / låtLo ;|f]t k|of]u ul/Psf] o; cWoogdf k"j{sfo{ 
u/]sf ;fdu|Lsf] ;xfotf /x]sf] 5 eg] sltko h'DnL / jfh'/]nL efiffut sf]l6ut Joj:yfsf] 
cWoogsf nflu If]qut e|d0f cfjZos tYof+s ;+sngsf] ;|f]t /x]sf] 5 . 

cWoogsf] ljZn]if0f 

 h'DnL / jfh'/]nL efiffsf] lnª\u, jrg, k'?ifut Joj:yfsf] cWoog o; n]vdf ul/Psf] 
5 . 

lnª\uut Joj:yf  

 lnª\u gfdkbsf] efn] jf kf]yL a'emfpg] Jofs/l0fs clenIf0f xf] . k'lnª\u hflt hgfpg] 
zAbnfO{ k'lnª\u, :qL hflt a'emfpg] zAbnfO{ :qLlnª\u / b'a}nfO{ hgfpg] zAbnfO{ peolnª\u 
elgG5 . lnª\uaf6 g]kfnL efiffsf ;+/rgfdf stf{ / lqmofkb, ljz]if0f / ljz]io, e]bs / e]B 
k|efljt x'G5 . lnª\u d"ntM gfd;Fu ;DalGwt Jofs/0ffTds sf]l6 xf] . o;/L gfdnfO{ ljleGg 
lsl;dn] af8\g ;lsG5 . lnª\usf] ;DaGw gfd zAb;Fu k|ToIf ¿kdf / ;j{gfd tyf 
ljz]if0fsf] ;DaGw lnª\u;Fu ck|ToIf ¿kdf x'g] ub{5 . h'DnL efiffdf klg lnª\u s]jn 
gfd;Fu ;DalGwt Jofs/l0fssf]l6sf ¿kdf b]lvG5 . oxfF h'DnL / afh'/]nL efiffdf /x]sf] 
lnª\uut Joj:yfnfO{ lgDgfg';f/ pNn]v ul/Psf] 5M  

  jfSox¿df h'DnL efiffdf 5f]6\of v]Nnf] 5 n] k'lnª\u / 5f]6\6L v]NnL 5 n] :qLlnª\u 
hgfPsf] 5 . oxfF s]6f] v]N5 / s]6L v]N5] . eGg] k'lnª\u jfSo xf] eg] o;sf] :qLlnª\u 
AofpnLsg leTt Nx]p eGg] x'G5 . o;nfO{ g]kfnL efiffdf b'Nfxfleq n]pm / b'nxL leq eGg] 
a'lemG5 . ;x'/f a8\8f cfof k'lnª\usf] :qLlnª\u ;\xf;' a8\8L cfOg\ x'G5 . h'DnLdf /fd 
k'lnª\uaf]ws gfd ePsf]n] o;sf] ;Ltf :qLlnª\u af]ws gfd x'g k'u]sf] 5 . /fd 3/k'8f] 5, 
;Ltf 3/k'8L 5 . af]SRofsg Nofk k'lnª\u xf] eg] o;sf] :qLlnª\u afv|Lsg Nofk x'g] ub{5 . 

z}Ifl0fs cfwf/df h'DnL efiff / afh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf
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Joj:yf s:tf] /x]sf] 5 < jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf s:tf] /x]sf] 5 <h'DnL 
/ jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfdf ;dfgtf / leGgtf s] s:tf] /x]sf] 5 < 
plNnlvt cg';GwfgfTds k|Zgx? o; cg';Gwfgdf b]lvPsf ;d:ofx? x'g\ . 

cg';Gwfgsf] p2]Zo 

 o; cg';GwfgfTds n]vsf] d'Vo p2]Zo h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut 
Joj:yfsf] cWoog ug'{ xf] .  

 s= h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfsf] cWoog ug'{, 

 v= h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut ;dfgtf / leGgtfsf] vf]hL ug'{ . 

cWoog ljlw 

 o; cg';GwfgfTds n]vsf] d'Vo cWoog ljlw If]qut e|d0f ljlw /x]sf] 5 . 
j0f{gfTds,t'ngfTds ljZn]if0ffTds cfwf/df h'DnL / jfh'/]nL efiffsf] cWoog ul/Psf] 5 . 
h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfsf] cWoogdf of] cg';GwfgfTds n]v 
s]lGb|t /x]sf] 5 . Jofs/l0fs sf]l6ut Joj:yf cGtu{t lnª\u, jrg, k'?ifut Joj:yfdf dfq 
of] cWoog ;Lldt /x]sf] 5 . k|fylds / låtLo ;|f]t k|of]u ul/Psf] o; cWoogdf k"j{sfo{ 
u/]sf ;fdu|Lsf] ;xfotf /x]sf] 5 eg] sltko h'DnL / jfh'/]nL efiffut sf]l6ut Joj:yfsf] 
cWoogsf nflu If]qut e|d0f cfjZos tYof+s ;+sngsf] ;|f]t /x]sf] 5 . 

cWoogsf] ljZn]if0f 

 h'DnL / jfh'/]nL efiffsf] lnª\u, jrg, k'?ifut Joj:yfsf] cWoog o; n]vdf ul/Psf] 
5 . 

lnª\uut Joj:yf  

 lnª\u gfdkbsf] efn] jf kf]yL a'emfpg] Jofs/l0fs clenIf0f xf] . k'lnª\u hflt hgfpg] 
zAbnfO{ k'lnª\u, :qL hflt a'emfpg] zAbnfO{ :qLlnª\u / b'a}nfO{ hgfpg] zAbnfO{ peolnª\u 
elgG5 . lnª\uaf6 g]kfnL efiffsf ;+/rgfdf stf{ / lqmofkb, ljz]if0f / ljz]io, e]bs / e]B 
k|efljt x'G5 . lnª\u d"ntM gfd;Fu ;DalGwt Jofs/0ffTds sf]l6 xf] . o;/L gfdnfO{ ljleGg 
lsl;dn] af8\g ;lsG5 . lnª\usf] ;DaGw gfd zAb;Fu k|ToIf ¿kdf / ;j{gfd tyf 
ljz]if0fsf] ;DaGw lnª\u;Fu ck|ToIf ¿kdf x'g] ub{5 . h'DnL efiffdf klg lnª\u s]jn 
gfd;Fu ;DalGwt Jofs/l0fssf]l6sf ¿kdf b]lvG5 . oxfF h'DnL / afh'/]nL efiffdf /x]sf] 
lnª\uut Joj:yfnfO{ lgDgfg';f/ pNn]v ul/Psf] 5M  

  jfSox¿df h'DnL efiffdf 5f]6\of v]Nnf] 5 n] k'lnª\u / 5f]6\6L v]NnL 5 n] :qLlnª\u 
hgfPsf] 5 . oxfF s]6f] v]N5 / s]6L v]N5] . eGg] k'lnª\u jfSo xf] eg] o;sf] :qLlnª\u 
AofpnLsg leTt Nx]p eGg] x'G5 . o;nfO{ g]kfnL efiffdf b'Nfxfleq n]pm / b'nxL leq eGg] 
a'lemG5 . ;x'/f a8\8f cfof k'lnª\usf] :qLlnª\u ;\xf;' a8\8L cfOg\ x'G5 . h'DnLdf /fd 
k'lnª\uaf]ws gfd ePsf]n] o;sf] ;Ltf :qLlnª\u af]ws gfd x'g k'u]sf] 5 . /fd 3/k'8f] 5, 
;Ltf 3/k'8L 5 . af]SRofsg Nofk k'lnª\u xf] eg] o;sf] :qLlnª\u afv|Lsg Nofk x'g] ub{5 . 

To:t} u/L ax8 wu'8\8f] 5 jfSosf] :qLlnª\u sf]n8L wu'8\8L 5 x'g] ub{5 . h'DnL efiffdf 
k'lnª\u / :qLlnª\usf a]Un} ¿ksf gfd zAbx¿ k|of]u x'g] ub{5g\ . 

 gfdM gfd zAbju{df h'DnL / afh'/]nL efiffsf] lnª\uJoj:yf o;k|sf/sf] kfOG5M  

tflnsf != gfd zAbju{df h'DnL / afh'/]nL efiffsf] lnª\uJoj:yf  
k'lnª\u :qLlnª\u 

h'DnL afh'/]nL Hf'DnL afh'/]nL 
5f]6\of v]Nnf] 5 . 5f\]6\of v]nf] 5 .  5f]6\6L v]NnL 5 .  5f]6\6L v]nL 5 .  
Jofpnfsg leTt  
Nx]pm . 

Aofpnfsg let  
Nx]pm .  

JofpnLsg leTt  
Nx]pm .  

JofpnLsg let  
Nx]pm .  

:xp/f a8\8f cfof .  :xp/f a'9f cfof .  :xf;' a8\8L cfOg\ .  :xf;' j'9L cfOg\ .  
/fd 3/k'8f] 5 .  /fd 3/df] 5 .  ;Ltf 3/k'8L 5 .  ;Ltf 3/dL 5 .  
jf]SRofsg Nofk .  af]SRofcg Nof .  afv|Lsg Nofk .  afv|Lcg Nof .  
ax8 wu'8\8f] 5 .  ax8 9u'8\8f] 5 .  sf]n8L wu'8\8L 5 .  sf]n8L 9u'8\8L 5 .  

-zf]wstf{sf] If]qut cWoog_ 

 afh'/]nL efiffdf 5f]6\6of v]nf] 5, k'lnª\uLaf]ws jfSosf] :qLlnª\u 5f]6\6L v]nL 5 x'G5 . 
o;n] s]6f] v]N5 k'lnª\uL jfSo xf] eg] o;sf] :qLlnª\u s]6L v]N5] xf] . s]6f]sf] 7fpFdf 5f]6\of 
/ s]6Lsf] 7fpFdf 5f]6\6L gfd zAb k|of]u ePsf] 5 . v]N5sf 7fpFdf v]nf] x'G5 . Aofpnfcg 
leTt Nx]pm sf] :qLlnª\u AofpnLcg leTt Nx]p x'G5 . g]kfnLdf oxfF AofpnfnfO{÷b'nxLnfO{ 
leQ n]pm k'lnª\u jfSo xf] eg] o;sf] :qLlnª\u AofpnLnfO{÷b'nxLnfO{ leq n]p ePsf] 5 . 
oxfF ljelQm nfO{sf ;§f cgsf] k|of]u ePsf] 5 . ;\x'/f a'9f cfof afh'/]nL efiffdf k'lnª\u 
jfSo xf] eg] o;sf] :qLlnª\u ;\xf;' a'9L cfOg\ x'g] ub{5 . oxfF ;;'/fnfO{ ;\x'/f / ;f;'nfO{ 
;xf;' gfdzAbsf] k|of]u ul/Psf] 5 . o;sf] g]kfnLdf ;;'/f a'9f cfP ;f;' a'9L cfOg\ x'g] 
ub{5 . afh'/]nL efiffdf gfd zAbdf k'lnª\u /fd 3/df] 5 x'G5 eg] o;sf] :qLlnª\u ;Ltf 
3/dL 5 eGg] x'G5 . o;sf] g]kfnL efiffdf /fd 3/df g} 5 . k'lnª\uL jfSo xf] eg] ;Ltf 
3/df g} 5 eGg] :qLlnª\u jfSo xf] . af]SRofcg Nof eGg] jfSosf] :qLlnª\u afv|Lcg Nof 
eGg] x'G5 . jf]SRof k'lnË o;n] af]sf eGg] hgfpg afv|L :qLlnª\u xf] o;n] g]kfnLdf afv|L g} 
a'emfpF5 . ljelQm nfO{sf ;§f o; eflifsfdf cgsf] k|of]u ePsf] 5 . ax8 9u'8\8f] 5 k'lnË 
jfSo xf] eg] o;sf] :qLlnË sf]n8L 9u'8\8L 5 x'g] ub{5 . g]kfnL efiffdf ax/ bu'5{ sf]n8L 
bu'5{ eGg] jfSo x'g\ . h'DnL efiffdf wu'8 afh'/]nLdf 9u'8 ePsf] 5 eg] dfgs g]kfnLdf of] 
bu'5{ x'G5 . o;/L afh'/]nL efiffsf gfdzAbdf lnª\uut k|efj kb{5 .  

ljz]if0f / ljz]io M h'DnL / afh'/]nL efiffsf] ljz]if0f ljz]iodf lnª\uut Joj:yf o;k|sf/sf] 
5M  
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tflnsf @= ljz]if0f / ljz]iodf h'DnL / afh'/]nL efiffsf] lnª\uJoj:yf  
k'lnª\u :qLlnª\u 

h'DnL afh'/]nL h'DnL afh'/]nL 
ljg/fh n'Rrf] 5f]6\of 
xf] .  

ljg/fh km'Rrf] 
5f]6\6of xf] .  

ljdnf n'RrL 5f]6\6L 
xf] .  

ljdnf km'RrL 5f]6\6L 
xf] . 

efp gfg' 5 .  efp gfg' 5 .  efp gfgL 5 .  efp gfgL 5 .  
of] s'Fnf] /f]6f] vfFbf] 
5 .  

of] spnf] /f]6f] vfbf] 
5 .  

of] s'Fnf] /f]6f] vfFbL 
5 .  

of] spnf] /f]6f] vfbL 
5 .  

efO ef]StL c;\xGr 
x'Fbf] /x\of]5 . 

efO ef}lt c;\xGrf] 
x'Fbf] /of] 5 .  

a'OgL ef}lSt c;\xGrL 
x'FbL /O5 .  

aOgL ef}lt c;\x 
GrL x'FbL /}5 .  

 ljz]if0f ljz]iout Joj:yfcGtu{t ljg/fh n'Rrf] 5f]6\6of xf] . k'= jfSo xf] eg] o;sf] 
:qLlnª\udf ljz]if0f ljz]io ldnfP/ ljdnf n'RrL 5f]6\6L xf] . aGg uPsf] 5 . oxfF ljg/fh 
v/fa s]6f] xf] k'= xf] eg] ljdnf v/fj s]6L xf] :qL= jfSo ag]sf] 5 . k'= ljz]if0f ljz]iodf 
efp gfg' 5 x'G5 eg] o;sf] :qL= efp gfgL 5 x'g] ub{5 . o;df gfg' eGg] ljz]io g} ;fg' 
eGg] a'lemG5 . afa' ;fgf] 5 k'= xf] eg] gfgL ;fgL 5 :qL= jfSo ePsf] 5 . h'DnL efiffdf of] 
s'Fnf] /f]6f] vfFbf] 5 k'= jfSo x'G5 eg] of] s'nf] /f]6f] vfFbL5 :qL= jfSo x'g hfG5 . o;n] of] 
g/d /f]6L vfG5 k'= / of] g/d /f]6L vfG5] :qL= a'emfpg] ub{5 . efO{ w]/} lj;Grf]÷lj/fdL x'G5 
k'= jfSosf] h'DnL efiffdf efO{ ef}lSt c;\xGrf] x'Fbf] /x]of]5 k'= / a'OgL ef]lSt c;\xGrL x'FbL 
/O5 :qL jfSo aGg hfG5 . g]kfnL efiffdf alxgL w]/} lj/fdL x'FbL /}5] x'g hfG5 . h'DnL 
efiffdf ljz]if0f ljz]io lnª\uut Joj:yfdf k|efj k5{ .  

 afh'/]nL efiffsf] ljz]if0f ljz]iocGtu{t lnª\uJoj:yf s]nfpg' kbf{ ljg/fh km'Rrf] 
5f]6\of xf] . k'= jfSo xf] eg] o;sf] :qL= ljdnf km'RrL 5f]6\6L xf] x'G5 . oxfF h'DnL n'Rrf] 
n'RrL ePsf]df afh'/]nL km'RrL efiffdf v/fa s]6f jf s]6L eGg] cy{ x'G5 . of] s'pnf] /f]6f] 
vfFbf] 5 k'= jfSo xf] h'DnL efiffsf t'ngfdf oxfF afh'/]nL efiffsf zAbut leGgtf 5 . o;sf] 
:qL= of] s'pnf] /f]6f] vfFbL 5 x'G5 . efp gfg' 5 k'= sf] :qL= x'Fbf efg' gfgL 5 x'g] / o;sf] 
g]kfnL efiffdf afa' ;fgf] 5 . k'= / gfgL ;fgL 5 . :qL x'g] ub{5 . h'DnL efiffsf t'ngfdf 
afh'/]nL efiffdf ljz]if0f ljz]iosf zAbdf cGt/ eg] b]lvG5 . efO{ ef}lt c;\xGrf] x'Fbf] /of]5 
k'= jfSo xf] eg] o;sf] :qL= a'OgL ef}lt c;\xGrf] x'FbL /}5 ePsf] 5 . o;/L g]kfnLdf o;n] 
efO / alxgL w]/} lj/fdL ePsf] s'/f hgfpF5 . afh'/]nL efiffdf ;d]t ljz]if0f ljz]ion] 
lnª\uut k|efj kf/]sf] x'G5 .  

tflnsf #= h'DnL efiff / afh'/]nL efiffsf] lnª\uJoj:yf 
k'lnª\u :qLlnª\u 

h'DnL  afh'/]nL h'DnL  afh'/]nL 
efO /f]6f vfFbf] 5 . efO /f]6f vfbf] 5 .  a'OgL /f]6f vfFbL 5 .  jOgL /f]6f vfFbL 5 .  
gflt O:s'n jfOuf] . gflt :s'n afOuf] .  gfltgL O:s'n jfOuO{ gfltgL :s'n jfOuO{ . 
Zofd ufpF cfof] .  Zofd ufpF cfof] .  sljtf ufpF cfO{ .  sljtf ufpF cfO{ .  
af e'O;f] w'bf5g\ .  af yf]/f] 5f]8\8f5g\ .  cfdf e'OF;f] w'lb5g\ .  cfdf yf]/f] 5f]8\l8 5g\ .  

z}Ifl0fs cfwf/df h'DnL efiff / afh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf
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tflnsf @= ljz]if0f / ljz]iodf h'DnL / afh'/]nL efiffsf] lnª\uJoj:yf  
k'lnª\u :qLlnª\u 

h'DnL afh'/]nL h'DnL afh'/]nL 
ljg/fh n'Rrf] 5f]6\of 
xf] .  

ljg/fh km'Rrf] 
5f]6\6of xf] .  

ljdnf n'RrL 5f]6\6L 
xf] .  

ljdnf km'RrL 5f]6\6L 
xf] . 

efp gfg' 5 .  efp gfg' 5 .  efp gfgL 5 .  efp gfgL 5 .  
of] s'Fnf] /f]6f] vfFbf] 
5 .  

of] spnf] /f]6f] vfbf] 
5 .  

of] s'Fnf] /f]6f] vfFbL 
5 .  

of] spnf] /f]6f] vfbL 
5 .  

efO ef]StL c;\xGr 
x'Fbf] /x\of]5 . 

efO ef}lt c;\xGrf] 
x'Fbf] /of] 5 .  

a'OgL ef}lSt c;\xGrL 
x'FbL /O5 .  

aOgL ef}lt c;\x 
GrL x'FbL /}5 .  

 ljz]if0f ljz]iout Joj:yfcGtu{t ljg/fh n'Rrf] 5f]6\6of xf] . k'= jfSo xf] eg] o;sf] 
:qLlnª\udf ljz]if0f ljz]io ldnfP/ ljdnf n'RrL 5f]6\6L xf] . aGg uPsf] 5 . oxfF ljg/fh 
v/fa s]6f] xf] k'= xf] eg] ljdnf v/fj s]6L xf] :qL= jfSo ag]sf] 5 . k'= ljz]if0f ljz]iodf 
efp gfg' 5 x'G5 eg] o;sf] :qL= efp gfgL 5 x'g] ub{5 . o;df gfg' eGg] ljz]io g} ;fg' 
eGg] a'lemG5 . afa' ;fgf] 5 k'= xf] eg] gfgL ;fgL 5 :qL= jfSo ePsf] 5 . h'DnL efiffdf of] 
s'Fnf] /f]6f] vfFbf] 5 k'= jfSo x'G5 eg] of] s'nf] /f]6f] vfFbL5 :qL= jfSo x'g hfG5 . o;n] of] 
g/d /f]6L vfG5 k'= / of] g/d /f]6L vfG5] :qL= a'emfpg] ub{5 . efO{ w]/} lj;Grf]÷lj/fdL x'G5 
k'= jfSosf] h'DnL efiffdf efO{ ef}lSt c;\xGrf] x'Fbf] /x]of]5 k'= / a'OgL ef]lSt c;\xGrL x'FbL 
/O5 :qL jfSo aGg hfG5 . g]kfnL efiffdf alxgL w]/} lj/fdL x'FbL /}5] x'g hfG5 . h'DnL 
efiffdf ljz]if0f ljz]io lnª\uut Joj:yfdf k|efj k5{ .  

 afh'/]nL efiffsf] ljz]if0f ljz]iocGtu{t lnª\uJoj:yf s]nfpg' kbf{ ljg/fh km'Rrf] 
5f]6\of xf] . k'= jfSo xf] eg] o;sf] :qL= ljdnf km'RrL 5f]6\6L xf] x'G5 . oxfF h'DnL n'Rrf] 
n'RrL ePsf]df afh'/]nL km'RrL efiffdf v/fa s]6f jf s]6L eGg] cy{ x'G5 . of] s'pnf] /f]6f] 
vfFbf] 5 k'= jfSo xf] h'DnL efiffsf t'ngfdf oxfF afh'/]nL efiffsf zAbut leGgtf 5 . o;sf] 
:qL= of] s'pnf] /f]6f] vfFbL 5 x'G5 . efp gfg' 5 k'= sf] :qL= x'Fbf efg' gfgL 5 x'g] / o;sf] 
g]kfnL efiffdf afa' ;fgf] 5 . k'= / gfgL ;fgL 5 . :qL x'g] ub{5 . h'DnL efiffsf t'ngfdf 
afh'/]nL efiffdf ljz]if0f ljz]iosf zAbdf cGt/ eg] b]lvG5 . efO{ ef}lt c;\xGrf] x'Fbf] /of]5 
k'= jfSo xf] eg] o;sf] :qL= a'OgL ef}lt c;\xGrf] x'FbL /}5 ePsf] 5 . o;/L g]kfnLdf o;n] 
efO / alxgL w]/} lj/fdL ePsf] s'/f hgfpF5 . afh'/]nL efiffdf ;d]t ljz]if0f ljz]ion] 
lnª\uut k|efj kf/]sf] x'G5 .  

tflnsf #= h'DnL efiff / afh'/]nL efiffsf] lnª\uJoj:yf 
k'lnª\u :qLlnª\u 

h'DnL  afh'/]nL h'DnL  afh'/]nL 
efO /f]6f vfFbf] 5 . efO /f]6f vfbf] 5 .  a'OgL /f]6f vfFbL 5 .  jOgL /f]6f vfFbL 5 .  
gflt O:s'n jfOuf] . gflt :s'n afOuf] .  gfltgL O:s'n jfOuO{ gfltgL :s'n jfOuO{ . 
Zofd ufpF cfof] .  Zofd ufpF cfof] .  sljtf ufpF cfO{ .  sljtf ufpF cfO{ .  
af e'O;f] w'bf5g\ .  af yf]/f] 5f]8\8f5g\ .  cfdf e'OF;f] w'lb5g\ .  cfdf yf]/f] 5f]8\l8 5g\ .  

  pbfx/0fnfO{ s]nfpFbf h'DnL efiffdf lqmofut lnª\uJoj:yf efO k'= xf] . lqmof vfFbf] 5 
ePsf] 5 . To;}sf] a'OgL :qL= gfd xf] stf{sf ¿kdf cfPsf] 5 . lqmof vfFbL 5 ePsf] 5 . 
k'lnª\udf cf]sf/ / :qLlnª\udf …OÚ sf/ ePsf] 5 . lnª\un] lqmofdf kl/jt{g jf stf{sf] 
lnª\ucg';f/ g} lqmof /x]sf] 5 . gflt k'= xf] lqmofdf afOuf] ePsf] 5 eg] gfltgL :qL= 
ePsfn] lqmofdf afOuO{ ePsf] 5 . o;sf] g]kfnLdf hfg' eGg] cy{ x'g] ub{5 . Zofd k'= 
lqmofdf cfof] ePsf] 5 eg] sljtf :qL= ePsfn] cfO{ lqmof ePsf] 5 . 

 To:t} u/]/ af= k'= ePsf]n] w'bf5g\ ePsf] 5 eg] cfdf :qL= ePsfn] w'lb5g\ ePsf] 5 . 
o;/L h'DnL efiffdf zAbut df}lnskg ePtfklg lqmofdf lnª\uut Joj:yfdf eg] cf] sf/ O 
sf/ g} x'g] Joj:yf b]lvof] . h'DnL efiffdf lnª\ut k|efj k/]sf] 5 .  

 afh'/]nL efiffdf /x]sf] lqmofsf] lnª\uljwfg ;DaGwL Joj:yfnfO{ x]bf{ efO k'= ePsfn] 
/f]6f vfFbf] 5 ePsf] 5 To;}sf] alxgL :qL= ePsfn] vfFbL 5 ePsf] 5 . k'= df cf] sf/ / :qL= 
df O sf/sf] lqmof ¿k ePsf] 5 . gflt k'= ePsf]n] afOuf] lqmof k|of]u ePsf] 5 eg] gfltgL 
:qL ePsfn] afOuO{ ePsf] 5 . Zofd k'= ePsf]n] cfof] lqmof ePsf] 5 eg] sljtf :qL= 
ePsfn] cfO{ ePsf] 5 . o;/L x]bf{ lnª\ucg';f/sf] lqmofdf k|efj k/]sf] s'/f afh'/]nL efiffdf 
b]lvG5 . af k'= ePsfn] yf]/f] 5f]8\8f5g\ ePsf] 5 cfdf :qL= ePsfn] yf]/f] 5f]8\l85g\ ePsf] 
5 . o;sf] tfTko{ e}+;L b'x'g yfn]sf] eGg] x'G5 . afh'/]nL efiffdf zAbut df}lnstfsf] k|of]u 
eg] lqmofdf lnª\ut Joj:yf x'Fbf k|ToIf k|efj k/]sf] 5 .  

 h'DnL / afh'/]nL oL b'a} efiffdf lqmofdf lnª\uut Joj:yf x'Fbf k|ToIf k|efj kb{5 . oL 
b'a} efifL lzIffyL{n] g]kfnL efiff l;Sbf lqmofsf] Joj:yfdf sl7gfO geO zAb rogdf 
sl7gfO x'g ;Sg] k"jf{g'dfg x'G5 .  

 jrgut Joj:yf M jrg gfdkbsf] ;ª\Vof a'emfpg] Jofs/l0fs clen]v xf] . jrgsf 
cfwf/df s'g} gfd kb Pp6f, b'O{ j6f, tLgj6f slt xf] eGg] 5'l§G5 . jrg ;ª\Vofaf]ws 
Jofs/l0fssf]l6 xf] . jrgsf] ;DaGw gfd zAb;Fu k|ToIf ¿kdf / ;j{gfd tyf ljz]if0f;Fu 
ck|ToIf ¿kdf x'G5 . jrgsf] Joj:yf efiff cg';f/ km/s km/s lsl;dn] cleJoQm x'g] 
ub{5 . sltko efiffdf Psjrg, ax'jrg t sltko efiffdf Psjrg, låjrg / ax'jrgsf] 
Joj:yf /x]sf] x'G5 . g]kfnLdf of] Psjrg / ax'jrgsf ¿kdf cleJoQm x'g] ub{5 . s'g} 
zAbsf ;ª\Vofsf] af]w x'g] ub{5 eg] o;/L j:t'sf] ;ª\Vofsf] af]w hgfpg] kbnfO{ jrg 
elgG5 . o;/L jrgn] ;ª\VofnfO{ lgwf{/0f ug{] ub{5 . gfd ;ª\Vof;Fu x'g] ub{5 . o;sf] 
;DaGw ;ª\Vof;Fu ;DalGwt Jofs/0ffTds sf]l6 jrg xf] . o;sf] ;DaGw ;ª\Vo]o gfd;Fu 
/x]sf] x'G5 . jrgsf] ;DaGw gfd zAb;Fu k|ToIf ¿kdf / ;j{gfd tyf ljz]if0f;Fu ck|ToIf 
¿kdf ;DaGw x'G5 . gfd kbsf] h'g jrg x'G5 ToxL jrg ;j{gfd / ljz]if0fsf] x'g] x'Fbf 
jrgsf] ;DaGw ;j{gfd / ljz]if0f;Fu ck|ToIf ePsf] xf] .  

 s= gfdM h'DnL / afh'/]nL efiffdf gfd zAbdf lgDgfg';f/sf] jrgJoj:yf x'G5M  
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tflnsf $= gfd zAbdf h'DnL / afh'/]nL efiffsf] jrgJoj:yf 
Psjrg ax'jrg 

h'DnL afh'/]nL h'DnL  afh'/]nL  
dfG7 cfof] .  dfG7 cfof] .  dfG7 cfof .  dfG7 cfof .  
lstfk lrb\bf] 5 .  lstfa lr/bf] 5 .  lstfk lrb\bf 5'g\ .  lstfa lr/bf 5g\ .  
rNnf] af:of] .  rNnf] af:of] .  rNnf af:of .  rNnf af:ofF .  
yfl/d lju8\of] .  yfl/d ljU8\of] .  yfl/d lju8\of .  yfl/d ljU8\of .  
5f]/f] dfdf3/ uof] .  5f]/f] dfdf3/ uof] .  5f]/fdfdf3/ uof .  5f]/f dfdf3/ uof .  

  jfSox¿df h'DnL efiffdf dfG7 cfof], lstfk lrb\bf] 5 . rNnf] jf:of], yfl/d lju8\of], 
5f]/f] dfdf 3/ uof] . oL jfSox¿df cfof], lrb\bf] 5, xl/of], af:of], lju\8\of], uof] ;a} 
Psjrgaf]ws lqmof x'g\ . logLx¿sf] ax'jrg agfpFbf h'DnL efiffdf dfG7 cfof, lstfk 
lrb\bf 5'g\ . rNnf af:of, yfl/d lju\8\of 5f]/f dfdf 3/ uof eP/ ax'jrg hgfPsf] b]lvG5 . 
c sf/n] Psjrg / cfsf/n] ax'jrg hgfPsf] b]lvG5 . o; efiffdf ax'jrgaf]ws k|Too x¿ 
sf] eg] k|of]u ePsf] kfOb}g . o; efiffdf stf{ cg';f/ lqmofsf] jrg, sd{cg';f/ lqmofsf] 
jrg lgwf{/0fdf k|efj k/]sf] 5 .  

 afh'/]nL efiffdf klg h'DnL efiff h:t} stf{ cg';f/sf] lqmof k|efljt eP/ jrg lgwf{/0f 
x'G5 . dfG7 cfof] Psjrg xf] eg] dfG7 cfof ax'jrg x'G5 . lstfa lr/bf] 5 Psjrg xf] 
eg] lstfa lr/bf 5g\ . ax'jrg dflgG5 . oxfF lr/bf] / lr/bfn] 5 / 5g\ . lqmofdf k|efj 
kf/]/ Psjrg / ax'jrg agfPsf] xf] . yfl/d\ ljU8\of] Psjrg xf] eg] yfl/d\ ljU8\of ax'jrg 
dflgG5 . o;df ljU8\of]n] Psjrg / ljU8\ofn] ax'jrg hgfPsf 5g\ . 5f]/f] dfdf 3/ uof] 
jfSodf 5f]/f] / uof] stf{ / lqmofsf] cf] sf/n] Psjrg hgfPsf] 5 eg] 5f]/f dfdf 3/ uof 
jfSodf 5f]/f / uof …cfÚ sf/n] ax'jrg hgfPsf] 5 . o;/L jfh'/]nL efiffdf jrgsf] k|efj 
stf{, sd{sf cfwf/df lqmofdf k/]sf] 5 .  

 o;/L h'DnL / afh'/]nL efiffdf jrg lgwf{/0f ug{ stf{ sd{ cg';f/sf] lqmof ag]sf] 
x'g'kb{5 . g]kfnL efiffdf Psjrg dfG5] cfof], lstfj lrbf{] 5, rNnf] jf:of], tfnf lju|of], 
5f]/f] dfdf3/ uof] x'G5 eg] ax'jrgdf dfG5] cfP, lstfj lrbf{5g\, rNnf af;], tfnf lau|of], 
5f]/f dfdf3/ uP x'G5 .  

 v= ;j{gfd M h'DnL / afh'/]nL efiffsf] ;j{gfddf jrgJoj:yf lgDgfg';f/sf] b]lvG5M  

tflnsf %= ;j{gfdsf cfwf/df h'DnL / afh'/]nL efiffsf] jrgJoj:yf  
Psjrg jx'jrg 

h'DnL afh'/]nL h'DnL  afh'/]nL+ 
d' hfQf x]Gg uofF .  d /ª\u x]Gg uof .  xfdL hfQf x]Gg uof}+ .  xfdL /ª\u x]Gg uof}+ .  
tf] eft vfG5O .  tf]+ eft vfG5O .  t'dL eft vfG5pm .  tdL eft vfG5pm .  
oL cfof .  oL cfof .  logL cfof .  logL cfof .  
pm cfof .  pF cfof .  pm cfof .  pF cfof .  
tLF cfof .  tL cfof .  ltgL cfof .  ltgL cfof .  

z}Ifl0fs cfwf/df h'DnL efiff / afh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf
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tflnsf $= gfd zAbdf h'DnL / afh'/]nL efiffsf] jrgJoj:yf 
Psjrg ax'jrg 

h'DnL afh'/]nL h'DnL  afh'/]nL  
dfG7 cfof] .  dfG7 cfof] .  dfG7 cfof .  dfG7 cfof .  
lstfk lrb\bf] 5 .  lstfa lr/bf] 5 .  lstfk lrb\bf 5'g\ .  lstfa lr/bf 5g\ .  
rNnf] af:of] .  rNnf] af:of] .  rNnf af:of .  rNnf af:ofF .  
yfl/d lju8\of] .  yfl/d ljU8\of] .  yfl/d lju8\of .  yfl/d ljU8\of .  
5f]/f] dfdf3/ uof] .  5f]/f] dfdf3/ uof] .  5f]/fdfdf3/ uof .  5f]/f dfdf3/ uof .  

  jfSox¿df h'DnL efiffdf dfG7 cfof], lstfk lrb\bf] 5 . rNnf] jf:of], yfl/d lju8\of], 
5f]/f] dfdf 3/ uof] . oL jfSox¿df cfof], lrb\bf] 5, xl/of], af:of], lju\8\of], uof] ;a} 
Psjrgaf]ws lqmof x'g\ . logLx¿sf] ax'jrg agfpFbf h'DnL efiffdf dfG7 cfof, lstfk 
lrb\bf 5'g\ . rNnf af:of, yfl/d lju\8\of 5f]/f dfdf 3/ uof eP/ ax'jrg hgfPsf] b]lvG5 . 
c sf/n] Psjrg / cfsf/n] ax'jrg hgfPsf] b]lvG5 . o; efiffdf ax'jrgaf]ws k|Too x¿ 
sf] eg] k|of]u ePsf] kfOb}g . o; efiffdf stf{ cg';f/ lqmofsf] jrg, sd{cg';f/ lqmofsf] 
jrg lgwf{/0fdf k|efj k/]sf] 5 .  

 afh'/]nL efiffdf klg h'DnL efiff h:t} stf{ cg';f/sf] lqmof k|efljt eP/ jrg lgwf{/0f 
x'G5 . dfG7 cfof] Psjrg xf] eg] dfG7 cfof ax'jrg x'G5 . lstfa lr/bf] 5 Psjrg xf] 
eg] lstfa lr/bf 5g\ . ax'jrg dflgG5 . oxfF lr/bf] / lr/bfn] 5 / 5g\ . lqmofdf k|efj 
kf/]/ Psjrg / ax'jrg agfPsf] xf] . yfl/d\ ljU8\of] Psjrg xf] eg] yfl/d\ ljU8\of ax'jrg 
dflgG5 . o;df ljU8\of]n] Psjrg / ljU8\ofn] ax'jrg hgfPsf 5g\ . 5f]/f] dfdf 3/ uof] 
jfSodf 5f]/f] / uof] stf{ / lqmofsf] cf] sf/n] Psjrg hgfPsf] 5 eg] 5f]/f dfdf 3/ uof 
jfSodf 5f]/f / uof …cfÚ sf/n] ax'jrg hgfPsf] 5 . o;/L jfh'/]nL efiffdf jrgsf] k|efj 
stf{, sd{sf cfwf/df lqmofdf k/]sf] 5 .  

 o;/L h'DnL / afh'/]nL efiffdf jrg lgwf{/0f ug{ stf{ sd{ cg';f/sf] lqmof ag]sf] 
x'g'kb{5 . g]kfnL efiffdf Psjrg dfG5] cfof], lstfj lrbf{] 5, rNnf] jf:of], tfnf lju|of], 
5f]/f] dfdf3/ uof] x'G5 eg] ax'jrgdf dfG5] cfP, lstfj lrbf{5g\, rNnf af;], tfnf lau|of], 
5f]/f dfdf3/ uP x'G5 .  

 v= ;j{gfd M h'DnL / afh'/]nL efiffsf] ;j{gfddf jrgJoj:yf lgDgfg';f/sf] b]lvG5M  

tflnsf %= ;j{gfdsf cfwf/df h'DnL / afh'/]nL efiffsf] jrgJoj:yf  
Psjrg jx'jrg 

h'DnL afh'/]nL h'DnL  afh'/]nL+ 
d' hfQf x]Gg uofF .  d /ª\u x]Gg uof .  xfdL hfQf x]Gg uof}+ .  xfdL /ª\u x]Gg uof}+ .  
tf] eft vfG5O .  tf]+ eft vfG5O .  t'dL eft vfG5pm .  tdL eft vfG5pm .  
oL cfof .  oL cfof .  logL cfof .  logL cfof .  
pm cfof .  pF cfof .  pm cfof .  pF cfof .  
tLF cfof .  tL cfof .  ltgL cfof .  ltgL cfof .  

 h'DnL efiffsf jfSox¿nfO{ x]g{] xf] eg] d' Ps jrg xf] o;sf] ax'jrg xfdL g} ePsf] 
5 . g]kfnL d h'DnLdf d' eP/ b]vf k/]sf] 5 . of] k|yd k|efj k|o'Qm ;fj{gflds tx xf] . tf] 
Psjrgsf] ;fj{gflds kb xf] . h'DnLdf of] t'dL eP/ ax'jrgsf ¿kdf b]vfk/]sf] 5 . of] 
låtLo k'?ifsf] ;j{gfd xf] . oLF cfof Psjrg xf] eg] logL cfof ax'jrgsf ¿kdf b]lvPsf] 
5 . pm cfof Psjrg t[tLo k'?if xf] eg] pm cfof t[tLo k'?if ax'jrg dflgPsf] 5 . tLF 
cfof Psjrgdf b]lvPsf] 5 eg] ltgL cfof ax'jrg t[tLo k'?ifsf ¿kdf b]vfk/]sf] 5 . oxfF 
h'DnL efiffdf ;fj{gflds kb zAb eg] cfˆg} df}lns vfnsf 5g \ . pm cfofn] Psjrg / 
ax'jrg ;a} b]vfpg] u/]sf] 5 . o; efiffdf ax'jrg k|Too x¿ eg] k|of]u ePsf] kfOFb}g . 
h'DnL efiffsf] ;j{gfd zAbdf jrgsf] k|efj k/]sf] x'G5 .  

 afh'/]nL efiffdf eg] ;j{gfdsf cfwf/df Psjrg a'emfpg k|yd k'?ifdf d /ª\u x]Gg 
uof x'G5 eg] o;sf] ax'jrg xfdL /ª\u x]Gg uof}+ x'g] ub{5 . låtLo k'?ifdf tf] eft vfG5O 
Psjrg xf] eg] o;sf] ax'jrg tdL eft vfG5pm x'g] u/]sf] 5 . oL cfof sf] ax'jrg logL 
cfof x'g] ub{5 . tL cfof Psjrg xf] eg] ltgL cfof t[tLo k'?ifa'emfpg] ax'jrgsf nflu 
k|of]u ePsf] ;j{gfd xf] . afh'/]nL efiffdf Psjrg / ax'jrg a'emfpg] ;j{gfddf ¿kut 
leGgtf 5 . afh'/]nL efiffdf ;d]t ;j{gfd zAbx¿df jrgsf] k|efj k/]sf] 5 .  

k'?ifut Joj:yfM of] jQmf >f]tf jf jQmf >f]tf eGbf leGg JolQm ljifo;Fu ;DalGwt x'g] 
ub{5 . eflifs k|of]udf ;xeflutfsf ljleGg l:ylt JoQm ug{] Jofs/l0fs clenIf0f k'?if xf] . 
o;n] ubf{ eflifs k|of]usf jQmf, kl/l:yt / >f]tf;Fu of] ;DalGwt x'G5 eGg] xf] . sygsf 
;Gbe{df ;+nUg ePsf ;xefuLx¿sf] k|s[ltnfO{ hgfpg] Jofs/0ffTds sf]l6 k'?if xf] .  

;j{gfddf k'?ifM h'DnL efiffdf ;j{gfddf tLgj6} k'?ifx¿ kfOG5g\ . k|yd, låtLo / t[tLoÙ 
tLgj6} k'?ifx¿sf] leGg leGg ¿k k|of]u ePsf] 5 . h'DnL / afh'/]nL efiffdf /x]sf] ;j{gfd 
Joj:yfnfO{ o;k|sf/ pNn]v ul/Psf] 5M  

tflnsf ^= h'DnL / afh'/]nL efiffsf] ;j{gfddf k'?ifut Joj:yf 
k|yd låtLo t[tLo 

h'DnL  afh'/]nL  h'DnL  afh'/]nL h'DnL afh'/]nL  
d' 
afOhfFbf] .  

d afOhfbf] .  tf] 3/ 
hfGofO .  

tf] 3/ hfGof 
xf]O <  

Tof] gfg' 
5 .  

Tof] gfg' 5 .  

xfdLsg 
9'NofO{ 
nfOcf] 

xfdLcg 
9'NofO{ 
nfluuf] .  

t'dLsg 8fStf 
5'g\ .  

tdLcg 
8sfpbf 
5g\ .  

pm 3/ 
afOuf] .  

pm 3/ 
afOuof] .  

d'On] 
j]ln5sn 
vfgf vfg' 
c7uf] .  

dOn] j]N5fn 
vfgf vfg' 
c7uf] .  

t'dL oOyL 
9'Sof .  

tdL oOyL 
9'ls/of .  

pm ofFO 
jOGof xf] .  

pm ofFO a:Gof 
xf] .  

 h'DnLdf d' afOhfFbf] eGg] jfSodf d' k|yd k'?if Psjrg /x]sf] 5 . tf] 3/ hfGofO jfSo 
låtLo k'?if Psjrgsf] xf] . Tof] gfg' 5 . jfSosf] Tof] n] t[tLo k'?if Psjrg hgfPsf] 5 . 
oxfF g]kfnL efiffsf] d sf] 7fpFdf d' afOhfFbf] h:tf zAbx¿ k|of]u ePsf] 5 . g]kfnL efiffsf] 



186

k|yd k'?if d låtLo k'?if tF / t[tLo k'?if h'DnL efiffdf d', tf] / Tof] ePsf] 5 . xfdLsg 
k|=k'= 9'NofO{ nfOcf] ax'jrg, t'dLsg lå=k'= ax'jrg / pm t[=k'= Psjrg dflgG5 . d'OFn] 
a]ln5sn vfgf vfg' c7uf] eGg] h'DnL efiffsf] jfSodf k|yd k'?if Psjrg oOyL jfSo 
låtLo k'?if Psjrg xf] . pm ofFO jOGof xf] jfSosf] pm t[tLo k'= Psjrg xf] . logLx¿sf] 
lqmofkbdf nfOcf], c7uf], jfOuf], 9'Sof h:tf lqmofkbx¿ k|of]u ePsf]n] h'DnL efiffdf 
k'?ifsf] k|efj stf{ / lqmof b'a}df k/]sf] 5 . 

 afh'/]nL efiffdf k|o'Qm dflysf jfSonfO{ x]g{] xf] eg] d afOhfbf] jfSo k|yd k'?if 
Psjrg xf] . oxfF afOhfbf] lqmof k|of]u ePsf] 5 . tf] 3/ hfGof xf]O < jfSodf tf] låtLo k'= 
3/ hfGof xf]O < lqmofaf6 of] jfSo Psjrg xf] . o;nfO{ g]kfnLdf tF 3/ hfG5;\ < eGg] 
x'G5 . Tof] gfg' 5 sf] Tof] t[tLo k'= gfg' 5 lqmofn] Psjrg lqmof k|o'Qm ePsf] hgfPsf] 5 . 
o;df klg zAbut leGgtf /x]sf] 5 . afh'/]nL efiffsf] / h'DnL efiffsf zAb ;+/rgfdf 
sltko cj:yfdf ;dfg 5g\ eg] sltko cj:yfdf leGg . xfdL cg k|=k'= 9'NofO{ nflu uf] 
Psjrgsf] lqmof xf] . t'dLcg låtLo k'?if 8sfpFbf 5g\ . ax'jrg lqmof xf] oxfF ltdLnfO{ 
8fS5g\ elgPsf] xf] . pm t[= k'= 3/ jfOuf] Psjrg lqmof ¿ksf] k|of]u ePsf] 5 . dOn] k|=k'= 
;j{gfd xf] eg] j]N5fn vfg vfg c7uf] Psjrg lqmof kb dflgG5 . t'dL lå=k'= oOyL 
9'ls/of Psjrg lqmofkbsf] ¿k xf] . o;n] ltdL oxLlg/ 9'ls/xg' eGg] cy{ xf] . pm t[=k'= 
ofFO a:Gof xf] Psjrg lqmofkb xf] . o;n] pm oxL a:5 eGg] cy{ b]vfpg vf]h]sf] xf] . o; 
efiffdf ;j{gfdut k'?ifdf g]kfnL efiff;/x ;fj{gflds kb /x]sf 5g\ . oL zAbx¿df eg] 
df}lns ;+/rgf b]lvG5 . stf{sf] ;j{gfd cg';f/ lqmofkb kl/jt{g ePsf] 5 . jfSodf k'?if 
cg';f/sf lqmofsf leGg ¿k b]lvG5g\ .  

 h'DnL / afh'/]nL efiffsf ;j{gfddf k'?ifsf] k|efj / ToxL cg';f/ lqmofdf klg k|efj 
k/]sf] 5 .  

v= lnª\u M h'DnL / afh'/]nL efiffsf] ;j{gfddf lqmofsf] lnª\uut Joj:yfnfO{ lgDgfg';f/ 
pNn]v ul/Psf] 5 M  

tflnsf &= h'DnL / afh'/]nL efiffsf] ;j{gfddf lqmofsf] lnª\uut Joj:yf  
k'lnª\u :qLlnª\u 

h'DnL afh'/]nL h'DnL afh'/]nL 
d' sfd ub\bf] 5' .  d sfd ub\bf] 5' .  d' sfd ub\bL 5' .  d sfd ub\bL 5' .  
tf] sfd uGofO .  tf] sfd uGofxf]O{ .  tf] sfd ub\bL 5O{ .  tf] sfd ub\bL5;\ .  
pm sfd ub\bf] 5 .  pm sfd ub\bf] 5 .  pm sfd ub\bL 5 .  pm sfd ub\bL 5 .  
pOn] sfd u¥of] .  pOn] sfd u/\of] .  pOn] sfd u/L .  pOn] sfd u/L .  
pm hfG5 .  pm hfG5 .  pm hfFlb5 .  pm hflb5 .  

 k'= sfd ub\bf] 5' . oxfF b'a} lnª\udf d' sf] k|of]u ePsf] 5 . jfSodf /x]sf] d'Vo lqmofsf] 
cf] sf/ / O sf/n] k'lnª\u / :qLlnª\u eg]/ 5'6\ofPsf] 5 . oBlk ;xfos lqmof eg] b'a} Pp6} 
k|of]u ePsf] 5 . tf] sfd uGofO{ k'= jfSo xf] eg] tf] sfd ub\bL{ 5O :qLlnª\u jfSo  
xf] . oxfF ;j{gfd tf] b'a} lnª\udf Pp6} k|of]u ePsf] 5 . uGofO lqmof k'lnª\udf k|of]u ePsf] 
5 eg] ub\bL5O{ :qLlnª\udf lqmofsf ¿kdf k|of]u ePsf] 5 . To:t} pm -k'= :qL=_, pOn] -k'= 

z}Ifl0fs cfwf/df h'DnL efiff / afh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf
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k|yd k'?if d låtLo k'?if tF / t[tLo k'?if h'DnL efiffdf d', tf] / Tof] ePsf] 5 . xfdLsg 
k|=k'= 9'NofO{ nfOcf] ax'jrg, t'dLsg lå=k'= ax'jrg / pm t[=k'= Psjrg dflgG5 . d'OFn] 
a]ln5sn vfgf vfg' c7uf] eGg] h'DnL efiffsf] jfSodf k|yd k'?if Psjrg oOyL jfSo 
låtLo k'?if Psjrg xf] . pm ofFO jOGof xf] jfSosf] pm t[tLo k'= Psjrg xf] . logLx¿sf] 
lqmofkbdf nfOcf], c7uf], jfOuf], 9'Sof h:tf lqmofkbx¿ k|of]u ePsf]n] h'DnL efiffdf 
k'?ifsf] k|efj stf{ / lqmof b'a}df k/]sf] 5 . 

 afh'/]nL efiffdf k|o'Qm dflysf jfSonfO{ x]g{] xf] eg] d afOhfbf] jfSo k|yd k'?if 
Psjrg xf] . oxfF afOhfbf] lqmof k|of]u ePsf] 5 . tf] 3/ hfGof xf]O < jfSodf tf] låtLo k'= 
3/ hfGof xf]O < lqmofaf6 of] jfSo Psjrg xf] . o;nfO{ g]kfnLdf tF 3/ hfG5;\ < eGg] 
x'G5 . Tof] gfg' 5 sf] Tof] t[tLo k'= gfg' 5 lqmofn] Psjrg lqmof k|o'Qm ePsf] hgfPsf] 5 . 
o;df klg zAbut leGgtf /x]sf] 5 . afh'/]nL efiffsf] / h'DnL efiffsf zAb ;+/rgfdf 
sltko cj:yfdf ;dfg 5g\ eg] sltko cj:yfdf leGg . xfdL cg k|=k'= 9'NofO{ nflu uf] 
Psjrgsf] lqmof xf] . t'dLcg låtLo k'?if 8sfpFbf 5g\ . ax'jrg lqmof xf] oxfF ltdLnfO{ 
8fS5g\ elgPsf] xf] . pm t[= k'= 3/ jfOuf] Psjrg lqmof ¿ksf] k|of]u ePsf] 5 . dOn] k|=k'= 
;j{gfd xf] eg] j]N5fn vfg vfg c7uf] Psjrg lqmof kb dflgG5 . t'dL lå=k'= oOyL 
9'ls/of Psjrg lqmofkbsf] ¿k xf] . o;n] ltdL oxLlg/ 9'ls/xg' eGg] cy{ xf] . pm t[=k'= 
ofFO a:Gof xf] Psjrg lqmofkb xf] . o;n] pm oxL a:5 eGg] cy{ b]vfpg vf]h]sf] xf] . o; 
efiffdf ;j{gfdut k'?ifdf g]kfnL efiff;/x ;fj{gflds kb /x]sf 5g\ . oL zAbx¿df eg] 
df}lns ;+/rgf b]lvG5 . stf{sf] ;j{gfd cg';f/ lqmofkb kl/jt{g ePsf] 5 . jfSodf k'?if 
cg';f/sf lqmofsf leGg ¿k b]lvG5g\ .  

 h'DnL / afh'/]nL efiffsf ;j{gfddf k'?ifsf] k|efj / ToxL cg';f/ lqmofdf klg k|efj 
k/]sf] 5 .  

v= lnª\u M h'DnL / afh'/]nL efiffsf] ;j{gfddf lqmofsf] lnª\uut Joj:yfnfO{ lgDgfg';f/ 
pNn]v ul/Psf] 5 M  

tflnsf &= h'DnL / afh'/]nL efiffsf] ;j{gfddf lqmofsf] lnª\uut Joj:yf  
k'lnª\u :qLlnª\u 

h'DnL afh'/]nL h'DnL afh'/]nL 
d' sfd ub\bf] 5' .  d sfd ub\bf] 5' .  d' sfd ub\bL 5' .  d sfd ub\bL 5' .  
tf] sfd uGofO .  tf] sfd uGofxf]O{ .  tf] sfd ub\bL 5O{ .  tf] sfd ub\bL5;\ .  
pm sfd ub\bf] 5 .  pm sfd ub\bf] 5 .  pm sfd ub\bL 5 .  pm sfd ub\bL 5 .  
pOn] sfd u¥of] .  pOn] sfd u/\of] .  pOn] sfd u/L .  pOn] sfd u/L .  
pm hfG5 .  pm hfG5 .  pm hfFlb5 .  pm hflb5 .  

 k'= sfd ub\bf] 5' . oxfF b'a} lnª\udf d' sf] k|of]u ePsf] 5 . jfSodf /x]sf] d'Vo lqmofsf] 
cf] sf/ / O sf/n] k'lnª\u / :qLlnª\u eg]/ 5'6\ofPsf] 5 . oBlk ;xfos lqmof eg] b'a} Pp6} 
k|of]u ePsf] 5 . tf] sfd uGofO{ k'= jfSo xf] eg] tf] sfd ub\bL{ 5O :qLlnª\u jfSo  
xf] . oxfF ;j{gfd tf] b'a} lnª\udf Pp6} k|of]u ePsf] 5 . uGofO lqmof k'lnª\udf k|of]u ePsf] 
5 eg] ub\bL5O{ :qLlnª\udf lqmofsf ¿kdf k|of]u ePsf] 5 . To:t} pm -k'= :qL=_, pOn] -k'= 

:qL=_ ;j{gfd x'g\ eg] ub\bf] 5, u¥of], hfG5 k'= lqmofdf k|o'Qm ePsf 5g\ eg] ub\bL 5, u/L, 
hfFlb5 :qL= lqmofdf k|of]u ePsf] 5 . o;/L h'DnL efiffsf] ;j{gfdsf cfwf/df k'= / :qL=, 
¿k kl/jt{g geP/ d'Vo lqmofsf cfwf/df lqmofsf] ¿k k|efljt ePsf] 5 .  

 afh'/]nL efiffdf klg x]g{] xf] eg] d k'= ;j{gfd d :qL= ;j{gfdsf ¿kdf k|of]u ePsf] 
5 . ub\bf] 5' k'= ub\bL 5' :qL= oxfF d'Vo lqmofn] dfq lnª\u lgwf{/0f u/]sf] 5 . tf] k'= tf] :qL= 
oxfF d'Vo lqmofn] dfq lnª\u lgwf{/0f u/]sf] 5 . tf] k'= tf]= :qL uGofxf]O k'= lqmof / ub\bL5;\ 
lqmof :qL=, k|of]u ePsf] 5 . pm ;j{gfd k'= / :qL= Pp6} k|of]u ePsf] 5 . d'Vo lqmofsf] cf] 
sf/ / O sf/n] lqmofdf lnª\uut kl/jt{g b]vfPsf] 5 . o;/L afh'/]nL efiffdf ;j{gfddf k'= 
:qL= Pp6} k|of]u ePsf] 5 t/ lqmofsf] k|of]u eg] km/s x'g] ePsfn] k'= / :qL= lgwf{/0f x'g] 
ub{5 .  

 b'a} efiffdf lnª\usf cfwf/df ;j{gfdsf] Pp6} k|of]u x'g] / lqmofsf] eg] lnª\ucg';f/ 
km/s km/s ¿k k|of]u x'g] ub{5 . g]kfnL efiffdf k'= d sfd u5{', tF sfd u5{;\, pm sfd 
u5{, p;n] sfd uof{], pm hfG5 x'G5 eg] :qL= df d sfd u5{' . ulb{5', tF sfd u5{];\, pm sfd 
u5{], p;n] sfd u/L, pm hfG5] x'G5 .  

lgisif{ 

 h'DnL / jfh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yfdf lnª\u, jrg / k'?ifut 
Joj:yfsf] cWoog ubf{ zAb ;+/rgfut leGgtf /x]sf] 5 . Joj:yfut ?kdf ;dfgtf ePklg 
zAbsf] ;+/rgfdf oL b'a} efiffdf km/s kfOG5 . efiffsf] sYo ?knfO{ cWoog ljZn]if0f 
ul/Psf] o; cWoogdf k'lnª\uL / l:qlnª\uL Joj:yf /x]sf] 5 . dfgj]Q/ k|f0fLdf ;d]t 
lnª\uut Joj:yf /x]sf] 5 . uf]? cfof] . ufO{ cfO{ . 5f]/f] cfof] . 5f]/L cfO{ . jrgut 
Joj:yfdf x? ax'jrgaf]ws k|Toosf] sd dfqfdf k|of]u ul/Psf] kfOG5 . dfG7 cfof . 
dfG5]x? cfP . k'?ifut Joj:yfdf d', xfdL, tf], t'dL k|of]u x'g] u/]sf] kfOG5 . h'DnL / 
jfh'/]nL efiffdf sf]l6ut d}+ zAb ;+/rgfut sxL ;dfgtf t sxL+ leGgtf /x]sf] 5 . afh'/]nL 
efiffdf k|o'Qm dflysf jfSonfO{ x]g{] xf] eg] d afOhfbf] jfSo k|yd k'?if Psjrg xf] . oxfF 
afOhfbf] lqmof k|of]u ePsf] 5 . tf] 3/ hfGof xf]O < jfSodf tf] låtLo k'= 3/ hfGof xf]O < 
lqmofaf6 of] jfSo Psjrg xf] . o;nfO{ g]kfnLdf tF 3/ hfG5;\ < eGg] x'G5 . Tof] gfg' 5 sf] 
Tof] t[tLo k'= gfg' 5 lqmofn] Psjrg lqmof k|o'Qm ePsf] hgfPsf] 5 . o;df klg zAbut 
leGgtf /x]sf] 5 . afh'/]nL efiffsf] / h'DnL efiffsf zAb ;+/rgfdf sltko cj:yfdf ;dfg 
5g\ eg] sltko cj:yfdf leGg . xfdL cg k|=k'= 9'NofO{ nflu uf] Psjrgsf] lqmof xf] . 
t'dLcg låtLo k'?if 8sfpFbf 5g\ . ax'jrg lqmof xf] oxfF ltdLnfO{ 8fS5g\ elgPsf] xf] . pm 
t[= k'= 3/ jfOuf] Psjrg lqmof ¿ksf] k|of]u ePsf] 5 . dOn] k|=k'= ;j{gfd xf] eg] j]N5fn 
vfg vfg c7uf] Psjrg lqmof kb dflgG5 . t'dL lå=k'= oOyL 9'ls/of Psjrg lqmofkbsf] 
¿k xf] . o;n] ltdL oxLlg/ 9'ls/xg' eGg] cy{ xf] . pm t[=k'= ofFO a:Gof xf] Psjrg lqmofkb 
xf] . o;n] pm oxL a:5 eGg] cy{ b]vfpg vf]h]sf] xf] . o; efiffdf ;j{gfdut k'?ifdf g]kfnL 
efiff;/x ;fj{gflds kb /x]sf 5g\ . oL zAbx¿df eg] df}lns ;+/rgf b]lvG5 . stf{sf] 
;j{gfd cg';f/ lqmofkb kl/jt{g ePsf] 5 . jfSodf k'?if cg';f/sf lqmofsf leGg ¿k 
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b]lvG5g\ . h'DnL / afh'/]nL efiffsf ;j{gfddf k'?ifsf] k|efj / ToxL cg';f/ lqmofdf klg 
k|efj k/]sf] 5 .  

;Gbe{;fdu|L ;"rL 

clwsf/L, x]dfª\u/fh -@)$(_, ;d;fdlos g]kfnL Jofs/0f, sf7df8f}+ M ljBfyL{ k':ts 
e08f/ .  

cfrfo{, cf]dk|sfz -@)&%_, l;hfnL eflifsf / dfgs g]kfnL efiffsf] Jolt/]sL cWoog, 
ck|sflzt ljBfjfl/lw zf]wk|aGw, lqlj lzIffzf:q ;+sfo 8Lgsf] sfof{no sLlt{k'/ .  

cfrfo{, cf]dk|sfz / k|sfzrGb| vqL -@)&*_, h'DnL efiffsf] Jofs/0f, sf7df8f}+ M efiff 
cfof]u g]kfn 

cfrfo{, /fh]G›s'df/ -@)^)_, s]G›Lo g]kfnL zAbsf]z, sf7df8f}+M ljj]szLn k|sfzg . 

vgfn, df]xgk|;fb -@)^*_, g]kfnL efiffsf] xhf/ jif{, sf7df8f}M /fOgf] klAns]zg k|f=ln=. 

rf}nfufO{, xl/ -@)%(_, h'Dnfsf] kl/ro, g]kfnu+h M b]lanfn rf}nfufO{ . 

b]jsf]6f, /Tgfs/ -@)@*_, h'Dn]nL zAb;+u|x, sf7df8f}+ M g]/fk|k| . 

lg/f}nf, o1Zj/ -@)%!_, lqmofsf ?ktTjsf cfwf/df g]kfnLsf eflifsfsf] lgwf{/0f, k|sflzt 
:gftsf]Q/ zf]wkq, lq=lj=, g]kfnL s]GbLo laefu, sLlt{k'/ . 

kf]v/]n, dfwjk|;fb -@)%$_, g]kfnL jfSo Jofs/0f, sf7df8f}+ M g]kfn k|1f k|lti7fg . 

kf]v/]n, dfwjk|;fb / cGo -@)&^_ s0ff{nL k|b]zsf hflt efiff / ;f+:s[lts cj:yf, ;'v]{t M 
k|b]z ;/sf/ ;fdflhs ljsf; dGqfno . 

aGw', r"8fdl0f -@)@*_, s0ff{nL nf]s ;+:s[lt efiff v08 $, sf7df8f}+ M g]/fk|k| . 

aGw', r"8fdl0f -@)%)_, efifflj1fg, nlntk'/ M ;femf k|sfzg .  

zfxL, xs{axfb'/, cfrfo{, cf]dk|sfz, vqL, /d]z / vqL, k|sfzrG› -@)&%_, h'DnL efiffsf] 
j0f{ lgwf{/0f, efiff cfof]u, g]kfndf a'emfOPsf] Ps k|ltj]bg .  

zfxL, xs{axfb'/, cfrfo{, cf]dk|sfz, vqL, /d]z / vqL, k|sfzrG› -@)&%_, h'DnL efiffsf] 
zAb;+u|x, efiff cfof]u, g]kfndf a'emfOPsf] Ps k|ltj]bg .  

l;hfklt, /fdlaqmd -@)$!_, s]GbLo g]kfnL eflifsfx?, sdnfbL sf8df8f}F M g]kfn 
k|1fk|lti7fg . 

l;hfklt, /fdlaqmd -@)%)_, h'DnL eflifsfsf] j0f{gfTds cWoog, ljBfjfl/lw zf]wk|aGw 
lqe'jg ljZjljBfno g]kfnL s]G›Lo ljefu . 

l;hfklt, /fdlaqmd -@)&#_, k|1f g]kfnL–h'DnL zAbsf]z, sf7df8f}+M g]kfn k|1f k|lti7fg .  

 

z}Ifl0fs cfwf/df h'DnL efiff / afh'/]nL efiffsf] Jofs/l0fs sf]l6ut Joj:yf


